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[ To Presenters, Symposiasts and Chairpersons]
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minutes prior to the starting time of the presentation / session. A student in each
presentation room will confirm your arrival and contact the convention office.
Attention: Each presenter must follow the directions from the timekeeper. A
10-minute Q&A session should follow the 20-minute presentation.
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#01. BARZAEET—Y L a v T
(% 1 =] (301 #%3==) 09:30~10:35
Chair: Yoshizumi, Kaori (Kanda University of International Studies)

Promoting Active Learning In and Out of the Classroom

Murphey, Tim (Kanda University of International Studies)
Deacon, Brad (Nanzan University)

This workshop will look at ways in which teachers can involve their students more
in active learning (AL) processes through activating their agency, curiosity, critical
thinking, dialogue, and bodies to develop more interactive competence. We will begin with
rapport building initially and then demonstrate several ways that we can show students
respect, let them know they have choices (agency), and then create moments of curiosity,
critical thinking, dialogue, and physical movement. We will also share with the audience
mixed methods research from our students in which they express their preferences for
more AL in their classes, particularly in lectures. Survey templates will be in the handouts
so that participants can try them out with their own students. Students overwhelmingly
wish to have more active classes rather than just having conventional 90-minute lectures in
which teachers only lecture. Research also shows that students actually learn much more
through active involvement in learning activities based on what teachers lecture about.
Thus, we highly advise teachers in JACET to give workshops for teachers at their schools
in all subjects that focus on the reduction of teacher talk and that instead offer more
frequent, periodical AL activities during their lectures for better retention. Bonwell and
Eison (1991) have defined AL as “anything that involves students in doing things and
thinking about the things they are doing” (p. 2). How specifically teachers create AL
opportunities in their classes, though, needs to be understood in greater detail, as it has
been shown that teachers frequently struggle to cohesively integrate their methodologies,
content, and goals within an AL approach to teaching and learning (Nishikawa, 2015).

For teachers who lecture a lot, we suggest they first break up their lectures into
smaller sections. Before a section, we suggest that teachers ask several interesting
questions for students to ask each other that will make them curious about the content.
Then after a short teacher explanation, they could do further exercises and practice
conversations actively to reinforce their new learning, asking for example, “What do you
have in your room?”

In addition to the in-class activities that teachers can do to increase diversity,

-14 -



curiosity, bonding, and excitement in the classroom, we will review several options for
homework that teachers can give that promote AL out of the classroom. Homework can be
terribly boring for many students, but when it can become social, it can become much
more exciting and research (and much personal experience) shows that students actually
can learn more. Telephoning that day’s partner to review what they learned is an easy thing
to organize for students and it can help them to socialize and become friends that fight
isolation and loneliness. Asking students to teach (Murphey, 2017a) interesting bits of
information from their classes to others in their social networks can also strengthen their
interest in the material and serve a purpose for interacting more with real people instead of
just being on their smart-phones all day. It is recommended that they be invited to actually
write short reports about these “out of class activities” to share with their classmates in
class each day. Sharing these short reports in class can be a great part of their warm-up
activity when they arrive and gives them more motivation to actually do it. In addition to
this suggestion for telephone reports and teaching reports, teachers could also give students
“missions” to try out new learning strategies, to learn a new song in English, to share an
English video from YouTube that they like, and so on.

Finally, we assert that even tests and quizzes can be made more interactive and
helpful for students learning. So to end the session we will be giving a short Social Quiz
(Murphey, 2017 b) about what we have talked about. In the handouts there will be an
overview of all the activities and summaries of our research with our emails (to send
feedback or requests) and a list of references and useful links. We do not pretend to know
all there is about AL and there are many ways to make our teaching more learnable and
enjoyable. We hope to demonstrate how teachers can take their pedagogical bearings from
their students (Nunan, 2013) for teacher development.

References

Bonwell, C.C., & Eison, J.A. (1991). Active learning: Creating excitement in the classroom.
San Francisco, CA: Jossey-Bass.

Murphey, T. (2017a). Asking Students to Teach https://tomprof.stanford.edu/mail/1590#

Murphey, T. (2017b). Socially-Mediated Testing https://tomprof.stanford.edu/mail/1581#

Nishikawa, J. (2015). Introduction to active learning. Tokyo: Meiji Tosyo Syuppan.

Nunan, D. (2013). Listening to and learning from our learners. In J. Arnold & T. Murphey
(eds.), Meaningful Action, (pp. 111-126). Cambridge: Cambridge University Press.
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#02. BifERREE KUIS Hours
(58 12] (301 #%=) 10:45~11:50
Chair: Park, Siwon (Kanda University of International Studies)

Empowering Students through Autonomy: How KUIS Encourages
Life-long Self-directed Learning

Watkins, Satoko (Kanda University of International Studies)
Curry, Neil (Kanda University of International Studies)

At Kanda University of International Studies (KUIS) we seek to encourage our
students to achieve a level of autonomy with their studies. This is partly for practical
reasons; in order that students are able to make informed choices regarding the most
suitable ways for them to achieve their personal learning goals. It is also in recognition that
a great deal of language learning happens outside the classroom, and for reasons which do
not necessarily match with the goals of a curriculum. It is also desired that students will
continue with their language-learning experiences after graduation, and therefore must
have the knowledge and abilities to make appropriate choices and decisions.

Therefore training and advice is provided for students both in-class and outside
class in developing self-directed learning (SDL) skills. These include the services and
facilities provided by the Self-Access Learning Center (SALC) and the Learning Advisors
(LASs), as well as trained student staff and volunteers. We provide courses on learning and
developing SDL skills based on a learning goal which is individual to and selected by the
student. We are also available for individual consultation by students about matters related
to their learning, and provide workshops and produce self-study materials for providing
advice. The SALC itself has a large number of study resources and spaces, plus we provide
several opportunities for students to practice language in both private and social contexts.
The SALC is also actively engaged with research into learner autonomy and self-access
learning through the Research Institute for Learner Autonomy Education.

The presentation will provide an explanation of these services, detailing the
content of the SALC courses and how they contribute to the growth of autonomy. We will
also describe how the SALC itself offers numerous opportunities for learning, especially
through student-centered communal activities. We will describe the role of the LAs and the
techniques they use to promote metacognitive thinking in students regarding their learning
(Mynard & Carlson, 2012). We believe that it is necessary not only for students to plan and
organise their studies, but also to gain an understanding of who they are as learners, and
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reflect deeply about why they make the choices they make. A student who is aware of their
strengths and weaknesses, who has clear goals, who can analyse their own needs and
prioritise tasks, and has knowledge of which strategies and resources work best for them, is
much more likely to make progress (Benson, 2011; Kato & Mynard, 2016).

We will also describe the role of student staff and volunteers in the SALC. It is
vitally important that students feel ownership of a space which is designed for their use,
and so by providing employment and leadership opportunities, and facilitating the growth
of learning communities, we encourage their participation and develop their sense of
belonging.

The presentation will also give participants an opportunity to experience the
typical dialogue between LAs and students during an advising session. Advisors use a
range of particular dialogue types to guide a consultation, with the intention of having a
learner engage in reflection regarding their decisions and choices. It is our intention to
introduce the audience to some of these dialogue techniques so they are able to gain a
feeling of how to encourage reflective thinking in a learner. This will be done by means of
an interactive presentation with explanations of the rationale behind the use of the LAs’
dialoguing methods.

Lastly, we will discuss future plans and the directions the SALC will be heading
in over the next 10 years. We aim to substantially increase student involvement through
learner communities and leadership positions. Additionally, we are working to widen the
scope of learner training in autonomy so that all students are provided with some
knowledge of these basic skills.

We welcome comments and insights from audience members, particularly those
who are involved or have a strong interest in self-access learning and developing learner
autonomy.

References

Benson, P. (2011). Teaching and researching autonomy (2nd ed.). London: Longman.

Kato, S., & Mynard, J. (2016). Reflective dialogue: Advising in language learning. New
York: Routledge.

Mynard, J., & Carson, L. (2012). Advising in Language Learning. Edinburgh, UK:
Pearson.
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BB, FEHELT, 2L ORETED L D 2L ONERN 20N ENH &
LIZONT, BEx RS ETCWEEEET,
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Chair: Kikuchi, Hisayo (Aoyama Gakuin University)

Integrating Aspects of Active Learning in CLIL:
A Report on “German Studies in English”

Crawford, Michael (Dokkyo University)

This presentation will provide an overview of an elective course for German majors
taught at Dokkyo University. The course, entitled “German Studies in English,” follows
one of the main principles of CLIL in that it has both language and content objectives.
Learners are expected to expand their knowledge of the German-speaking world, but also
improve their reading, writing, listening, and speaking skills in English.

From its inception in 2010, efforts have been made to include elements of active
learning in “German Studies in English.” One reason for this is that since the course is an
elective, the students enrolled in it are there because they want to be, and are sufficiently
motivated to participate actively. Also, because the teacher of the course, the presenter, is
not an expert in the content area, it was considered necessary to create a class atmosphere
that fostered cooperative learning. Rather than the teacher being the source of all input in
the course, it was seen to be more beneficial if all participants in the class, both the
students and the teacher, learned from each other in a cooperative manner (Davies, 2017).

