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[ To Presenters, Symposiasts and Chairpersons]
Please register at the registration desk first, and please arrive at the designated room 5
minutes prior to the starting time of the presentation / session. A student in each
presentation room will confirm your arrival and contact the convention office.
Attention: Each presenter must follow the directions from the timekeeper. A
10-minute Q&A session should follow the 20-minute presentation.
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Board Chair, J-Win (Japan Women’s Innovative Network)
President & CEO, Globalization Research Institute (GRI) Co., Ltd.

Yukako Uchinaga began her career in 1971 at IBM Japan, where she held several positions
in development, marketing and management. She was elected to the board of directors of
IBM Japan in 1995. She had been Chairman of the Board, CEO & President of Berlitz
Corp. & Director and Executive Vice President of Benesse Holdings, Inc. from 2008 until
March 2013. Yukako Uchinaga is currently board chair of J-Win (Japan Women’s
Innovative Network), a non-profit organization that promotes diversity in workplace.
Yukako Uchinaga has started her own company called ‘GRI’ (Globalization Research
Institute Co., Ltd.) in September 2013.

In 1999, Yukako Uchinaga became the first woman from outside the United States to be
inducted into the Women in Technology International (WITI) Hall of Fame. In 2006, she
was honored by The Society of Women Engineers (SWE) with the Upward Mobility
Award. She was awarded the ‘Prime Minister’s Commendation for Efforts Toward the
Formation of a Gender-Equal Society’ in June 2013.
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Latest Commitment to Diversity and Globalization in Professional,
Governmental and Academic Fields

Yee, Kyle
Vice Senior Manager, BTB Promotion Office,
Group Human Resources Department, Rakuten, Inc.
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1) Kyle Yee Investing in our Future: Englishnization x Diversity x Reskilling

The greatest gift we can give to our children and grandchildren is the desire to learn and
understand the world better. Global events constantly change the world. Enterprises are



greatly affected by those events and workers must always adapt to such changes through
constant reskilling. Government, industry, and education must join together to help the
children of today prepare for an uncertain world tomorrow. The learning and acquisition
of the English language will provide an additional foundation to help our children to
become more engaged with the world. This engagement will help them become more
accepting of diversity and thus, they will become better global citizens.
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1) Kyle Yee X

Moved to Japan in 1991. Spent 10 years in the field of English language education as
an EFL instructor, textbook writer, curriculum designer and course book series editor.
Joined Rakuten, Inc. in 2001. Tasked to lead the Englishnization Project in 2010 and
assigned to work with Professor Tsedal Neeley, Harvard Business School, to assist with
the research and writing of the HBS case studies about the Englishnization Project. In
2018, assigned to lead a special project team to improve workplace diversity.

Education: MBA, McGill University; MSc, financial economics, University of London;
MA, TEFL/TESL, University of Birmingham; and BA, psychology, University of Regina.
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#03. WIEFEE 09:30~10:00
L2 Motivation in First-Year Science Students
Fukuda, Tetsuya (International Christian University)

............................. 23
#04. ®FRFEZE 10:05~10:35
A Study on In-Class Motivators for Japanese English Learners
Satake, Yukinobu (Jobu University)
............................. 24
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Ideal L2 Selves and Future Language Learning Histories
Morel, Robert (Toyo University)
............................. 26
#06. =EpE#EE 11:20~11:50
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Relationship Among Autonomous Learning Factors: A Case Study of a
Highly-Motivated Learner
AL (2R
............................. 27
[55 3 =] 8305 =
#07. =EE#HE 09:30~10:00
NEREHE O 2 SEHE ~—RFPAEND Rl 5 2 DO RGEHE D
1EY fi—
Not EFL!: Japanese Students Need ESL for Intercultural Communication
R GRS - FEH EhakAN)
............................. 29
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When EFL Japanese Learners Answer English Questions in Full Sentences
Nivedita, Kumari (National Institute of Technology, Ibaraki College)
............................. 31

#09. BFZEFERE 10:45~11:15
Analysis of Students’ Awareness Towards EIL: Using a Measurement Scale
Nakamura, Yuji (Keio University)
Murray, Adam (University of the Ryukyus)
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#10. BIRFEER 11:20~11:50
Instructional Practices and Identities in the English Medium Instruction
(EMI) Classroom
Fujii, Akiko (International Christian University)
Miyahara, Masuko (International Christian University)
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#11. BiRFER 09:30~10:00
A Longitudinal Study of the Potential of Long-Distance Learning
Conducted Through Professional and Academic Collaboration:
Assessing Students’ English Production
Newbery-Payton, Laurence (Tokyo University of Foreign Studies; graduate student)
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Artificial Intelligence for English Learning System
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TEE

Interactive English Speaking Education Through ICT: Collaborations
Among High School, University and Industry
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Developing “The Medical Interview” Lessons Through Trial and Error
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An Attempt to Incorporate CEFR Into Speaking Sessions in a Japanese
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............................. 45
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How Translating Movies Affects English Learning: Learning From
Authentic Materials
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............................. 47
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HUEOE S SRR TR B & BRI
Community English Class and Pedagogical Implications
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Findings From “J-POSTL Elementary” Nationwide Survey Targeting
Elementary School Teachers
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[CANCELLED]
............................. 53
#21. BFRFEER 11:20~11:50
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A Study on Dictionary Type Used by University English Learners in
Relation to Their English Proficiency
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............................. 55
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#22. BARZEPEE HFAIFEE 14:46~15:50
Nurturing Global Citizens: Attempts to Transform Learners’ Mindsets
Through an English Language Program and a Service Learning
Curriculum in Japanese Higher Education
Miyahara, Masuko (International Christian University)

............................. 57
[55 2 ] 8203 #=E
#23. BiRFER 14:45~15:15
F O E B ERAFIE O R E— T AL EER ~ O PR & 8 FH O N FE—
Issues of Self-Determination Theory Research: Understanding
Mini-Theories and Individual Differences
S IERRS CREUAMERE RS « REbid)
............................. 59

#24. WARFER 15:20~15:50
WFRI% OFET ) - BFRBRIC X 2 EHEEFHE OB W E D IREE
Short-Term Study Abroad Program: Experiences, Impacts and Language
Proficiency
KA CEHEARFHT - JER Ehakam)
Kk s (HHECRFAHET - JEH Ehakam)
PrEfER (EARR AU « JEH Ehafkm)
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[55 3 2] 8305 # =
#25. Ep#rer 14:45~15:15
Soft CLIL Learning Materials for Pre-Service Teacher Training in Japanese
Universities
Caraker, Richard (Nihon University)

#26. BrRFEE 15:20~15:50
EAP 7’1t 7' T L DF%eT &L RE—FHERENODOT 70 —F—
The Design and Implementation of an EAP Program: A Needs Analysis-Based
Approach Guided by the Feedback Results of Student Surveys
FHE T BRI
TR (IR - FEH Ehakhn)

[%5 4 =] 8301 H=E
#2]. BP=AR%EK 14:45~15:50
TOEIC®L&R 7 A b D#Z F L F V0 —T F A M IHE), AV X 2T L%
< % —
How to Teach and Learn TOEIC®L&R TEST: Discussion for Textbooks,
Activities and Curriculums
FAFAA4Z (AEERY)

[55 5 =] 8302 =
#28. WFRFER 14:45~15:15
EVRAE A= s TAT 4 VIRV OWRERERD r— A « AXT 4
A Case Study for Identifying Factors of Business E-Mail Writing Ability
F s GRECREE « REBAE)

#29. KL 15:20~15:50
T 4 = R &Y Ad7 Writing O F5E
A Debate-Integrated Writing Course
WERAFnF (B RSB 7K 5)
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(BE=5] 8B11 &=

AR ORTOY L 16:00~18:00

& BERENE (JACET BIREE - HEERS)

EEFOTa—1\b « FANRX—=T 4 ~DOEY {5
Latest Commitment to Diversity and Globalization in Professional,
Governmental and Academic Fields

VURTA D

Yee, Kyle
Vice Senior Manager, BTB Promotion Office, Group Human Resources
Department, Rakuten, Inc.

NN
FEMATT  FREHBER SR

miETE e
RIERT EEHE

&3t 18:00~18:05
FAS DEE FrHmE (KRaEEEREE - BMEKT)

3R#< 18:30~20:30
15 : [Tres Diningl (8 SfE 1 M) IZT

£8:4,000 A (BBLAATENICSEVELETFET . SBFLUASMCTEIILTEL,)
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#01. BAMERLE TOYO Hours
[ 12] (8204 =) 09:30~10:35
E.I% Rﬁ l]\\% (ilix%)

WIMCHTITS FREE D
The Diversification and Development of Student Skills
When Studying Overseas

A Fo RRRY: B 4)
Hwa&ﬂ%(ﬁ#ﬁ%f&%%ﬁ?i)
ey 53 (RPEERY: e /)

T, £TETEORFEN, WIMHESHE FAEDOZIT AN ZEL L TVDH,

ZNEEBRIEBRT 2FET I EDO LI ITEETWDHDEA S D, T OFMERAR
T, 4 BT OWIMERRK T 0 EE M 4§ OT%%ngkLtoiﬁ
W CTO2=—7 28R % & 3412, % DIRERER & LI H 325 RT3,
é%k%m%@:&%ﬁﬁbf%%VW%is)\%@%\7m7g®%ﬁ_ﬁ©
(15757) HRORFOZva—r b FAED=—XIZOWTEELH 9,

FPBEREL O AL LT, Grubin (B35 L& 0 fif . AE0FIT 3 2% 38
Z#&%2 L. Social Innovation Award 2018 THF; L7, B KFDOJIARZTZEZ s, W
NTOT VL DR IR T TLT > 72 Grubin OFEERORER 23K 5,

WIZ, A Z VTN DOEFATH D HIFERFO Figura Daniele & A723, BFAED
ﬁ%ﬁE\Hﬁ@k%%@ﬁbt@m\Bﬁ®ﬁ%@m%ﬁkﬁﬁ_omf\ik
BB E % U TIZOWTHET D,

[ U< HERFOERFE RS VT, RFFEEOEBOE T 7 0 77 JMIZIL T
Y. Diversity Voyage &9 70/ T ATT OTICHFE LIRS, Vo TR—
IWTCBIMOFE L A =2y T AT O TR IO THREKT 5,
UTFZENENOREOFMTH D,

