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KEFEHEMITHEERRITAIIHT S
B T3 1R BEERR DRA
English Learners’ Self-efficacy for Dictionary Use:
Scale Construction and Validation

EH T
(AAKZFRFHE)

Abstract

The Jishobiki method, aimed at encouraging pupils to look up familiar words and read the
dictionary in their native language, reportedly enhances learners’ self-efficacy—an influential
factor affecting motivation, perseverance, and behaviors. However, there is no quantitative data
substantiating its efficacy, which is attributed to the absence of a scale to measure self-efficacy
for dictionary use. With the application of the Jishobiki method to college-level English learners
in mind, this study attempts to construct and validate a scale measuring English learners’ self-
efficacy for dictionary use. In accordance with Bandura’s guideline (2006), two question sets
were formulated: one assessing confidence levels in pursuing dictionary consultation under
challenging situations and another gauging confidence in the requisite skills for dictionary use.
Evaluation encompassing test-retest analysis, correlation with external benchmarks, factor
analysis, and internal consistency validated the latter question set. Future research should
explore the correlation between this scale and the accuracy and speed of dictionary consultation
to enhance its comprehensiveness. If effective dictionary instruction methods are elucidated
using this measure, it would lead to the promotion of motivation and self-regulated learning in
English learning, ultimately contributing to the cultivation of English learners’ autonomy.
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LML, PRz EET 2BRORFEFEF IR CHERMRE LEL ), ELTOMREEELDIZ 5
EEDOELDITFLEHE LYY,

Bandura (1977) (2 XAUE, ADMA SO T4%2 (T 57201201, F O T8 Z2 R HNTZ T T
XD LW IR, oV, HEEOMETH S, FEERBEITADLRRNS, IRANE
FATED L WVIMEZ LIZITREEEZSZ 9 LD ORI L RNEA S, JGERE IRV TH
N IEORRGEER OREVERUZ BT 2 A T2 < O D OO0, Wb RGETFH H D0
XA HHEE G E LTRY, FERBTAZNRE LICAuIE OB £ LV, Ziud,
ZHEURENMAELRVNDLIEA D, £ I2TC, ARRITFGEFEICBT DRI TA T2
H e IR FEDVER 2 R 5,

2. REAOFEEFERMRIL L ERFEDOZIER

PRI ALRAT— " T F o LN =T D F Y — L Kt AR, MO SRRER T EE
IZBWTHETH -7z, oL, BB CITE RS offibT, A~— 7+ &AL T v
B —Fy MEEAETHEEENRZL, Collins (2016) 12X 5 &, FEEMERICRFAEDME R+ A YA
[TA~— b7 4> (34%), BFEEE (33%) MR TH DD, WEEEIL 3% L kb /b7, i
M (2019) 1E, BEAENEWVFEFITA L T A VEEE (49.38%), FERAE (25.93%), AT A
FHAR (14.81%), HEEEE (9.88%) DIEIZ, HHEDR VFEEFITA L T4 VEEE (55.22%), &
REEL AT A URIRR (% 17.91%), HEEEE (8.96%) DIEICFIFHENZ N & &R Lz, HEE
W2 B8, MEEEE AL 10%I25 72T R bR DIZR L, 2T A UEEEITmRHII W
THHRRE L R B, L LD, FHOEBENMR VERFIL, A~v— b7+ U aBHRE L
THY TA VEEETHEHRRET 2 L0 bIEEEA M Lo i) /aiE R 28 cx 5 Z L3t
ITHFFECRSAVTUND (KB - R, 2021; jEM - K&, 2020),

MEEEOR R AIE L, FINFAEOEREFEICBWCREL [51<) oTidnzl, ()
Z e ad TREES &) DIRB I TS (A, 1998, 2006, 2008, 2013, 2015, 2020), = D
BHEOREAN R FIEL, 1) FEENTHS TWD Z EiXE Ao, 2) AHOMIA L E O Tk,
3) MEEND, LW I LD THD, MEEEDMERAAHEL THMIME LT, 1) —EHERE, 2)
FHRTWAHEEZ T TR FACEDPN TODIERS HICAS, 3) EXALZ LN TESHE
W) REZETTND (A, 2020), ERITZILE TA ¥ Y 2R NH RO/ INFRIZIB W TEREORE
B &R AR L, KB (2022) ROVER - )11 (2020) TIEZAARANFEREFEEZxIZE L
TRREDIT-> CTD, —HOBFIE A SNFEES EFEOMREZLUTICE LD (BB,
2022; AR, 2018; R4 « )11, 2020; IE4Mih, 2020, 2022),
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PED X9z, HEE HINFAICHEERFE L E T OREES & 78 1E, RIRYZ2 6 i ~0
8 (1,2), HRROER (3,4), FEAMRKOEEDESE (5,6), FEIHT 2LED0HERK (7~9)
EWVS T BLRIZBW TR B LN L 9 Thb, HTH AN IEITTE OB - ikt - ¥50
PRI ZWREDT, HOCREFEEE T & bV Y 13h 5, FEES & FE TIIE - T\ D
HEEIZMEA D O T, BN AbSh, BEhEom o7 s & o o3t
WZEE 720y, L L, RRIEE OO EZ2FER L T D 00, Wi IRESHE 2 %)
Gl LlcA U Z 2 —BIRICESWEEIBRRC E EF 0, EErIITHEE L7283 RoORR
D720y, FAUTOE XU, FEERFEITAICHT 5 B O IEENIET 2 RENGLE LW DH T
HAbH9,

BUREEES | X 28 OANEREFEHA~OICHBNIIR O TV D, £2, ThE TOIGFERE IS
BT HEEEFREICEET D 0TI, MREGEEE, FEEOESE, BHGEROIEMES LW\ o7- 3
HICESEY TLORKRYETh o7, L, HORIEORENATEEIZ /2D 2 & TR~
DR BRGERTERIZ /2 5, B CIED M B9 AU, WES OBGETEH OFFEREVOMY, Bk
I ROE i E om b, S OIIERNTFEEREZBERT 2 EonT &85 2 IR T
&%, LLEOHHENG, Af CIIIREFEE T OREERZI T2 B C2 ISR EOVER
R D,

3. BHOAIR
3.1 BHEZNIR

H O b2 O DEWREO R A T4 5 729\ Bandura (1977) (2 & - CTHEE S =A%
BThHDH, HOEIL, 1TEhOBRMG, ke, I OICEORE, FEOBR, FEICEE L
L EDOR RS & HREDT, ADOITERREIZIBUWTHILZR BRI Z R T2 LT D, AT %
HRFCERNE ZTENIE T Z LN TET, 1T LRV O TUYRLN LR b 7RV, %< D3
B, TORBERRITIS HIZH OIEE N, ADOHEEHZE Y5 ONRKEIZ/2 5, B ORI
DFEORRHLOIREOBRIZE X 6T, FHEAGE (KA, 2004; Caprara et al., 2011; Multon et
al., 1991; Pajares & Miller, 1994; Pintrich & De Groot, 1990; Siegel etal., 1985), Hk2£i%R (Betz & Hackett,
1983; Hactkett, 1985; Lent & Hackett, 1987) & DOR#H /R &1 TS,

Caprara et al. (2011) [TEMIAHEECHAS X, EAOHERS LV & B OO S D3RG~
DN, PPROFESGENH OIS, S HIZZEOHE CIENERDORFEIZET 5
Z &R LTz, Pajaresand Miller (1994) 1%, EUFRGED THIZER], R E L CTH O IEOH
WA R LTV %, Multonetal. (1991) 1L, JEATAFFED A Z 55#T 2380 UC, RRZEREEDME vE
F ROV INFAEIZIBWTFEERGRICRTT 2 B O NERO R R 6D Z & 27~ LT, Siegel et
al. (1985) 1%, itk v b A KO B EGE 2 TR 5 SRR T,

S HITHCAIBITE AL NEIZBWNT TR b8 2 Z L 2n TR b dH 5, il
ZUE, BEATT 5 B OB RV, RAZBWTELRZ HB A Hn (Betz & Hackett,
1983), NN TIIHLRDIRZEA BN HH A (Hactkett, 1985) 73V, Lentand Hackett (1987) 14,
BEDFATIRORERAZEAI LT, FARORGRZEESH LTS, 20X 51, BRI
HWWIZIXF2EE 2, BRIMIZIINEICBU DIEEZ b AEAT2EERERTH D,



3.2 WFEHENHFO BRI

PEREFENZITRE 0 IR S SRR TR L SA T, HOEIER AR R TH Y, £< O
DTN TN D, FEEHBE IR TIIE & E 4 Hirglauny LISEGEE /I OB R A Y
TR, (B A% LT H CEIEOm EAERB T3 H 5,

4 FLRERID H Ok & M3 RE N DOEEICHWTIE, U A= 7 (- T, 2020; Mills et al.,
2006; Rahimi & Abedini, 2009), Y —> ¢ > 7" (Fitri E et al., 2019; Mills et al., 2006), At —F > 2
(Zhang & Ardasheva, 2019; Zhang etal., 2020), 71 7 « >~ (Erkan & Saban, 2011; Oztlirk & Saydam,
2014; Woodrow, 2011) DOl CEIEIUREN T, WT L HHEI% R LT\ %, Rahimi and
Abedini (2009) 1F, KFEZEXIGUC Y A= 71Zxt9 % H 2 @h /1 E TOEFL 7 A R CHIETE %
U A= TR OMIHENR D Z L 2R LTz, - (2020) 13, ERVEDRWKRF A5
(2, BRI, PEHUIE, B CIED 3 FHE LT A M7 4 —~ A (TOEIC) OBIHRAIRGEE
L, 3 EEDOHIBHLACHNIEOARNY A= 7T A MERICEEBE2 525 L=, V—TF
+ ¥ 7 OFEETIE, TOEFL 7 A N CRIETE 5 U —7 ¢ » VHe/) & S5%HHED A O3 RO RIS
FEBEZN L& 7= (Fitri E et al., 2019), A B —3 2 7 OfEIL T, Zhang et al., (2020) 13#ta 0072 FHRS
TR LR o2 b DD, AV —FFRERIYHHRRICK T2 B &b 7 +—~ 2 A b
ML, Z< OSNMENEEOBRHAZE L CWD EHRE L, S5, A= OHCN
BUTIE, FRICRIMABR ORI L ST % (Zhang & Ardasheva, 2019), Erkan and
Saban (2011) 1%, KRFAEIGEFEHEOB ORI TA T 4 v 78T —~< 2 A% THIT 5 EH
L2 —T, NEII/T —~ U AR OA CaE E ADOMBZ R L & @i LT b, Oztirk
and Saydam (2014) HIFERICT A 7 ¢ v I A% & H O IEROADOREZ R L, FHISEEFR, 7
AT 4 Y 7RET], BENACIEERESTHERTHSH Z L A7~ L, Woodrow (2011) 3,
PFETAT A LT DN T F—< AL TAT 4 I REZITH OB IEA N U THE L TWA 2 &
ZanLic, ZOREFIIHE " SEL LTOT T U AGEFEE B —T 4 v, VA= IR
T <R EAREE, H ORI IEOFBI A MEE L7 Millsetal. (2006) & AE 5, & 512, Kitikanan
and Sasimonton (2017) (24~ T, 4 HERICKT AR H O B IGERGE S BT 5 2 & b
RESNTVND,

FEE DR NFEF IR 200D 720 O H OB A 2 T DA EL, Fhk
UET 5 2 EE B E LIREOREEM THOI T D (AH - BLH, 2009; HLL - #47H, 2013; B4,
2020; ¥, 2011; #4#F, 2013, 2016, 2021; Fukihara, 2019), #5EF25Zx13 5 B E2h/1Em L=
DiAA& LT, HOEFEOBEGARIREE (B H - BLH,2009), KEUOHK A AR RITIRE
SHLEIFEINE (1l - AAE,2013), EALE TEIRRAR HBNRORSE (T, 2013), A —F
DO (REF, 2016), HEEAIMER 2 A Y 5.1 TR EZS 6N D K O RS LT
(Fukihara, 2019) 233k &, WM BZERB RO TND, FRIBEF (2016) 1E, QL - V—F
A T RO L A% T HRLOREE L L, BEDIF ) BIEEERICT 5 B 28
BT E LTV E LTWD, FRERRRICHT 5 H O IEDOIRGRETIE, T4 77— ay (B
A,2020) KOV R—m ¢ > 7 (FEH,2011) OFEEEITV, SGEY A= 7He & A 2o
WM E L7z E W mERSH D, I BT, Bl (2021) 1%, U AT 4 TAVRKRFAEIL & - THETE
BIT AT 1 o 7ITxT 5 B ORI E I ESE D DI D E WO FERE R LT,



PLED X512, FREHE OB T HIGREFE H 2 WIXFFERRRICHT 2 A ok s %
DHES), FGEAGEDORNITAEEN Ao, R AEITH Z & CHEIEITIm LS5 &
MTEXDHEND Z EDRATHIFEIZ L > TRSNTVN S,

4. BN IRBAIE RE

41 HEZIRAERE

Bandura (2006) % 5 DI TENZ Y TidE D general self-efficacy 13A/7ERT, EARA721TENC
%LU CHREEAICHS B D (task-specific self-efficacy) TH D E LTW5, —H T, BARHHEMKOH
CNNEICITBEEN R OGN GERH 5 & bR TW5, ZO%OIFIERERN S general self-
efficacy & task-specific self-efficacy & ORENZAHBEINH 25 Z L AVREFL TV D (=5, 2000; Maddux,
2017).

