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ECHEMICIAAD EOMEZ 2 VEHIC, XHEERELOERLE & L ICHE 2 14EH % %
DBREWV) DNERKTT, 72, 2008EFIIFEATAIAFREHEFSELOLEREIBIGH
KETHEISN, BEORKADERFHEBZDOIETH /O TETEEELE-THF L. Bl
RER*BOTL S o EHEE L TIWAE L ETREOERICEF /L ET. 7o
2007 E0HRE L7 JACET-ICTHREMERINEZRESOHELH ). BHREBYE2HO#EE
SLEEREBTOY VR YA ET— s ay THEELE L. BOOREEEZ R LS
17T, JACETHEXEE L TOFEEIIR ) D1EIZZALPEROTH IO L2, Hir-k
SRELT HLVEA] 220 A0XL, 2000FFOZHMELHBDO/VWER-TED T T,

2006 IR LRI EMEHRFETEIRMBEERIMASTHEL F Lz, BFE20074F
BRVHERFETE2RAMEIHASI»HBE SN, BAKRO RO THEAICIIHESRES
MEPNE L7 2009EE I FILFRAFT6H21BICHE ST T RFEIZ L /IREIEA
BOYo TR THETFLZOT, BIEEEVEWEBbh T, FEEAZIILDET LI
KL EEREADOERO TRAICES#H VLT,

BRIOEERLVKEL-FHHESVHEBINTEY T, RAHFETELZDOEF2ECSVWTL
7oA. Y x B A v 7 oFEHEE, BB M) — VO EELV—- TOMBAXEDOFERIIHEET
&, KWiCmREINE Lz, AAIESHEHLOERICEI - LET,

AMEEYRETHMERERTESIL2009EE L VR A CHELRBE L. [FARHMER
Y] ANERBEETWEWV) ZETT, XBRKETORRT. BN/ -FRERERLEL
TEHREICHEBL TV A CEICTRENR)ILDTT,

FXEEHTIZ, SEEVFBRLOHBFEBRN AN EREL C, YRKEL. 20EME
HETHIENKRMEEEVET, ALBFEO—BOITRNHFLTEY 9, &K, B
TMOEBREEBO TN LEMGEREE. BIREBIORIRGA L EHELE, BMRBIZE
BOZHEEEICERHOELRL T T,
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1.HET—~
[HEHBOEHKEDRE L% B LB - BHE - 37l - RIFHIEICET AR
(HkHE)
2. BT - RREED
1) MEEHEFERUREREFMBTr2HE] (ERKIZ L 2HRE)
R EEFE, BHAEERT. PRTOEHEERERSE
RAENE  LEKEWE. RERBENROGIFEHNHEY - fHil. KFEHEOEFME. %
FEHE o BRI EH
AELM 12 A6 HEF~ 20091 B 17 O ) /Z4H  13HEBERES
2) [#EERIZOVWT] (BEMKIZL 2HE)
R BIRBRRERE RS
FENE  LEMEEFE, BRFEL ) F2 54
AEHIM 1A 15 HEF~ 11 A0 B0 D/ EF 8 4398
3) WA asR AR
- ECML (European Centre for Modern Languages) a5filaR2
HiR (FAEE): 10A29H~31H (M{RE K. Leonid Yoffe) /hifii#th: 75 v X, #+—
AMYT
+ ACTFL2008 Annual Convention and World Languages Expo 11l
M (A&#E) 11A218~238 (B3, &AK) /#k: 709 4, USA
- T A A SERAE
HiE (RE#H) 2009E388H~15H (FfR, EH. ) R 71 =v 7 X,
7V VFKRE TIVT - RY VT
3. FEEIINTBIRKR
- JUSTEC (Japan-United States Teacher Education Consortium : AX#MHESKHE) #20E
*3I+—. 7TH31H., HHEK¥E
Z 3 | “Teacher Certification Renewal System: An Analysis Based on a Nationwide Survey of
Japanese Teachers of English” (AR, #l. 44F)
- ERSISHEEE SR KA —AILA08, 8 H26 H~ 29 H. Essen, Germany
KA ¥ —5FE  “The Impact of the Proposal for a Teacher Certification Renewal System on



Teacher Education in Japan” (AH. A 45, B, KIF) /RA ¥ —3%E : “Promoting
learner autonomy: Students’ perceptions of English language learning in East Asia” (B3, &
i, M. ATHE. @A)

Bf3E3E% @ “A teacher certification renewal system: Can it be a savior of English education in
Japan?” (B, MR, BF) /HFFE% XK  “Promoting learner autonomy: Student perceptions
of responsibilities in a language class in East Asia” (A, #HH. th14)

-JACET#47RI£E K&, 9A11H - 13H, BEKS
YURTY T L [RERFENH L KEHBOBREREN—2ERTERIIEITVT—]
(5. BAR, L. BH. KF) /2RI Y L TR0 E R - BHE - SHEHE
DY E BARNOREE ] (AR, FE, @HNIL. 57H. Yoffe)

* JACET /UM - {##83ZER. LET /UM - IhABSTER DL X 2 BkF#AATEES. 11A8H.
BR¥ERKRE  [HERFEHNH L S HROBE—LERBRH AN REERELERICED
WT—] (54, BR)

- RIFRKFZE Y — RV MRRFEREBRIERETF AR #EER (RIGEIKRFES KR
MR ICTHE. 1B 9H  [HERFEFF L SHOBE—LERBREENREEFHE
HRIZEDHWT—] (55, BX)

4, RERBEEORIT (5H25H)
Developing English Teacher Competencies: An Integrated Study of Pre-service Training,
Professional Development, Teacher Evaluation, and Certification Systems, edited by Jimbo,
Hisamura, Yoffe

5. #IE#

-[EREHATICRD 505 J— [ITEETE | 25 [RIFEHH] ~—1 (AF. R, [%&
EHE] TRE. pp. 10 ~ 13 (FE57EB AT, KIBHEEE)

THBEEIIETICMERO TV A2 £ERET— 556 (BH). [FEEHF] 1A
5. pp.30 ~ 31 (F57%%H95,. KIBHEEE)

[BARORFEHHIKRD SN LB EHBTOREEN  ENOFFIS ] (KIF). [HEEHK
B 1A%, pp.32 ~ 33 (E575EIS. RBEEEE)

6. HRESDFE
HEF : 200943 B 4 HF %5830~ 68305 /57T « BARH KRS 6588 222 5 E
#HT : Dr. Ghim Lian Phyllis CHEW (Professor, National Institute of Education, Singapore)
{# & . “The metaphors of Singapore and its implications on language policy”
7. MRSOEE (FE9E)
5A1H. 6A6H. 7TR11H. 8 A2H. 9A26H., 10A17H. 118 28H. 20094 1A 23
H. 3R6H
8. RERNDEIT BAFE)
- HE RIER3E 4 URL: http://www.waseda.jp/assocjacetenedu/
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2008 FHEE
MEBEZRD & ) ICHV e BTV KELTFRFETRERARE 6K,

-#H1E 4R826H () 15:30-17:45

Ellie Chambers & Marshall Gregory, Teaching & Learning English Literature (London: SAGE
Publications, 2006) N #&tM9EIH & L T, %42 ‘Planning for Teaching Curriculum and Course
Design’ * FESEFIZE | S EFTAED /. A ik, BHEREKK. SNE 6%,

-%2E 5A24H () 15:30-18:00

Chambers & Gregory E#N %t D 10E H & L T, # 4% ‘Planning for Teaching Curriculum and
Course Design’ ¥R Y &A1, T4 Kk, BERRERKK, SNE 4%,

- %3/ 7H12H (+) 16:30-18:40

Chambers & Gregory DD 11[E B & LT, % 5% ‘Methods of Teaching’ D it LD E 5

AT A M. SREER. BNE 6%,
- %4\ 9H20H () 15:30-17:50
Chambers & Gregory ED #1281 B & L T, #5% ‘Methods of Teaching’ % A AHED 72,
4 Fi%. SARMIER. BNE 4%,
-%5ME 11A8H (£) 15:30-17:30
Chambers & GregoryED#FT13EH & L T, £5% ‘Methods of Teaching’ % S D7,
&, SAREGER. SINE 6 %o
-%6@ 12198 () 18:00-20:05
Chambers & Gregory H#N &3t 14[E B & L T, #5%F ‘Methods of Teaching’ % A D7,
1 Fi%. $iR#EIER. SNE 5%,
-%7E 2RA7H () 16:00- (F5&E)
Chambers & Gregory ED #3150 B & L T, #5%F ‘Methods of Teaching’ % A ED 5,
RFi%. SRR,

SEDFE
MBS E#HT S, & D@29 LitChambers & Gregory E%¥ R4 ¥ T T 5, A
HiEHFNEL LW, FOFTAAN L a v PIERTHDHENI LI THY 72\,

¥
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1. B_SHEBURLNEEREICET 2 AOTITEHE

SLATFEA Tid, BRE UKD ORI CTEAWFARDOREFE LT, 2000412 [SLARFIE & 41E
EHE] () —~VHRR) . 20054E 10 [STHkA S & 2 B SEREME] (BHd) 2TF L.
SENEZNIZHES 3B OTITREETAZ L2k o720 KDY A PLRRBMIZRETH 2
B, AELHROBEIZIMEOL X EEbLLY, ESEREBMEOEKRWERE, LAY,
X E REDHIERTLBMOBNTH L, —ELTHIZHEZANTWS HIZ, $-5EYHR
D RFBTRERINILED ) b, HRAEBEOEEEE - BIBIIREIMEShE L Bb
NAEXBEBNT AL THL, SRDIMEDOLEICONWT LHRATHRIT 2 El, ERE
BrED, ) XMOBEEELED TV L, BEBEOERICGELL [5HROBE] 0V E>
BINTERTZHEIZEPVDDH S,
2. BWgR
BASBBEORICOWTIE, FEERIIFIEHE, KEOFREOEVEICET L TIT) &
L7 IMEIHTHRAZLI L THOERBLERAN LT A AN v a vy T
228, BAOKBLBIMLR T TAIEDNHHEEDERTH S,
FEEDBFEATRY L7723z, WFR3MENERTHRY EiF3 2L #&8FHICBWTE
AR, EETHL, REDBYENRALIH TIIH LD, BHRETFONELREEL.
MOMELEBE DEERESE L BERZBEAET.3IMEOKRIZEY LiTBH9 8 a2l L7,