(EEE - JERT BREEE)

J”jwi U (ﬁ)ﬂj{% l: TJ:IZK s E)
RII.TAVADIXT T enonzo—foghhzrHncgm) A 7 1r7ray

=7 bk Grubin DIRFEZBEDO TRV 4, 2077 FOBE D IX, BB KT
FEAEDOBIZ A R T 235 UTZBIC B B2 A T 2 A3 EGEL LIS IR & Jilt> Tz
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RPUEREZ T2 72 2 L1258 L, B O EMET 2 R R RO 7 Atk
¥ar 7T ANHUtPrizelZ&NM$56Z2&ZELT, 7Y hE LTOENES
TW&EFE L7, Hult Prize IZBWTIE, HEKFPRETF—L2 L LT EBEOT T T

BICHYE, SN ESTZEFTF—205 Fy 7 0 F—AITEHINE LT,
CORBREBL, HETOT LB AFNUEZEL Z LN TE LRI, RO
ETBOEWLNALEZOLOLEK LD Z ENTE, FRERDY 5 Hult Prize 12 TR
BLT=DOL G 2T AT 7 238K T 57200 TlikZe < EBRIZATE LT AU ER D
RVDTERODE RN EN, BRI TITTE 2 » HIE EEIAA TEIFEER
ZITWE LT, BHIZ, 2o —#HOFUREHW RN L BEZ TENIEENTT,

Figura, Daniele (BPERZ: B 4)

RS, AAROIZHR AR, AREA Z ) T ORITEE 252 L% H
fEL., BROKRFZETHHRT L L2 RELELL,

WA, AV By ZIZBTH#EATHD BARD 7 8 — bR T, SRR
fbflaa=lr—ra v i ERx BERAX L Lo TETVWET, ZTDAF
NafEo TWD HADKFZAETRLDL (BFEEED) 245 K70 ALY 0 — Lt
TIEHTE L2272, HAROKRFORLEELPHESL LB L ET, £,
FDOAXNEEFETTWRWREAELELIZED L) R#ELZHE L RBRSER TN
X2 nhbens 2, BRORFOERERBEO —DTEEEZXET,

PLE, BARTIREEDZ20NA 2 U T ANOBBRNG, HFEST r:'~/\/l/f)fzi‘*‘@ﬁfj
TOHEFCRMORER 2 I F 2. HARDKFEDPRR T REFEEITHOWTDOH SO
RaRLLET,

el B8 CGREERS: BT )

X, REFEAZLENL, RT7oT 4 7 L3R BENRIEEHTHY, HOHTE
BEDDIZDDITHTLNENWEZZTWELE, LIPLEDOEX % 180 EE X
FLO KZANE AR OF 1= 7038 fh 2 7n LT L7z d3,  Diversity Voyage &\ ) B %
777 ATT, HENDRNICEEERZ H Tk, BaolEb ARk LonE
THEEH 2 T N9 BT L, TOFRKRAEHIZ, ZHEEORZATEO
T, HPE AV E =2 ifMTR ERkx BN ZEL THEMNCBEDD Z L&D L
Too BETIEH, TNOERTUE LT, KERFOEBLOR ST 4 TiE, RHT
A 7R, W EBE LIV E BT,
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#02. AR ERANE 455158 R
(585 1%] (8204 #=) 10:45~11:50
Chair: 77 Bk (FILFFBEKRF)

F/NMEE DSR2 5 70— )V NA DB RL
—EBRBE R R~ D FABRIKE—

Global Human Resources Development for Overseas Expansion
of Small- and Medium-Sized Companies Sending Students
to Exhibitions Abroad as Interpreters

Pk k(bR )

H AT 1970 487 5 1980 AT TEEDOBENRCKIZHEH LT, MR
AT REENHFLTH o728, 2000 F£RICAY BADOWFINERERE L, 7
TRk EB A, FMEENSEGERT D L Lot EVRAREHFICHE
M5 &, 3DORERENDD D, (1) EHEDRKKNSLT OTIZEDLZ L
WL - T, BEVRAN=Y UNIRD BN D IR, G2 I5EE D English as a
Lingua Franca/World Englishes ~& BHIJZE LA & 72, (2) B VR RAEGEZL S O
1L, DO TUIRBEIZED D5 ANBFLTH ST, F/NEEIZED DL ANbEEND
X BN E -, (3) KEBEEOLA, HNHF & L CHGERIZHE
T MBI R BB H YD, £ 1970 FRNADHD ) U7 OFEFED & HH CHEEE
HEMTbI DN, FIEEOLEE, HENEEICKE Y TE 28481372 < ., MhEH
RER A FFOEEDN NIRRT D, A DO THINER LT e b, &
W KO MRAMBERKR EOREZEITH D,

ZOXI BB LT GERE 70 7T A EMEET 5720, 2011 b
2013 AR/ COBEHIER AT, 2014 £ HIFNERFERESICHEBT 5/ - &
MEEOBRE L TCHRAERELE, YU HR—, XA, Fk, 77023
FERT A9 ZIFEPRE L CTE 7o, IKET DFAEIKRO LNH T L LCid, HEH
D, FEE, CVEYICRET HIEESN. CEFR-I @ A2.1 LIk, —EREIZBT
LT NA MR, £ LT, RATRECOBE), RS, PHkes TORKFH O3
BEIRELENNEETH L, FEEFHICBHAL UL, AV T4 VESFEREICLD
VAR AOm L, BIIOGM Y O b 2 FGEICHEZIE L T700 7 VA HEE, 25
BT DM HFEO B GNR R, £, TRXTHREV R AT I A NTIT
D, REOEREEIL L CEL DD, BEMELZRD SRWEREHS
REPROLND, BRI L TE, RO 1 9@HE AT AT TELH2 L, Foo
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BRI AR LB DA, Y —ICxt T 2 REDORIEZRT L2 L N RVEEIC
IR IERE ZIESZ LR BN D, 25 DIAREM A7 Li- BT, 247~
B, FanchESME2 L TramE s ChEEREE D, MmO N 2T I2o1F
TV, BRESOBIG T, b7 Va2 LAanD, Mzl L, KiiE L a6
BLRND, KB EROD ALY —2 B LHTZEThHD, T LT, (Y —
O OFEIVERNIIG Z . 00> 6 720 121 Specific 72 & 2 L CTHERR 35 Z & T,
FALELIINA Y= BELOMZZ R LT, it L~ v Thiisiz e
DFREBRITEE S 72\, S Y —XHS 21X 1 ~ 2 BIORGRRER . 23T — 7 /L DRIz
1% 3~ AFEIDORERBERDHAVULFICKIET D ENTEDLZ ERbroT,
) LEEHGEHE 7 n 7 7 AOERICIL, FEEHE O#iH % 2 7o xS 03k 2 5k
DHID, T ANEESLZ T ANPGRS EHRT 7200, FIT0M LT &
OEHE FHEFAE A ERiT D 72O ORERE, FELZLOE XA OEK, £ L
T, 70l 7 L2 KEHN L TV TZDOOEEMETH D, ZOWYMAITIX, E
BT D0 B EBERBRB LOE 37 4 —TORBRO b 5 A0,
T —MBREIAL, RO Z2HBICED DL N TE -, 2, 2oL
07T A, EOREMEICER L Ui b7, BIREERE & o N R vt 7e
Wz TR REDO T L o X —% B @ HMEND D, PRESDORHINKFD T
VoA=L EDbln, T ANEELEROToND EIERL W, 22 EDY 277
77 —bbDHTH, Bk :Ob\“C T XIEEDO TR 2T IREE E Bbi b,
ZD XD BRRRRAERRT T BIL, R IR~ R 2 D, HioooH/MEZEC
O a ., 1HFEEN BRI i%%%/u@_ &L EM L LTSRN E 2 T
X2z s, FHRTHERE, ﬁﬁﬁﬁ VEINERIOUEN, 7 T AT v hRes8— ko —
&@ﬁ$@% R L D OBEEREER L T D7, i, TOEMSOHER
el _ﬁi\btﬁﬁﬁbd@&)%hét . EBEZDHTENTED, Tk, £XIT, ESP
DEZFTTHD, TAAT—RAA 2 =T 4 ZEIV Y VIVBNFEIEL, TDOV ¥ )b
@$Tﬁ@§béh5:i::7—V5Vi*ﬁ@%@ﬁ@<'@%’WLT@E
FEIXEETHIN, TOEENIIa=r—varE LTS, MEICEITL
Tﬁ<k®KM\?%%@%@i@%\*E@ﬁw%%év&@ﬁﬂﬁﬁ&ﬁéo
ZDOXIMRESPIZHESL, AXMERIE, IEFICTAEHEST DA,
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#03. ARHK K
(55 2%=] (8203 #=) 09:30~10:00
Chair: Kiyota, Yoichi (Meisei University)

L2 Motivation in First-Year Science Students

Fukuda, Tetsuya (International Christian University)

This study investigates motivation to study English among science majors
at the tertiary level. Science majors have generally been found to be less
motivated to study English than other university students (i.e., Apple, Falout, &
Hill, 2013). Their changes in motivation, however, seem to be under-researched.
To fill the gap, | compared science majors and non-science majors in terms of L2
motivation for one year in a mixed-methods research design. On the quantitative
side, a survey which measures the levels of L2 motivation was administered three
times in spring, autumn, and winter in 2018 to two groups of students: science
majors and non-science majors. The survey has five subcomponents, namely,
effort, enjoyment, integrativeness, instrumentality, and ideal L2 self. The
five-factor model was validated through Confirmatory Factor Analysis, which is
briefly explained in the presentation. As a result, it was found that science majors
were on average less motivated to study English, which was consistent with
previous studies, but that they maintained their motivation level throughout the
year. On the qualitative side, data were collected through responses to
open-ended questions and interviews on selected participants in both groups. The
comments made by science majors show that even though they generally lack
intrinsic motivation, they are aware of the importance of English for their future
research and career. It implies that science students can be motivated to study
English if they are given more science-related materials, and more information on
how they will use English in the future.
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#04. ARFK
(55 2%=] (8203 #=) 10:05~10:35
Chair: Saito, Sanae (Tokai University)

A Study on In-Class Motivators for Japanese English Learners

Satake, Yukinobu (Jobu University)

Dornyei (2009) proposed an L2 Motivational Self System and it has three
components: Ideal L2 Self, Ought-to L2 Self, and L2 Learning Experience. It is “ideal”
that learners have a strong ideal L2 self in order to maintain their motivation, however, it is
actually difficult for Japanese learners, most of whom do not have many opportunities to
use English or other foreign languages in their life. Taguchi et al. (2009) indicated that
most Japanese learners consider a good English skill to be just “one of the favourable
conditions for finding a job” (p. 86), rather than an absolute condition for being successful
in the future, and therefore are less motivated than other Asian learners. They also
observed that even if Japanese learners have a strong ideal L2 self, it does not lead to their
intended effort directly, but is mediated by other factors (e.g., their L2 learning experience,
etc.). Thus, in order to motivate Japanese learners more effectively, it is crucial to know
about those factors. Because Japanese learners have their L2 learning experience
exclusively within the context of the classroom, this study asks Japanese university
students about their learning experiences in their junior and senior high school and
university English or other foreign language classes which they thought had enhanced their
motivation and explores the in-class motivating factors.