The implementation of active learning principles in the course has taken on several
different forms. First, active learning has been integrated into one of the main elements of
the course, namely student presentations. Working in groups first, and then individually,
students do research on a topic of their choice and give a presentation to the class.
Following the goals of active learning, efforts are made to make the presentations as
interactive as possible. This is done by, for example, ensuring that presenters use an outline
when giving presentations rather than a script. This leads to more eye contact, and hence
more communication between the presenter and the audience. Additionally, students in the
audience are encouraged to take notes as they listen, as well as to write at least one
guestion to ask the presenter in the Q&A section after the presentation. Students will use
their notes and any questions they have had answered to write summaries of their
classmates’ presentations (Crawford, 2014).

Another area in which active learning principles have been integrated is when new
umbrella topics (e.g., German history, German society) are introduced. In order to draw
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learners into the new topic and pique their interest, several different activities that involve
trivia have been employed (Crawford, 2004). Such activities are also used at the beginning
of the semester to get students interested in the course as a whole. Students generally like
trivia, and seem to enjoy competing with their classmates to answer questions.

Finally, active learning is also employed when students engage in the reading and
writing activities that make up the bulk of the time spent in the course. Rather than simply
having students listen to or read passages and answer questions, efforts have been made to
implement activities that require active participation. This includes a number of different
information gap and jigsaw style activities, both in pairs and in small groups.

After presenting specific examples of the above-mentioned types of active learning
utilized in the course, feedback from students gleaned from end-of-course questionnaires
will be provided. This will aid in highlighting the successes of the course, but will also
point to areas that need improvement.

References

Crawford, M. (2004). Trivia as a bridge to content in CBI classes. The Language Teacher,
28(4), 13-16.

Crawford, M. (2014). Tips for making in-class oral presentations successful. Dokkyo Journal of
Language Teaching and Learning, 3, 65-70.

Davies, M.J. (2017). The case for increasing CLIL in Japanese universities. Ritsumeikan
Studies in Language and Culture, 28(3), 195-205.

-21-



#06. AEHER
[£2=] (303#% =) 10:05~10:35

[ CANCELED]

-22-



#07. ARHEK
(5 3] (303 % =) 10:45~11:15
Chair: Satake, Yoshiho (Surugadai University)

Assessing ELF Knowledge and Skills in a CLIL Classroom Context

Nakamura, Yuji (Keio University)
Murray, Adam (University of the Ryukyus)

Generally speaking, the aims of CLIL are to improve both the learners’ knowledge and
skills in a subject, and their language skills in the language the subject is taught through (cf.
March, 2002). More precisely, the aims for CLIL can be explained in terms of Doing
Coyle’s ‘four Cs’: a) Communication: language learning and using, b) Content: subject
matter, ¢) Culture: developing intercultural and understanding and global citizenship, and
d) Cognition: learning and thinking process. (cf. Coyle et. al 2010).

When it comes to assessment in CLIL, the primary focus of assessment is on content (cf.
Coyle et. al., 2010). However, the language and content question can be a relative thing
within the classroom objectives. As McKay and Brown (2016) say that classroom tests are
typically used to assess what students know or can do in the language with reference to
what is being taught in a specific classroom or program.

One type of test validation is content validity. The content validity of a test can be
verified by investigating how much the test coverage agrees with the course syllabus or the
curriculum description. Unlike high school or junior high school classes, college classes
are not strictly controlled by the MEXT course of study guideline. However, it is
worthwhile to take it into account the framework of CLIL classes at college because they
both want to deepen the students’ understanding of the subject matter enhance their
language ability.

The MEXT course of study emphasizes the four components as follows: 1) A positive
interest and attitude toward communication, 2) Speaking and writing ability, 3) Reading
and listening ability , and 4) Deeper knowledge and understanding of language and culture.
The present research dealt with a college ELF course titled English and English education
in the age of globalization: East Asia Perspectives. This lesson aims to

1) expose students to several varieties of Outer and Expanding Circle Englishes
found in videoconference as well as in class.

2) raise the awareness of English varieties (e.g. English usage and functions) among
speaker scholars and in-class students
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3) enhance students’ language skills (listening, and speaking) through a variety of
activities
4) discuss and explore the pedagogical implications that may help students consider
how and to what extent they can integrate insights from this lesson into their own
autonomous learning.
By adapting the aforementioned MEXT components, the present author proposed the
following categories:
For the linguistic competence
a) the term-end paper submission (evaluation of writing ability)
b) the student-led oral presentation (evaluation of speaking ability)
c) the teacher’s observation of students’ group interaction
For the content aspects (awareness raising towards English variety and understanding the
subject matter)
d) the course evaluation (official)
e) the questionnaire (self-assessment)
The paper attempted to prove the content validity of this assessment tool theoretically and
empirically. Washback validity could also be verified by identifying their positive attitude
towards the variety of English.
N.B. This work was supported by the Grant-in-Aid for Scientific Research (KAKENHI)
(C) (17k03019).
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CLIL Materials Development for Japanese University Students:
The World Heritage Sites
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Is Self-Determination Theory Outdated in L2 Motivation Research?
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L1 Dialogues on L2 Learning Purposes, Beliefs and Objectives
that Generate Active Learning and Motivation
for Low-Proficiency Learners
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5. kEam

UEDE S BREERTOT 77 4 77 —= 0 VIR EOBRPAMIIE THeid
Ihic, FRIC, L2 FEHENSEEE Y — 7 RE BRI OWT, BIFmOxEh
THEEORFH 2 FFD 2 &3, Fiic 2RO ERRBIN R TP OE A LR RIZH
REDNE L ROV RFPAEOEE ST 2 L, REEHmM EICEIR L2 EE X D,

-30-



#11. BPREFER
(584 =] (307 %#=E) 10:45~11:15
[ Oxford University Press]

21st Century Skills for Student Success

Peacock, Rob (Oxford University Press)

In this session we will look at practical activities to help Japanese students from senior
high school to university level learn vital skills to succeed in English study and in a
modern, global society. We will see how “the 4 Cs” (communication, collaboration,
creativity and critical thinking) are essential to students’ development, and examine
classroom methods and materials to introduce these skills to Japanese students in an EFL
setting.
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#12. REHE
(564 2=] (307 #H=E) 11:20~11:50
Chair: Fujimura, Tomoko (Kanda University of International Studies)

Students' Reaction to Duolingo Language Learning App
in a University Setting

Isaacson, Jonathan (Tokyo International University)

The language learning app Duolingo now has a classroom learning platform,
Duolingo for schools. This presentation will share the results of action research conducted
and will show the instructor’s experience using the app with lower section English classes in
a university setting. A total of twenty two students participated, with all but one being
Japanese L1 speakers. There are multiple reasons for choosing to try this learning tool with
these particular students, though chief among them is that the app heavily utilizes grammar
translation methodology which the instructor believes to be easily accessible for low level
Japanese learners of English as it is similar to instruction many have received in prior
English classes, such as those in many junior and senior high schools. Another reason for
using this platform is the lack of level appropriate materials for the students. The students are
pre-Al or Al within the CEFR levels, which makes finding materials that are both level and
age appropriate challenging. The third reason for choosing to conduct this action research is
the fact that the learning tool as an app for mobile devices, which are easy for modern
students to access and use. The app itself has elements of a game, which is designed to
maintain the users' attention and increase their motivation. Briefly, the platform allows
instructors to assign two different types of tasks: point based and specific skill based
assignments. This allows for use in mixed level classes and encourages students to work at
their own pace in their own time. Duolingo also provides a tool for keeping all students
occupied with English activities when students are working at different paces in class. The
instructor and his teaching partner introduced Duolingo for Schools in their beginner level
university English classes, tracked students usage, and asked students’ opinions of the app.
Student point totals as well as their progress through the program was tracked over the
course of one semester. The students also completed three reflection surveys, in Japanese, on
their perceptions and use of the app. They answered questions about how often they used the
app, whether the enjoyed using the app or not, and if they feel likely to use the app in the
future. This is a preliminary study of students’ responses, which were mixed and changed
over the course of the semester.
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#13. B ERRK
[ 1=] (301 % =) 14:40~15:45
[(MX&tt 7]

TITF 4T 5 —= S ORREM: & R
— TOEIC®L&R T X AT D7 T ATHOIFEEIHEZHT

Possibilities and Practical Approaches of Active Learning:
Including Activities for TOEIC® L&R TEST

BFE &= (iKY
R’ OME GERT)
A fEF (BARKRT)
TR HHE (TATEGEFLET KAL)

X C®IT
AREETIIRFBEOHEIZIB T AT 77 47 7 —=V 7 OAEEHEEZ N DD 3K
Bl & R T D, FETET VT4 7T =0 T ETH) ETOREERE LT Z
RRBPFTE LTOHEEY | BREEHEICOWTOT AT 72BN+ 5, RIC, FFE
F-HOILBEFE L LTo TOEIC® L&R TEST (LL#% TOEIC®) ZHW-. H 5
(X TOEIC®Z#HM & §2 7 T ARIRBITD, T/ T 47 7—=v B0 EAL A
WNERBNT D, B, MEOFLET TR, MEMKDST-HTH, HEDHT
HEEMIZ, BRI, FEPIEGET D700 AT HOWNTHEE LT 5,