SHNBRHE
EE L LTOSKDOREIX, 200543 AICJACETHEEICFHEK L7233 Japanese university
students’ receptive pragmatic competence’ DHNE%* 2 5 IZHERE, BEF{LT562 L TH b,
72 MRS
i & F +8 &G
JACET 7 A MK IIBATES (KF) ORI D 0 . FRGIN 2 o TH A IHER B ORERME

¥, MET —~OFRE. SHROEBNER &, IFRESIE N CERNRFHON R LT
WEBFRIEBICET TBE M LIROL IATHbL. AETIIHERER. MESE. B4



KRB B IZ DWW TR E I LIZT 5,
1. BEEEEBIR7E T, SHETROBMPFEIN TV 5,

2. JACET7 A MNEEE DM E - BFET — i [ REEEREFERDOEET
CIEHASEEODIIBIIASETAMN »SHICEE, 557 A DL EEHRE
LECEERBLR Lo oS FEOMAERN S L O HFEEENC LW
Bz X, PREMMEEEE LTIROL I RLONEZ LN D,
1) SE7A b EEEHE
a) 7AMIREEEHE L O% CHFRIOER
b) 7TAMERLFEBRE, TAMEREHEFE. 7TAMERLERE, 77 ay)H—FLS
FET A b
2) SETAMNLE_SEYRER
a) 7AMRRLEZSHEIZBEBNONAMDOER
b) 7AMIEELSHEEBER RESNEBHT AN, SHEEBIEFLTA NEEHSE.
TAMERDOE_SHEBBEBDOIRE)
c) Empirical Research (EiFHy) % —F) L SETA b
3) Foft
TAMEROMIE/ A ) X 2T LAWELERET AN/ ZET A MNIEMT/IT ESEEF A b
/37 =RV ATAM (FATAYTTAM, AE=F 77 R ) (2B 55HEE O
e/ 57 A b L HFEENHRE

ARl R
. ST A b
EZTWw5h,

an

3. ERMBFZEES) BiE

) VA=V 7 mXEDEAL
(TATA VT2 HBICANDOOZRENENEFNOBEIOBREFTOMBFIH Y ARLAS
RETILODLTFE)

2) EERBEERROBEEST
(FTROEERHEBEDOTFAMNIBIBLTAL - FAF A Y Z7OWMY T K% BESH
5 F5E)

3) JACETT A MiiE&EMRT—2 v av T
(RFETEEMHBELZTHEL CVUBIEELEL MR E LT, B4R EOKISE, 72
AR L B RATELZED ML —Z 0 T 21T FE)

4. B, 208FERIZBITHEHGHTOERRER. FIITHWE IRV,
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BHAR

KEFLH - thHEZR [HERROZ LT ] (Hir®E) 2EAMLETFFAMNEL, B
REFEOEEHEIIODVWTOBEED ) H—F - ) —F 1 0¥, FHOWET—<IZ2o0WTD
BESREEHNIC (32— 7 AIC—E) ERLL. 72k 213, Rk [HROREHLE Y -
JVF—N] FRLT—ELT, €72 7HRORFLELTNNT7 - =2 —F=7D b
J-ET U, WAV FEEBORERE LTS y~A - 7Lt — ), dbkAkBEOREE LT
ERANEE, KEXLOMBHAEORELELTRAIY VIV FDOFFAT—HFE#BY LT,
FNEFNOER - 2O FE - BROKKZRAA., £BOKY - BEEOEEESE - 7 L.
8% DD Y 4 TOMNEDIT 2 HAA BREFEOERG L EEBHICOVWTO—HIE2HS 5
L7,

I, BN TPEOEESRDTEE | Lr—<k L. TEOBIK., FREIEE. IERK - 8%
. BRPEORERTE. NEEEB L TAT U T4 T4 R EICOWTHERE L, K4
KE [7PT7TOEEHBEOEMM] 27—~ & L. BE7 YV 7#E (BAMICIE, PEEBE).
TYTHEE (BAEMIZE, 4 FETL—07) B AHEHEES (BAWICIE, KE
HEEADER., FHRAI ANV EZOHM. MELARE) 2FAEHREL. 7TV T7T8EOBKR%E
HERDOEERBEOHRE LB L T, 2OXRKEIIOVTORE R L, EEHAIL [BRRED
TEMIINTIHEBLDEORE | 27 —<E L. Ty — FAREERIZL - T, HEDH
EICRTAHSHE L EEEFEOREOMHESTYHLMIZ L, AlX, TEET Y Fro
AR #7—~& L. TORTHNEENEY. LSBROBRERRELERE L, #H
X, THENZR S5 2 KEE AKEFE (African American English) | #7—<& L, BAEE LW
Y FENZEE,. AAEDRESR, SiEH4EM. MINT CONDITION - NATE JAMES - NE-YO - OSHY
DFFOIAEREZHME Lz BHIE. [BXRFBLEZEORBERAOEHME] ¥ 7—~<L L.
[EEWEE] oA ) U VIREBE [HXX@HA L] (KFIFIKL1979-93) 1A SN L HKEE
BEE - DESW LT, LELHAREIIBTA25GE - WEXRROLBS L HESLHL I
L7:e BARZ, BREOEEE: H 5 HFREOERME] 27—~ LT, [HEHFH] o7
VEEBEMMICB TR h T HKEE - REORESHHEERAAR. DI AT REIBTEHS A
FRFEEZFLETHLNREBOERLE ZOMEDIT. I W FREICALNAREDER, 20
FRICHFETHAEBEOLES L RN, BAKEORERE (BAMICE. b2 EX 0 2
YA I LF =V, FTAT-HELRY) OOONFRELODUBKEBEVOHX@EE L E
oW TOREHRER L7

SBRKREFMET AR THEREERERT 5, 72& 21T, AL, JACETEEFEME



£ (2009438 14H) 2T, [BREFEOLRULEESE : b - KXV Yy~ Ay -7
LA — VROV FSAT—HEDEHRLOONFORE] L\v9) ¥4 PV THIREX,

FIFTY M AEBA [R2ay bS5 FOSEEFLIIAT-FE] RO - s L F
— VIR SEEROEME] (KRB - MEE (2008) [HFEHADOZ LiXE 0] BXE). [
7 - ¥ v (Tok Pisin) ®2o3 ) FH - 8% - ARBF—FOHMILL 5E% ] (Seijo English
Monographs. No.40. 2008) . [BRAEEOERM : by - ¥V Vx4 h v - 7LA VR
VY IAT—HEDEHREDDINF2 o T (BB AFBELERERTIZ] (2009) %
Eo

SHLFEROEE X HET 5 FETH 5o

Xen i TEIE R R

glllll
X
o

&R FB HH AEXTF
BIflRE MBHE bxTF

2008 FREIL, FFRIEBO M TIIHEME»LZET, B+FD8AIZIZEssen O RILHEES
SFETRBEOMA»DEAN L L T, Discourse % Pragmatics D3 THE., FDH. 20094F 18
223 MRS ¥ BB AFREMGAFELE Y BAZ LHEE., 25121 AKRICIIEFES
REORFLZAEEILL Z2EMERFETORRFBERL AL 250ERE LTHESES
Kizh TEA L7,

DTFICBIC, HEES. IRESNELRBNT 5,

HRBES
HEF: 200941H27H (K) 18:00-19:10
FBEE  RBLAK (RfEKE)
B [RKFEBIIEPRREL L THEEENLS D
&% BWHEAKERMHI v /SR 165 106 8F

HRRs

823[8 JACET#XFEITEIFZES

HEF: 2009F1H23H (&) 18:00-19:30

BT BRHEKERMEI* v /52 1658 607H=E

HEE  HANEZER (BREKE)

i :© What the corpus database of English speech acts suggests: its possibilities in the future
ELT materials with the revised government course guidelines
(H) EFEAE—FT7 27 FI—/SADRET 200 FEBIGEEFET OREHM
RIS 5 ZOEEN

e BMEEH20%. BERETEOTTHTERET AHEER. ZOSHOEFHE
. RELEDEHLEMET., SEOMELEMOBARRORFEHB % F1T7:
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RKBELEFEAC—F 77 bOIT— SR ZESW L BHOFROHEOBEEE X
WA SARRDA V5523 avBEALLTIAREOENIC, BINE L EFO
BIOWERZR VI 23 fThh, FEFICHEL T, FERLHELSTH o7, HAK
DIFEAFS . SHBEROEEHERLEMHRTSEFHLEEboT\V25E
MREIEREZVPICE) ANTWL e ) BT, FEHISRBICEAZ LD TH o7,

Uk, AERIFRSARE V) B TIIHENSEIREETH - 1205 FFFICHEL %
RERAETLILNTE, IRKDBERTHLSHRIN L ) 2 RFETBOMEL 20OSEHE
NOREEZRLCHIEDORER & ZDORROBREIEL I ETERAS—H L7,

REEHEMAR

& E KA K
BIfE®E LH X

1. REHEMRS REERHARSEARAMRAS MERRDL-ODERASR

(2008 38 22R)

FEREMERL LTI [HEIRT -2 Y ay 7] IS 2 ERKE Y. HEEEMER L
DEFAMFERZE LT, BERFIIBWTHEL ., EEEEMRS L OARMERRRL.
2005 I2HES DT, ThM2EHE o7 HIFED . L DOBMEBLED DL I ENTE T,
BMELBUL105%E 2D, BETH o7

FIEERMER L DARIAEIR. 5B IBRELLVEDERNH SN, MIFEAOHEIZ X
NIETLICHET A ENREENT. LD > T, REDOAFRAEIZ2011 2% 5 FEo

2. 2008 FEXREHNBMESE 1 @FI= (8A30AH)