Specifically, this study’s subjects are Japanese university students with an average
TOEIC score of about 600, and those with an average TOEIC score of about 400, whose
majors vary (e.g., economics, commerce, law, humanities, etc.). The number of the
participants is 429 (211 high-proficiency students (HP students) and 218 low-proficiency
students (LP students)). First, they were asked whether they had been motivated by their
English or other foreign language classes in junior and senior high schools and universities
and the students who answered “Yes” to this question were invited to specify why they had
been motivated. Based on their descriptions, the following factors were identified to
enhance their motivation potential: the teacher’s lecture is interesting; the content taught is
worth learning; many learning materials are authentic; many chances to speak English (or
other foreign languages) are offered; the class is hard, etc. In order to supplement what
they answered about their in-class motivators, they were also asked to specify the reasons
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why they had been motivated to study out of class and the following were identified to
increase their motivation potential: they want to communicate with foreigners; they want
to understand foreign cultures; they want to understand foreign movies or TV dramas; they
want to travel (or study) abroad; they want to use English (or other foreign languages) in
the future, etc. To each of these items, the participants were asked to choose one of the
following five choices: 1 Not applicable (to enhance my motivation) at all; 2 Not very
applicable; 3 Applicable; 4 Highly applicable; 5 Very highly applicable. Based on their
answers, an exploratory factor analysis (a principal factor method using a varimax rotation)
was conducted and the following results were gained: The most motivating latent in-class
factor mainly relates to “teacher” for both HP and LP students. HP students consider “the
taught contents,” as well as “teacher,” to be effective for increasing their motivation. LP
students exclusively depend on “teacher” in junior and senior high schools, but once
having entered universities, gradually consider “the taught contents” crucial, as well as
“teacher.” A communicative factor (e.g., many chances to speak English (or other foreign
languages) are offered, etc.) is the second or third most influential one. In regards to the
out-of-class motivators, a strong ideal L2 self-factor constitutes 24% of the HP students’
motivation (e.g., they want to use English in the future, etc.). On the other hand, the most
powerful out-of-class motivating factor for LP students is related to “enjoyment” (e.g., they
want to understand foreign movies or TV dramas, etc.). These results suggest that HP
students tend to attribute their out-of-class motivation mainly to their strong ideal L2 self,
whereas LP students may keep studying out of class because of their intrinsic motivation.
If possible (if time permits), | also want to conduct structural equation modeling (SEM)
analysis in order to explore how these latent motivating factors are related.

References

Dornyei, Z. (2009). The L2 motivational self system. Motivation, Language Identity and
the L2 Self, 36, 9-11.

Taguchi, T., Magid, M., & Papi, M. (2009). The L2 Motivational Self System among
Japanese, Chinese and Iranian Learners of English: A Comparative Case Study. In Z.
Dérnyei & E. Ushioda (Eds.), Motivation, language identity and the L2 self (pp. 66—
97). Clevedon, UK: Multilingual Matters.
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#05. REEHE
(58 23] (8203 # =) 10:45~11:15
Chair: Saito, Sanae (Tokai University)

Ideal L2 Selves and Future Language Learning Histories

Morel, Robert (Toyo University)

Developing a clear future vision of an ideal L2 self can help users maintain
motivation and clarify their language-learning goals (Ddrnyei, 2009; Taguchi, Magid, &
Papi, 2009). However, for many learners this vision is often vague and undefined. While
imagery enhancement exercises such as future-self visualizations may help learners develop
this vision (Dérnyei & Ushioda, 2013), there is still little practical advice as to how teachers
can implement such exercises in their classrooms. While simple visualization exercises
have been shown to benefit some students, they face three significant hurdles; students are
unfamiliar with doing visualizations, visualizations are only mental and thus can be
forgotten easily, and they are isolated.

This presentation describes a case study that combined future L2-self visualization
with an imagined future language-learning-history activity to address these issues. Doing
so helps guide students through the unfamiliar process of visualization, gives them a hard
copy they can refer to in order to strengthen their vision, and allows them to share their
vision with peers.

In this case-study, first and second year students in an elective English class were
guided through a visualization of themselves as users of English five years in the future.
Next, imagining themselves to be the future L2 self they visualized, students created
language learning histories covering the next five years to show how they became this
imagined future self. Finally, students discussed their future language learning histories
with classmates. In addition to describing the activity and case-study, the presentation will
report on student feedback immediately after the activity and 12 weeks after doing the
activity.
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#06. EERE
[ 2%] (8203 =) 11:20~11:50
AlE Wik BE (REXFH)

B ST OR/mWEEEICRIT 5 BRNFEEEERNRB OB

Relationship Among Autonomous Learning Factors:
A Case Study of a Highly-Motivated Learner

NI fa 7 (BRI

HROER

TIT 4T T INEBEBIGITRSBEE Lo b 2 BIE, £ ORI
& LT, FEEOBMRINREEBEICS T 2 BN, Mo THEETH D, HENYE
BN E A EE LTV Db, ZREBHLNCT A S, TIF 4T » F—=
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EE OIGEREE & BE, MOZEDOBEOIE Y K'Y (think-aloud task & self-reflection
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(96 [) (2B, FAERROMANIEAZ 235 80 ) BEFF- 72 O8AZREL
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#07. RERE
[% 3] (8305%(=) 09:30~10:00
e Bk RF (HENEXRD)

AERBEPLHE 2ER/EE~
—RFEDND RIS HDORFBHEDEY FH—

Not EFL!: Japanese Students Need ESL
for Intercultural Communication

RBR 8 CREREF R - JEw Ehnshn)
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EHIFEALERL, BRTIFLIENVD o a=r—2 g 3535 [HEERB
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#08. HARF K
[55 3% ] (8305 #=) 10:05~10:35
Chair: Kiyota, Yoichi (Meisei University)

When EFL Japanese Learners Answer English Questions
in Full Sentences

Nivedita, Kumari (National Institute of Technology, Ibaraki College)

This paper examines the reported speech errors occurring when Japanese EFL
learners read a passage and answer the questions that follows (in full sentences). This
study has its roots in the contrastive study of the use of direct and indirect speech in
English and Japanese. The influence of the first language, Japanese, makes it very
challenging for these learners to distinguish between the two kinds of speech acts. This
results in predominant errors of answering the following question without changing the
pronouns or tense of the verb. For example,

Question: What did Mr Green say was his problem?
Answer: He says that his problem is that my license expires.

The act of reporting a speech is not distinguished in Japanese and this leads to such errors.
In this paper, | have taken the question-answer and English-Japanese translation of such
statements during the classwork of an English reading class. The students involved for
this study are 200 third year students of a college of technology. The results of this study
describe the errors based on the theory of public and private self (Hirose, 2000) and
compositional approach to interpreting English tenses in reported speech (Wada, 2001).

REFERENCES

Hirose, Y. (2000). Public and Private Self as Two Aspects of the Speaker: A Contrastive
Study of Japanese and English. Journal of Pragmatics, 32, 1623-1656.

Wada, N. (2001). Interpreting English Tenses: A Compositional Approach.
Kaitakusha, Tokyo.
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(58 3] (8305 # =) 10:45~11:15
Chair: Suzuki, Ayako (Tamagawa University)

Analysis of Students’ Awareness Towards EIL:
Using a Measurement Scale

Nakamura, Yuji (Keio University)
Murray, Adam (University of the Ryukyus)

Hino and Oda (2015) summarize five objectives of an English as an International
Language (EIL) class as follows: Students are expected to:
1) acquire identity as EIL users
2) become familiar with linguistic and cultural diversity of EIL
3) gain cross-cultural awareness needed for communication in EIL
4) establish their own thinking to cope with the varieties of values in EIL
5) acquire reading (and some listening) skills in EIL
By adapting the above-mentioned idea, the present authors conduct an EIL class with the
following goals in mind as follows:
1) To expose students to several varieties of Outer and Expanding Circle Englishes
found in videoconferences as well as in class.
2) To raise the awareness of English varieties (e.g. English usage and functions)
among speaker scholars and in-class students
3) To enhance students’ language skills (listening and speaking) through a variety of
activities
4) To discuss and explore the pedagogical implications that may help students
consider how and to what extent they can integrate insights from this lesson into
their own autonomous learning.
While teaching an EIL class is one thing, measuring the non-language part (e.g. awareness,
interest, attitude, and eagerness) in the same class is another. It is rather difficult to assess
this para-language aspect of EIL proficiency, compared with the language part (grammar,
vocabulary, and pronunciation).

The purpose of the paper is to examine the overall analysis of students’ responses
towards the EIL scale as well as a detailed (each individual item, and each individual
student) analysis of the responses. This paper also analyzes the non-language part
(awareness raising) towards EIL using an objective EIL measurement scale consisting of
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14 items. Two groups of students (enrolled in 2018 spring and 2018 autumn offerings)
completed the measurement scale twice (before and after taking the EIL class).

The responses showed very interesting results. For example, some students share a
common attitude toward the varieties of Outer Circle (OC) countries, while there are
idiosyncratic differences in their attitudes toward the varieties of Expanding Circle (EC)
countries.