1 LRREHE LTOHEED | BEEHIZOWT

(2 73— =V OREBED ] EWIBADRD L, KFOREILL RN
2, FEIT NIEob] b0, 20 TEHREED ZRE LTk,
MBI 2 SN IR T I T 4 T T == T O 7 N —TTREN 5 F < ke
20, Ko T AFEYDIFREMEY ICEAZELS SR IMMEX 7274077
—= 7 AN, FAEENSOa AN, [aa=r—2arBNE DT otz
(FEMRPICSINCE o) THARGE CEm T 2 E <, MRS BRNIZOTHEED
ZELRELRT Do) IRNLREFRENEDZ LN hoTn] ThkAx BRI
N TEZ DM ONIZ R ENS LR L L TOREEY R KREUITH D Z &b
nb, Flz, WNFREGH THHEME =N IB LTS TIEHSEOT Y U —)
127 7 ANTHTFEDOWDWATEZ B, BAWIDH 9 FTL N, BnREE
EV B L CWAIEEIC, KFZEOHRICBWTHL oA TE 525D,
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2 TOEIC°Z#M L +57 T ABTF DT VT 47 T7—=2 7o
TOEIC®HZZE T H R DOBREINEY NA[FETH V. FIRFICHIEZME< . Wi 5 &
Wolo—FRETIE R, TI/T 477 —=2 T TOREEE LI m R, #i
ZIE, IEENE LTI TPartl 29555 Tt LA 9 1 TPart2 2B AWZROD 20 L
91 TPart 5 ZFH LA 5 | [Part 7 DIRILZFEB LG 9 | 72 EDNEERITIT - 7158
T, BENTIZEMAERRT 7o —F /A L,

3 FRESTOEHERTEE OMREIZT TORY A

T N—T ~OIFJEE S BENFE 2 RS 5 FIEIC oW TEmT 5, £7. 6
BRREDTN—THAEY | A R—=INT A TORNDL, TV IREE#RE.
TN—THZAFITANEEINDHIENCTE D, FENITN—TZLICE LTS
7 7 ANTOIEENL, @R - X7 « Z v —TTEE 2 A EGETIT o, Bz, Part
TOMBEEREKLD> THhDH, LETHDLN TWDLRFE Y v 7 7 v 7T S EBIE
AT, W, X7 - T N—TTEZHEDLEL, XHTOLAFOMEIZKS VT
V. 4O (tion, -ment) 23R L= HEHEZITH, IEFEZE L CEN
MMEWZ L Z2BR L, BEMIZFEEEZ MO DFELEND, A T A—THND
DR AT DO EBET T2 & WV D KEFB ARV, ZHIXZ 0 X 5 72594
IZBROF BT A XA TS, 7T AN TOFE L, (EEps 2514
THSLTHDL, IABNEST2E, 2D TBESbEEZ LTI b7
EWVIORFFBIZRY, ZOMFITHRKTHD, ZDXIIT, TA L TORNB->TWH
LD TN —T ~DIFEEWE T N—TF A F 27 AT, BEEE ORI
IZEBT 5,

B

KERETIE, 77T 47 T—=0 VORENZ &HHIC, ERRO =508 A1 5
B 5 S LS ERBEFIZAI L FHEOIGEM L ala=r—va ki
RETF AN 3 VOMRHIORD DT ERERET D, TO%, TRTERZXT
TOEIC®Z AU 72 & 0 Bk, 20 RAVZEIRBAD R & b3, A2k~
LI ZED T &ET2Ly,
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#14. ARIZHEET— a3y S
[ 1=] (301 % =) 15:55~17:00
als EHELTF (BEXP)

TV T—2a v EBIRCESILK T I T4 T T—= RO
WERE RIS PAR—F« I—F 472 FEHRALT—

Active Learning in Teaching English Based on a Facilitation
Technique: Using Whiteboard Meeting®

K HHE (EBEERERE)

1. 1ZU®ic
ARU—7 v ay7ORML, BRbENTZ7 7oV T—va v HEilfichorrruA
FR—=FK e« =7 4 V7% LESGEERI 2R L, 77V )T —va v O
SICE S PEERE OB O FREN L Z OISOV TEZ D Z ETH D,

B AR R EEOAMNERER TIE, TRET 2l & [RVEn ) & (3]
D2DZ3TTND, i, ala=r—va 258 - 8HOERIZIZA
YET 7 vary (RVIY, WA DULETHDH I EERLTWND, SiEaf
STEESCERESVD VT DAL ET I v a N EEEOE SHEOFEER
DT D, Tz, FREFEBFL, A X2 T 7 a il DERRZRWZBRL T [B#
ARER A Ty M R T T4 — Ry 7| %0070 [Ty N7y M 2170, B
EEROEEIZRONWTEY TS ERSS T LA TE S (Long, 1996), L7223~
T, FREICE DT R N—IEROFEHARE STV D, LILERRL, 20
£ RIEER RN D72 DIiX, FEER LD LV L NSO TR
WIEEI AT O MR H Y, ZOEDITIIRTA FAR—F « I —F 4 LV IORFLT
b5 (K¥, 2017),

2. RUA MAR—=F+ I=F 47X

RIA MR—=FK =T 4 7%L1X, RUA FR—=RZHE-T, BMEDOER
RT AT 4 T HED DRI - DRMREDHREOMED F Th D, 2003 FFITH
FAENWZIK RSO ES) DR LI, L7 7> U7 —F—I%, T4
YARNZZvay @) mE6 07y v )T —a Ol (b A s A
aFE, 2014, WEZBMH) % EFRIEA LT, ORL - ez o< b, Q&)
WiEE BT, @BARBAEFMCTEDRFED DI LT, AL F— L0
BT 2BEMIEL1T5. COMTETHD 7 7 v ) F—2—1F, MlCERICL
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RS EERK, FHEeEDaIa=r
— v a SEBORT, BB - AIER 2R
R LANDT R R &R, - v R A LB et )

To. LT, RbRRRREO DI, A 777407 & VET4h—vay
— T e A F g R/ e — AR JT A (FTEAL, - ATHEAL)

T a Y EHRNCHN LS, IRVERIA |6 7nr 76791 @D

A AT 7 gy Gi)
JxAF g (BEM)
TEAAL N (53T - BRR)

o > w e

AL, EROFMELEZE L TEWEAGR L, RIEBE2RO LB EHEI L
ThH D,

3. U= vav7Z7ONR

AR =272 avy7 T, UFOLICI= R UA bAR—FEHWEZARYA bR
— R =T 4 TPONWL ONDOEFEERE) (b XA, 2014) ZERERL, TOHEA
728 2 FIZHOWTHES, HEBIORE - AE - AR T 7 U 7 — 3 UHl
EEEL, £EM EFEADOKEZ ENCHEBNCXET LT 77 4 77 —= 780D
YRR EORMEZRHT 2 —Bc =N Th D,

(1) A BEB IO — L ORER

(2 ala=kF—rar- hb—=v7 (HOBEMNTE)
(B) 2= +HRUA MAR— FEMHEHL-E REHED
6) A—7> 7z AF a UEIEHLIERE LEWEE)
(4) BREMEARNLI= -« KRUA MR— FICELIEH

BE R

Long, M. (1996). The role of the linguistic environment in second language acquisition. In
W. C. Ritchie & T. B. Bhatia (Eds.), Handbook of second language acquisition (pp.
413-468). San Diego, CA: Academic Press.

RGUEIE (2017). THRIFEEZ X257 7 V7 —va vy OEM—FR T A FR—
R =7 4 V7% 05 L GEER ) [HABRREFRE 14 MAREE
fEek] 120-121.

HrAEWZ (2014). [RUA FAR— RTEENPEDLDLN GELAVIEEI AT v 77
» TTT ) N

HrAEWD - WREE - RFE—E 2014). 773 U5 —4—2bAH ! 65
DEMT &L 10 DT 77 4 ©F o4 ] fEHkEHR
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#15. 7—9av S
[E2ZF] (302 #% =) 14:40~15:45

BEHBIIRBITIBTIT 47 « F—=v T OWEEH
— I 2 —VAINEME T HFEFE ~DOEE O L EERBDOEE—

Potential of Active Learning in English Education: Using Musicals to
Motivate Learners Towards English Learning and Automatization of
English Expressions

WAL T (R
RV =2y a3y 7iE, WP . %R AT,

b2 ]

W CIE, S 2= 0 )b THRNER 2KV AA T RGERE 2 X 2
5 EEHIY S OISR 5, BHA TICHE D SRS O BRI 0 B A LT
MIREONFIIEENT 20, RETL2EHOZECLHIKE &I, B A 7 VAR S5
£ O RPGEEHE % BT ORI A 2 AOWFEZ IR 5,

OEVIIHBEFEERTETH D, HIZFOFET (A ve—TFEELD LI,
FEDHEIHWIC ZELTHSYOFIZ, KVREICERBLIND | LR TW 5D,
FLEEBEFEI TBEOL - L b REIRLEIT, TNERT L HEKT) Lidx [H
ROWEE | FFEFE ICREOET— NIy T 4 7352 & T, I3k E
MWD EBRRTNWD, HEHOERICHESE RELEHTESEFEOTE ) - H D
DPKRT—7 a7 ThHhD,

FENIX, FEHEEEZOT DRNEENLEND, T OLEMET, FEN, TFL
OB TH L FOFMHEEZADPRBR LT L0 ICAESAET L HRSERTERT S
HAEOBRETENOTEOFOESERO K ENZEI iGN Lz, ) &R T
WHZENHLLHONTH D, BEDEETIIUIEDHIRENRH LD THLIND,
PEEFE L WO SEORETIIRBOZ & MREDOHE L35G N2 L iEE
ZRBNCkESTDLEEZOND,