HEKRZE (AWUF ¥ Y /32) B8V T, REBLHEXOPE T THEMRHDOEE N —
IVHLRFOREREAHBAEZETROMERRE 21T o72. T—VIX [FBH I - AL EFHE
OS], AEIE. KAHEH L2 MPhilGAXXONFIZEIL DD TH o 7oA RBIZED. K
EHEREVREIR SN,

3. 2008 EEEEHBMRSE2EGIE (11 A22H)

BRARZIBWC, [RFOFHEEMFRFLSHRORBE] L) T—YDEESEITo 7,
L LCIE, WHABFEK (N2 vtva—FKL— a3 yEuEHEZE) “Challenge English-
Japanese and Japanese-English Dictionaries’ for Junior High School Students: Compilation Process
from the Educational and Users’ Perspectives”. PGiH#% " - EERBOMK (Z4EHFEHIRER)
“Sanseido’s Dual Dictionary: Creating Print and Web-based Versions”. & L TA A T H 5% H
R N7 an Kernerman X (K Dictionaries) “Which Type of English Learners Dictionary Today?” (2
BEWL, [HEOHIEETA FLLOEBET] tvw)a=— s 2BEEL D, GREELE
IO&A e STz,

1



4. 2008 FEHENBMESEIMGIS (2009F1A31RH)

Dr. Noah Bubenhofer K, (F2—1) v e KZBIF) 2L 2BHEIVPEMBERETFESIN T
2. % 4 FIVix “Obama, McCain and the Linguists: Revealing Rhetorical Strategies Analyzing the
Language of the U.S. Presidential Campaign '08” T, & T topical 27—V & &> T\ 5,

5. REI7—7Yav7 (2009538 14R8)

WEBEZ2EBOT -2 ay 7 (BRKE) THEH, SRIEHBRFTHET ST
Fo 2H1H2S28 4B ETREZDIE R ZIITIT 5. AR, [HEOHE () BT
2L0] ThhE, BREER REXREMLT. MTHLI VI LIZR>TWA,

A= -2k -3 VKRS

£ EF BR ¥
BfiRE BN ME

MET—~
F—FN-a3ar—TaroBELER

SEFEDOEMILLTOEN TH 5,
1. JACETEXRAKSILHIBLLRYYL (9R12H BWAXY)

[(AF4 TEHELIAE—FIIayr—2arOF LIkl CELTY YR YA
2107, (A& - BEE BHNE. REE -7 FEET. HRETF. XNIER) &
ERRETEBLTVE T2 AT ANV ELEIL, ICTERAE—F, F—FNV - L% —T)
F=Yav, BEELGZELEOMBIZEIBF - - a3 ahr—Y a3 VIEBOTEEOILAIC
DWTELTe AT A THERHREZZERRPYRTICLEELT. BEE, A51 F, o—E—
RERBETELONEL, ERBRRPEMELBEOLHENH L, T/, F—5V-a33a
== a0k BRI, LERFAFEBRLBLCELLFEVPLEONRD Z EDEHIZDVD
REFRTRLEAMNSGHLE, 707 L EBRHBL 72,

2. 7—-7Y3v7 (6A19H XHK*%)

SEDOL—T 4 —EHRITER I ANLEEHE T -7 3y T2 XHRKEOFE, ¥
B. OCHF&E BRI T o0 NNV =T RR7TORREBM LI, Ehhi SO AHHH
ZEIEEARALEEICHIY).LALNI > TOY 244 —LED (ThigEW) ¥4 70—7%
BALyFar—a yTHEL. BMER. BALAANSEHREEOERIZL > THAIZE
E52D%EERL 70 RIS, BMZNESBHES AT EIILD, EELERGFIkDLI L
WCARIhEINT, B WEOBEFANYNOREDAL V¥ 2 —FEBE LT, BSEO#KE
FEHD LT, REBEREIIN—T T TiTo7e COEBIIBMEDOEEGEHEIE-T. &
BEERIRELZZ LML, HHUMBZHNEA2BTLLOTOH o720 T/, [NAHKE] D
FBIZEDBRDENIJELEZSELNELDTH o7,

12



3 F—=FN-232ZH—-23>-T1XT4N) (12B248 KaKkFUBEv L
2—)

KT L AT ANNVIIHREBENIRE L 2EILE DA —F A —F V- A &5 —F) 5F—
Yar (O) RFIREXRRL. BWIEE -FELd ) L & bic, IEEERPSEEAY
METZ2LDOT, SEETEBEELR 2. SMREEIHELKE (K—F 0 FERTF), M5
mAbR (BAAE) . FluFER K (KIER) . AKX (4 AT, EL¥EEL (BEOKT).
EZEKRK TR, BRK (£485%). KELXTA, HEIEESAK (PRBETF). XA ER
FF) T, 100G LEDOBMENH 5720 SEEIEIF—FN - 405 —F)F—2 a3 RI[T%
EMEL7-HER. TLEryT—2a LA, SUEERT L IS LB, T EHE- Y
YUV EBIIEIEIZhIzo T,

ZFoMt, TRICERKEDITHLEDLER L, 12BD0OCFDRIZT 2 AT A NVORE &A%
DEENZOVTELE 272 10BICLERT— 27 Y 3y T2 TEKRFIITER. 5%, 2812
IABEYFESE, T—2r T ay FiIZmir. BRIFELZ EL1TW720,

REE EH BX
BIERE sk %

METF—~
H & BT & BB %

FEERFZERIE. 1985 LR, HREOTAH - B - Bl 2 KO REICE LT, SUEKBTZEIC N
2T, HEHHK. 8. BUORZIERDA v 7+r—< > POBRYMELEROZ LM%
ROTEL FOMERREZ [BEAOEKEOHE] (1995%) . [EF OEFEEDOHIZE] (2000
£) ELTHM L ZOBAMBLZII LI —Y 3 Y DD OREEFE O EIEIZEIZED
HA20044EIIT 2 ITF Y - T4 =TT A XD [Phrasal Verbs in Action] MR L7:e #2
THYHFE-> TV LHABFEIIEARAFFELNRELTBY) ., ZEBTHERI ATV 208D
BIREELIZBR Lo TVD, WY W FHEFBEOEE, b2 - BROBKE E0InI. FEENE
ARENHEBEOBRBE THERL /- Lk - THNAEFABFA L BB TIRORATHBO T LR D
ABFICBEVLDTH D, BAENT—<id. [HEELEMNEICLZ2HENLEMERE] TH
EHERMIINRERIINT TLRILCHRARFZAEEFEE L L, KERHAOFE . ¥
WHBICB T 2EMEXOPROEFELBENE LTHIEATY S, ZORFZEIZ2008EE Y D
STHT L. 2009EEFRICZFDOREOFIITHHIRTFETH %,

V1 1)

1) Fl&
FMeEFIEEITV (09FE1ARETTICS5E, 3AICE6REITHIFE) A VNN—KFBEDOT
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—2WnoWnT., BE3~5ENFHEREIToTVE, FIAHEMEARIETT, #MOFT
) $%D &, HRENGETHEZECEALT, ZREMTERREBRIT> TVb,
2) FEEETE
2009E3BIHBRIIBVTAETFETH L. ABCTEHEREOHERREL E L, HITHH
BRI ENT TREMAELIT) FETH 5o
3) VEEDOFE

BENDTF—<Thsb [HEERBMEICX 23R 2 EMER] (08FEFEF IR L.09FE
BRI BROTITYHRFETH S, TNEFITLT, [ARAKRZEEEEFETEICERD
IR CETAH L AMET —<EFREL. MOHMATWV L,

EIFEEEE (o —) BHEWER

R E &I Al
BIREE &R 271

£F—<OBELIT LI, MEKEOBELHbE THELZED TV S, HEIZ, TFATH
FETHESD (FHETERZERDLOOHE) LOMET, XEXBF COERERHAEY L)
BET 25, $MEHEORFETTHTNE, UT, BEEBETH S,

S7-9vav7

2007 FEDEERETIE, BILEF CULRFRE) 2L 5 [WEEERE BT 2 ERER
HEORA-T74VEy - TOFIa—] L) EFWmELLEICLALT—22ay T8
ol
- BEHFEE

2006 43 BISKREANA A2 ) —7F ¥ FTiTbi: [E2RHHFMRFEHHETI v b
TDCASEL, The Collaborative for Academic, Social, and Emotional Learning 7 — 2 > 3 v 76,
BEBFBEGFERROBET LI e8P BHFTOFELEEFFB LIV IRBEL
WTE
- #iR

[@4 4 CHA SN 7: Great Peacemakeres (212, 20 DBEANE D HIFSNTEBWV), HES
240550 T, BIFRICE h L ATW5D, http://www.greatpeacemakers.com/
D=9 av7

FUOFHEICHALT, B, ARV THELZH L T2 HFHFT KDL LB KETHHE
EOBREIBVWT. 7= avTRITY—F4 0 7RS4 740723 T05 70z b
DV RITAH o7, TE - At - FR - FROABERL T —<HEELESE L7
=Ll —-Y3>

F—h->3Ialb—2a yOFEEMLREZBIAMNLI NS, FEHEROLOABERER—
K4 —2 [KEEP COOL] #BW/7—2 a3y FIZ8BML7. 3,2, I35 3I0ZEIC L
DWFPERT®Y 321 —2avdt 540 TTELLIIIRE>TWE, YITAY -4
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EV) T X VDS, EERENOTREMATRE SIS

- FHIEMEE & DIGE

W—URT—=r 7 DOR[AIE, EETH 2, 10 ICHHEOIBEERETO S N7 56 H
RPHMEWERETIZ, HEALSOREIRD LN T, BEREIHE LT, FHIEYE
DU H 2 EBbn b,

- EEPAE
SFEERTU—NV—2 2= CHLT, BEEBOI L 57 YHFETELOTIE R
M EVITEILRD, BMLOBERE-TV 5,

- % FRh

006F 2RIy = THEEICL 2 FHEFICRTA28BTIE. $EFHICRIHEIEETH
ALanTwic, 7700 [EELHRERE] TR, BB HERHCFHICT LD, &
fA~=27 Vb2 b ZOEMILEERL W,