In both the spring and autumn classes, students think materials using interactions
between EC speakers should be employed as classroom listening materials. They want to
understand varieties of English with different accents on their own. For receptive (or
comprehensible) input, varieties should be increased for reading and listening. They
think that students should be exposed to different varieties as much as possible.

Another interesting result is that after taking the EIL class, students can change about
their open-mindedness towards variations, which might have influenced their attitudes
towards their own local English accent.

In the presentation, other examples of the similarities and differences found by the EIL
awareness measurement scale will be explained, and some suggestions will be given on
how to deal with an EIL class with students from mixed backgrounds.

In conclusion, one of the objectives is to raise the awareness of the differences and
similarities towards English as an international language, and to accept the present reality.
What is beyond the actual pedagogical practice of EIL/ELF? To enhance students’
awareness and to raise their awareness through teaching, we need an appropriate
measurement scale. Using the measurement scale, we obtain data and through analysis
we use it to improve the class. EIL/ELF assessment is a cyclic pattern necessary for the
further improvement of the class. In terms of improvement, even small changes or a little
progress in our students indicate this approach can be effective.

To measure the students’ awareness of EIL objectively, we need a measurement scale.
Not only the students’ written comments but also objectively analyzed results are necessary
to explore the students’ attitudes.

N.B. This work was supported by the Grant-in-Aid for Scientific Research (KAKENHI)
(C) (17k03019).
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(55 3] (8305 #=) 11:20~11:50
Chair: Suzuki, Ayako (Tamagawa University)

Instructional Practices and ldentities
in the English Medium Instruction (EMI) Classroom

Fujii, Akiko (International Christian University)
Miyahara, Masuko (International Christian University)

English-medium instruction (EMI) has become a central topic in higher education
world-wide and especially in Asia. Here, EMI is defined, based on Macaro (2018), as
instruction of specialized content in English to mainly non-native English speaking
students, by instructors who are content specialists. It is distinguished from other
language teaching approaches that emphasize content but which also have second language
acquisition as a primary or secondary objective (Snow & Brinton, 2017). One of the
issues related to EMI that has been highlighted in the literature is the question of whether
or not conducting higher education in the learners’ second language compromises quality
or depth of learning (Macaro, 2018). According to several studies of teachers’
perceptions in Asia, teachers have reported that their classes cover less content or move at
a slower pace when conducted in English because of insufficient English proficiency on
the part of the students, instructors, or both. Therefore, it has been argued that EMI
classrooms should incorporate instructional practices that take into account the needs of
second language learners. In fact, multiple models of instructional practice have been
developed for classrooms with multilingual language learners, and serve as potential
resources for EMI instructors. Examples include the SIOP Model (Sheltered Instruction
Observational Protocol) (Short, Echevarria, & Richards-Tutor, 2011) and LRI
(Linguistically Responsive Instruction) (Gallagher & Haan, 2018).

However, in Gallagher & Haan’s (2018) study in a North American context, they
found that many university faculty made negative comments regarding the insufficient
English proficiency of multilingual students, were critical of the lack of institutional
support for multilingual students, and unenthusiastic about adopting methods of LRI.
Furthermore, a study of university professors’ identities in an EMI university in Hong
Kong (Trent, 2017), pointed out the difficulties that faculty felt in taking on the role of
“language teacher” who would help students overcome their linguistic difficulties in
content courses. In Bradford’s (2016) analysis of challenges with implementation of EMI
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in Japan, she described problems that arise from different expectations of cultural norms
for appropriate classroom behavior among learners and instructors.

The current study investigates the perceptions and practices of university faculty
engaged in EMI within a bilingual university in Japan, which offers courses in English in
all of its 31 majors. The study addresses the following research goals: 1) What are the
faculty member’s perceptions of EMI?, 2) What are the challenges they face?, 3) What
pedagogical practices do they tend to employ in light of these challenges? And 4) how and
to what extent do factors such as teacher identities impact EMI classes?

Participants in the study included faculty from a wide range of fields including the
humanities and social sciences, as well as natural sciences. Participants represented
diverse linguistic backgrounds, including native speakers of Japanese, English and other
languages. Participants were asked to respond to an on-line questionnaire with closed
and open-ended questions.

Drawing on Bradford’s (2016) typology, responses were analyzed in terms of
linguistic, cultural, structural, and institutional challenges of EMI. Instructional practices
were analyzed in terms of relevant theory and methodology for multilingual educational
contexts such as SIOP and LRI. Preliminary results indicate that the challenges faculty
face are complex, and multi-faceted, involving, not only English proficiency, but cultural
implications of teaching methods, and teacher identity. Responses also give insight into
how faculty members were able to change their pedagogical practices or beliefs to better
adapt to the context. The presentation concludes with a discussion of the implications for
the role of university-wide initiatives to support faculty and students.

Selected References

Bradford, A. (2016). Toward a typology of implementation challenges facing
English-medium instruction in higher education: Evidence from Japan. Journal of
Studies in International Education, 20, 339-356.

Echevarria, J., Vogt, M. E., & Short, D. (2010). Making content comprehensible for
secondary English learners: The SIOP® model. Boston: Allyn & Bacon.

Gallagher, C. & Hann, J. (2018). University faculty beliefs about multilinguals and
linguistically responsive instruction. TESOL Quarterly, 52, 304—330.

Macaro, E. (2018). English Medium Instruction. Oxford University Press.
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(%54 =] (8301 % =) 09:30~10:00
Chair: Satake, Yoshiho (Surugadai University)

A Longitudinal Study of the Potential of Long-Distance Learning
Conducted Through Professional and Academic Collaboration:
Assessing Students’ English Production

Newbery-Payton, Laurence (Tokyo University of Foreign Studies; graduate student)

In the light of the changes to university entrance exams, there is a need for greater focus
on developing high school students’ English production skills. In particular, the inclusion
of speaking components to university entrance exams necessitates a greater focus on
spoken communication skills.

This presentation introduces a project that sets out to determine whether some of the
challenges faced by high schools can be addressed through cooperation with professional
and academic bodies. The project is a five-way collaboration between a research group at
Tokyo University of Foreign Studies, Lingua House Institute for Education, online English
conversation class provider Sankei Human Learning and two high schools: Nagano
Prefectural Ueda Senior High School and Tokushima Prefectural Joto Senior High School.

The purpose of the project is to conduct long-distance learning using ICT to connect
students at the two schools with English teachers located in the Philippines, and with
Japanese and foreign undergraduate/graduate students at Tokyo University of Foreign
Studies. The aim is to create a model program of study that, while utilizing ICT,
promotes a more interactive and personalized learning experience.

Online classes are conducted monthly, using teaching materials developed by the
research group at Tokyo University of Foreign Studies. Students first submit a short
piece of writing on a set topic, which is corrected and returned with comments by a native
English speaker. Students then participate in 25-minute individual classes with teachers
in the Philippines provided by Sankei Human Learning. The teaching materials used in
these classes are designed to promote interaction and discussion between student and
teacher and equip students with the productive skills necessary at university level and
beyond. Technical and logistic support is provided by Lingua House Institute for
Education.

Lessons are recorded and students’ spoken production is then analyzed, with a particular
focus on their output in the free discussion sections. The lessons are supplemented by
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questionnaires to gather students’ feedback and have them reflect on their own
performance, and by videos devised by the research group at Tokyo University of Foreign
Studies to provide feedback to recurring student questions and concerns. A dedicated
online platform streamlines the process and provides an international learning support
network to which students would not otherwise have access.

This presentation focuses on a longitudinal study of four students participating in the
program over the period November 2018 to June 2019. Students’ experiences of the
program are analyzed in two ways. First, surveys conducted after each class assess how
students perceive the classes, the structure of the program as a whole, how they feel about
their own English ability and so on.  Second, each student’s spoken interaction is assigned
a provisional CEFR-J level to evaluate whether there are notable improvements over the
course of the survey.  Through such analysis, this presentation highlights the
opportunities and challenges for long-distance education playing to the strengths of
professional and academic bodies.

References

Hubbard, P. (Ed.). (2009). Computer Assisted Language Learning Critical Concepts in
Linguistics: Volume 3. Computer Mediated Communication for Language Learning.
New York: Routledge.

Tono, Y. (Ed.). (2013). The CEFR-J handbook: A resource book for using CAN-DO
descriptors for English language teaching. Tokyo: Taishukan.
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Artificial Intelligence for English Learning System
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A) JEI A A blood test showed us that your LDL and TL. It is a little higher
than people who are health.

B) Aiy) You need to rest school for one week in order to prevent infection.

C) HR You may be diabetes.

D) =7 7 A | | Doctor: | take this medicine.

4. B8
ASEIOFRENS TRIFZRFE ORENT, EELEBEELOBTORFEELERT D
EZIZIFLL T O3 D2 AN EHIR T RETZ L V) M E oo Tz,

OA I, 7—% & LT Eif7z 50 OXGFEFNIIREDORWER T, Zhboar
— & AERC L, FAEICEAAT D, TNEITH ZEICE D, U I AXHD ATREMEN
w725,

ORENTHEEESEDLTFA IOV T U F2ED, A1, MhENE L TR
DIZ7p o 7= SOEE T, A2 R, BRRICZR D £ 9 29302 BA L T, 0
FE, RERINTEE 2T Z &,

OVEEEZ2 T HH2IE, T2y 7 VA MEHEL, R T EEREHINIFAEBS T
Tl <, MOy R— 2552 L,

2 3R

Akunjee, N., Akunjee, M., & Pimenta, D. (2015). The Easy Guide to ODCEs (2".).
London: Radcliff Publishing Ltd.

Guttman, L. (1972). A partial-order scalogram classification of projective techniques,
Psychology, 481-490.