ZORBOFHET— T, [EELZR LR Lt &) B XIS D
EITHEGEZ LS EFATVNETLNWEES )bl Thb, F=ICH K
FEIIBRNS, EERITTERV, ] LEVAATLEICE-TEASETOEEEL —H
S, FEEECHR LR Ao, HEEAM 5 Z LICEHIT R > THLIRBREFFHOZ
LThD,
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LT TV D, AREORLWE X —F > F e LERERBLOERS) Th b,
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%516_&#%ih60

ﬂﬁ&Lfﬁ%ﬂﬁwfwéwuw?4f:—7~x—vay&in—vww%
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FHE LD WO KRBRZT 52 ENHFEERRDE,
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U—0vay AEIHEMIT. (944 - F7) THDH, ZOEMST 2017
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Db &, HETIE, TOBEOEEZHZNEA L, [ AL LOTE 2 fliK L LT
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VICERO, BOPEIIRHREZLEZARLIILD, BREF> TITEIL T
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#16. ARIZHEET—Y a3y
[ 2=] (302 % =) 15:55~17:00
A% AAWLEF (BHEXE)

TIT 47 == RRET DHEFEEED
Cooperative Leaning Activities that Promote Active Learning
REF AET R RY)

SCHBVERNT 7T 4 77— = T EHER LB TLk, BARD KR TIIRE
ECEDHIETT 7T 4712 L LD ERARREINTWD, 1 EE— (2014) 12L&
X, 77T 4 7 7= ZIFIHE FEOIERDHERITIEWEO L D (Type 1) »
5 XY EEEETEOREHNAR LD (Typed) D3 SDXA TR D, WIFEFEIX
Type3 D 1 D& I TWD, FEEE FEEFEOREE (BRFEE2ET) 1%
BN FEOEE LD HIRWVFOERET 5 L0 OISR R BB 2 b WnE E
WA I TV (Weiner, 2013),

WIFFE L1, FENEWE LEIRFE LFROA W, HAOELAE R L72an
SALAEDO BEO 7O & & HIc I L CFEEIE# 217> TV FREE D
MChHDH, TOIREOWMRE T, FAENEENTARLIEFZRNCRT2RB 2R/,
AI 2= a UROMBIAF L ERN MELZEET L RENLREBELETRT
HTEEBHMICLTWS (L, 2011), &iLiE, EOFS) EITHICT A ~CHl
NHEIREDOETTIERL, ZOLIREBEAELEEZ TV,

ST, RFACBIT DHEEBHEOBHIO—20, HROFTIEHORR HHFO
BEREEBLALHE, BAANE LTHDOERZE A ERIETDHZ ENTE, S8
N EEBITERICIEENZ L CWNT D AMEBTRTHIETHDLETHRD
(X, E ZIEWREE ERESE RV A D bORH 5, F2FE communicative language
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LD EH D, T, BFEHAETITaIa=F—2a VAFILOFHRNK
U733 CTdH 5 A3, Pritchard and Woollard (2010) (%, AF /L Sk, 9. #
BT RAZRTZD LTEDOAR VEEMR UE T % 2 S50 72 Be it RIS
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B OFEIITFELE D LOEENTL SAHDLO T, FHEIIKKERND Z &
2, ZOIODEBEABILHEALTNS ZENTE D,

L L7 B, BARDIERDFEFEHFRIEIZIEN T R FHEIT L - T, FERI
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BE IR
Jacobs, G. M., Power, M. A., & Loh, W. I. (2002). The teacher's sourcebook for
cooperative learning. Thousand Oaks, CA: Corwin Press.
Kagan, S., & Kagan, M. (2009). Kagan cooperative learning. San Clemente, CA: Kagan.
HEE— (2014). 727y 7T == S E BREFEE N T S L DR R R
Prichard, A. & Woollard, J. (2010). Psychology for the classroom: Constructivism and
social learning. London: Routledge.
KATAE . (2010). B/AFZEAFT : HARDEEfE L 51 DT K FHS: F+H =¥ HhR
Weimer, M. (2013). Learner-centered teaching: Five key changes to practice, 2nd Ed.
Hoboken, NJ: John Weily & Sons.
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#17. REHE
[ 3%] (303 % =E) 14:40~15:10
Chair: Kawaguchi, Keiko (Shibaura Institute of Technology)

Challenges and Possibilities of Group Peer Tutoring:
Practical Implications for Implementation of Active Learning

Kodate, Azusa (Kanda University of International Studies)

Across many tertiary institutions and academic programmes, there is a widely held
feeling that “whereas lectures and tutorials might have worked in the good old days, they
may not work so well today (Biggs & Tang, 2011, p.27)”, and it has led to promotion of
wide ranging educational reforms and innovations in recent years. Without exception,
Japan is also undergoing the challenge due to an aging population with a declining birth
rate and emergence of an era in which university places outnumber university applicants,
in particular. The reformation of the national curricula and university entrance exams and
the promotion of active learning (MEXT, 2017) are examples of tackling the situation in
Japanese context.

The group peer tutorial programme at the Academic Success Center at Kanda
University of International Studies can also be seen as a response to the challenge of
finding appropriate ways of promoting active learning in a tertiary context. The system was
originally launched in 2014 as a small-scale activity with students who wished to improve
their TOEFL®scores, and now has expanded, since April 2017, as a programme in which
more than 70 tutors* and 200 tutees* (*all undergraduates) participate aiming to improve
their TOEFL® and TOEIC® scores and more general English skills respectively. Group
tutorials are carried out in small groups with a maximum of four participants in each group,
and each group meets on a weekly basis.

Based on session observations and comments received from tutors through informal
interactions throughout the first semester after the expansion of the programme, it became
evident that many of the tutors were struggling with actual operation of their tutorial
sessions. In order to interpret and understand this situation more thoroughly and to
improve the programme, surveys were carried out with all the tutors and tutees. The survey
designed for tutors consisted of 29 items asking about their perception of the effectiveness
of session operation and their own tutoring skills and experiences. The one for tutees
consisted of 44 items also asking about their perceptions of the programme and evaluating
the sessions run by their own tutor with whom they studied throughout the semester. 39
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tutors and 110 tutees answered the survey at the end of Semester 1, and 33 tutors and 51
tutees answered the survey at the end of Semesters 2 in the academic year of 2017.

Whilst the results of the surveys suggested positive influence on both tutors and tutees’
language and learning performance as well as their satisfaction in part, it also showed a
strong indication that the programme is work in progress and that improvements need to be
made, especially with regard to tutor training. More specifically, this includes tutors’ skills
to facilitate collaborative learning and learning more broadly, their own linguistic
understanding at much deeper level, and ability to communicate that to tutees.

In order to address those challenges, tutor training contents and programme structure
were reviewed for reconstruction. As the first iteration, learning resources specifically
designed to help tutors lead collaborative learning, rubrics and criteria for observing and
reflecting on tutorial sessions, and videos which show sample tutorial sessions
demonstrating both desirable and undesirable behaviours/attitudes as peer tutors were
developed. Furthermore, opportunities for deepening their understanding of the tutoring
subject matter were provided through case studies and project-based learning.

This presentation discusses the survey results and the actions taken to address the
challenges faced by the participants in the peer tutor programme. Directions and
implications for future studies and application will also be discussed.

References

Biggs, J. and Tang, C. (2011). Teaching for Quality Learning at University (4™ ed.).
Glasgow, UK: McGraw-Hill Education.
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#18. AEHER
[£3=F] (303#% =) 15:15~15:45
A JIOBEF (ZHEIEKXRS)

FIF 4T G SRR
—T 47 N uRERWTHRFEE OHE—
How to Learn Grammar in Cooperative Learning with Dictogloss
A pifR CRIMM 22 R R 5)
HE E£E GRrEER)

1. IXCBIC

TIT 4T 7= R EREETERT LI, E0X 7760 EAD
D FEREDPHEEIINCFOWIR L TR 28D TIT < RIE, BEmAHIZIBVLRO TV
HHDTHAD, FH—FH - F_EHIL NETT 47 M a 2ROFMMEEZERk~ 72
BLEOOIIIE L C& Tz, FARIIUEFSE OUREZEE TR L, WS, #Hhfio
AR E D L, BERZEMET 22N TE T, ZTHORELRVER LR
STLEY, TIVSTFEEITE ) W HIET, 85 OIEE & CEEE AT
SHTZHWVWEA S, FEEX, 742 FZ A (dictogloss; Wajnryb, 1990) &9
TEENZIER L, TNETHRA R JATEELTCEL, 747 M7 rAEEIT Y R
7y MEBNZRETFEETH LN, E e, FERCABIIHEEEBZ S ES
V=W H R HEERL D, T4 7 M RELTHIBET, SCEMEITTOBEBE CHIEIE
HELTOEDHZEIZEY, MRFEOFIEDRLZHTLS b, AREKRTIET 47 7
ADPRFRINY SN2 NS RENTT 427 N aRAEEDX I IERLT 7T 4
T P EREETEDLON, FTNRED L D R A AERIIERH LT
LD, FAEDARX S Nt 5 Z LI XD AGEEL TV,

2. 5427 bZ v (dictogloss) & 1%

7 47 b7 v A (dictogloss) %, Wajnryb (1990) N42ME L7=, m#im7eT 4 77
—Ya ryOENEICH LESRERIEOOE S TH D, B THEDREWT F A B
. BEQAETEOA L — R THiA LT, FEHEIIAEZI 2B 6HL<, £ORAE
I, XTEZITN—TTH N LTCTFAMEE T L TCWIEIITH D, £l
BINZIFERDT 4 7T —2a DL I THHN, TOTat A THFEEEIZLL D
TEHEBERTDHIELICRD HEER AT AEEZ L LICERDEST-XEEE LT D
I, FEFIISGET) - BT iRE e Ek e e hEEBIB T 2 Lici b, L
b, TN—T TR EETT IR T, XOSFEERERNAICE L TR
WZEELE D £ 912 d, FAZEOEENREDSEHASIHEIZMWZE 2 AT,
HENDNTTIL, LEHAZITO 2L TE D,
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3. T47 bR XDHRAFEE