INA ) U H ) X LRSS

f %% FH KT
AlftEE T

1. XEOMRT—~

FRBEDHILLE, WA ) ) AAFEZIGHERRNDINA ) W HVEEIZDOW T L
EERLEL L. 255F. »5VII3FENEHBRICOVT Cummins (1984), Baker (1996) %
LD ETHERBEEXIToTE

TR0 FEFIIARFRIICBVT, FHK20 - 21 - 2FEFOXEHEEEAMEEFBE (Fo—
NUVHFIIHIET 2 HEREETNVOBEBNOEEREO I 6—]) EBHFE (O
DR EZITFTBIENTE. COMEIZ. 7O —NIVHEIINIETELIRENTBTOET
BELELT. NA ) 2 H) XAHRORAT, MERPLRFEETO—ELIEHEY AT 4L
LTOEEHEOH Y HIIOVWTERBLRETHILPBENTH S, N1 ) U H) XLHED
FT 3, Cummins (1984) D3RS L 7= CALP (Cognitive/Academic Language Proficiency %% S &
BED) LV OMAICIEBLTBY 2EE2 o TCIDCALPRHETAHF LV I HALS,
HARLBNOSEREOBRS AT L T, EEMWIC, FHFHBIC L7 7o—F, 7 ¥
Th, BMOMRELEDLLDTH 5,

2. MR - REEH

BHHLMRAEROBEBBNET L LT, BAOEFSZ@EL T, XEGHEHR, EEBHAE., AN
— b ORI EBRRE L EEFRLICED LN TV S, T2, FEEIHHEMAEREED
HEFREBE LT N ) YA ) ALHREDRED— O THLRHMEEERZLOMBRELEE
L. CALPR2ETCHEEHRBFEOH NV H2HEL1-DIZ, ZOHE KL LT, NMEROREHRS
FEOTHAETREEDO TV D, TITREY, BAFETESHEI BT, HBEHCALP
YEUCABERBEIC 2o T2 0L, SBREESSBBLEDETEEITLTFETDH %o
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3. SHOBE

yO— SR BIHHET & 5 HEN E HOHE L BRE LT, /51 ) ¥ 7Y A LHEORA
<. BRLBAOSEAROTS WAL, RENKEORDAL T 5. KEER,
SiEAe, EEEE, BE - SER. 3. RREBEREIELV

ESP#EZ (BE®)

. & & & FK
BIREE LEk— P UEET

JACETESPHf#%ES (BAH) (3. 4 A DBISIZ TFY008ENHRENERICHEL. Z20%. &
e, Llfihk— P v EEFRREOL L . 5ADLS 12 AICH T CEHREIOMESE1T> 72,
20094E4 B F CICBEIOFIES % FELTWA, F7:. 12 BIZ Annual Report Vol.10 % paper-based
EFTI VRO ATEHL 720

H1E. MR ESPHIESAYEHE T 5 Mailing List (ML) X, SFETLPHFOLKENSHE S
NTHEH, 2008F12 A A TH 8GN email 7 FL ANBEFENT V5, #NDESP - MLAE
FXRIC, ESPHIRES CTORKOBEM LR EXMI T o — M2 20086 AIZEM L., 52340
SEEDNH o7 0 MREREALE -SHEH SN TVIERICIZ., 5% ELBRROBIZEL., &
BRLTORHRERELIVEEZ TS, EFIKIZOWTIRUTOEY TH 2,

O5A31H (1) ZHIEKRF BHF v /32 Kl (40130ZF) 14:00-16:00
BRI BRAZL VD=7 e/ BEREOFE= - XRE LBHTF EHIEAS)
YOI DIIBITARE=—XIZET 2 200RBIFAEREDT >4 — P EREBY)ERIC
HEOERERVH o720
RE2 HEESMIIBITARE=—-X MK (EBEEHLKE)
ENCELDOBERBEN OO THARREIBIIAEE -—XDEFT N L, ZOEREL S
BEIZOWTOEREDN H > 72,
O7HR58 (1) ZHIFEKRFEM* Y /SR BIFEMBSHE K&H#E 14:00-16:00
%% . The Relevance and Construction of an ESP Language Program Peter Carter
Griffith K% D Carter BAEN S, FIRKETHE -FHR 3N, MEBREETROON D HEE
BOLODOEETO YT LIZDOVTOREN D72,
FERS  RFEEHEOBE, BIE. KR [#ENHRE] 22 5,
FIVHRBHOKBEICE DX, ESPHIEAICT, LiE7T—<ICBT2RE 2 ERHL,
ZDHNZE X, [CHleru. Magazine 2008 ¥k | %FESE L THEA SN,
O9R27H (4) THIEAFEEM* v /52 MBS KE&HE 15:00-17:00
Discussion: ESP & £FX—2 3 2D\ T
AIEDEERE CRHEBICHEF A RN=2 a VIZOWTHEE THEL
RE  RFEOOOBNEXEFEET— X KHEBT (REBREKERE¥R)
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BIAELCOBA LT NLTI2EEOEER KRFEOI— 2 & LTRETLHE. Mz L
DEIZEZBDNEN) T EIZODWTOREREI D > 770
Q118298 (+) ZHTEERFEMF v /82 FFERiskE ALEZ15:00-17: 00
%K1 [HEABEDESPHE L SHEELX | BRAHF (EREHAY)
EEFBFFBESEDL ) IZERIN, LOL ) 2BEL ATV, $7- [SEESR
(linguistic auditing) ] &\ B & EFIZOVTOREENH 70
RE2: [ 70—V EFECIBITH2REWEOE(LLBE | M#iEk RENEELy 5 —)
HADZ O —NVEEFPHBIZKRODZEENBLUZ0LOOEBAMER IO 540
BRIZOWTOERL [SAARDLNT VL0 IZOWTORENH -7,

]
B

BORMZ =

&R E BE HFK
BIERE R RIF

MEZDBEH

ARSI, EARBREE LT THROVRA IS EE/RIIM-o TS, AfLEHRLD D
SERERNVEILV, SFHITFFTHL] LOLBEBEREFo TV T, BEMERHL LT
(3. EREBIC BT 5 HFR L HFFEDSOSFHEOM Y v, 7V T HEEINZ BT 5 3EEE R UHFELS
DEEZBFORBRERE. HAOBEKRIIBITA2EE Y —EADEFHE, HFEPLANS Vi
R EXRMEFIIN L TEERPBROSHELEE - #FF - kL L) LT 2HAIIOVTD
XEBFSE 2 EAH ) £5,

REX TOZRBHOBE

BA1M, REBERKFZICTHESTHDL, SiEERCSHEBORICHET 2 ER A &L T
WET, CO2EMIIHROAKBEOBBICBIIAHBEEEL LTOXRNEELELEED
HOEbRAIIOWTORARREFHFELTCVWE T, BHEATOHERL TEICLT, EHRoE
¥R E LTRELTVE T, BB, TR (R F) (2002) HEROSEBR—SS
ERHAEBAR] (K ALBHR). @E - ILEK (FF) (2003) [LZEFEHEIVFR > TE&L—HR

SERFEQRA] (K ALBH).AE (FEF) (2004) [BHREOFEY - Y A—SEEHS
~NDORER V5] (FEA) . WE - ILAR (FE) 2007) MEINEL —#BICEEZHENR-T
X7-1] (KALBHR). LA -TEHEE 2007) MROSHERKE2E—LSHEAEIRZ
T] K ALBER) EhdY) T3, IEKOFEMIIJACET R — 4_—=J(2) 7 LTWABLP
SIGDOF—ALR—T % THI S0,

JACET SEEBURM A= 2008 FHEE#HECSR

oI hH-AEERE - XL TAF VT4 7412357 ¥ A b Tsui and Tollefson
(eds.) (2007) Language Policy, Culture and Identity in Asian Contexts (Lawrence Erlbaum
Associates, Publishers) D#gRAT L, BIOTFAMIEN2HBETATT, 7TFAITE
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DB ONHEIE, BE, vL—Y T, AVERTT, B TR, 2T Nk
Y7 Y7 KTFEHE - T,

TES

- 3/22/2008 (Sat) 6:00-8:00pm TDU 11 5£E 16 % 1601 H =
Tsui and Tollefsons (eds.) (2007) Language Policy, Culture and Identity in Asian Contexts
(Lawrence Erlbaum Associates, Publishers) Ch.3 Globalization and Language Policy in South
Korea (Reporter: %)

* 4/26/2008 (Sat) 6:00-8:00 pm TDU 11 5£8 16 % 1601 £ ZE
Ch. 6 Transition, Culture, and Language in Cambodia (Reporter: =#F)

- 5/24/2008 (Sat) 6:00-7:50 pm TDU 11 5 £ 16 &% 1601 # E
Ch. 7 Language Policy and the Construction of Identity: The Case of Hong Kong (Reporter: /&)

- 6/28/2008 (Sat) 6:00-8:00 pm TDU 11588 17 & 1710 (=
Ch. 4 The Construction of National Identity and Globalization in Multilingual Malaysia (Reporter:
)

- 9/27/2008 (Sat) 6:00-8: 00 pm TDU #£E 3 & 308 £ E
Ch. 9 Mauri or Mirage? The Status of the Maori Language in Aotearoa New Zealand in the Third
Millennium (Reporter: ¥3/&)

- 11/22/2008 (Sat) 6:00-8: 00 pm TDU A£E 3R 308 2=
Ch. 8 Multilingual and Multicultural Identities in Brunei Darussalam (Reporter: 1L17<)

- 1/24/2009 (Sat) 6:00-8: 00 pm TDU Z<£E 3Bt 308
Ch. 10 Identity and Multilinguality: The Case of India (Reporter: ¥ A )

- 2/28/2009 (Sat) 6:00-8:00 pm TDU A 3B 308 54 (FE)
Michael E. Brown and Sumit Ganguly (eds.) (2003) Fighting Words Language Policy and Ethnic
Relations in Asia (MIT Press)
Ch.5 Language Policy in Modern Burma (=#F)

JACETHR XA FIMAR - SHEECRMRSHERTHES

- 10/25/2008 (Sat) 5:00-6:00 pm TDU 75 £ 10F$ 7101 #(%  Special Lecture by Dr. Joan McConnell
“The Future of English: World Language or Communication Tool?”