DHEEEDAYEF T2 E TICERR & 7= 6 D0 general self-efficacy RJE Tl b 2 <IEH ST
% D7) Shereretal. (1982), Schwarzer and Jerusalem (1995), Chenetal. (2001) @ 3->Toh %5 (Maddux,
2017), Schwarzer and Jerusalem (1995) DAAM I Yi%am SN T2, (BEEMEOREEZTT> T\ D,
1T Shereretal. (1982) 1% 200 LA EORasC T, SIS TERY, RbHBAENE < (Chenetal,
2001), H&HEOEELDF ST TE OZ Y M SN FMREES LTS (i, 1995; Chenetal., 2001
fit), Schwarzer and Jerusalem (1995) | O SFEICFRR SIUEH SN TEHY, HAFER (toetal,
2005) |LLEEFOSB CIRIER SILTWD, L LR, JGEFESBIIBITH b DR
EOFMIFRS TN D,

4.2 FEFEHE SR 5 BCAIRRE

FERBE DB O STV D A ORI, BAREN & ESNCRARDHEA R LD,
HAREIN CHME S M7 B5E 7813610 2 B O O/MRIEE,  Pintrich and De Groot (1990) 2 F
L7=bDR%U N (FA7, 2006; 7%, 2004 1), Pintrich and De Groot (1990) 1%, “F¥RiE & H O
B OEE ST OB A RGE L, EEERO—> L LTHORIIRRE 9 THH 2 Lz, #2938
(2006) 1%, ZAHOEMHEEZFRERL, AAROFKBIGAILIZIZ LT, 8 THH DHEGETHEIZ
X5 B O IERE (& B2 a v A) 2B L, D341 -E8MEZ 7~ Lz, 2298 (2006)
OEREEND (355 LWHLEL [V A= 7 ) SRBIEHEIC S E L CRERRED A C3h
R L UTHEA L TWAIIE D B SIS (FiA, 2020; ¥, 2011; i, 2021), Z 0 X 912t%
FEOMFZE TIRIFIT T TOMAIE (2006), A% IEHIZE, Pintrichand De Groot (1990) Z{EH L Cu\%
(i - #AYAH, 2013; HTAR, 2020; &, 2011; 44F, 2013, 2016, 2021; Fukihara, 2019), 2%V, HAE
WNTIL, DEARIL L 72 B ORI IER B DR S e BGEFE IR 5 REEA b &1L, 5l
FRERNE 2B, LTS EEZ D259,

—J5, HARESOWISECIE, Bandura (1977) @ H N IEITRERA TH 5 LW I RS0
X, 4 HREENTIUCET 2 B4R T4, BIZIE) A= JREk Y, [0SEECRUE A LD 2
EMTED] OE 7, Whd Cando U A MO &S EREANEL Abhb, 2D 97,
T A N CHIE ATREZR BR BBl 62 B ik &2 1 0 o B 2 /1R X, Betz and Hackett
(1983), Hackett (1985) #3470 SCEEREIZ FAWTHERL L7 R (& 2 HUSH) B BIOHLTIZF T D
DI A B TEETHE) IZH A b5, DFV, Cando VA~ XD REMEAIT,
SRR S B ORI & LTI LS 220, BEERnYE St & LT, Millsetal. (2006) 73



ACTFL (American Council on the Teaching of Foreign Languages) (2, Kutuk et al. (2022) 7% CEFR
(Common European Framework of Reference for Languages) (ZHEHL L 72 R EEDIERL &3 A TN D 28,
ZNHLSMIFERIZRIRR S A & B a—BIES, AT R 2 B AMIFEE AV E ISR L T
% (Kutuk etal., 2022),

FRERIREEX, U A=27" (Mills et al., 2006; Rahimi & Abedini, 2009), Y —7 ¢ > (Fitri E et
al., 2019; Mills et al, 2006), A t—3 >~ (Zhang & Ardasheva, 2019; Zhang etal., 2020), 71 7 1 >
27" (Cheng, 2004; Erkan & Saban, 2011; Oztiirk & Saydan, 2014; Woodrow, 2011) @ 4 FiHEZF 24T
KUTHAHET Do A7y NERBICEAT D REL, [THAECcx %), 19V
51 &) XA Z R U TN ZBET 5 2 & CHEE 25507 DI H 5, Eruixt LT,
TNy MERICHETOREDL Y, TMRRNELEITL) , TREICGEEES) 0ko
\ZEDEREOFHIIEE, & DV NIEOHBERATICNEE & 72 DHER, AU D TE TIER ST
WA D, FEEFHITRT 2 A CEE, 4 HEERIREARIRHCFERm L, Zi 6 OfEER
AT HZETHIEL TOAHIA% (Kutuk et al., 2022; Saglam & Arslan, 2018; Wang, 2004
Wang & Bai, 2017),

ZOEDIT, FEEFE ST 5 H O A TET DEE,  AAREN TIL OB AL L 7 RE
HIERT 2012t L, AARESNOMZEDZ  13HEERIE O#h A &5 L CRIAT 2MmA R 5
N,

5. F¥E

5.1 FAESE

AFHET B AERN OIS RATIBNT, EENRY T IUMELHERE L LTOIGEL 7 72 (1
A, 2HFER 27T A, 177 AK304) xtgis Lz, YERHIIWITNH Y A= 7 « R
B—X 7% FLE L (B LE), RFEFNNOBENEYLYT L) —T 4T - FAT 4T DY
FA (1 [A) 2T TEEL TV D, JGEE EHILE T 5BE I e o7, [BIEITEST
ST, REBNHEETH VBT TEMEROI LD L Z ENTEDZ L, MIORIEIIAGEIZE
BL2NWZ EEUHIL, REEZS-, HRiEZ8A L, 2 BRAAZ 5 L7203, 1EHA~OSN
FIXBFH108 4 (L4534, 24E4B54), 2[BIH~OBNEITAE 884 (LEE 24, 24F
A 46 4) THY, WHOENZEE LZBEIX80 4 (FFHE404) 72-o7-, 6 1 EFRESIE
® GTEC IZHESHEFENIHR 1 D LBV TH Y, LHAIIATFRL, 2 F4E1F 1 FERICE L7
WAL ST L, 1AL 2840 GTEC OVEMEIC R LD ENG B ERRET 572012,
FRER L OVEFHRICKT LT, RS U tREE To7o L 24, 2HAIZHBVT p<.001 T2 44
DIFPEEITENE NI FERIT o7z,
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=1

ARG D YGRE
144 2 SN
(n=44) (n=55) (N =99)
M SD M SD M SD
GTEC (L) 66.48 28.25 111.07 9.96 91.25 30.02
GTEC (S) 50.80 3841 121.70 9.87 93.95 4054
GTEC (R) 58.43 30.21 104.96 18.73 84.28 33.67
GTEC (W) 72.80 34,63 115.05 20.58 96.27 34.71
GTEC (TOTAL) 25750 83.44 452.36 31.08 365.76 114.27

-4HE 250 AR T AR 1000 AR, 1 EICIT GTEC RSRE DS 944\ e,

52 Fhrx
ERIHGREIIRENTER L, MAHEHEOA~— b7+ &2 LT Google 74— L7005
[ S W7o, 7B, TXCUCEET 2 &L 5 B Btk USAOBERIE BT A S A2 30E L, [
BT 15 & B LT, FEEARRGEET 572012, 1 AR OB 2221 TR U588 265
\Z 2 [BlFA 2 520t L7,

5.3 B

AR CHEALZERKE, 7oA A— 1 G HE), BEZ7ar A SGEFEICKHT 28065
TEIRR (B, 2006, 8THH, LAT TA, SGREH] ), B2 va v B, IWEER FICBI DREERRT
TR 2 E O 5 HEKOEEFLR 1HE, UF B HEHEK T ), 27> a v C &
ERRAFCET HH I (16 5HE, LIF IC. AF/1) ), OFFH44HE THELS LTV
7= ((H8), A FEEEIE, TL Fo7-<STUTESRY) ~ 16, ETHYTITES] D 6MHE
EL, B HEER FTAOC. AFUIAREAM ORI o772, (1 £o72<720) ~ 6.
ETHHD] O6IHETHIES T,

AR CHERR & SR T BEE R T AR 5 A C & A ET 2 ERE B, B, FREZR ik
O'C. AX/NLTHY, A JGEFEIIINTHAEL UCTHIF LTz, BEERBITAIIRT 5 B B4/
REEIRIBIN RN, REOFES | & FHICET 2 —#HOME RO EE O T8 2 S5RICEH
DMERR LT=, £ D%, Bandura (2006) (ZRENTZHA RTA L DOLLTFOBLE 1) ~ 7) IZiE-7=,
BRI, B. BHEZIA FIX, Bandura (2006) OBERIZEEFINN/RESITND, LT 4) (TRTHA R
FTA NS T, BEHER T TEOITENVZTT 5 Z LN TEDEEN EORED L)% 5T
K TER L7z, UL, MEER FIZBWTREDITAZIT Y BEEM D &0 ) ERITRE x5
FIBNGA D372 <, BYREIENHI S WAlEEMERE 2 bz, 207, LIF 2) (R4
RT A A TEEERBICNI R A UTE R Z YT, [~ZLnTE5] LWIHEAT, £
DEFEORREZ S C. AR EMERR LT,

1) B SR E I IRSREREE D b D TH S (Bandura, 2006, p. 308),

—EFERIITRITRH L LT REE 2R LTz,
2)willdo Ti¥72<, cando THILINHXETHS (p.308),
—ERERIL [~Z N TE D) OETERIL,
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3) WIE L7V EREFEIR DML M 2017 5 B3 8 5 (p. 310),

—EEERRIRIT 2 B0 D1 T8N &2 788 OITE R ONER O— O E 2 S F I TER LT,

4) kRkx RBEEN D DT CRIEDITAZ I TTEDNE D EET S (p. 311),

—B. [EZER FTOERRET, FERZRITADOEESER L L TEZONDRNESIEE LT,

5) RHZWFABET, K0 IEEZ @D 57 DIERE B IXEREIC 72 5 X 9 1RT (p. 311),
=R, SRR E L TR LT,
6) [ THAITEPEINTRT (p. 312),

—Bandura (2006) TIZEEDEAE WA S—E T — U ThHIE S L HIEEZHER L TV, L
mL, U vol—hAr— Ui —t 7= XD & ORNZEIT R, VERY T
SV DI & D KRR (Maurer & Andrews, 2000) (25, [RIE LT, TR
PR L WY v — A — VBRI LT, $£7, BHICEATEZRITINEL DI
6 L e Lz,

7) BRRIC Y A MV ERIHT 25681 THCRVIE & RBUIEDT, [FHl ok 57k

—fRAVZR T AL S (p. 314),

—ERRDZ A MUT TEEFE T 2 Bkt & L,

54 UM LEBRMEORRGE

HEE BAERR OB B0 2 4 LASHEVEOBGEED,  H O IERE O R 2 72 T AT E
HBBNAToT, FHIZSME, WAERZSYE (ERSEENHIA S & LT AREBBESICX LT
B2, FEMERREZYME (R U &L 9 7ol a2 IE LT D4 e & oFEES), MRl & 24
P EERIIAE SNVAREIEEIZIN 9 O TH YD, ZNBRIETE TWDD) [0 bivd (IF
N« 7KK, 2014, p. 19),

WARIIZ L PEDRGEE LT, HOWIEREDORGEFE D% < 1E, KFEFESCHEMEZOERZ
I NTUNS (Chen et al., 2001; Saglam & Arslan, 2018; Wang & Bai, 2017), A ClIEEVERE A
VR L, REEFEITIT DRFERSR T2 B D & D788 1 A4 NI S E O RfERE 2 (K
L, SBIMEEEMNZ -, SBIZ, KBTS T, ARSI OKRFE 10 L OW 155 T, |
BOLRT S ZMEd L, BEA2AT, B, HEFZR MERFEL, 2#)i3 Bandura (2006) (Zff,
TR TEAF ORI N C, 30Tl L 7o BRSO b 72 W HEEDFER 2 O 5 BIEN
EOREDHY F37, | Liddil, FEMEEIX LX) ERFTLL W, L, Tlfid
IZBWT, < OFENER L EBIAIRITTEHND S 5729012, BROBEKOBEMEET 5 &
e Sz, 0, FEMEBICHRCEMITINATD, TTRIZRVEENZHIC Z L2
RENTZ, T, YHIOERHEB T T8 S PirE 51, T b &, Jorhrolid LBk
POMNSRNHEEDFERZ LN BENEOREDH Y £y | &T52 & TR S
TNy Z B8R LTz, Co A UZB W CBIRBRORIGZITo 72, £z, PRRAIZIW T, HH
FEDRBREARD Z a2 D H & XITHOWTHEFLRZ AW Tsdalznd, ORI Sz
[ZOHFEOBERITDNGRTYH, XEFETED (BMETHRITES) L X bV
aBOTERELTEMLL,

ARTIL, AVERREZ. YA MRGET D720 OINBAEAEL LT 1) F2ERGE, 2) 58 Ok,
3) PEFEFEITKI D H 2 & (general self-efficacy) ZERH L7-, 1) SFERGEITH C2h /1K &+
BINH D Z EAVREILTEY (KAYH, 2004; Caprara et al., 2011; Multon et al., 1991; Pajares & Miller,
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1994; Pintrich & De Groot, 1990; Siegel et al., 1985), HEHAEEFD H /IR EEVER DM HE
& UCHGEIEET A I (Wang & Bai, 2017), JERERZEN CTHEE 73l (I, 2006; Kutuk etal.,
2022; Wang & Bai, 2017) ZFH L CW A BB A BTz, L LR G, T A R &S Z3ERdED
I L L CW=HBIIZE 2R E OFRERD b ica b H 5 (Fil, 2019; Tseng,

2013; Xuetal.,2022) 7=, AFECTIISFENTIEESE SIL7- Unit 7 A b O & F3ERGRE O/ ME
& LTz, 2) FEOKGENES, PSRBT 20 U CRIBRIIC B QIR E MR B 5 Z L AVR
SNTWD (HH, 2021), FA7H (2006) TiL, M7=V OF-ERERH] (59) %58 OGS
L L CTHHLTEY, Kb Ziulfi-72, 5612,  3)general self-efficacy |3 task-specific self-
efficacy & DHEAIVRENTEY (=5, 2000; Maddux, 2017), task-specific self-efficacy K& A 444
FEUE L LT general self-efficacy RIEAVERL L7-BlH &5 (KB - HfK, 1986), Afm TG &9 58
ERRFATA &\ task-specific self-efficacy & J7h 75 (Z%1d % general self-efficacy & AHBIDN . &
NHZENHIRFCE D, UL, FFERBITAOR IR, 4 BB BA972178) & EHES
HRH 50 TIHARW e, 3.2 THIR L7Ed 5 95582k 2 B CEREDOH T, 4
FREA KA U CTIERR S RE & I3MRAD L DV WV FTREME S B B, LTeid o T, ANHHEL
5 YGEEFENCHRT % general self-efficacy & L C, HRERINEEIZILASD T, HARETOZMME, (B4
PERHLR ST DAY (2006) ZERFH L7z, DLEZEEE 2 C, AT, 1) SEENTHES
U7 Unit 7 A hOBFGREEIS (= FHEE), 2) %4720 OFRRFHE (= 528 OfikEiE), 3)
FAYAR (2006) (= SeRB7-EICXkI3 2 A ORI, BWE 2 v a v A) BANRIEEL Lo,