T4 M RAF MEADRFELEHF T2 A= T AFILESN T L—7"THERK
LIEXEEY BT EWS 2R ThD, ZOXRATFATOREDIT, FHEEIT
FRTTN—T"TH NI L THELEEITL L TV, CEETCIRFIZIE, FEERICZL
DAET 7 arynBI0  FEBFEIIMERRO T DICERRWBZITVOT AR — |
L9, HIRHIB Z 2BWRAWIT, Z<PECEAT LD THD, YAR—FL
Ho TXEEITLEIT> TN 9 BIZ, —ATIEB Ao 2RI ET 56
bbb, Flo, ZOBEBTOXECETLIT A A vy a ik, 7 7 AKICH S
DERZILIRTHENWEDH VT 7 ALTTEDL, 2OV @BlEmND S,
T4 N7 a AOETTAEERFIZ, WHETFE OR® TH D0 bEE (The
Sociocultural Theory) 2SI d EE X L9,

4. BEDa X Nyl

B OT 7 M7 mr AT — ROV IEY) OFLBEOHFN 5, HiRFE B LU
EFEICET b0 L, EOMmE S Lz, ETRETEIE, £2< 0%
BRI N—TC K BHECE AR L CHEMRRSER L T2 & Th b,
ZOFRTHHRIZ, —ATIETERDSTTHAIZ AR, KNEWHIILESTITH
ZETERTEILEWIFLBRN AN -T2 (B« 20— TEREDPEE I - 7=
DEES THNDZ BDPEREFE TL 20V IEAHIZIT D1 S D TRD 0T 7032/ T
7). Flo, WEFEIZELTH, KANEDT 4 Ay arzl L THRROX
W ZDERFRRONT. Bl 2 X EEFREIZ N —T"TiF L& O BKIZ, XEIZo0
TEBLVICHEDDOE ST, — AN TIOR3 2722 IO T EPRTES
DT, WNEARGDEBRYR LIRS FSBIEP AN E o THREFTLE), £To. T
€47 Mru AR ERD L, HECHETLZFOEWREVEIVRSTRL D
bR INT Bl SHDOT v 2 22 Xd, BRAR Tt LG > T SHFHIZ 0
IR VENI X ER THEE F LI, PR 6800007 E Z SIZMDFIRXE
GHZTSHEDE, T2 PR REEL TENS I EPRILD D ELE),

S 6T, BRFHIIEANOEE M T 2EmD 00K o5 2 & bR I (fF
TRIDIRINTEEELR KB Z S & FITHE L 7o /2 TTD, iz 6 & & 5o TEZ
FETWSTITRITZ, BL0o7E0, ot EDNIENER S EZo0HZb 720
FLE), ZOLI7FEORE Gid) 1%, @F OB ORI O TIE AR
MALNRNEDT, T4 7 MA@ UEBREEX, 77747 T7—=v7
DAYy RELTHMTHDLEF X5,

BE R
Wajnryb, R. (1990). Grammar dictation. Oxford: Oxford University Press.

IIARRERAY (2011). T4 27 b7 v R BRI ANT-5GEREOARME] TMEDIA,
ENGLISH AND COMMUNICATIONJ No. 1 (pp. 119-133)
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#19. EERE
[ 3=] (303#% =) 15:55~16:25
A BEXEE EFEXF)

FEE LAID R ULE IS DRI FERE
—H &R HEDOHKRN O

Japanese ESL Students Talk about
Cross-Cultural Conversation Class They Need

Rk CRATREF R « R EhRRAT)

1. LI

2020 FEDOHFLA U U B Z\ZANT R T 555 B BULRICRH ST 5 BB I3 ~
MEELE INTHVDENR, A LTRAYFOBEFIFEREZ M- TObHAADO AT =
==y a VRIS EIEE ARV AR D ARTTIT ) BEFEIXHARNTE]E
& > TLHEA, SUBLRER TES TIERW0A, BARANEE L RESRA T 4 7 DX
Bb ., FEOWHEB RN E ORBEFHO T LE I T —AND R0, H5E
B D% < K Z HOITECK D S S 2 FF 0P A Z R ICEm S T E 2%,
BAULH#EIS OB A KW E EFTHARANFEEFICE R L T2 720,
BREFIINECERYLEEOBAND ATl 2a=r—v a2 HE Lz
HARNFTORE 2 S78& L CORGEHE DIED 74 10 FRBR L TR, ZEM
2> 5 B 72 R RE V332 35T & PR R RERECE L CUIW 2y, S RlEszak 2 K 2 1A
T FEE B CURESCIGERE LR EZMML CTH boTe, ZORE, HAAN
%”%iﬁﬁm_£MT%5ﬁ£%@&m%ﬁw%®%%% XBI L., 5% OZ¥E
DFHEMEICE L ORBEFKE LTz, A ENIFEEBRO 7 4 — Ry 7 OFEM, L H
IPEIZ DOWTHR L, ERFEIEME BT HERREILS 2 LERZHFLIZ,
2. XIS

KGR T AT AERKRF 2RONERE S T ATH D, HE %ﬁ% EE TN

ER.ASRETHIBIEE2EBIO 7 T ARG 5, EMORZEREITE 1[5 TE

[ 30 [E], # 2 [ TR 60 Bl & 72D, FABITL 7 7 X 12~28 AT, 7L A A
AV RTAMIEY 7T ANOFEINTEEIL TV A, TOEIC #2% Tix 200~800
WLTH D, FFESBIFEHDIZ L THIEDAIEFIIRNDORFETH 5,

3. fZEERE

RETEINII~4ARBOXRT U7 2FLET5, BHEPHE LIEA 2GHOS
FEAR Y M, T U DT ERTZFRANK 10 [HFRE O T B, BoRiT
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HELTKRTTHREZID, MEORAT v FITRO 4>, [FiHGbE] 705 A
\CHLA AR T LB 26D, 73— DB EBRICHICH L CRide, 28], IHFRt) A
RNWTEZD LD FICH LR SRR, 3B, [HR) %iko B KRR SEZETHE,
WK U & SERICHAR AT, HARANFLOREEE £ 91E D ONEFRFFICE 2 D, 3
[, Tt B EBEOSmAEE L, BRREMEEZ N4 5, 2ERKDboT
i C. BT BNEOFTTRE LRI THIEK T, KL 7T 138+ 25 £ T
KT, BT RIDORICKD ATy MIBD, M, H7 TATIIHE2Ew-mHEBE L L
THELTWADOT, AFXy MIFANHF CHEBETLINEE LTS, £HRN
KEND G, FAEITEDNRRD 40D E— THB L TWD, ZHUTHEZAR DAL
FEREICRAE L L 9 1T, RIFFSEVWEZEWVW RN 2 WK S ITRE L TWAH AT
»H D,

4. HAKESLIEHE

B0 %o B ERIILL T O Y 7208, FEMIIRERCITV, 2 2 TIFHEE T
DFRITIZE D 5D, TR THEF) 5B THREE) CIT A K TR U bZZn s 5 THE
AKEIWE] 25T, [F&) EEOELR Y ) Mo J7) [RE5Y XA TR
FERFA O THZ 2 ) 270N TE¥E] Ty [Fhofivy) TEOERE <©
YRR A e TRZ T WCHEBE L CRFEEITY, 2ok [BUERH) TR
FMERL TS T=—E7 ) CRISUEEICOWTTEE T 5,

5. NS DB

FHAEORE~DBEIT, ZHEOBBREZENTBZFEIZZIGICEH > T D, ST
WRIFIZATO &, UTEROAESREES LT 5, 1O THELZEADKL, FERFO
JTGAEA—=NOWEB, IA T 4T DX NTFTRE. 7T ANOME LI NV—T DR
I, ZFFENZNT T AOME, R Zeiic s 7 AOHE &R A, HEL eh
N7 ZAORBER, AF v NNORBIEROME, B CORBLOFEE L IET) 70 558
NeEDOFX v v 7| FERFENFEL L T A N IGEMIER & OBERA, A%y N OLEM L
JGHRADES X a FEEEOIR TN LE LBEROLE DT U RT A Ha {2
IR HE S, AT IEERFEEEZ RS LR, #FEZH L2720 iz,
KR S D fFERR 2 BARIORIR L T< T 5,

6. RO/EMN
SRDOFE~OBERY AEIL. HSETRI VT A TRHREOLOROT, #HA
ORI BN E UDEE > TOWRWAREMEN & D, Z D%, FHE T THk
LTeERY T AFEL T ETH A ) Ry +OFE RITHA LTV, aff
AP U ERRL T LT SGEBFHEDOWNLIT I, BIORENVLETH 5, F-HE
FEORETIIA+50Th D%, WEELBERE L TT 5 2 &1, FEEP To
HEL B TITE T2,
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#20. EEWRE
[£3 =] (303#%=) 16:30~17:00

[ CANCELED]
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#21. RERE
(84 =] (307 % =) 14:40~15:10
A& HAOMSB (KEXEXF)

ERE R ARBICRITORFEN L DR R 2 AOHEEIEH

Synergy Between English Proficiency and Business Sense in
International Business Negotiation

FH iz GRS - REFed)

FrFe D Ehi

AR, B VR AGGEICME R T ODBER KENEEVR AR ZAD I B
EVRA B RCEEEYSTH, ZOEVRRA BT, EVRAY LT
DAEFEZERER LT UXRBARWENZROEAI 22l b AZiXZ D L 9
REINLEL EHDOSTNDEDIEAIN? ZOREHLNCT 572005 %
L7z, EVRABGTORBEORWEENR 5O HFEOLETES HAED D
WISHFETOD E A—/LE, EVRAMRIGERE CTES HARE « #FED E A —L
T, EDOXIREBEVRH DDA ) ) ?