Critical Thinking ff%2£&

R &R E KEF FH

BIRERE AR oF  mMAEET
Critical Thinking (2812 & % 2008 EEEDEENILL T O L B Y TH 5,

1) 5248 (£) KEXEXFHREBEF v/t
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2008 FRELIRE DG ERHEH L RET 5T L2 L7z T 9., Critical Thinking |2 BE 3 2 &5
D)L, FERLEERE L-8MOEENBRE L Loz FORDHE, BHRIZL D, JP
Leighton & RJ. Sternberg (2004) (2 & % The nature of reasoning (Cambridge University Press) 7%
ERE N/,

% 72 Ennis-Weir Critical Thinking Essay Test ¥ A\ - AEER Y, EEOKBFHHIEEL
72

BEIFEMOMERED - HLFLT IO -HEKBEE (CD-ROM) HEHL TV /2720,
LVHOBMEICFNEEA L7,

2) 6 148 (1) BWMEBA¥EI¥E

ATRICIRE L BB NS TV IRmILEa—%, REFBI o7

¥ 9. AEAR7-F A, Nickerson, RS. (2 & % Teaching reasoning (pp.410-442) (BT A 5E%
BI ol

2 X2, MAMERTF A, Leighton, J.P. {2 & % The assessment of logical reasoning. (pp. 291-312)
LT 2EREBI o7

20004ED2A L LIF3RIC, 2008 EEREDOHELZT*HETLIFETH %,

- 200941 AEATHORBRUTOEBYTHS (29%4),

HEERE (JUNKE), KFHT (FEXH) . REHFH (KEXLAZE). MEHLF (RiE
K#). ERIDTF (BIEKE) . EHET (BEAS). X/ (BHENEFEKRS) . BH M
(RREEAMARKE) ., HRAE (KEEEH). ik (BHBEKS) . IRtk (BAK
#E), FTAEy Fvy, 7Vv—2 (LEZEKRE). EHM— (KEXLKE), -2 45—
)y (BREEKAZE). EART (FLUFERKAS), RS L+ (BHBKAF). FHiTHE (KRA
MRlEAE), LEEF (FMEZAZE). BH & RILARIRRE) . MARERT (KX
). MARE QLEKE). EAFHE (BEEHKF) . ABRTF (BAXF). WEEEXF (H
AA), SHEETF EHBKAZF). 2R, Yx3—F (BEEAY¥)., B TEHE (Bi1F
BRE), BHREE (FEAE - ). MBET (FLFERKE)

REE HE —%
BIkRE A& Ef - 28 L&

1. 2EAXETOI LRI T LER
SEKRETY v RY VL REEK [BRAEDIKTNT 7u—F L ZOMBEE] 21To7:. &
KEIIUTOHED,
A& - REE ZALEE (BEKR
REE AIE—H (MEK) #Ex (BEKX)

19



2. HE1A-F 1 L JTHRRR - REERARSERASORE

20084E12 6 H (4) 2. MAEHKD ) —F 1 ¥ VHESR (RE RBWNKRK) LOARAR
PRATEEREAETHEL. ERODDOALZLVEHIZL 2206, BIEEER19MH. & VK
T AIBEORRESH ). BINE L 100BELICRAY ., KEOERKD 70 5 Ak, Swansea
K2 Dr Tess Fitzpatrick £ DB FF#E (L AR L 1) T, EEX “Using word association
responses to explore the nature of vocabulary knowledge” T& o 72,

3. HESORE

20074E2 A A0, ZIZMAIC1E, REEBRKFLEHE LTHERYAKL T& 7, B,
EIIFERERBBX 2520 ZREOBEENH ), HEHLBERPEAZRSTOATY
%, 20084E3 B ICiE, IEBKFOHBEE_LAELBRELT, (N4 ) YT VLHFEET VO
BE| OFETCHEEE LT

HAEIX, 3 EH D5 % X + Daller, Milton and Treffers-Daller # i A TW 575, &12E2 5 i34
ME D7+ A b TakadiZ A5 F5Eo

70 200843H1H (1) %8ME 200845A10H (1)

%9l 2008F7H9H (L) #10[E] 20084108 25H (1)

F11E 2009418248 (+) H12E 20094 3R FE
GERRETFAL

Bogaards, P. & Laufer, B. (2004). Vocabulary in a second language. John Benjamins.

Folse, K. (2004). Vocabulary myths. University of Michigan Press.

Daller, Milton, & Treffers-Daller (2007). Modelling and assessing vocabulary knowledge.

Cambridge University Press.

Taka¢, V. (2008). Vocabulary learning strategies and foreign language acquisition. Multilingual

Matters.
WEEERATEEERER  HHE. AL B BN, EK B KT 28, HH

(B9 2 BIE)

HEEERESPDOHP . http://members.at.infoseek.co.jp/jacetvoc/

EEE Gl LR

REE BE X
BIRE T =#

SEBMMEMHERICL o T2008EFIIT SICHELL1ELESER 2, BREUR, SiE
i, i, EEHM (BEB) KEAE2DHT. o EDEIIRE)—7%8FE, FOXd 55
HEFL, FOLIHIICEEZL, FOLIIEATVIDI 2%, SEREHEOBESH LT
FLE)ERATE . 2008FEEIIFFFRE A v N— 30 BIEREI2 . BHAEAD L IEEIA
T&5L)lhote TITREFDHEEEVL DPBRTE L,

9, KEHMOERPFERT L) — XL LTERL TV 2 RASIILSBHOMED it
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WEKDRER SR 72, 6 AICTERFETHEEME L 7 —~ & LT (KFHRFER). 7011
RICHENNEEIARETHE, SFBREM~DOBEELY T —~ & LT (TEERER). B/
KEFEL WHE D RFHBEBBOTEOHN A > 7+ — < VIIBREAXHBTE L L
WHEETHH, IAVE D PEEOHMBMEEET LI VST,

KIS, ZEIRFBHEFR TR, [FRELIBEEOF VL HEYRIEEHT LvH 57—
<D Tuman (MBFERAE) IZBET L L TEEHMBNZEAMT LI LN TEL, H~v—
I F—lZBVTiT, SlmonBorgﬁ’Sﬁﬁfﬁc‘: LTEMLEBPFTERFEES~DOBELDET D,
EEBETRAOM ORI L & AN TR L L2 LD &2 572, JACETEE KA T
i3 U&En?ﬂﬁkb”%‘é‘%ﬁﬁm PERFZE ] OF—<DL LIy U RTTL2FEL. IEED
LEDIT2HAMICT LI ENTE T,

SEEDEBRSE

- RBR% 314 (20094 1A BFE)

- EIMEEBAMANMERBRE 6AUH (1) [WEEFHEMIBFEG LS LD L D128
BRI o2V ? ] Ev) 77— T, EEFHKK, HEXERK, JBETRKZ &% #mM
B ERRREER (TERF)

- BARSEHMPAOMERERS 11A23H (H) [9EE2LFHBREM~NOKEK : FIES
R 2ELOFE, Eik. |RVED] &) 7—<T, ZEHRFR, BEE—K, =&K&
ANKEBEMICBEBRELER WRINNBEEHRE)

- JACET SEE#MERAISER#IES  #MMIZ Dr. Simon Borg (Leeds University, UK) *#8 X.
[Teacher Cognition and Language Education] &9 # 4 MV CHEEES%8A23H (£) 23k
MIFRETHE

SHOEHTE

BHRTEHTH o RATREEBEESRS
. B
 FUTHRFIT5E

BEFNRR

R EE BE TK
BIAERE M TR W TF

ARFFFEA I, 2008FE3BIZRE L7z 20044 AH 5200789 A & THBIZ 1T o 72 [IXEF
fREEE| TOREREOUBEORERY LEL LT, BEFOFADRKENLLVIREZE
B, 2OBRREHEY ., BRELXROT L LERII, YL ) INEELEE LTV RIIOW
THEEL TV A, 2B, RFEEIE. REVREL SOITRERASEL. L ) WROLTHEEEK
¥ EIETC, 2010 EICHET 2 B2 REFREMAZTRROERBRAROZELRAL T
%, BEDRBERIIBATH D,
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HETF—7 KBILHETBIATATIIREDOHYN A
WWEOREKEORR (DFb. REEARR) 2HF 2. FEEROLWEEREEEA
BELTLIZEICH L. EOL IR L TV 2R ELSTFAET 2 LEEIC. HKEELIT) .

EEBAE

- &1 2008438 28H (&) B EILEEKRF

BEAEDLEERITV, BEXINTIAAZZEAIBR, FO%. BELHELRIOBES
I UREDHAEIT o720 EHIZ. BHROFEFIZOVTELE -7,

- &2 20084E5H24H (1) RN:BHERFHFF v /32
SEZEANVATATUVHBEEREDLIIZEZTVEDN, T2, VATATLVDLDIZE
DL HBEEBREIToTWAEDD, BEZTo7,

<8530 2008FE7TH19H (£) B FLUERKFEFLF v 32X

JACETHEZHELB I L, ERWFEDNT ¥ — FMAEICOWVWT, AEDVHM. AEEE®
Mt %1727,

- 4 20084F10A25H () R:BHERFHHF v /32

EIMMER TR ZIToT7 v r— VHBOBRE. 267 7 — FERBAEIZOW
TR 2172 72

-850 2008F12A6H () W : EREEHKE

83, 40ICE & K&, 7oy — MNHEHBORS 2{To7. T/, BEFHMAEZTEATHERL:
BREEBE 7+ —~< v POWETIZAT T, BERBETo 72,

- 856E 2009F1H24H (1) B BERFRRKZEBEAAT 7L 57—

BREEBREF 7+ —< v FORETOLOORET 2 1To70 EHIC. TV — FOERB LV
KETHE, BRERIIOVWTELE -7

SHEOFE:
0104 AIZRAMBT 2B 2RIZELMARRIOERICMIT T, MAIIC1E, 246%M&, £

BEF 7+ —< v MREF, XBINE, FE) AT A TARBOEEIIOWTERYT) FET
H5bo

ESLULTIETES

REE =F Hi¥
BIREE Kb HB

MREr—~
JERERARES L #H
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HREARR