RERSAE S22 MR C DU T, RS0 (Chenetal., 2001) SPHESRNIA 104 (ST - HEf%, 1986;
FAYH, 2006) 2 FVNCRRE DR VE I B 2 HIBR L TR — &0 & 2 REFR A HIEL TV D H D
N5, FlZIE, A8 (2006) 1%, KFSricBW T SR —oTh o722 & 2RI
TRTOEMEA 2RIt B O IEAIE LTV D 2 & &R LT, BRERIIRF-OHT 0,
FRFEAIRF-25HT (Kutuk et al., 2022; Saglam & Arslan, 2018; Wang & Bai, 2017) <> SEM (Kutuk et al.,
2022), T v aTT M E DM (Wangetal., 2013) #4776 A5 5, SATHIZEIC ST
IXRREEIA T 21T 9 2 E BRI TIEH 503, BEERFITAIZ OV T Ar & 55647
HER S SATIIIE S 720 td, AR CIEERE T, BRERIIEFIHTIZ & - T—koetEo sy VE R
HEDOVER Z AT,

fEHEMEICEI Ui, FREIEIC K- CHEBIMEOREE (B - 3K, 1986; F27H, 2006; Wang & Bai,
2017) B a2y 7 @l Ko THRIEESAYEDREE (FA¥, 2006; Chen et al., 2001; Kutuk et al.,
2022; Saglam & Arslan, 2018; Sherer et al., 1982; Wang & Bai, 2017) % 2T L T D HEHFIAZL Y, A
FECHHBWEEZRGET 572012, FREIEEAEMH Lz, MRS RICEEN N & (INE,
2016) 725, < OFATHFZETH Y, 91 2 AZRICE CERGEHA Z [ CHEMIC L TEL,
AT < v OFEMEEE V-, S 512, 7 iy 7 qll ko> TR EREE LT, LLT,
T ARCOFFHAIIIIZBNT, JASP N—T 900171 ZH L=,

6. MER

LRI R OWGEE RS A7, FERAAC L A BEECB T L[, 45 2 FOm 5O
FICELE LT- 80 4%, THLMOREECECIEE 1 BIOTRAICENS LT 108 4 455 L Lim
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6.1 FradwEEt

6.1.1 SNHEHEL L72TAHE

ANEEEHE L UCE L72TEH Ol Z 3 2 \ORT, 728, ihfia 30 L7z 2023 EEERTHIC
BT, WPAEL S Unit 7 A ME 5 [RIFEE S, £ 1IOR LT GTEC TORSNDFFENICITT:
FICEDEEENPRONIZZ L &232), R 21 TINTREMEL L2 BIC OV TR L tig
EEATHT-E A, HEMTHERZEIR LT,

2
HIMEFEUE L U 7-TH H O A
1444 29 SN
(n=53) (n=55) (N =108)
Unit 7 A kB3 R80E1E 0.56 0.53 0.54
W70 OFERE (47) 46.23 40.82 4347
A TEEFENTT 5 H O 2.98 2.89 2.94

6.12B. FHEERTRUC. XX/
WICEFERBEITAD H I 2 SEMER KOS 7 v a VO ER 3R, 7
B, xORE MR LTZE 25, T XTOEMICE UBREZRA TND &) 19 7200
BB ST, ERHE, KRS R O ERIER ben -72, GTEC D512k
WCHEMTAEEZEN AN Z L 2%, B, AEHEK FEOC. AXLVOLEMEE LOSE
RIFEDFFERIDO ) Z 5t/ Lt EEZ W THGE L7 & 24, AEAENRLONAIEE X0
77o AMEFEUETS I T2 <, B, FHEHER T, C. AX/LOEEMEHIZBWT, “HEMOZENRS
NiphoTotzd, LIREOFFH AT FAEE T TS E T 2,
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*3
B. PHEZEA K ONC. AL )

194 2 FE EEVIN 194 2 FE RN

B1) 3.53 345 3.49 Cl) 345 3.60 353
B2) 3.40 2.91 3.15 C2) 3.91 4.25 4.08
B3) 3.30 3.25 3.28 C3) 3.30 3.18 324
B4) 2.49 2.31 2.40 C4) 2.79 2.51 2.65
B5) 3.08 3.27 3.18 C5) 3.19 3.18 3.19
B6) 3.83 456 420 C6) 3.06 3.09 3.07
B7) 3.26 3.33 3.30 C7) 3.09 2.91 3.00
B8) 3.28 3.35 331 C8) 3.09 3.45 3.28
B9) 2.94 2.98 2.96 C9) 3.00 3.09 3.05
B10) 3.19 2.93 3.06 C10) 3.13 3.02 3.07
B11) 311 2.89 3.00 C11) 2.83 2.95 2.89
B12) 3.28 2.93 3.10 C12) 2.94 3.29 312
B13) 3.02 345 324 C13) 3.08 3.29 3.19
B14) 3.00 3.15 3.07 C14) 3.02 3.38 3.20
B15) 3.04 2.85 2.94 C15) 3.25 371 348
St 3.18 317 3.18 C16) 3.32 324 3.28
NS5 3.15 3.26 321

6.2 HEUEDORGE (FREE)

EREE OB ERGET 272012, HREEZEAL, FUHEMSREICH L TLAIRE
ORI A ZE0)C 2 FERRA 2550 L7z, 7eds, A JGEENE, A (2006) 123\W T CloiEivE
PRSI N TS T2, [BEEE~OAMLEE L, 2 BIHITSEM L0 -7, FHEMEORGNT, 1
FIH KO 2 [AlH OWFIZERE U274k 80 4 akige e Lz, B, [HEER L C. AF L oKEM
FECBAL T, 1EA & 2 BIHOBEREO—BEAMGRET 572012, AT~ OMBREAE R L
7=, B. PAEZA T, r=56(p<.001), C. A¥/LE, r=.69(p<.001), BCHAIL, r=.67(p<.001)
L7200, Co A /VEMBED b FHBEN mOFER & o7z, FHRATEICI W CHBIR I 70 %
AR D2 EM—DDHAEL IS TND Z & D (VN 2016), AFHEIZIBWNTIE C. AF/LOE
FREE A2 HEE R LTS EEX DA ), DI, FRIHIMEIMRY VERIE E 2fhH9
L, HE Z EOMBRELEH L, BVIEISR L (F4), 2RI C. ASLoERIER O
DSFEBERE A <, B. PHEZER RO RITE B 1R MEm 2 7 ST,
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=4

% LIAl &5 2 RO A T~ AHBIREL (R IE)

C13
B11
B8
B4
B3
Bl
B14
B15
B7
B10

0.40™
0.39™
0.38™
0.36™
0.35™
0.31™
0.27"
0.27"
0.27"
0.23"

BRI H r C9 0.49™
C15 0.65™ C3 0.48™
C4 0.64™ C6 0.48™"
c8 0.58™ c7 047
B9 0.57™ B6 0.46™
c2 057" c11 0.45™*
C5 0.56™" B12 0.44™
C12 0.56™" B5 0.42™
C16 0.56™" C10 0.42™
C1 0.54™ B13 0.41™
Cl4 0.51™ B2 0.41™

6.3 K+t

BRI BC Zith LT3 OWER e L8R 12 5 7= 012, SRR o & 1T -7, K+
OIS, FHREIE T o~y 7 ZEE R, RS OREIITEA 1 DL E2 5L
LT, A7V =71y NORKGEL BT T 3IKRTFEZARE LTz, ZOHHOREE, K+ 112X C. &
XA 12 EH, F1 212X B. FEZERE FOA 1L HE, [Ff 3IIXEMEEB 225 4THH, C

736 3EAAVRS - (#5),

*p< .05, p< .01, p<.00L

#5
BC #t A KFootr
K71 A2 "3 MmEhE B11) 0.78 0.39
C9) 0.93 0.24 B14) 0.72 0.47
C1l) 084 0.46 B15) 0.63 0.60
C6) 0.72 0.33 B7) 0.52 0.62
C5) 0.67 0.38 B5) 0.52 0.61
C10) 067 0.57 B12) 0.48 0.54
C13) 065 0.39 B4) 0.43 0.77
Cl4) 064 0.26 B13) 0.43 0.69
C12) 064 0.38 B1) 0.77 0.45
C4) 0.59 0.57 B2) 0.75 0.46
C3) 0.54 0.64 B3) 0.59 0.58
C15)  0.46 0.52 0.35 C1) 0.55 0.47
C8) 0.46 0.57 C2) 0.51 0.54
B8) 0.88 0.3 C16) 0.46 0.55
B10) 0.82 0.35 B6) 0.41 0.55
B9) 0.79 0.40 C7) 0.65
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6.4 TH B HIBRDRAA

AR B CEEERIIT AR 5 A O IEEIET 272 OIC/ERR L7 DBRR S, B, BEGE
AT (55H) KOC. 2AF /v (16 HHH) OAFH3LIHA Tholo, —MRAZRLERE S LT
ZTELDITTIIRNEBZ DN, FHENFEOEHEZR/NRIZL, FBEZEDHT-0OIZ,
LI 3 SO 1L CEME R OHIbRE R AT,

FE1) HEMEZED L0 ORA (HIFR% 10 TEHH)

62 1R L=, & 1AL 2 B A T~ U AEBMRENE, B. FREZR T (r=.56,p<.001),
C. A%/l (r=.69,p<.001), BC#HA (r=.67,p<.001) THY, C. AF/UTT TIT o 7eFERE%
BaRLTWHEEZRD, LnLRDb, KOEBEZEDL720IZ, 5 1[E &5 2 B
BOMERNEE 2 OIRIZHIBRL, MABMRED R b < e D BRI Z - T-, ZORER, &4 O TNL
o 2L HBEZHIFRT 5 & r=73,p<.001 &7V, HBHRED R bR DI LD, XD 101
H (C15, C4, C8, B9, C2, C5, Cl2, C16, Cl, Cl4) #— o>DERREL L1,

75 2) IR-Hmic L 2 HIBR 1 (HIBR% 28 THH)

K700 (F5) I2RES%, HEONZBWT04 LI EoAmELZ /R LUIZIHE (C15), MAM:
MWOTLLETHSTHE (BY), WTHORTFIZHIE I 2 o72HE (C7) ZHIBR LTz, EDOFER,
K+ 1@ 113EE, K+2(@)103HE, K+3@)7HEHDOAEF28IHH L7z,

D795 3) IRIF-Hmic L 2 HIBR 2 (HIBRT% 16 THE)

71 2) \Z K DEEDT, & 512 Saglam and Arslam (2018) #5% & L, MA - KA (2014) (2
LB EREVANERTEEUETH S, ARFED 06 Kt cdh-7-THH (C4,C3,C8,B7,B5,B12,B13,
B3, C1, C2,C16,B6) ZHIbRL7, DR, KT 1(@)8MHEH, K12(®)6HH, K1 3(©)2
HHOAF 16 HH L7e o7,

BT H ZHIBR L TR WY PO RIEE B, EEZIR F, C. A%/L, BC#HAE KO ERLAE L)
~3) 1L > THEMZHIBR L7 EIUCEE L C, FIMEMEL O A BT ~ U ARBIMRE L Y
WNHEEOME (7 r Ry 7 ) ZREL, 6 1R Uiz, SMIFHEHET, 1) F2ENT30E <7z Unit
T A N OEUGSEEIS (= SRR, 2) #4720 OFEIR (= 3 Ofke), 3) #A%E (2006)
(= JEEFHE ST 2B CE, B2 v a3 A) Tholz,

FERIRE & BN HAEDOMBIR A 95 &, C. A%V (16 THA) 2N COIMIHHE RS
Wb EVOFHRIRE 2 7R LT, Unit 7 A B R ORI & OFEBIEOW TN b 550> 72 b Do,
FRICE S BEMEDS S 2 & I STz AL SEETE & OFRBIRENE r= 63 (p<.001) &, 2
DAHBADN B D WD FERIC IR o T2,

WIZNIPES A RRET 272012, 7 nN\y 7 a &l d % &, #EETIEHHM, BC b
(BLIEEH, « =.95) MEbmE<, O~OkA (28HE, o =94), C. AF%/L (167HH, o =.93)
DT, 72385, TCICENME, BEMESBRES N CTND A SGRESE OAGREICR T 2 NEE
BT =94 THSTZ D, WTNOERMEELHRERWER THo T F X5, C A%V
F 0 HEREPEEE MR EVVVERIEENR H -T2 b DD, 7\ 7 o ZHEANMEZ 5 L BREEL 7
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L& (TN - KK, 2014), £ ENDZEDR 01 L RELBRNT LMD, Co AFANLT L bt
2ODERBEL Y bH DL VI DI TIRNWEFEZLES I,

LLEOBRERRIZHEANWT, SRIFGEE LZERIFEOHh T, C A/ VEREE (16 5HA) 2% b
YN REERRIT AT 2 HER AN S L 5257259,

#* 6
FEMRE L INHEAE L OB RO BNy 7
; 2535
S e AEREH s

B IHEZN T (155 H) 0.12 0.18 0.46™ 0.90
C A%/l (16 TEH) 0.27" 0.20 0.63™ 0.93
BC #tA (3L H) 0.23" 0.20 0.61 0.95
1) SRR (10 HE) 0.26™ 0.18 0.59"* 0.87
FiE2) © (113EH) 0.22* 0.20" 0.61™ 0.92
F152) @ (103 H) 0.06 0.14 0.41™ 0.89
Hik2) @ (7HHE) 0.23" 0.16 0.51" 0.85
HE2) O~Ofts (28 HHH) 0.22* 0.20" 0.60" 0.94
JE3) @ (8HR) 0.21" 0.19 0.62" 0.92
H1E3) ® (6HH) 0.07 0.10 0.38™ 0.88
JE3) © (2 HER) 0.07 0.11 0.40™ 0.86
J7153) @O~OiA (16 HHA) 0.17 0.15 0.59" 0.91