MHEZHE L2 X HPADEE SN EVRA B AOFERITE L T,
ED XD RFERIRDONE, T —AREZT 4 —WIZT —ZINE L, BHotiaz L, £
TAZED O ED D ERECBERME A RN ERIR L T & 720,

MO B/

[EVRAAGFETOE TR R B R EIFEVRAGHE TOZNTIL, DX
RENRSLDEWLNCTHZ L BAEOHB THD, Zha: S HIZFEMIC
WD L T ~ORE GREN - /8 - Bfig - B%E) B TED [EvxrR -k
ADHBHA—N] ENVIBLENORIEEE, A—APRHENEERT DHITHT> T,
HERREICBIT A A—L e BV EOBEICEITHA—/LTlE, Fl—0EX
TFOEXRVICED LI RE VB IOEERANREO LNL D0 ThbH, AT
HEECHLIFENHFEEEDOF TCHESTNHAE VR AT ADEHOFKEEL | v
VA AMGHE R E THEDON TV DEA DI L bR TH L EREITWENE DT
T 5,

B

EURARBROIRNVFEIZBIT HE TR A 2 ADOFE—H WG E L B
FAWPBHERECHREINAE VXA « B ADHE— &\ D F—~ TERAIT- 7,
ERTHLIZLIEWRA
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1 EVRREBURLFIETVRRAL VI REELEICEBWTORREINDHEES
RO, FE b ETRALANDOLGE T HEDILTND D) ?
2 HLLEETHDL O, EVRAMSGRHE L HHE SR E COEH D FERE
X, FEENEEVRA - B AOEDYIZEBWTED K 5 RERER DD ?
EROFELFIA :

EURARBRO IR, HENGHRE CHEET LI EV R R -y R B
TR AN A B A DIV RRCREET A E R R AOEH O A2 TEE b
D THWT 5,

WERA IR X D KA « KB 6 AT, — AR 2B 2T, 227 &
MfEE I L7, ¥ A7 ONGRIL, JGEME1 50, EA—V T4 T 42760
2y (A HiE2 04y, HAZE1 04y, BiE204,. HAE104)., #L
THEAVEHDA A E2—THEAIZDTO B AEFEY RS> TiE-THH 9, X A
I DFAMEI.CT A D154y (YT 2 R EOMEANRDH D ERDO LN TNDHT A B)
% 7= TOEIC « TOEFL * D2 a7 OHCHEGFIIBEGRHC L ED D, X AT
DAA NI, EA—IN - TFAT 4T THD,

ZTONRITLUTOL Y704 LB THD, OFAIZE > THEMHRGIHHE CHE
KHELE A= 2047, @FAICE > THENRLHRE CTES HAGEE A —/1 10
5ye @QE VR AWPGHBRE TOHELE A—/L, QYT R AP HERECOHAEE
A—=NLD4FYDA—=LTHY, TNENENOH D A —/LT, WTNLHHETFIZE
FANZ L BT DHA—LTHD, HTEZHNTDOICE,. SEMESEICEY X
AR (DT HPEA~OBSE]) Bbh s,

NGO 4EYDE A—)VE, SEIERIIEETRRA B AD 2 DO T
BT LT, ZOX I BRERIGHTOHR T, A= FAT 4 7IZBNT, &
FERE) E E VR A - B U AOMEPHFIEHBIC, Z DA —/LO B ZER L T
<HEMZREDR L, MR %255,

FER L GHT

227 DEKZIZLTOEMZ LT, 50X FHEI Led 5, BRAREZ, £7
il 2 DB ATIZONT, EATREZANREE LT ERIO, IZIER CHNETHA
FEEHGEOM A CRIATDHZ EORBEIIH - Ton/p &L DM WERITEEXFO
BNEZEWVICT S, £1-. BAFBETIIEZADDIC, TNEREL L RBTE R
WERUTZE ZAIEHLD0, I E 72D, FIUTK L TE DXL L 7= D h>
WZOWTHEM L7z, EERCE I, BEIRERLEITEINE VR A LD
ETIETERNEEUTZRICOWTHERM L, &EZIZ 4 >O%m (lE i T
R - WG C HARGE - BV R A THGE - B YR AYH CHAGE) CEHAZ L
DR T HEICKETZ LR D IOV TE RSB Z HHISRRTH B o7, 38
KTIE, BELZ6 ANDT—RARZT 4 —IZONWTONHr & BLRERET 5,
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#22. AEHRR
(84 =] (307 % =) 15:15~15:45
A& HAOMSB (KEXEXF)

“LINE Study™—H FRJ723FE D
“LINE Study”’: Autonomous Learning
A el CROLEERER RS - JEH EREE)

ZOEREHRE TCEIFAEDOHMTELFHENTWEaIa=Fr—a 77
[LINE) ZfEA L, [GEA) & TAOH#EATREEZMITLIZVFA (N=104) )
EMBEST LINE 2 H LT writing i B L2 1 1 202 ART-72 (BLF, 2
A% TLINE study] & FE5S) 5 %779, LINE OF51% 3 2 5, %7 linstantaneous
7% communication | 23 FIEETd U | = D1 52 1T HLD MG BERFIC 255 2 FEBLTE 5,
b9 —oIlE TBEFR) &V O ARERHERE T, SERITFAED TBEF O FER571200
TS DEITEAZMHRT 52 N TE D, TOM, FAENDBRRON TR
(. XREF ISR LB L, N, D WIET— LR TR0 & W RNEfTE
BT EH D, 2017 4 4 A M W) [H5ED AT communication Z I Y 720 L9 5
AEL LINE O ZAT 7o, —mIEIZ, B 5 small talk OFFHZ 7228 T2h
Tl academic 72 955D LEEICITHEBACTE 2 LT L7272 2 [ H 22513 LINE
ORI writing R (IELTS £721%. CAE) % 3-4 J[IC 1 BS54, %
D% EERTA Corrective Feedback (Bitchener and Storch: 2016) 31545 &5 [LINE

study| #ZBRts L7,
[ Autonomous learning]

“Autonomous learning refers to learning in which learners demonstrate a capacity to
control their learning” (Benson 2011:124) & W\ 5 fi#gfR &2 X— X L LC, LT DY H—F
J T AV a rEHRE L, QL #E A HfEiL T Autonomous learning (X/F77EL 9 5 D
M?Q2. FETDHE LD, THTED X D RRE L2 b L, TOfRE)
ELINE study) A EZR LD TH D E LD, TOMME LAl L-HE L
fil72 DT A 5 H 2 Q3. L Tik~*7= Autonomous learning (LINE study) 2L % 57k
REJI[A) IXPTRED 2

[LINE study] OFEUTIEAD T A FHED, 100%55E T, %IFFAEOEEICHE
WE BICHEAT S E T, FIAITEREIIEETH 2V L, RFORED mEITIZ—EIE
B2, BEEREIFMSCETHEDRW, 20X A7 200 I2FiEe5, 00 7=<
IRVRFII S ATE D, RERIAZ2HIR & v, Las L, BARNIZHIgA D22 Wil (e.g.
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HE®D NPO HIKIZOWTIRR %) Dfa, iEE LI M e Ko RIiFHRS
P L7, TLINEstudy) O HBID 1ok, FAEICTZEOFEHZ2FITIE L TH S
I ETholc, WMIXTELRVELDOERIZISZ DL 28T,

[FH]

ZH5FIIBERD 3 KRFD 144104 4, B L TLINE ECiE—YI B AGEITHEH L
RN EEFME LTHEL TS FAEDRE Lo, AT FAEOTF - Text
EEEEMNTCHT T —b L7z (N=61), £ LT, S ADOHFHELD, LEDOES
LI R EDORMRE A IRIRE TR Lo, BRHITE R 51572 autonomy (259
HFE—H AL L, TIEBEICIT T (N=49),

[R5

HfEHEE & LTiE. A) BARGED TEER) 232 <, %G5 Tl illogical (Honna, 2012)
RN L, B) 30IE (Gifa, Kefl), FEIR, FEREOBRI ANEIHSZ &,
C) BWILE, FrZ 130 20words LA ETH D HDIZB L TIE I AR H A @ mnIE
WIZE Mo T2 () =6.42,df =1, p=.02), %I OK ) TITE R HE & “HRE L
v . D) autonomous learning @ key (%, FFE~OEWE L GERTOEBE R SEEIC
L AE L (2=-6.0, P=.00003) (k& Y TLINE study] O#:f77A5 aHEIC 72 B @1 3B
YN ALY

(BT 1]
Figurel |4 RIOWMEDONEEET ML LIZHDTH D, FEICE > TULC)NEH
L0 GEENE. 4 >OEFREZ I T H & 2hHA 7L autonomous learning & 72 %,

student

1.no fear,
2no failure,

3no worry,

C) Execution
student

student 4.no negative thought,

Given an 5.no anxiety
A) Desi opportunity B) Go ahead teacher
|e;meé:e“ts% and do it 1.teacher’s affection,
8! 2.linguistic skills,
3.skill for scaffolding,

4 provide variety of
encouraging comments

Figure 1. Autonomous learning with LINE study

Benson, P.Storch, N. (2011). Teaching and Researching Autonomy (2"%ed.). New York.
Routledge.