FR0EEICHERE LBMIIERIT, EERAEREEIMTo A AN RICLFHEIZ
DO FEDEREIZ > T WD, FADVROIEB L-DIE, KFEDKENEENZ DTV EFE
WV, RETOREHENLETHLEZEZTVDLEVIHTHoTe FO—FT, BEDD
WEDREMEL T2 0L w) ATk, POk, 23300 UAE W) AIERAER TS
270 Tl FEDELPKFEOBREIIANmERFL, BEFUBEL I LV EEH> TWAHIK
BhHb, FITHRABMMERIL, IREOKEBL L2HMIIFERBT A LI L7 BEMIITHE
BRBICEB LTV, KEOEEKBFOERLE - — X EHL T, BEMPEESNE, —F
T, TOEMPRFOHZIZRBEINT, KEOEEHBOHICEE T RIZL TV, B,
WEDNHBORELH > T, KEEDEENET LTV EDOTE2nh 4 TEbLRTW
Bo THIIIKRFEARRE VI ERLLLPOTHEBLTVETHAS ), £ THMIFES
d. BBEHEEMOD ) FEHET —<IBWA WY EAEZIT> TV 5,

FIZOBRH, EERAEZERIHERFERNRIIL AT 2ITo TE . SEITEM
SHEHRIILTCT vy — MRABTAERTAIEICLT. 20 EMAHOBIC¥EDEE
NBEDEI BT EDERETLIILETHD, FNER T LI, RFEEHFTFERIZIT80
HEWEBMEBE V5, T TIZEHICNLTT vy — VAR ZKEL . BEFORLEDO T %
ToTVWVib,

LSH%OFE  BE. LTO2o00F8 % FEL TV 5,
(1) YR 22—

BET> TV AEMAHENRIZLAT v r— MAER D LI [KRFADOKEEBEEN L H
M—BBEBE~NOT 7= AE»S—] LV T TEEKRKKTOI y R 12— LFEE
FE LT3,

(2) #H DR

[HEMELTIEIHL 28M 2 HE - BB L. RFEEHBT IO L TC—E0EME L TE
720 KFFRATLEVIFRIZBVTH LM OHMEFEL TW2, ZD720DL Y Mk
BODVBIEToTVLEMIFETH D, S5I2, BEEROFFBIGEEBOBMEN R S,
ERHIOWTIIHEUIBIEIE SN FRANRE SN S, BEMOEMIZYS7: > TiE, HEFRELZ R
AT A ELSEDRITRIE LR S WEEZ TV,
mE=E

BTE, YRS EEaE (F)IAE: AR . KLkl (FFEAFE BIRK) . RER Gh
FERE) . IWEEHF (RETEKRY) . AT (BRMEKRFIREHHEM) O52THEHL TV
Do WEIIA—NEZFO TERORDENEFLTWVEA, 1222 7 BIC1IEEEZLHICLT
Wb, SHEBDEE*E X TV AHH, FICEBEARLEM O - HIRICE.LDH D Hids
[SIAYET o GV AR-IRN
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JACET®R XA HIMFE S (2008 £E)

#£HH

7% S E
(W55 : 006 : 00pm) ki L a
(2007 EBE) R RWE7 VTHEORBEREOERE 25
20084E3H 15H (+) (REAELFKRE)
20084198 (1) Dr. Edward Schaefer |Examination of Rater Characteristics 29
(BX /K&K FASF) |through a Multi-Faceted Rasch Analysis of
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Examination of Rater Characteristics through a Multi-Faceted
Rasch Analysis of Two EFL Essay Assessments!

Edward Schaefer, Ochanomizu University

schaefer.edward@ocha.ac.jp

Performance testing has become common in the area of foreign language assessment, in which
language ability is tested through some kind of judged performance. This might involve oral interview
tests in the case of speaking, or rated essays in the case of writing. The advantage of performance
testing is that it elicits more authentic language behavior on the part of the test-takers. One
disadvantage is that there is an element of subjectivity in rater assessments, as compared with more
traditional testing methods such as multiple choice. For example, two test-takers of equal ability may
get different scores because one gets a lenient rater, while the other gets a severe rater. Many
researchers have argued for the importance of studies of rater behavior — that is, examining what
raters actually do when they rate — in order to establish fairer standards in performance-based
language testing (Myford & Wolfe, 2004).

Many-faceted Rasch measurement (MFRM) is a statistical technique that employs a loglinear
transformation of subjective raw scores based on rater judgments into objective interval scale scores.
It measures the “facets” of person ability, item difficulty, and rater severity, and puts them on a
common scale for comparison. It takes into consideration variations in rater severity levels, and
accordingly adjusts the measurement of test scores. This paper describes a presentation in which the
author discussed two studies utilizing MFRM in order to examine rater behavior in the assessment of
Japanese university students’ English essays.

The first study formed part of the presenter’s doctoral dissertation and examined what factors
influenced native English speaker (NES) judgments of Japanese EFL essays. It also investigated
whether MFRM could uncover systematic patterns of rater bias. Forty female Japanese university
students were asked to write an essay on the topic, “Why do you think people go to college?” Forty
NES raters, who were ALTs in the Tokyo metropolitan area, rated the essays on a six-point scale,
which contained the categories of Content, Organization, Style and Quality of Expression
(vocabulary). Language Use (grammar). Mechanics, and Fluency (defined as essay length). The
MFRM revealed that grammar was the most severely rated category on the scale. Although the six
categories were clustered around the mean, Language Use was significantly more difficult to score
well on, while Content and Organization were the easiest categories to score well on. This somewhat

contradicted the results of a questionnaire, in which a majority of the raters stated that grammar was

+ Tables and figures have not been included due to space limitations, but can be obtained by e-mailing the author.
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not as important in good writing as content and organization.

A MFRM bias analysis also revealed an interesting subpattern. If some raters were severe in rating
content and/or organization, they were lenient in rating grammar and/or mechanics. Conversely,
other raters were lenient towards content and/or organization, but severe towards grammar and/or
mechanics. Eleven of the 40 raters exhibited this tendency.

The second study examined 25 English graduation theses written by female English majors at a
Japanese university. University graduation theses, written on student-selected topics in either
literature or linguistics, are rated on a holistic scale, ranging from 0-100 (60 is the cut point). Each
thesis is read by three raters: the thesis advisor, another Japanese teacher, from either the literature
or linguistics section, and one foreign teacher (scores are averaged). The grading procedure has
several potential weaknesses: there is no scoring rubric, and criteria for scoring have not been listed
or discussed; individual raters sometimes rate theses in divergent ways; and no follow-up analyses are
done. The purpose of the study was to determine the role of individual rater biases on the thesis
scores and if in fact the raters were using the scale in the same way.

The MFRM showed that the linguistics rater was clearly the severest rater. The literature rater was
the most lenient, and the foreign rater (the present author) fell in between. Although I had expected
to find cases of significant bias, given the divergent ratings that sometimes occurred, the results of a
bias analysis showed that there was only one case of significant bias: the foreign rater exhibited
severe bias towards one student. While MFRM can identify cases of bias, it cannot identify the
reasons. In this particular case, the student in question had often been absent from my classes. I knew
this and thought that I could rate objectively in spite of it. Perhaps I could not. At any rate, the
student’s thesis adviser rated her highly and challenged my rating. The student ended up getting a B
instead of an A as a result of my harsh rating.

In the first study I used a Rasch model called the rating scale model. In the second study I used the
partial credit model. The rating scale model assumes that raters are all using the scale in the same
way, while the partial credit model examines whether raters are utilizing the scale in different ways —
that is, whether they are in essence using a different scale. The model revealed that they were in fact
interpreting the scale in different ways. The linguistics rater used a wider range of the scale, between
65 and 92 points, whereas the other two raters used a range from about 73 to 90 points. At the same
time, the linguistics rater was much harsher — it was more difficult for students to get a higher
rating. For example, students who got an 82 with the foreign or literature raters would only have
gotten a 78 from the linguistics rater.

In conclusion, MFRM can be a useful tool in the examination of rater behavior. It can reveal the

degree to which different categories of a rating scale influence rater judgments, the presence of
systematic patterns of rater bias, and whether the raters are interpreting the scale in different ways.
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As such, in such areas as the development of rating scales and rater training, it holds great promise in
assisting educators to devise fairer and more accurate measures of essay writing, as well as other
aspects of student foreign language performance.
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THE FUTURE OF ENGLISH
WORLD LANGUAGE OR COMMUNICATION TOOL?

Joan McConnell, Ph.D.

INTRODUCTION

Today experts estimate that there are probably two billion speakers of English — that is,
approximately one third of the world population! More important still, this number continues to grow
because more and more people are studying English, especially in China. On the basis of this
numerical information, one might conclude that in the not too distant future, English will displace or
replace the other languages and homogenize the local cultures. According to this interpretation,
English will become the “Number One Language and thus end the post-Tower of Babel linguistic
chaos.” But does this projected scenario oversimplify the linguistic reality? What are the real chances
that English will become the world language of the 21st century? The answer is not so simple.

Before examining the facts of fiction of English as a World Language — or what some linguistics
prefer to label as World English (WE) — 1 believe that it is important to take a brief look at the
history of this language. The linguistic vicissitudes of English will help us understand how and why it

has become the “unofficial world language.”

The Beginning: The story of English started approximately 1,500 years ago when groups of
Germanic tribes, including the Angles, Saxons and the less well remembered Jutes, invaded the island
of Britain. They overpowered the local Celtic population that was either killed, absorbed or displaced
to the remote western and northern areas of the island.

The Angles were “immortalized” in the vocabulary as English which refers to both the language and
nationality as well as England, the future name of the country. The Saxons were less fortunate but are
still remembered in the hyphenated phrase “Anglo-Saxon” with all its cultural and social inferences.

These early centuries were difficult times. The English, as I will now refer to them for purposes of
convenience, faced their share of invasions, especially from the fierce Norsemen of Scandinavia.
Despite the numerous battles, these two groups finally learned to coexist, in large part because of
their shared linguistic background. The Norsemen may have conquered parts of English territory,
but those who settled in Britain were in turn conquered by the English language.