*p<.05"p<.01, " p<.001
BANEAEN T b m WA Z KT TR LTV D,

6.5C. AX/VEMBEO—RITTHER ONEEESHEORGE

6.4 |[ZBWT, C. AF/LOERIRE (16 HHE) 235 bEUNCREERZEITA D B O EA HIE T
XD LWVIFERICI o7, Co AFIVERBEO YOt EARET <<, BAlE, T~ v 7 R[EHL
W THRR o 2T o7, 7eds, RFBOREIEAMN 1L L2 EEE LT, 227 Y
—7'0y FOBGEEL AR TR TE L ZE LT (& 7), FEMHAZ KT 5L, CT OANEA
TEMMED (47) ThoT-728, C. AVERIBED CT ZHIBRL, 64 LRBEICHSAMNTILEL
OFBEMREZRE L2, WThOBEBICOEMTRONRD T, NRPEEGHECE L T, %
BRHEA ZHIBR LI E 07 a Xy 7 a R LTEA, Cl4 ZHIBRLIZGEDOHR o =.9212F
MBHN, ZNLSNOIEE ZHIBR L725A1ET T o =.93 LEDb LTz,

ZNHORGECHESE, WTFNOHEE bHBRET, 16THATXTREA> TV LHEADRR L%
UM OMEHEAED O & L7z,
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=7
C. AX/VERIBEDRA5HT

Afif & PR E M Cl1) 0.66 0.57
C14) 0.87 0.25 C8) 0.64 0.59
C9) 0.83 0.32 C10) 0.63 0.60
C6) 0.82 0.33 C16) 0.62 0.61
C13) 0.79 0.38 C3) 0.59 0.65
C5) 0.78 0.39 C4) 0.56 0.69
C15) 0.77 0.40 C2) 0.54 0.71
C12) 0.77 0.40 C7) 0.47 0.78
C11) 0.68 0.54

7. B8

RFAPGEFEBE 2R L UCREES | X8 2 5 0REREO A CA R~ O 2 G
DT &AL, AR OISR RSB AREERRIT AR 5 B O A RIES D RED
VER & 787272, Bandura (2006) (2t~ T, BREZA FCEDITAZITI BIENEORESH L)%
5 ERIRE & BEE RSB A LV EHIZ BT 5 B Cadik 2 M 5 BRIBE A Ek L7e, [RIEE O
BEEERHL, XVEEORWVERMEICT 572012, FREEL ORI SWCEREA
ZHIBRL, SNMEENE L OMBHREL ONIEES 2 iR LT, T ORER, SFEERBRICLER A X
VAR DERIRE (C. AFIL, 16 THH) AT TOIMBINE L SRR AR L, —RITHITH
FEEATEL T Th o722, b ZUNOEH TELIRETH D LiEs Sz,

Bandura (2006) DA R7 A A LT, MHEEKX FICBWTEDITRHZZ(TTH Z & ITxT
L HEORERZEZ S L0 ) FERIIAHEOSME I ILE S 2 - 7o K 972, WENREIS:
52 DIHEERORZIC THERH D] &0 HEMRIED W ZE TR LA ELTEZ &M
BHMEDIRE, BIEDO LS5 SRR /MRS 5, Ak, FIC—ETH D EnHFS
DS OV T HRAE TEVEBI 20 543, —E Tlda MESORIE DA L A
BADMERWITANIE LUy (VN 2016), FYEEMsR A i3 o540 © 7o B Bt ~oRIZL, &
MEE CREICR] S 7mNARZE D K L2 b O£ <, FEF IR OEEER L 25 b0 EK LT
bLOEHEER SN D, FHIHN TR0, < SV, KRV, FEER RV, Db
FENETE D, Tholo, ZIUTREERREZIT O DPOWEL, BESSEDORORT DX 57—
T W EDICEASIND LWV Z L EZRLTWATEASH, 5% B, [HEERK FHNOERE
EITEIBICRET 2HEENE o272, FHBEMEL 2o 7oDITSARTH Y, HIEREXIL
THEEZIELHIEL TV LS 25000 LV, Co AXFVERIBEOHFT, C7T OIHAMEN
KO ThHoHH L LTERONDLDIE, TR U CEENT—F Lien S RERTE
<, THOBRICOLEZMITDLZENTED] EWH PO [T HOREER OREXT S &
ZAN, MG A DI NVERFIZE > THfE L SO0 -T2 2 ENEB 2 b5, MREFEICE
ALTWRNZ EFE LT & T0UT, Bt 7RABR Y Rl L T zbid Tldden s, C4
FHROD BEFEEHAN TR W IHEEZ T CICADIT A Z ENTE D) 1220 T H FHRTIDLEN
H LAV, YN TREEEEAEH O A SURIC R E 2 ER L7228, JBRH (2019) 12 bR STV
5 X0, IEORFESGELHREOINTIA T4 UFEE, BETHEAHEHLTEBY, Zhb
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DOFFEZREIITEF 2-T 5, #ITL0T W E 0 siflib H b, 20 Lk, C4, CTDOXE
EHEL, HOWAHIEOREICEM TE 2PHMEOR, EHERIEEMED & 25 REA BT
VIR B D249, T, EEMEBICHETRCEZRTH L2729, TLETHODENZVEHIG A 5
Z, ZOLEREHRNREICE L 2 I ATREE b B 2 bivd, SRR E DR SCEH IR
HZET, EEOILRLM ENED LG LIV,

AWFFETIL, TRk L7 O ERIBEO T2 HANIENE & e imV AR Z /R L7z, Co A VR
REA RO LN E W SRR 72, L LAY D, A R BRI O IHE 2 THEH (Unit 7
A bR ORI & OMBEEE T, DT, HENRE SEHEDFEBRORE N ORI
EWFEBEZNFED HIVTUN D &V D ATIFIEDRERITIE S &, SR O CREEMRRIEY) (FhiE
ROTMES, RIGHE) & OMBEAZKEEL, REOHKEZ SDIZEDLIVERSLTEAH, S5
(2, AFHAS CIIIRMERDE S, AR S Y M E R O E ORGE SR E AT o 72 b DD, NE
2 PEDORGRHIA 0 CTh o7z, A%, WEIZSMZ N LS8 5L, K0 EEIRER 5y
Hra i Lz, ZOB8E, AENTZSME - FRMEMERWEER & 72 o7, B, BHEZEN FIZoWT
LXEEEEL, WO TRIEZTITVEY,

ARTIER LT REIZE » T, BRSO O IE~DOREL b CE D L0110k b, &
BAREZEA LT, HOHEOM BB OREEFREEMER TE UL, HOFFE o
i, BT om L, OW TR FEEOBRICTEST 5 2 L HIFFC& 2,

e
AWITEOATIZH T, HHEROHE, EEOY IEROSGEERH G EIC Ve iZE &
L7z, iz, BRERDKAETT NS b RERG D OTERTRHZBY £ Lic, ZOHREMED T
LR L B ET,
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Abstract

All language learners have language mindsets which are (1) beliefs they possess
on how languages are learned and (2) their responses to failure and challenges
during the language learning process. Research suggests Japanese university EFL
learners possess growth language mindsets (i.e., belief that success comes from
time and effort and possessing the skills to learn effectively). However, these
interpretations are one-sided and do not include learners’ responses to failure (e.g.,
poor test results) and challenges (e.g., learning long lists of vocabulary). Thus, we
attempted to broaden our understanding of language mindsets by exploring beliefs
and response patterns to failure and challenges. Additionally, we investigated
whether growth language mindsets translated into learning behavior (e.g., learning
goals and intended effort) or not. Results from our cross-sectional survey of
Japanese university EFL learners confirmed they possessed growth language
mindsets. Further analysis found participants with growth mindsets were more
likely to have clear goals in terms of ideal selves and reported putting more effort
into their studies. Suggestions were made for classroom instruction to provide
learners with more practice in effective responses to failure and challenges in
language learning.

Keywords: ideal selves, intended effort, language mindsets, learning goals,
responses to failure and challenges

1. Mindsets

Most Japanese university EFL learners would agree with the statement that
hard work is an important component of language learning. Nevertheless, belief
alone may not necessarily translate into learning behavior. Perhaps missing from
many learners’ understandings of hard work to reach learning goals is that
language learning inevitably comes with numerous experiences of failure (e.g.,
poor test results) and challenges (e.g., learning long lists of vocabulary) and the
responses to these are also an important component of language learning.

Responses to these failure and challenges could be termed as smart work, or
“the manifestation of a tendency to select clever and ingenious approaches to deal
with a given task, and to modify those approaches, intelligently and resourcefully”
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(Coad, 1996, p. 387). When used in combination, hard work (i.e., effort) and smart
work (e.g., responses to failure and challenges) could be represented as a learner
trait known as growth mindset. That is, a learner with a growth mindset possesses
not only beliefs that intelligence is malleable and improved with effort, but also
an understanding of the importance of effective responses to failure and challenges
in the learning process (Dweck, 2015).

Mindsets represent two types of fundamental beliefs a learner has about their
ability to learn (Dweck, 2000). One is an entity theory in which the learner
believes intelligence is a fixed trait, and thus named fixed mindsets. The other is
an incremental theory in which the learner believes intelligence is a malleable trait
and is called growth mindsets. Growth mindsets are important to succeed in a
language classroom as well. For instance, growth mindset research has shown it
to enhance EFL reading skills (Khajavy et al., 2022) and writing skills (Sato, 2022)
classrooms, as well as in learners’ non-cognitive aspects such as raising L2 self-
confidence and lowering L2 anxiety (Ozdemir & Papi, 2022). In sum, providing
learners not only with target language learning experience, but also opportunities
to build growth mindsets during the language learning experiences enhances
learning achievement (Lou et al., 2022).

Our study set out to deepen our understanding of Japanese university EFL
learners’ mindsets in language learning. We sought to do so by not only
investigating their beliefs about language learning but also their responses when
facing possible failure and challenges during their language learning. Finally, it
goes without saying that learning achievement is predicated on actual learning
behavior. Research examining mindsets has had a major impact on educational
theory and practice because of reports suggesting that growth mindsets have a
strong and positive influence on learning behavior (Busch, 2018). Thus, while
examining Japanese university EFL learners’ language learning mindsets, we also
investigated the influence mindsets have on learning behavior.

2. Language Learning Mindsets

Mindsets are domain specific. One such domain is foreign language learning
(Dweck, 2000). Language learners can have different mindsets in specific areas
within this domain. For instance, a language learner can have a growth mindset
for writing skills and a fixed mindset for pronunciation (Mercer & Ryan, 2010).
Mindsets also influence language learners’ responses to failure and challenges
(Lou & Noels, 2016), such as learning skills and habits.

Research focused on mindsets in language learning was not the first to
examine language learner’s feelings and beliefs toward learning goals, failures,
and challenges. In the 80s and 90s, Elaine Horwitz developed the Beliefs About
Language Learning Inventory (Horwitz, 1988). These investigations have
contributed to the development of a learner belief system (LBS) which had a
significant influence on learning motivation and strategy use (Wenden, 1999). In
the subject context, Sakui and Gaies (1999) and Nakayama (2010) examined the
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LBS’s role in language learning arguing that beliefs influence the effort learners
put into language learning. However, as discussed above, beliefs only contribute
to one part of a learners’ LM. Thus, in this study we decided to add and measure
the other part of a learners’ LM which is responses to failure and challenges.

Extending research in learner beliefs, Mercer and Ryan (2010) and Ryan and
Mercer (2012) brought the study of mindsets in language learning, termed
language learning mindsets (LM), to the forefront. They hypothesized that learners
with growth LM believe that with effort a learner can succeed at language learning.
On the other hand, fixed LM are constructed around a belief that innate talent
determines language learning achievement without effort. Mercer and Ryan (2010)
concluded that their Japanese participants had both fixed and growth LMs. They
argued that instead of LM being dichotomous concepts, it lay on a continuum in
which learners have a tendency towards one mindset more than the other
depending on its language specific areas. Though their studies were a major
contribution to the field, the number of participants were limited, and their report
centered on beliefs.

However, these interpretations were based on belief statements alone
without investigating responses to failure or challenges in language learning,
which is also necessary to determine which LM Japanese university EFL learners
possess. Interestingly, their data also illustrated a situation in which participants
with growth LM believed that hard work alone was insufficient and that possessing
and actually using learning skills effectively was also critical for language
learning success. This notion mirrors Dweck (2015) who writes that growth
mindsets are depicted not only by a belief in effort and possession of certain skills
to cope with failure and challenges, but also taking action and using those skills.

Ryan and Mercer (2012) extended their investigations of LM by
hypothesizing that certain concepts were culturally dependent. From their 81 first-
year university participants in Austria and Japan, survey data revealed the
Japanese participants were more likely to have growth LMs as they reported the
importance of effort over natural ability for any specific area in the foreign
language domain. However, Ryan and Mercer argued that their participants held
strong beliefs in the power of effort because it was “socially scripted discourse”
(pp. 14-15), which are situational concepts that are internalized through
interaction with other people in a community (Meng, 2008). This interpretation
stems from what they highlight as the Japanese “ganbaru (effort/persistence)
theory of learning” (p. 15) as we discuss below. This argument can be confirmed
as their participants also reported that innate abilities did play a role in the specific
areas of speaking and pronunciation. Ryan and Mercer pointed out that participant
responses might have been based on cultural educational values of effort and
persistence, which are traits also described as grit ingrained from an early age (For
an extensive discussion on grit in second language learning see Khajavy et al.,
2021).
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We argue that to measure LMs void of socially scripted discourse in the
subject context is to examine LMs in terms of beliefs and responses, as well as in
relation learning behavior. Similarly, research investigating mindsets aims to
understand how learners can persist and be resilient in learning (Crum et al., 2013).
One area suggested for investigation in mindsets to do this is through examination
of learning goals (Dweck & Leggett, 1988). As discussed above, more research
needs to be conducted on learners’ LM based on beliefs and responses to failures
and challenges. Research discussed below was motivated by this as well but in an
ESL context. Thus, for this study we adopted similar methods to investigate its
potential in our local EFL context.