Maguire,P.(2002).Key Communication skills and how to acquire them. BMJ,325,697-700.
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#16. EERE
(36 5%] (8302 #=) 10:45~11:15
A& &M Bl BEREXRE)

REZBITIEFFEFEXBES 0 S T7L0
A B —% v FIEENZ CEFR A& AL 5B A

An Attempt to Incorporate CEFR Into Speaking Sessions
In a Japanese University’s English Learning Support Program

JE B GRAAMERERT)
- B CREOMERERS:)
B BEE CEHERT)

HHANERE R FRGEFE SR 72— X FAEO AN R GE T E 2R 2 o %
HEZ, BHEAEIE I n 77 Ll L TWnD, ZO—D>ThHhDH AL —F 1 JHE
NEMETZODAE—F 7 v a VTl HERREEE OYFET KA W
—14 &, FAESATLDIFEORGEHE (Pik,/ Bfko 2 L-yL £ 40 53) 73
{Thi T\,

[ty g d, IEFIEIDNA T, FAICHAERICRETRET 2Ma x5 1
HEENERIZLTHWLE MERE LT () By v arof 27 EENERE (K
FET KA =) OBEBUCESS LD TH D, 2) By a DO L-ULRENEE
IR BEFRERIC LSV TD R, 3) 21 (EEET AL F—B L WVFA) 4
A7 RIS EREA R VAR L TR, (4) 33E7 AL —Ic kb7 o
— RNy 7 LRI ZERE OBEERDNFETH D, RENET N, EoT, X
=X 7 by a2 I0IRNRED LT DO, FHIRBEREIZ X
HUVREL Z AT BRELITOD, TN ORMERZSGET LD MNERH DL EE R T,

% 2 CARPFAETIE, TF, RPHFICHE T DINEFERRERE & L TOTEHBRNR
DooHDbHa—n v/ FREHEB M (CEFR: Common European Framework of
Reference for Languages) ZHW T, U FOFIETAE—F 7 - v a Ok
Z AT,

1. By va b VLVORE: FEOFFEA L —F 7T X hORIRE L OHEA

IZX DMFHIEESE, Bl & B2 LT 5 2 E 3472 Ll LTz,

2. BA7EATDIEE : Monologue <> Interaction (Convergent & divergent) &

Wolcty v a BT DT 4 ANy va RIS DO Lz, 28N
DBHHRAT ZATHEE LTz, SbI, FROZ A7 ZATICHELR S5
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REZVEWH L7=,

3. CEFRZML NGk . v g DHF AT % CEFR LU |ZHEST
57-9iz, BS# Lk (Council of Europe, 2001, 2017; North, Ortega, & Sheehan,
2010) CE#k &7 Bl B LU B2 LV R A B E I, # A7 DR
AL b EY 7B IO EHTEFEMIEOR TS CEFR L L2 BB L7z,

4, AU I OIER : By arDRE YT « RAL Y BRI R T « BRY
D FEHNEE - ER &2 A7 O & HT SIS WoTlot v a VERICHEE
2E#AE BL & B2 LULIC T CEREN - BRICE DT,

5. PEYIDOEE: ARy ZIZHSNWT, FAOHKRIZIE U Yy 7 23T
1PN E /e X R BB R LT,

6. 74— KNy 7 — NOERK: ¥ A7 OFTT- O EE S REWRE % RN
HELTEEL.BLEB2E Yy Y a L iZBIA2ZENTNDT 4 — Ry 7
— M &2ER LT,

ER SN TR Z AT BT 4 — RNy 72— N & 2018 HFREFKFH D& »

Ta ARV TRIT LT,

BATSNTZZ AT LT 4 — RNy 7 ORREFTND 7201, FH]RIC, F4 (166
&) LEFET RAAY— A4) OBREELS T U r— MeFEhuLiz, FAENPLIX

(TAERH D Z L TMEERL CEEEIEV W, B LRSI D |, H5E

T RAAYP=BIX [VANVRNZH AT R ET D EDIRATH -T2 Lo
FERN T C.2AOBICIIREEy v a VO BENZE L& o TN
FoOfERS Ao,

BRZ SN X A7 HFEHOMRETIZHE D H7-0, Skid, FHBGRCFEDHE
LA LD VA_RVHEDE e, V2T EORA ST T V— h L —= 2 7 ORE A
ENMBETHDHEERD, FT-. By a DRV IRY ALy 7 DEINDT-D D
Mo—=v 7% L, JFET R —0E@m EICEREZYTT, 727 v
YUY —=FICL Dty a rOBEEXD Z LT, ABROBESE LIz,
References

Council of Europe. (2001). Common European framework of reference for languages:
Learning, teaching, assessment. Cambridge: Cambridge University Press.

Council of Europe. (2017). The CEFR companion volume with new descriptors. Retrieved
from
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989

North, B., Ortega, A., & Sheehan, S. (2010). A core inventory for general English. British
Council/EAQUALS. Retrieved from
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#17. AERER
[85=] (8302 % =) 11:20~11:50
A IMNE BEF GEEKPE)

MEF RN EEFEE IO T AR
—Authentic Z2BHI 02 b FE5—

How Translating Movies Affects English Learning:
Learning From Authentic Materials

R BB (B ERTEHRT)

WEA Kk 2 72 BE5EHM OBIR N EA TV DN, BB Tl <, — MmN BE 2
BbF L LTV, BUERER 2 SGEBE 1T AND 2 8iE, EOX O A v bR
HDHTEA DD,

BB I FH BN & L TELG NI b DO TR W, BUEFR THRIZEE I T
HYEENFDOEEFDONTEY | 3BHEL7 L—Xh, BEPAE— Y authenticity

(EIEME) 3@, —F, BEEOFEHEM ZERT 25613, T4 -7y o
BEOLCEDE T, BHATLWIE, BBEEZRD, TNOLEHXDTODXA
Ta—rR) =T 4 TEMEAERT BT HERA T 4 TR BRIIE S S5
DOREIZF ¥ v TR DHZ LNZN, o, BRBEMEEKT 256, FEE N
EWMYVVT VLA —REFELZD, Wbhd [ENWREEE EFRENL5
EFIROIEE 2T 2558 2 HWTHERT 2560320, 2F 0 FEFILT TITH
MHERRE D /XA T AD Do T2 GBERM L E NGB FATND Z L2 DD
Th D, MNTFEE DLV IVHNZHEE) B 2 P ST B IE N0, £ 9
o T2NDp D B =— T AFEEDIEGE L BIEM RO L LR BRE THRIZ
FESN TV D IEGE & OFICITMIRINC R ERERNE L TL b, F 9 W olo il
FxHE AT OTH—TFT A A b E LUTHITES U2 BUE &2 Hibr & L CE 5
T &I, ML STV 720y authentic 72 35REIC 5D £\ D [T EFL OBEEL THS5
FHRIIEIRERAT Yy MRbH D EBbivs,

TiX, BUE %2 HARGEIZ BT (BRI K> THEEFITIED L S RF 0 EHBLNLD
DO, TFRT T EWIHEEEFala=r—va2HMNE LESHEERICHE VD)
KR S, WES TR S 2BmicdhH 223, TR 1EEIC K-> T, #72
5B OMENAZRSRLUCET 2 AH 5 2 &N TE 5 LFEFRZ, 5530k
MNCIHEED S5 « YLD FFORBM LR A2 7SR LN TE S,

ZOMFZE TR, R RADSMEFIERICER O e T A LW SR T, T
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FO, FNUC Ko THEFENM LI ED L BRAEN S S T EREEL TV, 4]
bt & L CHW= DI 2015 4B Y U — R ST 4 R=—BlE %5 Cinderella
ThbH, ZOMBOFNS, 3OOFERGHEZ Y Y/ T v 7L, TOMBEE AT
27 V)7 N EARBICGRINEEZIT, VL —F T LB > TR E 7 Vv—7 2
LIZEEOHTHELL,

FIEEZOT o — MERTIZIRT ZEICH L2 U5 DOHERK, oF
V. HEE AT 4 AL, 0E, BARTEE~OLER, SULIHE, OS5 b, AT 4 4 L
EEEBATEFHEN—FSL Dol NEBERBUIFIA T A A LBLVN, AT 4 A
LSRN EH A OHFEOBEWRIZ VB> TLEONFEMIZORN Lo
T WS FRENE o7z, RU LTSGR L T, BuWk Y 712705 & 305
EEHRETDONHELL 2o T LE IZAENSZ W, sRITIEEZ 1 U Cili 555 DO
1) 75 5 % Rk ﬁbt%éﬂ%w

SRSV FRNCIE RS Z & 28 U CUboiE & Il S 2585 L 7= AN L)
S7c, AARGE imﬁﬂ@@%ﬁgwgﬁﬁ%éﬁxﬁ%iaﬁmum“(@@“t
O, T L OB A RITMARG 2 EERBSVENH D, 7o, IEMRRGEEN
HONB oz, HDHWE, Z EIT0OERITH HMEBSRIRN R D720
ZERFEHRLTCHOEDOERNBE U720 925 2 & bk L7, [FIEE JMKE’J
iﬂbﬁéﬁ%bK DT HZ ENTE T,

BEERITGGREOHHENE WD, PEOEFR— g bymL . TF 2T
xt~k®%;@@é%ﬁ LEST O ENTE,

L EORIGED B | EFL BRERICI W CT— M OBl 2 #ibr & LT L, 728
R LTV Z & d, g M & FRED LR EF OB L O A F ST DICH
whiz & Bbis,
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#18. EEWME
[ 6 =) (8303 #H=E) 09:30~10:00
e $HiK BF (EINKXP)

HISE R FERE B & SR HIRIR
Community English Class and Pedagogical Implications

gk S R RF)
AT FEF O RT)

S REEENE T, EE OB (learner autonomy) NEETH D & INT
V% (Benson,2011;Cotterall, 2008) , — AT & D OZEE M F R ICERZ R L,
HOOERBCE T 2/BDEE 2 HO 5 2 L CREMICEBE L8 F 105,

FPREOHBENED L IICTHEENDI DI OO TITEE A RN B Z b Tn
L3, Z 2T, FRICHIA - #8525 (cooperative learning / collaborative learning)
BT EBEOHREICERZ L2V, 20O O0%E OB ML, 7 /v— 7N TH
FLEDVHE (B) T /74T 4 —%2T52LT, V=4 —vyTEWD,
WET D, BLERLME LITHT L TCEHEREENDZ L TH D,

HENTTFEEORBREBERT D ZEOHEETIIH LD, FEEFEEZFRENV I F
BOGTIET Tl IR SIS~ 7 v 2R TR 7RIS, 738 LTENAE =i
BRI 5 &0 ) F 2 1358 E O E#ER (learner contributions) D—DIZ72 5 TH A 9,