Honna, N. (2012). The pedagogical implications of English as a multicultural lingua franca.
Journal of English as a Lingua Franca 1/1, 191-197.
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#23. ARFEK
(584 2=] (307 %#=E) 15:55~16:25
Chair: Tada, Go (Teikyo University of Science)

Japanese Learners’ Grammaticality Judgment of wanna Contraction

Ito, Yasuko (Kanda University of International Studies)

Second language (L2) acquisition research has explored the acquisition of various
syntactic constraints by L2 learners, one of which is wanna contraction. There is a
significant amount of discussion about linguistic analyses of wanna contraction (e.g.,
Chomsky & Lasnik, 1977, 1978; Lakoff, 1970, O’Grady, 2005; Postal & Pullum, 1978,
1982; Pullum, 1997), but there is a very limited body of research regarding its acquisition,
both in first language (L1) and L2.

What is special about wanna contraction is exemplified in the following.

a.  Who do you want to/wanna advise?
b. Who do you want to/*wanna advise Mary?

In (a), where who is the object of the infinitival verb advise, contraction of want
to to wanna is possible (object extraction). On the other hand in (b), where who is the
subject of the infinitival verb advise, such contraction makes the sentence ungrammatical
(subject extraction). A standard view about this contrast is formed within the generative
framework, which claims that a Case-marked trace intervening between want and to blocks
the contraction in (b) (Jaeggli, 1980). As abstract principles of Universal Grammar (UG)
are believed to be involved in determining the conditions under which contraction can take
place (e.g., Chomsky & Lasnik, 1977, 1978; Jaeggli, 1980), researchers in the field of
language acquisition have explored the acquisition of this contraction constraint, that is,
the knowledge about where contraction can take place, in order to determine whether the
L1 and L2 acquisition is guided by UG principles. The logic behind the UG-based studies
is as follows: If a particular linguistic structure is not instantiated in the learner’s L1 (in the
case of L2 acquisition) and cannot be derived in a straightforward way from the input, and
yet the learner produces it with the target distribution or judges its
grammaticality/ungrammaticality correctly, it is concluded that the learner must have
access to UG (White, 1989, 1990, 2003a).

The most extensive investigation of the L2 acquisition of wanna contraction to
date is that of Kweon (2001). However in Kweon’s grammaticality judgment task, stimuli
were provided only with contracted wanna, and none of them had non-contracted cases of
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want to. Inclusion of non-contracted cases would be crucial in determining whether or not
the learners’ correct rejection of subject extraction is due to the difficulty in processing,
and so it will be taken into consideration in the present study.

The present study aims to examine adult L2 learners’ acquisition of wanna
contraction. The L2 learners’ L1 was controlled by soliciting only Japanese learners of
English. Japanese is a wh-in situ language. Thus, neither wh-movement nor its trace, which
are the abstract grammatical representations considered to be involved in wanna
contraction, are instantiated in their L1.

Ninety-three Japanese learners of English took a grammaticality judgment task
which consisted of 24 experimental items and 24 fillers, with a context provided as shown
in the following example.

General context: Audrey and David are working at a travel agency.

Context : There will be a training session for new employees next
week. Audrey wants to advise one of the new employees at
the session. David is curious to know who it will be, and asks

her:
David : Who do you want to advise at the training session next week?
QUESTION : How does this sentence sound?

perfect okay strange awful no opinion
SUGGESTED (Participants rewrite the sentence here if they have judged the

IMPROVEMENT : | sentence to be “strange” or “awful,” or had “no opinion.”)
The experimental stimuli consisted of six conditions: Object extraction, subject
extraction, and no extraction, all of which were presented with and without contraction.

Subject extraction with contraction (e.g., *Who do you wanna advise Mary?) was the only
ungrammatical condition. The participants were divided into three groups according to
their English proficiency as measured by the cloze test: High level (JPN-H), intermediate
level (JPN-I), and low level (JPN-L).

The results showed a proportional increase of learners who were correctly
differentiating the contraction patterns and the decrease of those who were
overgeneralizing the patterns over the three proficiency groups. This suggests that a
developmental pattern among the L2 learners with respect to the contraction constraint.
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#24. AEHER
[E4ZF] (307 #%=) 16:30~17:00
e ZHZE (FREFEXPE)

FAT 4T AR EDTDOGFEREROEEN &
TIT 4T T —=v T & - MFEEMAEDR Y E A

Scaffolding English Writing Skills by Enhancing Recognition of
Parts of Speech Using Active Learning

R SR (SELFEERE)

PEEAHREOHR T RETIHILODOHERTHIAL—F L T L T4 T (LTI
FERO S D IGEFEHE XLV, FRCHIE DR OFEZICE 5T, B CHEE
BN, RFESEICAI> TRy T U ABMBINTDHE NI X AT NRE L END A
[ A 747/{ VAN E, T EICTAT 4 TIE, FEE DAL
Tl TV APRBICRZ D TREND 2O, FEHEFEOEMNGE T &2 Df-E
RO BIZENSD,

VEA, ERRKFET, k. ik (TOEIC®500 mARilDFEEE) 2747 «
/7 EIRELTWD L BEEO GRS TE TV N EEENRLZ N L %T“FW‘
Do il I E DFFERETHTEE L TCWDIET OHEFHETH 573, EEEIZI
KFAETYH, FEREG ERBFIOENNDN SR, 4 & RGO XFINTE fotb\
72 EORMERERZ TWADFAENE L | ZOREFUEIZH > TIE LWIEF CHEE

WD ZEMTERNVFEENRZLIND

Z OWFFETIL, jt%ZEE@JM%%E I IATIAT AT HAT i LT B
e BT AMENWE AT L. F D% 2FEEDOT VT 4 7 T —= 2 T K D L }‘
VIWEATST . BEITAT A7 H A7 LU T, BIBIO T A7 4 7 & igd
5 ET, i KU VO Z/EE LT,

TP EEICI > TREZ RS RU L% 20 Rx3 1y MTo7z, & H T
BLIh, XT AT, OL O DRHGEZHA, 0L D BEHEEOMFLZEZ D &0
IRT U —7 % 5 ATV BUERFH O TV DO BFED fhEil & 1E L < FET 5
ZENTELNEF - To, MREINT D&, FBRICELEINZ D 2 &7 LICHR
FERMHT D Z &N TE, A B L ADHLE S 5 720 Neutral suffixes O IEfEZRILE
Mol BREEZMNTHBICGERNEDY, HhOAXA ML ADME AT D
Nonneutral suffixes O IEfiE=IZIK > T, Lo T, #HEFZZ 2 HF5%. Nonneutral
suffixes 23RBS B DFEBRIEALLT 7 vy b OBEIZHEE OEEZ AT T
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WS LR B D Z LD,

AT, X OZEMITE Y 72 i a2 AT 5 R V& To7-, Sl KUV,
TOEICL&R D/ 38— b 5 ([ZHBE S N5 E /SR MO S A ER O KU v
ZfEf L7=, TOEICL&R D/ %— k 5 TlX, ZeMICIEIRE A5 1E L i 246 A3
HEEDZ S HE S DM, 1K 20 B OS—ZX TR TWVD 2T IR W T 720
72, 4 DOOBRIE O HEFED ShER &2 BHF I HBI 32 A% L & AT R X 0
SADRNEEDYIM N LB I2 D, ZDAFNERES 2 TIAT 4 ZICHIEHT 2
ZENTEHDOTIEEE 2 7=,

F9. WG EFHAINDME O — % 13120072 RV EHAWT, %8
H—2 10 T ODOMBEE K B BFE Lk, XTI -> T Ok 0 BRI EFir,
O E D PHARGERZHANEIZEZ DMEET H, TDbE, 13 DNRXE—2 5T UK
PRS- REE RN T, X7 CEMEZOHEBAZMHR LD O Z LI - T, M
Bk MEFE R BLDIC LTV o T, FUJLE, TTOEICL&R T A FEIEP a b
AaTRBTH RY V) @R rE e L,

RUNED T AT 4 7T, SaAOREWVEEICHY . ELWGETE YT
VANETDH LI TV, RUARNIMFAORIEZ ZGATEE T U A eE
WTWAED 75% N IE LS Wiz fliz b X 51/, UK S LG hEz
AL, STENRMETHLIZ LEEHRTLE, ADEETHI LN TE,

YL BTN G | HERFAIC X D E 0 BT & SUE & OBk E N F —
{EL7e RU AR, SFEEOEE AN THY , T4 7 4 7 A RITHhRB &5
TEMEETE, FRERNRINADBRIZ, 77T 47 7—=V 75200 ANDZ &I
KoT, R THGEARE T U AZFICH L THELZ Y | IRFFRIN O EFRE %
Bolo 0, EfROBHEFH LoD T2 LIk T, IV HIETHREVGE
HEOEE XD Z EN T,
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#25. AEHRR
[85=] (304 % =) 14:40~15:10
AlE WHREH (REXKFH)