Based on Dweck and Leggett’s (1988) socio-cognitive model of
achievement motivation, Lou and Noels (2016) developed and tested the Mindsets-
Goals-Responses Model (MGRM). The MGRM (Figure 1) indicates that a second
language learner’s LM predicts goal-setting, which in turn predicts responses
towards failures and challenges. Lou and Noels argue that learners set either
learning or performance goals depending on their LM in a domain or specific area
of language learning. Learners with growth LMs have mastery responses (e.g., try
again) and those with fixed LM have helpless responses (e.g., avoid a situation).
Additionally, perceived competence influences the type of performance goal set
by learners with a fixed mindset. That is, if a learner perceives their competence
as high, they are likely to set performance-approach goals (e.g., demonstrate
language ability and receive positive judgements). If a learner’s perceived
competence is low, they are more likely to set performance-avoidance goals (e.qg.,
setting goals to avoid negative judgements from others).

Figure 1
Mindsets-Goal-Response Model (Lou & Noels, 2016, adapted with permission)
Incremental Entity
Low ®g High
¢ Performance- Performance-
Leaming goals avoidance goals approach goals
Mastery responses Helplessness res jponses
low anxiety/fear of failurc| high anxiety/fear of failure|
continuation withdrawal
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2.1 Learning Goals and Learning Behavior

Burnette and colleagues (2012) explored the relationships between mindsets
and learning goals of the self-regulatory learning process (i.e., goal-setting, goal-
operating, and goal-monitoring). They found that mindsets influence these
processes, and ultimately learning achievement.

Looking further into the literature of goal-setting in EFL, discussion centers
on two types of goals: learning (or mastery) and performance goals. Learning goals
are intrinsic in which the learner learns for the sake of acquiring knowledge (Noels
et al., 2000). On the other hand, performance goals are ego-involved allowing the
learner to demonstrate his or her knowledge or abilities (Liu, 2021). Learners with
growth mindsets have been reported to be able to coordinate both learning and
performance goals simultaneously (Molden & Dweck, 2006). Nevertheless,
researchers in mindsets and second language learning (i.e., MGRM) reports
learners with growth LMs tend to set the internal learning goals and those with
fixed LMs are prone to set external performance goals (Lou & Noels, 2016).

With a better understanding of mindsets in language learning, EFL
stakeholders can better understand goal-operating and goal-monitoring, as well.
In mindsets literature, goal-operation is described by how learners cope when
responding to failure and challenges (Burnette et al., 2012). Learners with growth
mindsets have mastery responses, while learners with fixed mindsets tend to have
helpless responses. Mastery responses are those in which a learner welcomes
mistakes and challenges and considers them as learning opportunities. A helpless
response is characterized by avoidance of using learning skills (Diener & Dweck,
1980), which in our subject context would be using the target language.

Learners with growth mindsets monitor their studies more frequently
allowing them to adjust their learning towards better learning outcomes. Fixed
mindsets learners have been reported to be less motivated to monitor their progress
(Bunette et al., 2012), which could be viewed as a type of avoidance. In this way,
mindsets facilitate learning behavior and by understanding mindsets in the
language classroom instructors can gain a better understanding of their learners’
responses towards each learning situation or task (Lou & Noels, 2016).

Language education research has found a correlation between learning goals
and learning behavior (e.g., Shyr et al., 2017). These learning goals of the self-
regulatory learning process (i.e., goal-setting, goal-operating, and goal-
monitoring) are also essential to the EFL context, because of the necessity for
learners to continue learning outside of class and after formal instruction to reach
curriculum and individual learning goals. We argue that an examination of
learning goals, when combined with intended effort, can be a way to understand
the LMs of learners in the subject context.

To examine language learning goals in the subject context, we drew from
the literature on DOrnyei’s (2009) L2 Motivational Self System which consists of
three components: ideal self, ought-to self, and learning experience. The main
concept of the L2 Motivational Self System is that the image of a future self (i.e.,
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ideal and ought-to self) is hypothesized to be a powerful motivator in language
learning stemming from the desire to close the gap between one’s actual language
level and language learning goals (Do6rnyei, 2009).

The ideal self is the vision the learner has as a L2-user in the future
representing internal forms of goal-setting. Rheinberg et al. (2000) reported that
learners who envisioned achieving goals based on internal norms (i.e., ideal self),
rather than social norms (i.e., ought-to self), were more likely to be motivated
language learners. The ought-to self because of its extrinsic expectations has
tended to be associated with weaker motivation and poorer learning outcomes
(Lake, 2013). In the Japanese EFL context, it has been well-documented that
learners have strong instrumental motivations to learn (for an extensive discussion
see Apple et al., 2013). For instance, Taguchi and his team (2009) reported that
Japanese learners report having performance goals to compare themselves with
classmates or please family members.

Ryan (2009) examined the validity for usage of the L2 Motivational Self
System in the Japanese EFL context, in which he found the ideal self to have strong
explanatory power of a learner’s intended effort towards language learning.
Evidence from studies outside the Japanese EFL context also suggests similarly
that the ideal self may be a stronger predictor of motivated behavior (e.g.,
Sadoughi, Hejazi, & Lou, 2023), which in turn could explain intended effort
towards language learning (Papi & Teimouri, 2012). For instance, in an EFL
writing course Xu and Wang (2022) found that ideal selves predicted more use of
effective learning strategies, which was also connected to learners who have
growth mindsets.

3. Persistent Effort

A growth LM does not only consist of a belief in the importance of persistent
effort (i.e., grit). It also consists of being able to effectively respond to failure and
challenges in learning (Dweck, 2015). Chen and colleagues (2020) went as far as
coining this mindset a Strategic Mindset aligning it with the self-regulated
learning practices of goal-setting, goal-operating, and goal-monitoring.

Ryan and Mercer (2012) concluded that a “blind faith in effort and
persistence could actually be more indicative of fixed mindsets, as not giving up
may represent a means of avoiding any contemplation of failure” (p. 17), pointing
to a possible lack of being able to cope effectively with failure and challenges that
are inevitable in language learning. Language learners with growth LMs believe
in persistence and effort but also respond to failure and challenges effectively. For
instance, they are willing to change unsuccessful learning approaches with new
ones because of a willingness to accept failure and challenge themselves using
new approaches. In other words, they are better at responding to setbacks.

The Japanese culture of ganbaru (i.e., similar to the concept of grit relying
on consistent persistence and effort to achieve but also marked by encouragement,
such as do your best or don’t give up), may be a reason why Japanese learners are
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viewed as having growth mindsets. Dweck (2015) informed educators about this
misinterpretation and classified it as a false-growth mindsets. Because responses
to failure and challenges are not being taught explicitly in schools (Ueyama, 2011),
growth mindsets in the Japanese EFL context may genuinely be socially scripted
discourse that still need to be explored.

Okawa (2016) argued that the ganbaru culture naturally entered Japanese
classrooms with the start of college entrance exams and its percentile-based
system. He argued that this system dominates Japanese education because it places
learners at a certain level making it easy to motivate them to ganbaru and reach
the next level and set performance goals. Learners are often praised for persistent
effort in their studies even when not achieving the next level (Okawa, 2016). Thus,
learners may not understand that ganbaru alone is insufficient and that response
strategies are important to succeed in learning as well. Okawa depicts this
phenomenon of not teaching how to respond to failure and challenges effectively
by citing an Asahi Newspaper op-ed article from January of 1997:

A teacher repeatedly said to a student do your best. That student then said, |
am doing my best, but no matter what, the teacher only tells me to do my best.
The teacher intends to encourage the student, but the student does not know
exactly what, how much, or how to do the task at hand. (Okawa, 2016, p. 76,
author translation)

Japanese learners may hold growth mindsets if they are defined only by the
belief in the importance of persistent effort. However, a closer examination of the
Japanese mindsets which include effective response strategies is warranted.
Learners that are only praised for their persistent effort but not provided with
effective responses to failure and challenges may not be able to develop growth
mindsets. For instance, a learner with a fixed LM may adopt strategies that focus
on only memorizing material that is likely to appear on the exam to boost
performance outcomes (Lou & Noels, 2016). An example is a learner who
memorizes vocabulary lists as a form of learning even though they perceive it is a
failed approach to learning.

In contexts outside of Japan, Khajavy and colleagues (2021) argued that
perceptions of persistence and effort in language learning can be explained by
mindsets and grit. Compared to LM, grit specific to language learning has been
explored extensively. Regardless, grit is a trait which focuses solely on persistence
and effort towards long-term goals which, from our discussion above, learners in
the subject context arguably already possesses. Our aim in this study is to fill the
gap in the literature by exploring the Japanese university EFL learner’s responses
to failure and challenges during language learning on top of reexamining their
beliefs about language learning to better understand their LM. Additionally, we
investigated learners learning goals (i.e., ideal selves) and intended effort to
deepen our understanding of the LMs they possessed.
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4. Method

This study adopted a cross-sectional survey design (Creswell, 2012) to
examine LMs (i.e., beliefs of effort and responses to failure and challenges in the
domain of language learning) and learning behaviors (i.e., learning goals and
intended effort) of Japanese university EFL learners. We had two guiding
questions. (Q1) What LMs do Japanese university EFL learners have? (Q2) If data
shows participants possess growth LMs, does their learning behavior in terms of
learning goals (i.e., ideal selves) and intended effort say the same?

4.1 Participants

Our target population was first-year university students from a faculty of
education. A non-probable convenience sample of 64 Japanese was chosen for the
study. Participants matriculated into a faculty of education at a private university
in a rural area of Japan. Students in the subject institution are able to major in any
elementary or junior high school subject area and obtain teaching certification.
Every participant was at the age of 18.

All participants studied EFL for eight years before matriculation. All were
enrolled in a compulsory EFL course which were part of a liberal arts curriculum.
Participants’ English proficiency was neither exceptionally high nor low,
according to the perspective of the authors who had been teaching English at the
university level for 20 years. Participants were considered false-beginners (TEFL
Academy, 2018) by their instructor.

The sample Ided English majors (n = 34) and non-English majors (n = 30).
Thus, the sample allowed for a more comprehensive view of LMs for the target
population. Though the learning histories of the participants were similar, the
learning goals for these two groups were different and thus chosen for study. The
English majors were aiming to be English teachers and were more intrinsically
motivated to study then their non-English major counterparts. Ryan (2009)
discussed that Japanese university EFL learners of different majors have different
views of language learning which influence their ideal self. He argued that non-
English majors possess more instrumental goals (e.g., studying to pass an exam)
while English majors have lore internal goals (e.g., communication between
people using another language). Taguchi et al. (2009) and Ryan (2009) also found
a connection with ideal self and intended effort towards language learning with a
slight difference in results of English and non-English majors.

4.2 Instruments and Procedures

Our paper-based questionnaire had 35 items. To answer RQ1, 18 items were
adopted from the LM Inventory (LMI, see Lou & Noels, 2017) with permission
via email. Lou and Noels (2017) developed the LMI to measure LMs based on
beliefs about language learning and responses to failure and challenges based on
the MGRM. The LMI consists of 18 items to measure fixed (nine items) and
growth (nine items) LMs in three categories (i.e., general language beliefs, second

-33-



language learning beliefs, and age-related beliefs). It should be noted that the LMI
was devised in an ESL context and validation has been attempted at the time we
conducted our study (e.g., Collett & Berg, 2020). Thus, more research to validate
the LMI needs to be conducted in our EFL context. With this in mind, we only
adopted three LMI items to measure responses to failure and challenges in target
language situations. These three situations (see Appendix) were the only ones
considered to fit the subject context which was confirmed by three other EFL
teachers with over 10 years of experience in the subject context. Each situation
consisted of three response types (i.e., subsequent avoidance, trying again, and
raised anxiety) and participants were asked their likelihood of responses for each.

Learning goals in terms of ideal selves and intended effort were investigated
to answer Q2. Our ideal self and intended effort category also consisted of three
items each (see Ryan, 2009) and were both adopted with permission via email. It
should be noted that these items were all used because they were developed and
used for studies in the subject context. For our investigation in connection with
LMs, we adopted only the ideal self component of the L2 Motivational Self System
because research in ought-to selves is still inconsistent (Taguchi et al., 2009). For
example, most recently Teimouri (2017) points out a lack of research to genuinely
know if the ought-to self regulates learners’ persistence and effort toward a
language learning goal. Also, the learning experience of the L2 Motivational Self
System pertains to the environmental factors surrounding the learner, such as the
teacher, peer, curriculum, or classroom. We concluded that these factors were
consistent for participants. Furthermore, we examined whether the sample had
growth LMs in connection with the more intrinsic form of learning goals which
can be explained by the ideal self as discussed above.

Participants responded to all items on a six-point Lickert scale, which was
chosen to have participants commit to a positive or negative response. For
statistical analysis, the three items for each category were translated into one score
each to represent each participant’s fixed LM, growth LM, avoid response, try
again response, anxious response, ideal self, and intended effort. Before
combining items, a reliability analysis was conducted.

The questionnaire was translated into Japanese and a bilingual Japanese EFL
teacher and a bilingual speaker of English and Japanese conducted back-
translations. In addition, a pilot of the translated questionnaire was conducted with
18 second-year students in the same faculty one semester earlier in a compulsory
EFL course which consisted of education majors in the same university and same
instructor. The pilot was administered to confirm clarity of each item and measure
response time. Based on feedback from the pilot administration, the wording of
items was changed and double-checked by our back-translators.

The questionnaire was administered a month after participants entered
university during the first 10 minutes of class. All students were informed orally
in their native language that participation was voluntary and not part of their
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course grade, students also acknowledged that they understood participant
confidentiality statements. All students accepted the offer to participate.

4.3 Analysis

Data was input into Microsoft EXCEL 2020 and checked for response rate
and biases. Without any notice of response biases nor missing data, we furthered
with our analysis using all responses. Next, we input the data into SPSS 27.0J and
analyzed responses descriptively to identify trends along with category reliability
scores before conducting inferential statistics. The reliability of the scores on the
scales were confirmed using Cronbach’s Alpha.