HikE W) BHEITES, RPEOHUIRERK, AR T T 4 7R EOREBNEE & L
THOLND Z ENZ, mREfs, FEFEER ERFEDINBOME & LR CHE %
Mt 28N E IR > TRTN D,

ARG CTIXH R e RKOMLE T 22X 51T 2 Mo O 535808 OHLY A TH
% [ H e 7 o ZAFGEN 7 = JIFEIZHONWT, ZOHER & BEHIIRIZ DWW TR,

BAKIZH 2D [TERHBRAR] 1L, BUEKOERAE, HELZESHH L,
MO 72 DI, V—2 Ta v e Ekka RIFE 2Rk L T\ 5, 2018 4RI

[T ERBRANER] LR | Hugko 7 (RO NFAERE) OFGETH 2 3034%
TAHEEE LT WL m ARFEN 7 =) ZBlla L7z,

WL ROFAENAGETEEY NFEDTEDODOEFEEEI T 7T 4 €T 4 —
HERAT = WO TETIHEM Lz, BT, 2018 4258 L7 112 L3 & BASE]
T, O ABED, MO N Z x5 & LG8 & L CiREESNn TV D, TFENC
Hieh, AEOF—24%, HIKEBERD LW ERT, k7 uex) 2Lk,

PEEH 7 = O RT, FEEE T T FEEOWE RITH D UM E S A Y T
EENV IR 2 2 & & Lie, b 20 CEHMICE 2 9 iFEh CldZen2 &
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5., SR FEARBAERDIIGERE CII/aL, FEENRLODIEEE HIEL L,

EIEEE O R [ ) A~ AFEEH 7 =) 2018412 H 22 A (+) Tl &
FHERTO T A (OB EFFECTRAD ~MREFZ VA~ ADMEY - NEEIHE
ROV YA A« J1— RERK - #K) %, BFERT v 77 5 (BEFORES LR
2% « Twant.. &0l ) BHHE - FEEI LY - HK) 2BI7R-o7=, H2lEL I n
A ANV B A VHGED T 2] 201942 A 17 B (H) T, K54 - BF4EAR
Ta s T h (e RERALV A ORES c AFREIERO AL 2 A s B
TIT 4T 44—« B—FEK - RVIRY) 2B 70-7z,

ZINFAEND OFFETIE, FAEOEREFEHICET L EZEO®REY (FEETFE Ox
BHE~DZ 2) &, FIEHCET IRV IRY (BMEREOEN Y 2{EDTEE D
EEM, REORGENOMTE, B5EOT U M7y MEESCTIREI~OB 2 /2 L) 7
e,

BEHEOBIEL L UL AEFEDEHTHL Z b EMNRI—T 4 7
DB L T, ZAEENEEZBICL, RERERER L, &ESHE AR
DT I T AET 4 —=IZONWTH T IIL—NTHERIEDY BiF7-Z L3RS h
T TNENOEENTIX, U —F =2 v T2 B0 iEE 20 5 A OB DR S,
HERICEEEWEEORE L TR TEEMEOBE LKL bz, 47
LOZOOHAEENED, E8Z2 LN LORSE - BANALNZZ Lix, 5%
DIEEI~DFAT-H OB FHENRETX 5,

Rl OIEE) & #4528 THIZRBEN D N TE -, BRI TR /R
DR ED B /INFIRIZ T 2 EMI R BB TR~ OREDR b oo, 5%, 2O
a2 HR T 77T A BT A —HIER LB R E 2T A M e LT
L, FEFRICEMATHZ &, SBROFEMEIB AL TH EMHNTITS Z & /N
DPFEHE TR b TW\5 CLIL (NEMAERIIGEYE) EoifiTEH L TH
Ll REREBEZLND, o, A%IT. ZOFEEE IS ORED R L
LTRIR) LR, MRFLEARITEIZRY ZE bRFTE D,

INFERRICHGEN AR & U CAINCEA SN D Z LIl o7, WEDIFEHE X,
INFRTET TIRELS | Z 0%k < BB 203 WA (#) TH L z¢
TEDPRIFERBENBTENDI L Z2LELLOTH D,

=)

ZE R

Benson, P. (2011). Teaching and researching autonomy (2™ ed.). Harlow, UK: Pearson
Education.

Cotterall, S. (2008). Autonomy and good language learners. In C. Griffiths (Ed.), Lessons
from good language learners (pp.110-120). Cambridge, UK: Cambridge University
Press.

PEFKFs & 722 ¢ http://lwww.city.suginami.tokyo.jp/kyouiku/shogai/otona/1008038.html
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#19. AEHER
[ 6 F] (8303 % =) 10:05~10:35
e Bk RF (HENEXRD)

HEREEORE « BT 2/ NERBBHEE O &
/N o H e T OEEE OBRBE—/ NER B E B X8
[J-POSTL =V AV Z Y —] 2EFEOERNO—

Findings From “J-POSTL Elementary” Nationwide Survey
Targeting Elementary School Teachers

il HRE CCHERT)
LA & B
AT B (FR R AT 2 B K5 - 40 %)

1. BROYER

2020 FLE D OYHEHE T OINEGEEE O2m I T, /NER GRS
FHORM - WHEITRBEOE CH 5, T OB, PEHE BT DHGEHE & O -
P T2 Z LI TE W, DF 0 HIENDL PEICE L REREEORY -
BESNC— B - petE 2 R4 2 2 ENEEIT R 5,

HEHEOFFEHEITRO LNHEHE - #8/71% J-POSTL ([SEEHAIO =D DR
— b7 U A1 : JACET ZE MMM, 2014) @ 180 @ A CLifliztik iz L - T
A SN TS, RiFFE7 ey =7 FTiE, 20 J-POSTL DFLR & /N #
BICSNRIET 2 72 D12 % 3AERMMFSEIEE 21T > T 5, 7 Clo, X HY &
kM EOMFHERICE SN T, INFREGEIFEH O 72912 167 ORIk L

(1J-POSTL =L A & U —H CaHilirtil SCES ) %, S HI1T, KFEO/NFER
BURGRAR SR Y F o R OB G A RS S IS & | 167 0 H H o 93 Flak 3% [
TR & UCRIE LTz, BIE, TORAMEME 7231 v v NHESIHETT
M TH5bH, —H. D T4TRTICEHL T, Whw A E L~V Z2RkET5HH
HJC, 2018 4F 11 H ~12 HIZ/NVFRFE EBIBIE G O 2ERE LT o 72, £ Dfb
BOWEIZHOWTE, T TIC3 HOSHEHBE X AR THRE L7z, AEETILZ, £
D% DIIHTHERD S G DI HERRE & FREIZ OV THRE T 5,

2. BEROHEB

/NGRS (RO G NS EHE - e NIk o/ NERBEIBHE O E# L . ]
5 PEHEMOIFEAE OMEBEOREEZHA HNICT D5 ZERARKROHNTH D,
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3. i

[ DB BET BRI A, Bk 74 3080 A £ & DA A ER L
Too AL, 6 08 (I BEBREE, | Bk, N ZdRER, IV 235 HE, V B
S VIE B SR D TR S DML EME A S B 5 [MWETH D) -1 [
ECEAW ) I TREET D2 RO ONT, BT —#1X, /INERERGERRES
DEFHOBEEE (BIE5 & 4 DFFIIE) KOGEE (B2 & 1 0AFFE) &
WO BLENS O SN, AT, @, Eli, PEIEGEHERTFOR L, hEk
FEHBRTH VO LHETOHERREH Y L2 Lo SEFMICBN T Ay 7=
0 ——{EE%DOR BN EIT> 72,

4. ERFERLEZE

4.1 HEEFREE OEHE - REJICET B/ NER BB O B Em

CRERABLIT AL 3ERL (F—t T 4 v VR ORIN, FEAZ AT
& UGB E . RS OFLR) Tk, RIFIREPBE SN2 0D
WEDOEE B ER-ZAONTWD Z ENRRALMNTR -T2,

s, BEEN 20% EB 2 DR IE, 4 o o7 (IFMESD 2O DFH T D
g, FEEREE QR0 . WEIC X 2FEHEMERK), WIThb, BEFHEOR
PRI U CRERICIE Do & s sz,

- ERITCIE. TV BENIFE ] OFMER S o & bR o7, THEERE) 13, FIZ3
IS FALX Ay S5 08, FRIC T30E - §B%E) & o 7o A L BREEIkic BV T
MBPERERN & WD FERIC A > T,

4.2 /N - e FOBHETOIRE

- ZEO/NFRBE THE O FFER B R 2 £ o TV D O 5% IZE X 720
(TR, 2016), ARFHE TIE, 38%IC KDY, S HIZ, HEOHERBRE D 16%
B &5, ZoOEICER L, LW T 72,

« Bk 3EEM AT L2, RRCABEEN S H-olZhE o BB G2 - 2an
HEL, PETOHERBROLLHE L OB THoTo, 20 2H M CTHEZEN
RN EIT 11 Thotz (a7 - AV, AV - = RITxT D EMRICEST
LHELR 1o, THELTWDHIE - TEXDHIEEEIEIN] LWH HEEK
T HREIZRE T 5Lk 3L 3 o, BOUEFRIZEE T 50k 3 3 o, FEEIFEOE X
SEDOHMIZ OV TORMEICEID L FLR L 4 2), KR, FEEEEHEHDO S RS
SNICEVEBA SN ANE (GER, B 2L, BlEEAHOER 2 E) I2BVWTE
PEZ L OBBOENMALZ SN, 2SR EEEE & 2 5 B0 PR &
RBHIEA9,
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#20. AEER
[ 6 =] (8303 # =) 10:45~11:15

[CANCELLED]
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#21. AEHERR
[(66 =] (8303 % =) 11:20~11:50
s K BKER (HXERKFE)

REAEDER T DREFELR & EFREEICE 5 EEHE

A Study on Dictionary Type Used by University English Learners
in Relation to Their English Proficiency

pEE R (LFJIRT)

IXC®HIZ

BIJE, BB OB, FBEMBROT- DI T DRI, KEEE, E1iE.
T TAVEE AU TA VIR EZETH D, T DL IR B W T, KF
AEIGEFEE DR BIFATHEAT A2RFERREIIA Y 74 VEETH D LWV ) HiE
23% % (Collins, 2016) — 5 T, ZHAPFAIMFEOETZWDITKREETH 5 (LS,
2009) &£ 9 K 9IT, FAELFHBEOREBRITITENAR OIS,