1066: Political Defeat but Linguistic Fusion: This date represents one of the most dramatic

moments in the history of England and especially of the English language. William the Conqueror
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and his army of Norman French soldiers defeated King Harold, and effectively took control of the
country. During the two and a half centuries of Norman occupation, English was reduced to the
status of an inferior language spoken by the local conquered population. Despite this hierarchical
categorization, the Norman nobility had to use this inferior language to give orders to their servants.

English remained remarkably adaptable in absorbing much of the Norman French vocabulary (not
grammar). Eventually it won the linguistic battle as the Norman French rulers were forced to
designate English as the language of the land they controlled. The victory of English was a prelude
to the political demise of the Norman French rulers.

I dwell on this Norman period because it clearly indicates the strength of the English language —
namely, its ability and willingness to absorb foreign words. This characteristic still remains one of the
defining features of English. To emphasize the point, please remember that only about one third of
the words in English are of Germanic origin. All the others are foreign imports!

English Identity: The departure of the Norman rulers marked the beginning of a new era in the
history of English. The language became a literary tool which refined and defined its identity. At the
same time, English continued to absorb vocabulary from other languages thanks to the Renaissance
which introduced many words from Latin (directly or indirectly through the Romance languages) and
Greek. By the year 1500 — that is, approximately 1,000 years after its “birth” in Britain — English
was a Germanic language with a majority of its vocabulary derived from Latin (Norman French, the
Romance languages, Church Latin, and Classical Latin).

Expansion as a World Language: The age of discovery in sixteenth century Europe opened a
dynamic new era. Although the English joined the exploration/colonialization race later than the

Portuguese and the Spanish, the results of their forays outside Europe were more extensive and
longer-lasting than those of their rivals. The English were more diligent in sending settlers to their
colonies. In view of the rather small indigenous population, these settlers imposed English as the
prestige language in present-day (1) United States (2) Canada (3) Australia (4) New Zealand.

In Asia, the situation was different primarily because of the large, well established local population.
Thus in Asia and to a lesser degree in Africa, English remained the language of the colonial rulers.
The locals kept their native language(s) and used English to interact with their rulers. In these areas,
English was viewed, often negatively, as the language of colonial occupation.

The global expansion of English has clearly shaped the distinction between what linguists refer to as
the standard variants of English — British, American, Australian, etc. — and the so-called New
Englishes.

The mention of the New Englishes opens an important chapter in our discussion of English as a world
language. The recognition of the linguistic “rights” of the New Englishes coincides with the
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dismantling of the British Empire after 1945. The postwar years witnessed a growing independence
movement in the colonies. The growth of nationalism and national pride had important linguistic
repercussions. Although English was initially rejected because of its association with colonialism, it
soon assumed the role of a neutral language which could reduce linguistic rivalry and discord in
plurilingual societies. Once this new role of English had been recognized, the speakers began to treat
this language as their own — a process known as indigenization. After all, language belongs to all its
speakers!

At this point, perhaps it is time to refocus on the key theme of my lecture. What is the future of
English? Will it be a world language, a communication tool or perhaps both? Of course, there are no
easy or quick answers to these questions, but please let me — and excuse my colloquial phrase —
“give it a try!”

Yocabulary: We have already seen how English, almost since its inception, has borrowed and
appropriated words from more than 350 languages! At least, among Western languages, English has
the most extensive vocabulary. Depending on the criteria for inclusion, the count ranges anywhere
from half a million (low end) to well over a million and higher if we include the “nativized” words of
the New Englishes. If we also add professional jargon, specialized terminology, slang and neologisms,
the count goes higher.

Number of English Speakers: When we talk about English as a world language, it is important to
think about how many people speak the language. Some linguists put the number at two billion —
that is, one third of the world population. But when we talk about speakers, we must specify the
proficiency levels. Let’s take a quick look at some key statistics.

Of the approximately two billion speakers, fewer than 500,000 are native speakers. In other words,
only about 25% of the so-called speakers of English are native speakers. Clearly they are in the

minority.

Who are the other 75% of non-native speakers? Some use English as a second language (ESL) so their
level of proficiency is high, often equal to that of native speakers. Some use English as a foreign
language (EFL) so their level of proficiency varies. Others use English as a lingua franca (ELF) so

the goal is to communicate the essentials, even in what might be considered ungrammatical English.

New Englishes: As we have seen, the speakers in former British colonies are now using English to
express the linguistic, social, economic and cultural realities of their environment. These new
variants have been gaining international recognition, especially thanks to the literary talents of local

authors.

Euro-English: In continental Europe, English is NOT a native language, yet within the European

Union, English has been gaining status as a neutral language and also a language of convenience. It is
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becoming the unofficial language of the EU as well as the language of instruction in various academic
disciplines (especially science, technology, economics) at many European universities (especially in
northern Europe). Euro-English is a spontaneous blend of British and American English peppered
with local additions.

Japanese English: Japanese English is unique. It is more Japanese than English because of what
some linguists call the “katakana effect,” which appropriates English words and recasts them in the
tradition Japanese pattern of Consonant + Vowel, and thus eliminates the “English” character of these

words. It’s no wonder that native speakers struggle — and often fail — to understand Japanese
English.

Intelligibility: Although a well know proverb reminds us that variety is the spice of life, too much
linguistic variety compromises intelligibility. Especially in business transactions, intelligibility
remains the key. EXAMPLES: outsourcing, foreign teaching assistants, foreign medical professionals,
etc.

World English: While people like to talk about the importance of World English, they forget that
there is no universal standard for correct English. We have standards for correct British or American
English, but NONE for World English which remains a kind of linguistic dream. Some enthusiastic
supporters of WE insist that we should establish standards. The question is WHO will decide WHAT
is correct and HOW and WHEN will it be decided? More important, WHAT is its purpose? Will
people use WE as an everyday language or simply as a communication tool? .

The future of English is indeed a tricky issue which involves a variety of factors. First of all, we must
remember the basic “law” that languages always change in time and space. Secondly, languages
belong to the speakers who, in the final analysis, determine the direction and the degree of change.
Third, languages are useful as long as they allow people to communicate. Once intelligibility is
compromised, then “big” changes are bound to occur.

Ultimately the future of English as a world language, communication tool or combination of both will

be determined by how people react to the events of history. As the late Professor Mario Pei always
reminded his students, language and culture go hand in hand.
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European Language Portfolio (ELP)
— Unrealized Potential and Challenges —

Leo Yoffe, Waseda University
1.0 Introduction

European Language Portfolio (hereafter ELP) has become an increasingly sophisticated and
influential language teaching tool over the recent years. Between 2000 and 2008 the number of
accredited ELP models increased from six to 99 in 28 different member states. According to the ELP:
Interim Report 2007 16 European member-states implemented ELP models covering all educational
sectors from primary to adult levels. Perhaps more importantly, from a tentative pedagogical
instrument first proposed at a Council of Europe symposium in 1991 ELP has evolved into a
significant policy instrument closely related to national curriculum reforms and in that capacity
helping to shape national language policy objectives and proficiency benchmarks. As a result of its
greater acceptance within the European educational community ELP has been gaining visibility more
globally with representatives from non-member countries, such as Russia and Canada, joining recent
events. At the ELP-Whole School Use workshop conducted in October 2008 in Graz, Austria Japan
was also represented by two researchers of JACET Teacher Education SIG, including this author. The
present paper is a synopsis of the presentation made on December 20, 2008 for JACET Kanto meeting.

2.0 ELP: Overview

In some ways it may be easier to define ELP by what it is not. It is not intended exclusively as an
assessment mechanism nor is it in itself a curriculum model. Rather it is am ambitious attempt to
document and showcase in a structured way one’s linguistic skills and intercultural experiences and
provide a useful overview of what a person can accomplish in a given language using the ‘I can...’
descriptors of the Common European Framework of References (hereafter CEFR) (see appendix 1).
(ELP has been closely associated with the CEFR since its inception.) While each country or regional
educational authority typically develops its own ELP model taking into account specific age groups
and cultural characteristics, all ELP variations pursue the same basic goals and have common
components.

2.1 The key goals of the ELPs are:

e To promote pluralingualism and multiculturalism

e To promote learner autonomy by allowing language learners to monitor their own progress

¢ To encourage life-long language learning

¢ To facilitate mobility in Europe by establishing a uniform set of language standards which would
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permit a way to report language learning achievements in an internationally recognized and

transparent manner

2.2 Components of ELPs
All ELP models are expected to have three constituent elements as follows:
¢ The language passport. This section provides a ‘snapshot’ of the learner’s linguistic competence at

a given time in terms of the CERF descriptors. It allows for self-assessment and for formal
evaluations, qualifications and learning experiences.
o The language biography. The objective of this part is to give a learner an opportunity to reflect on

his/her process of learning; to set specific goals and to document any language learning and
socio-cultural experiences undertaken outside the formal educational context.

e The Dossier. This component, similar to an artist’s portfolio, allows the learner to select
representative works to illustrate the competencies and achievements identified in the language
passport and the language bibliography.

3.0 The Common European Framework of References for Languages

CEREF as a language competencies taxonomy developed following the recommendation made to the
Council of Europe at the intergovernmental symposium in 1991. From the onset the development of
this taxonomy was linked to the elaboration of ELP as an implementation mechanism. CERF is
designed to assess the skill components of the communicative competence in terms of “can do”
statements and is composed of 6 levels arranged in three bands: basic user — Al; A2; independent
user — B1; B2: and proficient user — C1; C2. Listening, Reading Spoken interaction and production
and writing skills are included thought vocabulary and grammatical competence are not represented,
and this has been pointed out by a number of observers as drawbacks of the Framework.