After we transformed all items into one score, we extrapolated seven
categories (i.e., fixed LM (Fixed), growth LM (Growth), intended effort (Effort),
ideal self (Ideal), avoidance response (Avoid), try again response (Again), anxiety
response (Anxiety)). Results revealed that exclusion of any item would lower the
reliability of the category (Table 1) with all categories above the a = 0.60 level.
Though considered lenient in educational research, due to a low item count for
each category, we considered an alpha level of .60 to be acceptable for the present
study as used in previous studies in the same context (Nishino, 2005). Regardless,
interpretations of Effort and Avoid categories are based on an alpha level .66
and .69 respectively.

Table 1
Results of Reliability Analysis (N=64)
Category items a

fixed language mindsets (Fixed) 9 0.71
growth language mindsets (Growth) 9 0.83
intended effort (Effort) 3 0.66
ideal self (Ideal) 3 0.85
response to failure — avoidance (Avoid) 3 0.69
response to failure — try again (Again) 3 0.70
response to failure — anxiety (Anxiety) 3 0.74

Finally, we administered a correlational analysis to our categories as
opposed to a multiple regression analysis that has stronger predictive power.
Multiple regression requires the assumption that the data is normally distributed
and has a large sample size (Green & Salkind, 2011). Our data was non-parametric.
To avoid incorrectly rejecting a null relationship, we used the more conservative
Bonferroni approach to control for Type 1 errors. The uncorrected p-value was
0.05 divided by our 24 comparisons resulting in a corrected p-value of 0.002.

-35-



5. Results

The descriptive statistics of all participants are shown in Table 2. Most
participants had a higher mean score for Growth (M = 4.46, SD = 0.70) than Fixed
(M =2.37, SD = 0.57). The results for participants’ responses to failure show that
most participants would try Again (M = 4.55, SD = 0.87), not try to Avoid similar
situations in the future (M = 2.74, SD = 1.05) and participants tended to respond
that Anxiety would increase (M = 4.33, SD = 1.14) in the face of failure and
challenges. Data also showed that participants felt the Effort they put into their
studies was sufficient (M = 4.03, SD = 0.90). Most participants also saw
themselves using English in the future (i.e., Ideal, M = 3.81, SD = 1.12).

Descriptive statistics revealed that 54 participants (79.69%) had high
Growth scores (M > 4.00) and low Fixed scores (M < 4.00). Nine participants, all
non-English majors, had a Growth score that was low (M < 4.00) but had even
lower scores for Fixed (M < 2.51). One non-English major had a low score for
Growth and Fixed. Interpretation of these results alone would illustrate a situation
in which most Japanese learners have growth LM, as previously documented. Our
responses to failure and challenges results may help deepen our understanding.
Our participants responded by saying they would not Avoid learning situations (M
= 2.74, SD = 1.05), try Again (M = 4.55, SD = 0.87), and anxiousness would arise
(Anxiety, M = 4.33, SD = 1.14) in all three situations. From these results, it was
deduced that participants have growth LMs defined in terms of beliefs of
intelligence and responses to failure and challenges.

Table 2
Descriptive Statistics of Participants (N = 64)
Category M SD median min  max
Fixed 2.37 0.57 2 1

Growth 446 0.70
Effort 4.03 0.90
Ideal 3.81 1.12
Avoidance 2.74 1.05
Again 455 0.87
Anxiety 433 1.14
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Before administering inferential statistics, the distributional shapes of the
categories were examined to the extent of an assumption of normality.
Interpretations of histograms and Q-Q plots for each category led us to interpret
the data as nonparametric. Having less than 200 but more than 30 participants, the
Shapiro-Wilk test was administered (Turner, 2014), and results of normality
revealed that more than half of our data (i.e., four out of seven categories) were
not normally distributed (Table 3). Thus, we implemented a non-parametric test.
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Table 3
Results for Tests of Normality

Shapiro-Wilk
Category statistic  df p
Fixed 0.98 64 0.21

Growth 0.96 64 0.03
Effort 0.98 64 0.25

Ideal 0.98 64 0.23
Avoid 0.97 64 0.07
Again 0.96 64 0.04

Anxiety 0.96 64 0.03

A non-parametric Spearman correlation test results showed that 10 out of
the 24 correlations were statistically significant (i.e., six positive and four negative
correlations) that illustrated somewhat of a relationship between categories
ranging from 0.381 to 0.561 (Table 4). There was an expected negative correlation
between Growth and Fixed (rs(63) = -0.381, p < 0.002). Also, as Growth was
positively correlated to Again (rs(63) = 0.387, p < 0.002), there was a negative
correlation between Fixed and Again (rs(63) = -0.561, p < 0.002). A positive
correlation was found between Fixed and Avoid (rs(63) = 0.435, p <0.002) as well.
As expected, Avoid and Again were negatively correlated (rs(63) = -0.511, p <
0.002) and Avoid and Anxiety were positively correlated (rs(63) = 0.444, p <
0.002). Effort resulted in a positive correlation with Ideal (rs(63) = 0.384, p =
0.002). Effort was also positively correlated with trying Again (rs(63) = 0.459, p
<0.002). Additionally, Ideal was negatively correlated with Avoid (rs(63) =-0.422,
p < 0.002) and positively correlated with Again (rs(63) = 0.441, p < 0.002).

Table 4
Results of Spearman Correlations (N=64)
Growth  Effort  Ideal Avoid Again Anxiety

Fixed -0.3817  -0.131 -0.327  0.435°  -0.561" 0.079
Growth 0.313  0.342  -0.138  0.387" -0.122
Effort 0.384"  -0.198  0.459° 0.048
Ideal -0.422"  0.441" -0.318
Study -0.243 0.118 -0.235
Avoid -0.511° 0.444"
Again -0.054

Note. *p < 0.002 (Bonferroni adjusted p value)
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We should note that we administered a two-tailed Mann-Whitney U test to
measure differences between majors (English and non-English) within our sample.
Results showed a non-significant difference for Fixed (z = -1.06, p = 0.29) and
Growth (z = -0.86, p = 0.39). For Fixed, English majors had an average rank of
30.19 whereas non-English majors had an average rank of 35.12. Growth
responses resulted similarly with English majors having an average rank of 34.37
and the non-English majors with 30.38. Also, test results showed a significant
difference between Effort and Ideal, but only insignificant differences in all
responses to failure and challenges categories. These Effort and Ideal results may
help explain the difference noted by Ryan (2009) concerning the different versions
of the ideal self that Japanese learners have in terms of learning goals and behavior
which warrants future research. It may also suggest that non-English majors may
have more of a fixed LM than a growth LM as responses did not translate into
behavior, but more research with more participants is warranted before any
conclusions can be made.

5.1 What LMs did our participants have?

The results of the Fixed and Growth categories suggested that participants
may have Growth more than Fixed LM in terms of beliefs about language learning,
confirming previous research. Additionally, Growth LM was found in terms of
responses to failure and challenges in language learning. While results showed
that participants who had a high Growth LM would likely have a low Fixed LM,
participants with Fixed LM were more likely to not try Again amidst failure or
challenges and Avoid those situations in which they foresee failure or challenges
pointing to a fixed mindset. Participants with a higher Growth LM reported,
conversely, that they most likely would try Again in such situations which aligns
with the definition of a growth mindset. Without connecting this argument to
learning behavior, however, it is hard to argue with confidence that Japanese EFL
learners truly have a Growth LM and that they were not responding to survey items
merely as socially scripted discourse. In other words, is it the case that participants
understand the importance of effective responses to failure or challenges to
develop their language skills, but do not act on these language learning beliefs
suggesting a false-growth mindset.

5.2 What do participants’ learning behavior say about their LMs?
Participants who believed they were putting in the Effort also tended to
report stronger Ideal selves. This result arguably replicates our discussion above
in that having learning goals opposed to performance goals motivates learning. To
answer Q2, however, we must look at the data concerning intended Effort and
learning goals (i.e., Ideal) and their relationships with LMs. Data did not reveal a
significant relationship between intended Effort and Ideal. Data did reveal
however a relationship between language learning Effort and the response to try
Again. This result may simply be the case that participants who felt they would
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try Again felt they were putting Effort into their language learning, which is
arguably the learning behavior of a learner with the growth mindset.

Results also showed a positive correlation between Ideal self and responses
to try Again and the negative relationship between ldeal self and responses to
Avoid failure or challenging situations suggesting that one could enhance the other.
In other words, participants with high Ideal selves tended to report wanting to try
Again in the face of failure or challenge and not Avoid language learning situations.
It could also be put another way; participants who would try Again in the face of
failure or challenges and not Avoid language learning situations had a learning
goal in terms of a clear Ideal self. This final point may be a key in developing
authentic growth LMs in the subject context that includes active learning behavior
towards language learning.

6. Discussion

Similar to Ryan and Mercer’s (2012) conclusion, survey results suggested
that participants possessed growth LMs to the extent that it reflects their beliefs
in the importance of persistence and effort in language learning. Nearly 80 percent
of our participants possessed growth LMs and even the 20 percent who were
categorized as having fixed LMs tended to respond high to growth LM survey
items, which could be viewed as socially scripted discourse. However, data
pointing to responses to failure and challenges supported this interpretation of
participants having growth LMs as they reported wanting to try again after a
setback. Learners with growth LMs tended to report not avoiding learning
situations though feeling anxious in language learning. It could be argued that a
little anxiety comes with learning a second language. However, if being anxious
is part of having a growth LM, it warrants future study.

Then, do learners with growth LMs have learning goals and put more effort
into their studies? The survey results were mixed. While results showed intended
effort towards language learning and possessing an ideal self did not have a direct
relationship with beliefs about language learning, they did demonstrate a
relationship with responses to failure and challenge.

Interpretation of our data points to the ideal self potentially being key in
developing growth LM in the subject context. As Lake (2013) points out, Japanese
learners are said to be afraid of making mistakes and the large gap between the
ideal and the actual self may cause anxiety and demotivation. Similarly, our data
also showed a negative relationship between ideal self and avoiding learning
situations. In other words, participants with an ideal self were less likely to avoid
learning situations and were more likely to try again in the face of difficulties.
Simultaneously, participants who reported avoiding failure and challenging
situations also felt anxiety in their language learning and were not likely to try
again. Conversely, participants who reported putting effort into their language
learning or reported possessing an ideal self were more likely to try again in the
face of failure or challenges and not avoid language learning situations. This
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action potentially puts language learners in a cycle of learning to develop growth
LMs. These results suggest that developing learning goals by envisioning an ideal
self and a better understanding of how to respond to failure or challenges in
learning situations may be critical in developing growth LMs in the subject context.

6.1 Pedagogical Implications

Our results confirmed a necessity to providing Japanese university EFL
learners with more opportunities to strengthen their ideal selves. As Nitta and Baba
(2014) also argue, language learners could benefit from taking time to develop
their ideal selves and learning skills (e.g., responses to failure and challenges) as
they are intertwined, and as our data shows, potentially develop growth LMs. The
same can arguably be said for other contexts as well from the perspective of ideal
selves research, which is abundant in other language learning contexts (e.g.,
Dornyei, 2009) Ueki and Takeuchi’s (2013) study with Japanese participants
showed that conducting activities explicitly aimed towards developing an image
of one’s future self using the target language is effective. The ideal self, however,
needs to be maintained by continuation of its development and elaboration, which
in turn potentially influences intended effort towards study (Nitta & Baba, 2014).
Strengthening a learners’ ideal self should coincide with what Ddrnyei (2009)
called an “operationalized vision” (p. 37), which refers to developing effective
action plans that close gaps between the current self and the ideal self. These
action plans if consisted of setting intrinsic learning goals may help develop
growth LMs.

Also, if learners are avoiding learning or highly anxious in their learning
context, more English communication practice may help learners respond
positively to failure and challenges, which in turn may help in developing growth
LM. Though one may argue for further research to be conducted first, we believe,
the similar conclusions can be made from the perspective of research in foreign
language anxiety in other language learning contexts (e.g., Horwitz, 1988).
Communication practice with teacher and peer facilitation provides learners with
more opportunities to learn from setbacks and anxieties. For instance, instructors
could directly teach learners how to cope in certain situations when English
communication attempts fail, such as asking the interlocutor to slow down or speak
louder or provide learners with different ways to cope with challenges, such as
vocabulary learning. Doing so may facilitate learning experiences necessary to
build growth LMs instead simple encouragement (e.g., do your best).

6.2 Limitations and Future Studies

This exploratory study is small scale and limited to its context. The literature
on LMs would benefit from repeated studies with participants from different levels
and backgrounds. It would also benefit from more qualitative data to support
quantitative results, such as participant interviews for a deeper analysis of
Japanese university EFL learners’ LMs. Additionally, investigating LMs with
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other learner characteristics, such as L2 grit (e.g., effort and persistence in
language learning), in the subject context is essential, as well as extending learner
surveys with more context-specific situations of responses to failure and
challenges. Furthermore, intervention studies using explicit instruction to induce
growth LMs and develop ideal selves should be conducted in various contexts for
a better understanding of how LMs and ideal selves develop over time (Dweck &
Yeager, 2018; Nitta & Baba, 2014). Finally, a more detailed investigation on the
ganbaru culture, along with grit and mindsets, would shed light on whether
Japanese university EFL learners possess false-growth mindsets or not, something
we could not fully examine in the present cross-sectional survey.

7. Conclusion

Our study attempted to extend research in LM of Japanese university EFL
learners based on an examination of not only (1) beliefs of persistence and effort
in language learning, but also responses to failure and challenges. Additionally,
we investigated whether growth language mindsets (i.e., belief that success comes
from time and effort and possessing the skills to learn effectively) translated into
learning behavior (i.e., learning goals and intended effort). Our data suggested that
our participants most likely had growth LMs, but may need explicit instruction in
enhancing growth LM, especially in terms of how to effectively respond during
setbacks. LMs data also correlated with learning behavior data suggesting that
working on developing or maintaining learners’ ideal selves could be key to
developing more growth mindsets as well as influence learning behavior positively.
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Appendix

Responses to Failure and Challenges

Situation 1: Imagine that you are in a room with several [L2] speakers. You just heard a joke
from one of them and everyone in the room is laughing but you totally didn’t understand the
joke. (Avoid) What is the likelihood that you will just leave the room or just ignore their
speaking? (Again)What is the likelihood that you will keep listening to their talk and try to
understand their talking? (Anxiety) How anxious/concerned would you be under this
situation?