L5 AN )

ZOXE IR AE =TT, AWFZEIE, 1) FAEITREEE, EFiE. 7100
B, A TA VEHRROP TCENEHFATHERLTNDDO0, £ L T2) DM
FRFEREEIC R > TERRDZON, ZHREET 22 L2 BE LTV 5, FRICHZER
W 2) AT Z L3, Z<OHEEMEUTND K ) ICHREEEZERT D2 &0
HEERE IO BRI FH G T D00 EMD FRNVIZR DD TIE/RWTEA 9D,

TUNDFINL KRS CRFIEO S GBI E LT ST 554 (1484) # XI5, 2017
RS IR B IS FE R AR IS L 0 e BRI E 3 2 R RRIC R LT
r— NRE A M LT, SRERGERE X, 2017 AEES K TIEAICEm S,
R G K S E o TOEIC Bridge ([CHEML L 727 A b (Jisd 20 s0) Ok 52 FEIZH]
D7 T A N OFERD I REREROFSE 1136 SUL ETho o2& T ARE (L
NRE, 8140) . EHELLTFOSME X B (FAEE, 674) L THGEELTE, 2
DT A MIBIT D AREOTEY ST, 14.6 45 (SD =2.27) . B BED ¥ 5513 7.58 £ (SD
=283) ThHV., MR LD tREEIToT2E 2 A, MEEHORFEEE T A D
PRI EITIE p<.001 THEEIRIICA B R ZEN B o T,

_54-



FERLEBE

T — MREORER, SHEOHEHFEEICE LT, ABTIT T A VR
(49.38%) ., E-EEE (25.93%), A T4 VHFIR (14.81%) . MEEEE (9.88%) D
NEWZ 2o Te, ZERUTxt L, Bﬁfi Fo T A UEE (55.22%) ICRWT, E
FREEE AT A4 UFIER (3RI217.91%) . % L CHERE (8.96%) & W o fERIZZA
oto%@%&@wkbfi\@¥ﬁ%®ﬁﬁ%éK%MT\Aﬁ®ﬁ5ﬂBﬁ
k0 802%E< ., FOENBHETIIA L TA VHEEROA VT A4 VEIFRIZHN
TWbHEEZx BN,

WA R EEELRE A L T DR OBEERGERE T 2 b (5 20 5) Ol %
BFELIZE ZA, WINLEETEH LM, BAHFELZHEH L QW28 E oME
FET A N (1234 50 DN bml A T4 UREE (1131 ) . A2 T A U FIER (11.02

). HGEEE (1057 ) Eleo s,

BEDMIHFEFELHRE L TODOITFEIRRENE WD TRIICESC D EE
ZHNDMN, KREOKERZ LHRY , M3 L b REEELZ T 5 2AE 0T GENE
FERENEILFZRNTEA D MR CREREN AL N ONE FFEEOM A
HEThoTmZ &, EDBIC %ﬁiﬁm%@ﬂifTXLwﬁﬁmﬂm%mﬂot
e L LAETREEOERNIGER N OB RICEH ST D AEMES R IS
T S Al

2B 3R

Collins, J. B. (2016). Electronic dictionary usage in the age of free online applications:
Implications for vocabulary acquisition. APU Journal of Language Research, 1, 36-49.

L FHERB. (2009).  [RSAE D SERIFE A ] — Rk L~ O FGEEFE FH IO T —
[ 36 R B BORITEACEE] 5 16 - 17 75, 109-123.
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#22. BAREDIEE HFAIGEE
(55 12] (8204 #=) 14:45~15:50
Chair: Wistner, Brian (Hosei University)

Nurturing Global Citizens: Attempts to Transform Learners’
Mindsets Through an English Language Program and a Service
Learning Curriculum in Japanese Higher Education

Miyahara, Masuko (International Christian University)

Globalization has become a fashionable term over these past decades in almost all spheres
of society. Although there appears to be a general consensus that globalization is an ongoing
process and that we are currently living in an increasingly globalized world, the notion is still
highly ambiguous with no agreed definition. Further, attempts to conceptualize the term
‘global citizen’ carries with it even greater challenges with a number of suggested
understandings. However, at ICU, global citizens are understood to be ‘internationally
minded people who perform service to God and humankind and make contributions to ever
lasting peace’ (from the university guidebook, “Why ICU” 2018). The essential question that
is of concern to education is the implementation of this idea: how and in what ways?
Educating students to develop a globally oriented mind is no easy task. How can we nurture
our students to serve humankind as critical, responsible, and peace-building global citizens?
The purpose of this presentation is thus to provide an account of some of various different
endeavors that our institution is currently undertaking in order to pursue this goal by referring
to three fundamental areas that appear to more or less have direct impact in cultivating a global
mindset in the students: first, the English for Liberal Arts Program (ELA), second, the diverse
line up of international programs that includes various kinds of study abroad programs, and
third, the International Service Learning Program (SL). In particular, the first and the third
area will be the focus of this presentation.

Our institution is first and foremost a liberal arts college. The distinctive features that
characterize liberal arts education pertains to its core values such as critical thinking,
interdisciplinary approach and integrated learning, civic engagement, and understandings
of various perspectives (Nishimura, 2019). In line with this view, the main goal of the
English for Liberal Arts Program (ELA) is to foster and develop critical thinking skills that
form the foundations of their four years of liberal arts education. This spirit of fostering
and developing critical thinking is epitomized in the various aspects of the ELA curriculum,
its materials, and its pedagogical practices that are linked not only within the various
courses offered within the ELA, but it is also skillfully integrated into the programs that is
offered by the college of liberal arts (CLA). For instance, the meta-topics and topics of
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the readings used in the ELA provide opportunities for the students to gain information and
enrich their knowledge in deciding their prospective area of study in the CLA.

The students are also exposed to hands-on experience of different cultures and ways of
thinking through their study abroad experiences. A diverse line-up of programs are
offered, each with its unique purposes, some are language oriented while others are not,
and students are able to choose a program depending on their learning goals. They are
expected to return with a much broader and a global point of view as well as to show
improvement in their English language proficiency and communicative abilities to be able
to function fully as a global citizen.

The third area where we attempt to cultivate a truly global mindset is through the
International Service-Learning (SL) Program. In a nutshell, the SL programs allow
students to experience volunteer work off campus and apply the knowledge acquired in the
classroom to the real world. The students are provided with opportunities to go Southeast
Asian countries and India and offer community services through the local NGOs and
public institutions. As students do not speak local languages, English is used as the
common language for communication. Based on the cycle of experience (doing),
knowledge(thinking) and reflection (learning), the students experience active learning
through service activities that helps them to experience and broaden their perspective as
well as to develop their identity as responsible global citizens (Nishio, 2007).

To nurture global citizens, a well designed and strategically structured academic
environment, where students are able to develop appropriate skills and mindset through formal
settings, and one which provides ample real-world learning opportunities, is crucial. Such an
environment results in students naturally understanding, developing and integrating the
necessary skills and mindset to be effective and informed members of the global community.

Although Japanese students are encouraged to become global citizens by learning
English and acquiring communicative ability to function in the global community, for the
majority of them there is not sufficient exposure to the variety of cultural and social contexts
where English is used, nor are they provided with enough opportunities to interact with
people with differing English proficiencies. The first step in developing a global mindset is
to provide opportunities for them to interact with people from diverse nationalities and
observe how English is actually used and reflect on their own identity as an English user.
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Issues of Self-Determination Theory Research:
Understanding Mini-Theories and Individual Differences
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BILINTNDEIEFFEZARVONBIRTH D, RN EFEZ ART 5 LT,
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09 D AMEMF A EER  (Organismic Integration Theory) @ 2 > TH 5,

-58 -



L2 L, SDT Ti, EREICET 7= P GOz, KFEEm M (Causality
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%72 (e.g., Kojima & Yashima, 2017), L2>L, 7 7 AX—3H Tk, 7 7 A% —¥
DFFEE I L > TEBMICHE SN D 72D, 7 T A —0581 & W TR SE IR 4= 0 %0
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Soft CLIL Learning Materials for Pre-Service Teacher Training
in Japanese Universities

Caraker, Richard (Nihon University)

Pre-service English teacher education in Japan entails connecting theories of
second language acquisition with classroom practice; directives from the Japanese
Ministry of Education, Culture, Sports, Science and Technology require secondary school
English teachers to be fluent enough in the second language to be able to use it as the
medium of instruction, in addition to being knowledgeable of pedagogical techniques.
Content Language and Integrated Learning (CLIL) is an educational approach which
teaches subject areas through a foreign language. This dual pedagogical benefit of teaching
content and language skills simultaneously grew out of immersion programs in Canada and
the USA (Cummins & Swain, 1986; Genesee, 1987). An overreliance in the foreign
language curriculum at the secondary and tertiary levels on the Grammar Translation
Method has contributed to Japan being ranked 5th from the bottom among 30 Asian
countries according to the Educational Testing Service (ETS, 2016). CLIL is one avenue
teacher trainers can pursue to educate students in pedagogical content while promoting
linguistic fluency. This presentation will illustrate the successful implementation of a CLIL
framework in a university-level teacher training curriculum in Tokyo, Japan, highlighting
how custom-built applied linguistic materials designed by the presenter can help promote
student agency, enhance teacher efficacy and close the gap among pedagogical theory,
classroom practice and linguistic fluency.

Cummins, J., & Swain, M. (1986). Bilingualism in Education: Aspects of Theory, Research
and Practice. New York: Longman.

Educational Testing Service. (2016). A Test and Score Data Summary for TOEFL iBT. Tests Test
and Score Data.
https:/Mmww.ets.org/Media/Research/pdfftest_score data_summary_2009.pdf 2015-2016.