4.0 The potential benefits of ELPs

At the intuitive level the benefits of a well-constructed and implemented ELP model are self-evident. It
gives the learners ownership of the learning process and helps them reflect on their past
accomplishments and on their short and medium-term goals as far as language learning is concerned.
More importantly, contrary to the conventional testing instruments, it provides the learners and the
prospective employers, school admission officials, etc. with a relatively clear understanding of what
exactly the learners can accomplish in a language. The draw of framing language proficiency in term
of “Can do...” statements is very strong, however it is important to be mindful of pitfalls. As a case in
point, the illustrative scales of the CEFR for the category of Conversation, identify one of the criteria
of Al as “ability to use basic greetings and leave-taking expressions” (The European Language
Portfolio: a guide for teachers and teacher trainers, Little and Perclova, Appendix 1). However, even
simple communication acts such as the ones mentioned above can be performed by a complete
language novice using only his/her name and pointing at him/herself or by a much more proficient
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language user who resorts to a number of complex grammatical and lexical structures in the process
of accomplishing essentially the same goal.

5.0 Implications for teacher education

Successful implementation of ELP requires a significant shift in foreign language teaching (and
learning) paradigm. The roles of educators and language learners change; new techniques need to be
designed, piloted and disseminated. If the students are to be actively engaged in ELP, they must
understand the rationale, the philosophy which underlies it and its potential benefits. This shift
represents a significant challenge to the teachers. One of the major didactic tools developed to bridge
the gap and encourage pre-service teachers to embrace the principles of ELP has been The European
Portfolio for Student Teachers of Languages (EPOSTL). (detailed information about the EPOSTL
project is available at: http://epostl2.ecml.at/) This document encourages prospective teachers to
reflect on the necessary didactic knowledge for the profession and to monitor their progress as future
educators. EPOSTL consists of three main components:
e apersonal statement intended for those in the early stages of their teacher education to reflect on
issues related to teaching
¢ a self-assessment checklist containing ‘can do’ descriptors somewhat similar to the CERF
statements
e a dossier which enables student-teachers to collect and showcase examples of work relevant to
their teacher education.

EPOSTL was developed by an international team of teacher educators based on the recommendations
made by the Language Policy Division of the Council of Europe. Currently it is being translated into
11 languages, according to David Newby, EPOSTL Coordinator (personal communication).

6.0 Major Challenges

While ELP is undoubtedly a powerful pedagogical tool destined to play an important role in the future
development of language education in Europe, significant hurdles still exist and need to be addressed
if the ELP is to achieve its full potential. Below is the list of the issues raised by practitioners during
the ELP-Whole School Use Workshop in October 2008.

o While the diversity of ELP models is necessary to reflect regional/cultural characteristics; learner
priorities and social parameters, existence of such a variety of models tends to undermine the
acceptance of this instrument by employers, etc., thus interfering with the objective of ELP — to
promote mobility within Europe.

e The overall visibility of and support for the ELP movement within the European education
structures notwithstanding, no national government to date has revised curricula so that they are
explicitly harmonious with the ELP. Lack of compatibility with the national and regional curricula
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creates a parallel set of curriculum and assessment criteria. As David Little, Coordinator of the
ELP-WSU Project points out,
“In order for the ELP to succeed in an educational system it needs to be supported by a
language curriculum whose communicative component is expressed in “can do” terms, so that
the checklists in the ELP mediate the curriculum to learners in a very direct way. It also helps
if tests/exams are task-based and action-oriented.” (December 2008, personal communication)
In my jurisdictions ELP has been implemented on ad hoc in a very top-down way without a ‘buy-in’
from the relevant stakeholders. Teachers, not fully informed about the benefits of ELP treated it as
an unwelcome addition to their already busy schedules and were reluctant to devote the necessary
time and effort to the Portfolio implementation. A more consultative and inclusive process should
go a long way towards resolving this problem however at present idea-sharing and integration into
the national curricula remain a major hurdle.
Lack of financial and human resources has also been cited as an obstacle to the sustained
implementation of the program.

7.0 Conclusion: Necessary Conditions for a Successful Dissemination of ELP

Three major conditions have been identified by the experts and largely supported by the teaching

practitioners.

1.

It is necessary to ensure closer coordination between the ELP experts; teaching community,
policy makers and other relevant stakeholders to promote the validity and the reliability of the
ELP model.

To the degree possible, national government need to demonstrate their support for ELP by
concrete revisions of the language curricula and testing methodologies to make it congruent with
the benchmarks espouses in the CEFR.

Statistical and quantitative body of research need to be assembled to support the hypotheses and
the principles underlying the ELP paradigm.
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Appendix Self-Assessment Grid

UNDERSTANDING SPEAKING WRITING
Listening Reading Spoken Interaction Spoken Production Writing
I can recognise familiar | I~ can  understand | Ican interact in a simple | 1 can use simple phrases [ I can write a short,
words and very basic | familiar names, words | way provided the other | and sentences to | simple postcard, for
phrases conceming | and very simple | person is prepared to | describe where I live | example sending
myself, my family and | sentences, for example | repeat or rephrase things | and people I know. holiday greetings. 1 can
immediate concrete | on notices and posters [ at a slower rate of fill in forms with
A surroundings when | or in catalogues. speech and help me personal  details, for
1 people speak slowly and formulate  what I'm example entering my
clearly. trying to say. I can ask name, nationality and
and answer simple address on a hotel
questions in areas of registration form.
immediate need or on
very familiar topics.
I can understand phrases | | can read very short, [ I can communicate in | I can use a series of | I can write short, simple
and the highest fre- | simple texts. I can find | simple and routine tasks | phrases and sentences to | notes and messages relating
quency vocabulary re- | specific, predictable | requiring a simple and | describe in simple terms | to matters in areas of
lated to areas of most | information in simple | direct exchange of | my family and other | immediate needs. I can
immediate personal re- | everyday material such | information on familiar | people, living condi- | writea very simple personal
levance (e.g. very basic | as advertisements, pro- | topics and activities. 1 | tions, my educational | letter, for example thanking
A2 | personal and family | spectuses, menus and | can handle very short | background and my | someone for something
information, shopping, | timetables and 1 can | social exchanges, even | present or most recent
local area, employ- | understand short simple | though I can't usually | job.
ment). 1 can catch the | personal letters. understand enough to
main point in short, keep the conversation
clear, simple messages going myself.
and announcements.
I can understand the | I can understand texts | I can deal with most | I can connect phrasesin | I ~can write simple
main points of clear | that consist mainly of | situations likely to arise | a simple way in order to | connected text on topics
standard  speech on | high frequency | whilst travelling in an | describe  experiences | which are familiar or of
familiar matters regu- | everyday or job-related | area where the language | and events, my dreams, | personal interest. I can write
larly encountered in | language. I can | is spoken. | can enter | hopes and ambitions. I | personal letters describing
work, school, leisure, | understand the des- | unprepared into con- | can briefly give reasons | experiences and
etc. | can understand | cription of events, | versation on topics that | and explanations for | impressions
B1 | the main point of many | feelings and wishes in | are familiar, of personal | opinions and plans. |
radio or TV pro- | personal letters. interest or pertinent to | can narrate a story or
grammes on current everyday life (e.g. | relate the plot of a book
affairs or topics of family, hobbies, work, | or film and describe my
personal or professional travel and  current | reactions.
interest  when  the events).
delivery is relatively
slow and clear.
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UNDERSTANDING

SPEAKING

WRITING

Listening

Reading

Spoken Interaction

Spoken Production

Writing

1 can understand ex-
tended

lectures and follow even

speech  and

complex lines of argu-

1 can read articles and
reports concerned with
contemporary problems

in which the writers

| can interact with a
degree of fluency and
spontaneity that makes

regular interaction with

1 can present clear,
detailed descriptions on
a wide range of subjects

related to my field of

1 can write clear,
detailed text on a wide
range of subjects related

to my interests. | can

ment provided the topic | adopt particular | native speakers quite | interest. I can explain a | write an essay or report,

is reasonably familiar. | | attitudes or viewpoints. | possible. I can take an | viewpoint on a topical | passing on information

B2 | can understand most TV | | can understand | active part in discussion | issue giving the | or giving reasons in
news and current affairs | contemporary literary | in familiar contexts, | advantages and | support of or against a
programmes. | can | prose. accounting for and | disadvantages of various | particular point of view.
understand the majority sustaining my views, options. I can write letters

of films in standard highlighting the
dialect. personal significance of

events and experiences.

I can understand | I can understand long [ I can express myself | I can present clear, [ I can express myself in
extended speech even | and complex factual and | fluently and  spon- | detailed descriptions of | clear,  well-structured
when it is not clearly | literary texts, | taneously without much | complex subjects | text, expressing points
structured and when | appreciating distinctions | obvious searching for | integrating sub-themes, | of view at some length.
relationships are only [ of style. 1  can | expressions. 1 can use | developing particular | I can write about
implied and not | understand specialised | language flexibly and | points and rounding off | complex subjects in a

C1 | signalled explicitly. 1 | articles and longer | effectively for social | with an appropriate | letter, an essay or a
can understand | technical instructions, | and professional pur- | conclusion. report, underlining what
television programmes | even when they do not | poses. 1 can formulate I consider to be the

and films without too | relate to my field. ideas and opinions with salient issues. 1 can

much effort. precision and relate my select style appropriate

contribution skilfully to to the reader in mind.
those of other speakers.

1 have no difficulty in | 1 can read with ease [ I can take part ef- | I can present a clear, | | can write clear,
understanding any kind | virtually all forms of the | fortlessly in any con- | smoothly-flowing smoothly-flowing  text

of spoken language, | written language, | versation or discussion | description or argument | in an appropriate style.
whether live or | including abstract, | and have a good | in a style appropriate to | can  write  complex
broadcast, even when | structurally or | familiarity with idiomat- | the context and with an | letters,  reports  or
delivered at fast native | linguistically —complex | ic expressions and col- | effective logical | articles which present a
speed, provided. I have | texts such as manuals, | loquialisms. I can ex- | structure which helps | case with an effective

c2 some time to get | specialised articles and | press myself fluently | the recipient to notice | logical structure which

familiar with the accent.

literary works.

and convey finer shades
of meaning precisely. If
I do have a problem 1
can  backtrack and
restructure around the
difficulty so smoothly
that other people are

hardly aware of it.

and remember

significant points.

helps the recipient to
notice and remember
significant points. I can
write summaries and
reviews of professional

or literary works.
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