Situation 2: Imagine that you are going out and a few foreigners from the country where your
[L2] is spoken ask for help because they lost their way to their hotel. You use [L2] to point
them the way but all of them get confused because they didn’t understand your [L2]. (Avoid)
What is the likelihood that you won’t help [L2] foreigners speaking again? (Again)What is
the likelihood that you would better prepare yourself to help the [L2] speaking foreigners in
the future? (Anxiety) How anxious/concerned would you be under this situation?

Situation 3: Imagine that the L2 class that you are in is having a voluntary activity where
students exchange their writing and provide comments. The first time, you received a
comment from your classmate which had one sentence, your writing is hard to understand.
(Avoid) What is the likelihood that you won’t take part in this voluntary exchange writing
activity again? (Again)What is the likelihood that you will seek outside help/practice before
the next class? (Anxiety) How anxious/concerned would you be under this situation?

- 45 -



(7% — ]
JACET-KANTO Journal, 11: 46-66, 2023
Copyright© JACET KANTO Chapter

INFRIEGFEREBHREIZBIT 24 7R NRUEEND Rl
ANESUNL LS
Characteristics of Foreigners as Depicted in Illustrations and Photographs
in Authorized English Textbooks for Elementary Schools

i JIE

S

(rehz) N IR S LR B S5 AR)

Abstract
The Course of Study for elementary schools, which was announced in 2017, was implemented
in 2020. Since then, a foreign language has been taught as a school subject to fifth and sixth
graders in Japan. The policy stipulates that students should learn English as a foreign language.
Based on the official document, seven publishing companies have published authorized English
textbooks for elementary schools. This study aims to examine and analyze the illustrations and
photographs of foreigners in authorized English textbooks for elementary schools in terms of
the characteristics of their appearance. The study finds that in terms of illustrations, more
textbooks contain foreigners who are white while in terms of photographs, more textbooks
contain foreigners who are non-white. The research also finds that textbooks deal with whites
and non-whites living in different countries. Furthermore, the analysis of textbooks shows that
the frequency of illustrations of main foreign characters is higher. The results indicate that there
is a tendency toward white supremacy in authorized English textbooks for elementary schools.

Keywords: /NAROREEARE, SHEN, SMRARHE, BAAE TR

1. IZC®IC

AR 29 4F (2017 4F) I ZE7R SV INERSEERREEIEDY RN 2 4F (2020 4F) (A FEE S,
IINFREEFAE (B, 644 ICHMNERERINEA S, ANERERHCR W T, SEEAEE S
L2 ERFRIET DL CUERRIFE,2018) MHHFL S, /INER CHFENHFRL E L THHRESND
KTl ole, ZHVE COMNEREEEICFEIEFEZEOBA THIM & OREZ &8N D 120, 73
THREZREMEH SN TS Z EThDH (1Lik 2021), ESFFHOIGEREBFIEL 7 1105
R E AL, /NP IGERRERR IR DR DN ARIR # L s S Tund (K, 2021; /)
B, 2021; &%, 2021; G - B0, 2021; F3Z, 2021; Hkf, 2021; 7KiE, 2022; FuM, 2021),

INFRRDESEREBREL, 17 A MOGER ENEL, WHEGEOISUIIEF D2 &R
SN TS (1 2021), 1 7 A MRREEZ: EMZWIERD 1 DT, /NSRS HEHED
[95h] OSEEENCEET 250D M 2 &) OFT 4 7R MEEARE | ORREHRAE AW
T, BERIC X DIGHAEAR - S 2 S5EEE 285 Z EAHR SN TS Z ER Tl 72
STWDIZENFETONDTEAD, 2, THiteZl &) OFFEEINC [HHF THIIEE LA
TR 2B 12 R 2, AR EOIN GBI HIEE) RS, TR )
SENRROND (H5%,2023) Z L bERDO1oEEZBND, WWESIMNEFEICHLE « RO A2RT
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L8, BESA T A M U7 ED 28403 7o Tnvd (MK 2020) = & R0
WEHRL TV Ba bk Bbhd,

A T A RNREER LIIRRICHZ, FHCRRSE 5.2, fEEE LTHERD 0T, H5E
REEE T2V v~A WG THFHXEFEEZGT S Nelson (2019) 1%, HARENTIFZEDA A k
T B =L LTTEL Y AV EI TS TOWDERS, BOWBHN S T2 NIZE AN L ST
LEDONZENHD EIRITND, Ly AUTHEAL TWE Y 2 7 VEREDT-DIZ, BT
HNINANTH D &EZDBEMEITHEE S D X7 - 72D T2 E Nelson 135 9,

Bl (2019) 13, KA 104 4280 AMEN) TR AMNE @ Lo SR
TENENED L D 7o NE SENEDR D008 Ui, ZOREE,  DNEAN) W) SHENLA
A=V EINDNPBIZHONTDRIED L Na—a v/ SRHANEWN) DO Th o7z, FARIZDON
TOFENREL, NRIROtE, ZO6, FFOENE EIZONWTHHIE L TS H0nE< Hbh,
RGNS, 45 - AN - IROGARFNEW D Z L 0NFAENT,

Z OV TAMENITH T DA A—V1TT L ESRBET7 E DS B 2 Hiu5 75, Nelson (2019)
G2 X OICHRE, LV DITHERETHWOLNTWD A T2 MOBEE G705 5%
B2 TWDDOTIEZRWNEA 9 Dy, Kfr (2021) I 7 FEEE O/ NP HEFERE AR E 2 A 0T L,
HBENTHIDOMNL T D ALT @ 8 A 5 ABHAR TH -T2 Ll Tna, #11 (2020) 1%, 6
FEIE D PR SRE R E R E A TN L, BEOHERE L L2 LG Ao HE E K U4
RRRHSIIZARIT /> T D Z EZBLNCT D L L b TEAE EERER) L RLND
ZEEERL TV,

AWFFETIX, /INFRIGEREAFRE 7 B EE RIS, A 7 A N ROGEEIDES T 2 4ME A &4
L, AARREHED &/ INFRGGERERR S T TWDANEANZITL, BT D,

2. SeATHIFSR

AREITIE, INFRRIGEREBFI ST 2 NI DN TOFA TR A L, AWH5Eo B
Bk 5,

H (2021) 1%, /INFRCRGEERIEIC W TRIUBEMEN & D X 2 1T TE ek, SME
SEIEEIOHSAEAA [Hi, friends! 1,2)]  (UAF, HF), $5EBEGHOBATHAR O/ NFRE 5 « 6 HERTSR
@ [WeCan!1,2] (LA, WC), /NFARIGEREZFFE [NEW HORIZON Elementary English Course
56] (BAT, NHE) @ 3FHOHFRIEZ ARG LE LT, MIEHRAZ U7 MBS 54N
EANEANERIH L, TOECHBEELIRT S & & big, B bEfii s SRR 7 7 o —F L /i
R T 7 0 —FD 2 DI EAIT -T2, ZORER, BT 24ME OIS, HF 23 15 ) [E,
WC 7% 21 2°[E, NHE 2% 45 7 ET, NHE 23 b2 <, HUlDNT A H LT D 2 & v
L7z, BT DMNENTLAEIOSH D AOHIE, HF 233 A, WC 2313 A, NHE 2335 AC, NHE
DI HZNWET TR, BT HIMEANDOE S ENBEN THITR b D Lo TND Z LA+
T 5, BYYEREOT 7 0 —F O FEIZHOWTE, HF KON WC 13U EBS#ER 72T 7 1 —F )N
T TH - T=DIZxt LT, NHE [ I3 EERA 72 7 7' a— T2 L 0 BSU LB 2 Zmiicihd & &
Hiz, MREMRIL T 7 0 —F 2RI AND 72 EOTIRNRLIND Z VA Lz, HA
(2021) 2SFEHTVND K 912, HF,WC,NHE O 3FIHA KRS, DF Ut IR A4 TTH
MrEAT> TODR, /INERSSGEREERET L FE LV TE TR 5T, o 6 FlifE/ N
KFGEEBRI IOV T B[RRI 5 Z L N END,

KR (2022) 1%, 7 MO/ AR IGERRE BRI B G SN D V= U X —E 00T L, SR L
—MERDL DI, BREOR (BBH) Oy e Z LIZOMSENH L0, &z tiXen
SRR DET— RIPOIEDNDEWRABLE LT, TR, A& BEOHBEOEWIFEE Th
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DT EDNVHIA LT, BRAICBIL T, BREEDLEY, BRSNS HNZHIESN TR,
IBBICB LTI, SR b o EN S o7, BlzE, K rIRENEOE TR, B EERN
BOEITe L WS T AT LA XA TR TIIRONT, WENFHIZOT D HLODOEAEWNE, %
FRIEIZE ATz, BHET 2 (to cook, to make) <PBOIT 2 (to help) &\ o 7=—#80D1T4TlE,
K DOMERIEE SR ST, BRFEICHE SN0 D 2 L 1E0an, s hici &
5z, BT UMRIREHOEAEE L 72, BARD B L ILFEs it S oEE 2 1hiF 5 —/ &
720 TR KR TR A IS 5T,

R (2021) VIAREE ST EE, BIAMAR, FRORERNA R E OB T O/ NER SSEREH
BIEIZOWTOITE1T o7, OWHFERND, aJa=b—Ta U ERDZEE - feh Gk & O
AE, BT - ) - REUDEE, FONZN D ) - NEESR) 2B <, 4 HHE 5 fElk (TR
Kz &) THiteZ &) TFETZE (RVEWY)) TEETZ & (3R EIZ L)) OF®, #K
DOREIE & OFEEHI72EE), CAN-DO ERUZ L 258 B EEOIIR, S0l o —Kora— R
(QR =— R) DakE, MBEOFEZELRORRE, 4 A ROTR (IF - #ifE - BV, B & DR
Wi, B 7 —a= =T YA EDRSISAREE ~ORE, /NP Y, HrrEfRE
FHEZ ST LODb, AR Cldkkc ZeBIE LRARINZEES U722 BE = RO M T
NTWDZ ERHLNT o7, A (2021) 13 FEE2 835 Ao B E I AU OV T b i
L, BRB29 N, TAUANBRIN, £ R, —A T7VT7, VU HR—IVNEI N, BT H,
T4V, TIUANRE2N, AFXVX, HE, 74T RPKLANTHDZ EEPIHNIC
THELEEBIL, ETOHEBEICET NV E L TORGEERFEL THEDO AW T, FGEEE
2EFEL LTAEETHEM LTV AEDO AN LB L TNAD Z L AR L TNND,

KA (2021) &, 7 FIHO/ INFRIGEREBRFIZ OV TIHE L T o203, HREICRST 54
EAN (F#EE ALT) OHE L OEFEECHH STV A FFICERZR S T D, T ORER,
Kachru (1985) 238 L7=HulM, ZME M, JERMH O 3 SO5ETRS &, AMNEAREIZ OV TUE,
TAV A=A R Z VT N FLHOEIINZT, MEHTHL o AR—LEAL R, &
BIZHEE T Z N E W PEBEM OB N FELEG AN & U THE DN T D Z EVHIBI LT,
72, HEEDHATE S ALT 2oV TE, £ TOATLHOEOHEE T, 8 A5 ARHAR
ThorZ ebhnhole, 29 LIcmnb, HRFED ALT ORSIL THEEGE SR IITh D &
BT 5, SOICERETHEHIN TWDIGEERIZOVWTIE, 2 THAT A Y WFGEETHY, H
ANRESLT AV B ERELDSANOHE OINE N EOFETHGEIC S, 7 A U W RGEOH FHMEH
SNTWDLERENH D Z LV LT, INFRIGERB BT 2 0GEE H ICBT 5 [N H
(7 AV ) Emy ARt 2 ATREEZ KAIFER T 2, 2 OWFECHIBRZROOLL, S ED R
TE5ALT 2EXTLHEZHFEE LTEY, 8 A5 ABHAHARTHL LW HTHD, i
I3, BTl Nelson (2019) DB o 7 VHEIE TR LW B, T2 NZAAE
ESTW) EW) EARIZBITAA VA N T 7 X —DRBRIRIGEL D b ORH D, JibEREE
ETHEG O ALT AN E LTHRETH OIS, HGEREEGEIXIAATH D] L0
SRS ToA A=V HFREFENENTLUE D /lREMEDR ®H 5, 7272 L, K (2021) OAFFETIL, 4+
EANBEIZOW TS BT 20N 5 ST D DO 255 L LTEY, [EFSE
DIEHD B HIBIATREZ 2 BN Z DN T 21T - TUVRL Y,

INFRR D BGEREBRE TIXRV DS, PR ORGEREBFE ) I DA T 2 S OB AY)
N, N« BEDO SRR TAFFEICH 1L (2020) 2385, Z ORFFETIE, 6 FEHD ek
FEREAREERIGRIT, [ T A MRCEER ETHRZ AN CE, M o4ETFCY (e.9.~’s mother)
THLD AN & KB TE D8G5 NI DWW TR &AT o7, ZORER, B AMOHHE RO
BN L 0 2RI > TN D 2 ERI LN ENTW D, FRLIRTOMEARE L S, L -
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% « [ROGNENAOEIG B Z TIND D, AAE EEFARENE-> T D 2 & bRl
SINTWD, ZOM[EMD 1L LT, FHRIGEREBREOT TRFEFEDET L E ST
L0, L -5 - IROGHIHE TS TAN EHEESID NN E i s Z &
T DH, £, SGEEE L SiE0 LAIAFREE LTHERT2E (T AV, AFXVX, 42
K, B+H, r=7, A—ALI7 V7, YUHR=N, =a——F K, T4V, T
U 7)) OHEECOWTH RS Z S LT 8 25, 5 HOBFEETIL 6 Eind 7 EREDA
WL« 22 - IROERNENA TH -T2, £z, SMEANBEITTH S Z LRI L2 AR 14 NIZ
DWTH IR O T ZAT o7 & 2 A, HEEDVHI L CWD A 7 NEENIGEEREEE T
LE (TAVHA, AXVRA, A—RAKLFVUT, ) OHETHY, o 14 AF 12 NiFAL -
% - IROGBNE N T DA TH- T,