Genesee, F. (1987). Learning through Two Languages: Studies of Immersion and Bilingual
Education. Rowley, MA: Newbury House.
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The Design and Implementation of an EAP Program:
A Needs Analysis-Based Approach
Guided by the Feedback Results of Student Surveys
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How to Teach and Learn TOEIC® L&R TEST:
Discussion for Textbooks, Activities and Curriculums
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A Case Study for Identifying Factors of
Business E-Mail Writing Ability
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IZBWT, HERELEVRARETOENRR, 2) © (BHE - BAGE) O (v
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DR A HEE) OEITFEHTIEIS THHN A TIE6 THDH, 3) OE@DHS L
WCHEFEIL A< 28, Al TR >R Thol-, —FH. B
OFFEIE, FICE YR AREIZBW T, HSEITHABEIL Y IEEO MR E L
-2+ ThbD,

B — 2 Loidiim
BHWIFE CORT ZidTc, 7T —ZITFERSINED E A—)L 4 Ff, IRV IRY
XATE, T — b GRS X B a— FERE OB TH D,

[ E=ga] |

BT FETT — 2 ORI ER 2 L BRE O E D K 95 ITAK
SN ETR U, BEERBMAa AL FE LTI, ATIE TOHFRE TITA
— NIV LETF vy FRTA B[S TNDLDT, A—LTILED X HITEHITIE
WWDONHAGETHER -7, ) TOTOEIC ML TiEEE L A — A BRUTITH HREE
HENTW O TRWNHLZNLET I AHY B TIEIHEGELY HAGENEHE LV
N5, BERMERE LT, AT, 1L ET AL NETH D 2 oORFHH
BT COHEREBRNH 0 | FFRFICARSH L E LTy U 7REHCIHIT TOMWE
WERNH Y, ZTOTEDOERL Lon0iT-> Tz, —J, B, MIMEFOR
ERE3 N HDOE DR RAEEHREZZ T TV EW I KB A2 > TIZn 58, B
VA AT L HRFOKANE SNS i U COREMAEE DR TH D, 2 AT
HBICARSNDDF, TRTHS TWVDEZERERLTNDZ LITHo0TIE, mWn
EHRE N ZRE L TWD] 2L ThHD,

| PRy O] |

Kr—R « ZAZT 4 T IHEFEEA > THEFEZRNCHED 2 ISR L RITHET
L ZEWRENTE, A%OBEIL. [BHEATIONEEI DIZIFEI LED
BWo) Tho, BaPATEROE PR ARREOTICHENICE 2B Z &
TR, Tz ZFEIT “Task-based Learning” OEFZEAH D AN D7 DIk
T, HEBNTHENRLKRERZ L, ThEBLTIAT 4 7HREEITH 2L D
REHIMET 5 & & 2 5,
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#29. RERE
[£5F] (8302 %=) 15:20~15:50
als AN &F (BAEXZE)

T 4 _— MR Afvfz Writing D53
A Debate-Integrated Writing Course
iEAn Fnr- (B R 207 R5)

WERDOHY X 2T AT VA RN TBG) AZ2T77—0b, &0 A
X7 7 — DA THEEERZ D FHMPEE OB CHEH 2N TW5D, 2,
BE SNTHGR - BB A EHE DT T2 E D INTE BT DIERDIIGNG |
FEE IZMomE] LR LW TH D, AEERREICBWTIRIEICH 55
BELEIL, T8 E O A ERETERL (the zone of proximal development) <°4H A 22 (Social
interaction) % &k L7-4E2 S0k FE (Sociocultural theory) , 38 X OVEE & (3@ A D
REILER) ~DBINTH D E VI HERIUL T T e —F ThD, 20, ¥4
EIXEANDIEOF T TR Z 5 5D TldZe < S EERICHDIAE b L L
TRRDIENTE D, ZOX I RS T 7o —F 73 FEEL FS5HEICE
WTEDEHITUTHEIRMGETH D 0E Z OEBERE TR LW, AREO I
Writing OFFEIZEB N T, T4 _X— b DOFEEZRY AND Z L2k, FmEMN»D
MBINOLLIXEEZETLEOICTEHIETHD, BEMICIE, F/E (thesis
statement) DN T, 3RO ERBEHDONTH, £t v I 7 v 7
DOPICFERL (evidence) DIRLTGTZ, T4 N— b &RBRT LI LICIVRET DL
B LT, 2 TICEDLETORBEZEEA RS (scaffolding) 123UV Tid,
XTI —= IR N—TT =7 W) A, &L BERAH L6, BrBSDE
ZEWRDDFIEE Lol 27 4 _X— MEXTEHEM, & EB/ O T OGN
DI EICKY, —ODOREICK LT, WiFOEENLZANICHEL B 2 DS
DL o, THICKY, BOBEOEZ ZRD, 9 ERLE b HOMmEF I L THY
DEREZFMLTE S H7201I00%, EOXITHEB L TV RENEEZ SET-,
ZAUZE D MY X0 TiEew, B0 L LENET LI MRTRE L,
ZOIFENI REO BIRFEEEZEO L-YUIZSE CTUSHERINT Z LB TE D8,
4ODHRERAELTITY ZE L AMETH D, AME TIiX, Writing OFZEICHBW
T TATHBEANCOWTEFHMATRATLE, BOOBEREZIGETELS] 2%
D& LEREOHNERT, ETHD Y7 (Al ICBLC) 12BT 2 HH
He HARGE L JEFEW 5 THile, 7 7 ANT, MBRESCHNAEZB S 2%, Al ks
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DAL, 2L 20T TR, A T RONWTEZSES, X7, FA—FT
BEREZHLESTZRIC, RUA FAR—NIZF—U— RZJGETENE S, a2t
ﬁbf:&‘ 2xt20E /T/T/(J\HF%:ﬁﬁ (BANZAARFET, RIZIN—T%
EZTHFETRD), ZITRERDIT, HDIN—TICTEBRICEHLTH BV
Do, ZZCOBADNTHNREY ThH D, BRGSO R L IEEBII T
4*7)675 9z, *0407 TATHER LA IMEENKYITH S, ZZ TCOHAID
RENIEETH D, FFEIZEIT 5"Why?”— “Because ~" DA 1T H ARFE DR 03K
ﬁuﬁﬂfwé%ékkof \mﬁ%m%ﬁéﬁﬁk¢é®f\;;fﬁm%#
FTHZEIFIRUTEENZ D, WIT, bODLEANREET TEZ SEL72DIT,
X4 DT N—TNT 4 X— FETH, ZOMEHERETIZ, AAEEZMFEH L CH L%
— LTS ELZ RO, BANTNRESTZE AT, 3OO/ H 2 555
Bz, ZORBMTICEAL THRBETRITE D L 12T 5, HERFRHITIR AT
HZET, AR EIWBIREEFHENEEND, EDHK, EBEIZT +X— &7,
TN —TNTEBRIAT > 2B BEORNIH T 4% 4 THRFETT 4 X— FEAT I,
ZORE, T4 _X— TS AR RBUIHREL TBE, 207 +—~» MID
LVRMRG FEBHY LA RILL T, 2O, ﬂﬁ@%ﬁmm%%@i
FHEB LY, AEEXZRY ., EHOOHBET (REASONING) 23K V&S0 H
HbDTholehk VA= 7o — MIENEDH, ZZTFETH, Wb 5 Speaking
& Listening & AEIEECH D, Z 2 TIEEHEM., SEMEZEOEREZB Z &
WZE0, AN EEEZEZ IR 525, T4 X— N TIIESOARKRDOER &
TN EH B DMNIAL > TER., FOFBEHZFES iR bewn, Lo
FEBRARLZLIZED, MY A FOMELEI L5250, 2O LT, bR
LIS DONEBZZIEDZ LT LVIRWIRENDBE NN D, Z D861, “Can
artificial intelligence make us happy?” & WO ERNIZxI L THOOEREZENED Z
LINTED, TAXN— bR E, FAETIOREAT, EXLWVWI EBREHOPI
RILHTETWAHDT, KITR D& (X Brainstorming flD~ v 7 &2 /ER S8 T,
HODERERDIEERNLTIE D, EO%, HAOIER L7 OUTLINE @ H#EIZ,
Thesis statement, 3 main reasons, examples, evidence & EW\\TW\W <, Z 2 F T, Hkh
(T%IE, FFECTHDOBRAZENTNS ZEIFRLA—XERD, ZOBEL, &AID
FREEMETIX, OUTLINE Z— AU &Y BEIREET, 7 RS ZARF = v 7 72
ExRATHOZEN, BELVY, ZORIITFEERLEL LTWHEEE, 01325
3< Y (scaffolding) 2 EZ CEITHIMMERERE /Sy Es, —H, BLZH 2
T—b b WEEE FSHEIZBWT, 2O RSO Z®UNIAT H 2 L ARV,
EDL IR IUINW D FEHE LS WDER MO S bIc—H, FET 5T LA ATHE
ThdEWR D, £FINFEHEOKRBEREREIAZERLI-EEL VR D,
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=
Bt
a

%12 [[] (2019 A4EAE) JACET BABR S NSk fk

ZEK : R =t CRFERT)
HEEERAR U LB (BRERE)
FITEER . R £E GRERT)
SEE AR ot (FEER - HFIFERT) ., IR By GZR TR

F) . R R GRIERT) . R i GRRBTRY) | &
oL (HREERE) . B0 P (KRESUERS) . R %
P2 CRPERSE) . Brian Wistner (JEBUK) ., ik wZ (HFE
FERNLF BT R T)

FITEBES R B (ZAEE - JERT) . HA BE GRERT) .. At
Ao GRERT) . P HIR (FIFpeRs) | St — OR
FER)

HEEER B B (ZEER - RRERT) | &K KR (RIEEE -
HRRT) | FHE R FPHSNGERT) | ®=EE HE (BRK
7). KR EEE (BNERT) . KFnE e GZMfERT) |
By B (EOL&ETRT) | bR Wi (FIUFpERY) | IEH
FE— (HERT) | A% BIERT) . WL &+ (&2
KF) . /NE ZHET (QEBERT) | wkE Be GRERT) |
vy Bl (BRA R | ik i CRRRTRY) | Al 8
T (FEERY) . Tl = GUEFREKRY) ok B (E
JNRF) B A2 (AR HA PA CRESUERT) |
i 20 Z (FHESNERT) JBRR 361 CRPEKRSS) | Brian Wistner
(EERT) « B iz GREEmZ e ky) i EE
(FFHIRT) | IR Bt (Bl Ze TR | L &1 (B
EERT)

TR RAGE AHE, B HE, ok HA, HME et R K0,

JRH eIk, BUER IR I SR, B Bl (ML, HPERT

FE)
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