ZIVE TO/NFIRFSGEBRE I T 285 NI OW TN T2 S TR B Y = o 4 —0
BB NN RIS 5 B ENZ DWW I DM Tl T A 203, FEERBIG AL OIME NS
DNWTTHTZWFZEIEIL (2021) OB TH D, 72771, Wil (2021) OHFFEE 1 O FFEREHE
FIZBIT DINENZTE L2721 TH Y, o 6 HOEREZHOWTIIT> TR, 2, #
(I (2020) ODOHISAGHERERIEHENE T T K 9 78 ARSI D 7 #EETO/NARISERE
HBEIBG T DIMNENDA T A NOFGE ARG 2 I L7283 T Ty, il
(2020) 1%, HEHASHGEREBFRETIE TEAN) SHEE SNLD B AN T D LRt
L, /INFREEEEREAFRIETIE, KA (2021) 2N ALT ICZFDMAEN R HND = & 246 LT 5,
72721, MOANEANZOWTITA SN TRV, HFF (2021) CTlE, FERBIGAMOHY
FERIAELE R LT D0, BHREICES T HOINE NI OO TUTFTIEZFT > TUOewy,

ETAMIZETIE, A T A R ROEEIDEY T HIMEAN I L, SN RRHED &/ NS
MEHRE TN CODINEADOHHE R OB T 28E 20T L, &892, 72721, HE
ERRHAOEG AN, SRRSO OB EIT S, £, SMEANDIEAE (ALT) R UTHiEb 5
5] IR L THOMEIT o,

3. &
3.1 S3brHise
ARRTE ORI & T D/ VPGB EHRIEY, £ VIR LT/ IVARE S HERIC R TSN T
W5 74D 14 1 CTH 5,

#1
IINFREG BT TE R AL K Ok
FREZR 4 et
NEW HORIZON Elementary English Course 5,6 (LA T, NHE) WO ERE
Junior Sunshine 5,6 (UL, JS) BRPREEE
JUNIOR TOTALENGLISH 1,2 (LA T, JTE) R
CROWN Jr. 5,6 (LA FF, CJ) =
ONE WORLD Smiles 5, 6 (L1 T, OWS) BHIR
Here We Go ! 5,6 (LL T, HWG) S
Blue Sky elementary 5,6 (VA T, BSE) BB SRR
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3.2 Syr#iEH

ARFFETIE, BROENSERROBEETLEL, BRARELEOTONEITY, HREICL-
TUE, BEOBEIZEZRIGAOREIT, EESCEERE L & I AIDRBIDATOILTNDN G
Thd, FEBGAPFERLOERRIEE L TODEREDLH D, TR OV Tk
(2022) TE K EIL TV DT EiHN HIX T Lo,

33 St HE

AWFIETIE, #IL (20200 25512, A 7 A MRGEHEZRETHRAHETE, #ES QR =—
RCAFLIZEF D LARTFC Y (e.g. ~'s mother), [EEC= A2 R G [EA A€ 24ME
A, B ERITHNTHIDML T D B EDNRAOANE N DWW T 2179, 72720, TEO
IS N CH#E S TWB T8, FFET D 2 ERRAHE 2 NI T DN LTz, ET2,
HHRFTH LN TOAELN W, ~FF « 22 T7HA) 1T LT, BIETA50E (K
ED), SMNEN (BRI EBRG A Y) OBEEEIZOWT B0 5, SRR SV T, #1 (2020)
THWOLITWDHLDERZE S A T DA —/L T 5 Fitzpatrick scale #2512, JIL - % - RO
DAV (Typel —2 (ZHHY), O AW (Type3 —6 (TR, HIBIREER A 3 BEREE L
77

4, FER
F£21%, A7 A ROV EETEYET DIMELN 2 I R IRHED &/ INFARIGERR E R E & 1R
L= DTh A,

*2
A T A N R ONGE TR 5 FME A O/ RS
LR NHE JS JTE CJ OWS HWG BSE

(N=144) (N=103) (N=136) (N=127) (N=270) (N=223) (N=136)

WL-52 -8 64(444) 34(330) 91(669) 58(45.7) 122(452) 76(34.1) 69(50.7)
DEHITEN
AL-%-0R 79(549) 66(64.1) 44(324) 69(543) 141(522) 143(64.1) 61 (44.9)
DD

IS 107) 329 107  0(0.0) 7(26) 4(18) 6 (4.4)

() NOETFI%ERT,

AL« 22 - RO SHNEAOHDS,  THL - % - IROGRV ] SHNEAOH L W 2V ERE
IXJTE, BSE @ 24ET, D 5T hs THL - 22 - IROGHR ] SMEAOE 2, THIL -
% - ROGBHEN SMEAOEOEGFHE514 N, Tl - % - IROGREV SMEAOEOEFHE
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HRE #8 L EFEHB 0@ 5
Workshops to Prepare Science Majors for International Conference
Presentations:
Designed by Discipline Faculty and English Faculty

MESINE I 7: = NI oV R 7 AR S VAN
(BTER)

Abstract
This study reports on a trial workshop which helps science majors prepare for a presentation of
an academic paper at an international conference. The authors of this study designed
preparatory workshops for Japanese university students who were scheduled to give oral
presentations in English in the field of information science in 2022. Six university students, both
undergraduate and graduate, rehearsed their presentations, learned phrasal expressions for use
at academic conferences, and walked through strategies in Q and A sessions. After the
conferences, they were interviewed individually via Zoom to collect their reflections on their
presentation experiences. The interview data, transcribed and analyzed using KH Coder and
NVivo, revealed that the workshops were overall beneficial in preparing for a planned
presentation in English. However, it was suggested that the workshops should also cover
improvised communication skills in Q and A sessions and small talk at academic conferences.
Also, the data showed real voices of the participants who engaged in authentic communication
in their respective disciplines, although the sample size is limited. It is hoped that this study
serves as a prototype of support programs for prospective presenters at academic conferences.

Keywords: ESP, STEM, [k, Lo r—iay, ¥l o 22—
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firk 1

ERPRRERER T —7 v a vy TE/MT I —

SEIIRUGEFE IR OV T >

RN, WMESFEOHSEZ R Z TODIRY TRVLOTHZ TLEEW,
TOEIC, TOEFL DA a7 NHIUTHZ T &,

W LVEMNS, MOTEEEFE L CQOWE LD, AU T7A 0 TlER L D7 L,
FEEUSNOINEREZE 7= Z L350 £9h, HIUTZFIUTHONTENTL SN,

<SRRI OV T >

1.
2.

WIMAEATZY, FATLIZD, SO HIUTFNTIZE N,

DIRMZ BAGE CIIER R AT o722 B0 £90, HIHEEITL, Vo, V)%
& (WF9ER%E) TREE LD, RAX—, HDOVINEEREE T E & TEZT
<TZEV,

DIRMCHGE TR R EAT T2 &0 0 30 HILEAEITE, Vo, iV )%
(FFPERSE) CTREEZ LT, RAZ—, HDOHWIHEEREE >72hE G TE 2 TL
7EEY,

FEEORFITEEL T, FRIALITESTND Z ERHIUTENTI I,

<ABOU—r gy AT A Z Ll onT >

1.

FRZHD AN TIELWZ ERHIUTZR DK FELLSEBENTL &,

% 2

Academic Presentation English

Presentation J&3RINHZAE © FBL

Let’s examine exactly what you could say in the various parts of your speech.

The Introduction (your title slide)
“Good morning. My name is , and I am a student at X University in the Faculty of Y. Today I

ER]

would like to speak about
Comment: Of course, the details of your affiliation will depend on your audience. If you are
speaking in our class, you would not need “in the Faculty ...” If you are speaking at a conference

abroad, however, you would certainly include that.

HFFELE (coauthor) 2AWDIGE, F—L AL N—ZfE LET,
Table of Contents (cleverly, the table of contents slide).
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“Here we see the contents of my/our presentation today.” (pause)

“Today I/we will be speaking about the following things.” (pause)
Comment: When you show the contents, pause to let your audience read. You, however,
SHOULD NOT READ your slide!

Section 1
“I would first like to speak about ...”
“The first thing [ would like to speak about is ...”

Section 2

“I would next like to speak about ...”

“The second thing I would like to speak about is ...”

“Having spoken about [Section 1], next I would like to speak about [2].”

“Having spoken about [Section 1], next I would like to turn to [2].”
Comment: The “Having spoken ...” phrase is very good.

Section 3 The same phrases as for Section 2

Conclusion
“In conclusion, today I/we have spoken about ...”
“This will conclude my/our presentation.”

“Thank you for your kind attention.”

fHék 3

Worksheet: How to Survive Q and A
2022 Workshop for STEM Students Preparing for International Conferences

REBOEEDTE Qand A 1%, 153 (BAHE) Tb ) I ZTISZHDIFTHLWE DT, £
LT 2 535 (535) 9 LR EARZIEHITHLET, L LAGAKREERIZL > TZFD
REELRRLSTHZENTEET, Z2TEFED ) IUNTEFREL L9,

I BRSO N L 3EERT
HF%, BHFITROFTNCTEMC A N T5 2 LN KAITT,

1) 7VEBroRiLEeE> — Hiaeds

2) VLB ORBEIRNZY, HOYORICERLEZV TS — EilMad2
ZOE ST, EROFNERECRAR ENBRROND T EMBNDT, EHENTHEEL &
V. BFEDOY A= 7 ORI a7 ) £, BEE & LM ETRL, Kkl D
5, DEVMEEPNTODENEVIRA L MIERLTEEEL & 5, GRS Tlda<
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PRI S 2~ 7o T8 (KHHRBL 1 was wondering what would happen if you applied ... > 72 & &4
PIVET,

Flo, —HEIZ2OEMEEINDZ EBHY ET, “IThave two questions. First, ... Second,.....”
RELRS DI TT, WH, AEEXLVRPOEEEL XD,

QandA T, BT A NIEDL D 2PGERBIZES TL X 572 (AHHWVERT HMOL%E,
ED LD RFBEHENETD) Bz, DLFTOBEITRGECTEYERESNDETL X I

1) 7o r— NFERRe EOFEE S o LIS WS

2) WFERERMUOSMCN T TISHTE D&l WigE

I BN
FORFCHEBSND Z L1E, HAHRETRTHZENTEET, [F UL DIF5EE
DEFEDHDT, HBIK, HBEONFICEH LB ET,

—HH9IZ Qand A TIHMZ OV TEIEND Z EAHNTL L 4, DL T
EATHELL D,

AN H A ORFCOVCORME TR LEEEZ Y I 2Lb—va v LELL ), £
LCEIUCEREZHELEL L I,

AEERM
Kz

=]

NI, RN 2 HEBLE 65
THTHEEZDZENTEUIRVOTTR, HLWVERMZ S, 22 bEEShTn
D ERONLRWEAELHY FT, EHUVHITEINLI I —ABTEZTAHAEL L I,

ERidbiote | > TIRE HBELET
1) BERSIE 2 L2 NS

2) BB, R, BAOF CRICAEFAANL TI2WGS
3) MDA Z L1 D AT A RROBEVEMER LT-WGA
4) ERNTEE L= 0VE 2 ey, HHWIThN L RWEE

BRIADOALRN L - BEARNT, EIRIELET
1) HZ 2720, HDOWTERN DN SRV A

2) M&7eBLTH, bbb RWgEE
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A. Requirements
1. Contributors and co-authors must be JACET members at the time of submission, with at least
one of them being a member of JACET Kanto Chapter.
2. A paper based on a lecture or workshop given at JACET Kanto Chapter events may be
submitted as an Invited Paper (by invitation only).

B. Editorial Policy

1.  JACET-KANTO Journal, a refereed journal, encourages submission of the following:
full-length articles on topics of significance to all English teachers
research notes of a practical nature to share findings and insights
practical reports on English language teaching in classroom settings.

2. Manuscripts submitted to JACET-KANTO Journal must not have been previously published and
should not be under consideration for publication elsewhere. Countermeasures may be taken if
these conditions are breached.

3. During the peer review process, manuscripts submitted to JACET-KANTO Journal must not be
withdrawn or used for publication elsewhere without any consultation with the committee.

4. Manuscripts which do not conform to the guidelines will not be considered for review.

C. Submission Procedure

1. An original manuscript (Microsoft word file; .doc or .docx) should be submitted online.

2. All contributors must complete the Online Submission Form at the time of the submission.
Refer to: http://www.jacet-kanto.org/

3. A manuscript should include title, abstract in English (no more than 200 words), and keywords

(no more than 5 keywords).
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1. All manuscripts must be in English or Japanese.
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Publication Manual of the American Psychological Association, 7th edition.
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tables, acknowledgments, and appendices.
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2.3. Do not adjust the number of letters per line, linage, or margins of any page.

E. Copyright

1. JACET holds the copyright of the articles published in JACET-KANTO Journal. Anyone,
including the author(s), who wishes to reproduce an article, must obtain permission from
JACET. If an article is being reproduced with permission, it should be clearly stated that
JACET holds the copyright.

2. The institutional repositories are to use the versions as they are published in JACET Journal.
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Research Paper

Research Papers include empirical and theoretical studies relevant to English
language education and related fields. A paper must provide a comprehensive
review or replication of current knowledge in a specific area. It must also
represent original work that demonstrates a thorough understanding of the
relevant literature and includes a detailed description of a theoretical
framework, research methods (quantitative, qualitative, or mixed), data
analyses, results and discussion. It may also offer new insights into or
interpretations of relevant theory-constructing or model-making studies and

should suggest future research directions.

Wr9E/ — b

Research Note
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Research Notes must demonstrate the same level of rigor as Research Papers,
though they may reflect earlier stages of study, by presenting preliminary

findings or focusing on aspects of larger findings. They should make a

practical, useful, and plausible contribution to English language education
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Practical Reports should include instructional methods, materials, and
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discussion of implications and/or applications for practice.
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consideration for publication elsewhere.
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The  manuscript  uses  appropriate  and
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Language )
comprehensible language.
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Formatting and style (American Psychological Association) A% A
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Originality, creativity,

novelty
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Educational

contribution
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Completeness
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