HARARZEDORMBEZFZORR L HE
ERMMES I ORI ¥ U 7IZE ST 50

The Gains and Challenges of Japanese University Students
through a Long-Term Study Abroad:
How to Connect their Outcomes to their Long-Term Career

R R GRPERT)

I, 2 ORFVNES - Bl O T 0 77 MRV HATED | ZORERES
IREHZ HET ORI TETWD, — T, ZRETOXRITHEIL. SiERe
WZERZY T oL | 23Ul E R %2 & TR TERE L TR0 | W
ARG TOMENRD RN & e, REIEPAICET 2MRN DN LR E ot
bR ST\ 5 (Kinginger, 2013)

2!{4?3?7"21 AXVAORFICVFMBFE LT RFAESAN, 1) AE—F 2 THE
71 (FRIZHRIGHE) . 2) FEEE L MR S5E~D B, 3) A4 XU 2fb~D
WIS E WD BRICEBNT, EOXIZELIErEZFHELZDOTHD, 1) I
FEEES). 2) Fala=F—Ta vHe ), 3) TR ULEEIIOEESRED 1 O TH
D, AFERTIE, Fr22) &3) ITEREY TS,

F— ZIEITEE DT —Z % GFH3 % triangulation D FiEA L D . FioTF —X
BN LT, 7T— X WEMEIL, 4 XY 2 TOX—2 1 BA4AKF (2015 4= 10 A) »»
HA—L 28 TH (201643 H) £ TTH D,

O FAEBALAIF LK TR TOT V7 — b

@ 3HLE (¥ —2 1 BbARE, 24— 2 2 BAMARE, X — L 28K THE) TO, A X
ANFFEGEE & ORFET— 4

© Lttt EEHELOAARBFETORAL A FEa—

DOOF —F 13 W OEEHB Ty 7 7500 RERET 57201247
oz, 54BN IELTS6.0 LLEOREWSEERIZHFT5b 00, WA TO™Y
FEERIZARINHD TTH D,

@DT =21, &b b U EMEEE & 5 RERE L/ EN R T — 2 &
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L. fA—DAFYANEA L Z 2T —IC LTz, ZhiE, BIESLDHEZES
2T 5 LRRRC, ®ABREORAREZR-E2 CHEENICTS) 2Ltk &
%@E%@ﬁh@$T® SINE DFRFERRE IR ELBRET D120 TH 5, HMHEHA

T, BEOMRITR L, EAEE LTV B EHZRGEEN D, RENTORRESCA
%JXHAA®ﬁm&&@ FENHNZ AR OBV S BT,

BARM 2200 5iE & LTiE, BERE2) I L TiE. 3EIOREEE & O 4
CC, it (GEahaai & HatREH) & aaithE (HEMEE 2Dy —7 =0 20
MR 7R EFE~O M) N ED X HITE L Te i E ot LTz, SEREEEE & FIEREE
SEE M OREETIE, BEEEEDA =V T F 7 B> TERMZITV, FIEREEEE 132
MIZEZ DM H D Z & BRHE SN TS (Long, 1983) 23, AHIDT — X Tlk
3EDOEFHEZW L, WEFED/NT LV ANE S BAL LT Z2 ETHIE Lz, £7o25
~OFEMBI 72 S ECKGEE & OB &) Ml 2 5%, B Long D#T HiEIZ
Nz, Fujio (2011) ®FEFT /VIZH-S X Interpersonal strategy O H & 7581 L7z,
Interpersonal strategy & |3AHFDIFEFEITHMANIEHD > TN DDA T T V—
T, HWOH (reactive tokens) CHHFDIEF ~D = A | (assessment strategy) 72
ENEEND, ST OFERE LTI, 1 AOHWERE D KRB ZHIZHE R E b %
ALTEBY, TOERIZOVWTHARBEEROHFTELET S,

F723) I L TEL BINE ORFENE &8 U, BSUEESOIREZBIEE LTz,
SIS » Al LIRS T A XY ROAEIRICH HRREREIGTE-EHBE L

TWDHEDD, HENOIN—T T 4 AH v a s TESTERNI LA XY
ANBREREEIZGE LT S W2 L2 ER  SMMFOIEROMEE LT ER-T
B BROKE T, FEANIME L R HIPHES, WFEROMR L IHER & O HE
FL, ¥ UT~EORT T DI ONTHIRET S,

<ZFE 3>

Fujio, M. (2011). Communication strategies in action: The negotiation, establishment, and
confirmation of common ground. Tokyo: Seibido.

Kinginger, C. (2013). Social and cultural aspects of language learning in study abroad.
Amsterdam: John Benjamins Publishing Company.

Long, M. H. (1983). Native speaker/non-native speaker conversation and the negotiation of
comprehensive output. Applied Linguistics, 4, 126-141.
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#26. AEHER
[85=] (304 % =) 15:15~15:45
AlE WHREH (REXKFH)

INEREERREEDaT s arsvB T A EHSHoT
— R ERAER R L SR OFE—

Core Competences as Elementary Educators of English:
Research Findings and Implications

WA & LB PRk )
OAE B CH Bl A 2 e K

1. IZLoic

2020 HFPEO/NFERIFEHE OAREANIZIT T, a7 « AU F 27 500
BIEEER EORIERF 2 X COBITHIRIMER T 288 EORITR E, Hx L
EfENENODOH 5, —FH T, LOFGERRER L, FRIE(E, FREE, TR
BREHE, ALT, MBAMR EZHETHY, HOOEE - BN —EL~LLL R
R S, HEOENEINDINE I DI HETH D, Z OFBEITTILT 5 7=
DT, AL TIL, HEHERNROISFEAEIOR— ~ 7 + U 4 (J-POSTL) J JACET
HE RIS, 2014) O B ERHiliFtil LR & LT, INFRIGEfREE OB Y -
W, $7bb, a7 - a7 RAEREL, J-POSTL O/NERIR (1J-POSTL
T L AEY—]) BT A EEEREL TS, 2017 12 J-POSTL @ B CLAF
FLERSC 180 THH & LI, [J-POSTL =L A v 4 V) — | HCOiHfirtidh SCH % 167 THH
ZBR%E LTz, HRERORRIZ, NERBAB I T 2 mUc LM E iRy, A—
N X2 ERIER, MEteSiko 3 B CiThohic, 3 Bt i@ U CTHE~ 90 44k D
DO & FEE B o 72,

2. ARFEEROBMLFHETIE

AFEFRIZ, PR LI EREERIC, REOHMGGRRE TR E T, /INVEREIGRE
BIEEPH AT TEBLMERH LT « A BTV RAERET H2DIT, K1
H~3 HIATo - ERMBEHAEORKREZME L, SROMELHEI L ZHHE LT
W5, SRIOFRERIGE, /N HOEEEEZZRE L, NER L PR EGEBE O
AEEA L WA EEORT (AFH560 14) TR 2HEEHERSYETH D, EM
T, BIEEFOREME, BXO, 167 OB CRHMEFLR STHEREIZ OV TEIE 2 KHH L
7oo BRLIRUTDOWTIE, BIGRIRE TREE T, BEADHITHT TR LEN
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HAHMEENIVZEIL T, W) 50T THHIRENIE] 23, TEPE5E
HE RV HHWE THEr e 22, TWETEZRW] HH5W0E THED
BELTIER | (THRGGRAE CESRTAICIT BN H S| bEte) 21 & L= 3 B
TEZ:halz,

3. AR R OB
HER T — 2 LTI R RN T, AR ROMEIILLTO®EY Th 5,

F1 [EEIOEEGLHEEK
[\ 3 90%LA 80% 1 70% % 60% % 50% & 40% 5 30% 5

TH H $ 29 36 37 32 23 ¢ 1

#2 HRIEZEOREEG
#E HERE | Bk | BaREE | SR | REEEE | SR P Aif

=% 3 86.1% 74.5% 71.4% 80.1% 78.3% 58.3% 68.3%

#* 3 FFRIEO TN EE OFIE

H AR | EEE) | BI<ED) | BeeEE) ik i Xt
EE 87.7% 73.8% 79.2% 64.3% 71.4% 67.6% 69.3%

&4 BNLFEOTERRIE OFIE

H RED [ 7uv=s b | A=r7xV 2 v=7F FeTE S
A% 3 63.1% 63.5% 46.2% 61.9% 55.4%
4.

F 105, 70%LL Lo 102 TH B BB TOD J-POSTL [ F5EHEARFEMR] DRl Sk
(ZHERQVCECT D 2 E AV L7223, 2D 2/ NEREGRFEOFLR ST & U CHREET
L2 LIS HICHENRRE L EbiILD, £7, K21OHIC, 4ERESHKOET
BUAZBE D D HRE L, TEERRT V] OEBUCEDL L B EICHERH D, T
L IR TTI0% A BATWAD, FONRITFE I TRTEY, THER)]
KA-DOFLIRSCABBGRFRICE EN0V, RIS EFEONKEBET 5 &, [§E%5]
(3t & & BICEBGRE CRERTLIR L EZ R O MERNH DL, —FH, 41, 8B
SEFE] ORENERE TIRES NNV EERBLTWD, LML, HEFE
DY, KO, INERREBICBIT 2 EEHEORRLZERT DL, BAGREDORE
FEOEMSENRDEND, HiZ, R—br 74 V4 G- EHETITT 7 AV
ﬁE@@ﬁf%W WIEH STV D BN L)) I T 2B 2 RO D LEN B 5,

B OFI SO PIIFEEGRE CTOMAEREENEEN WD EEZLBND,

<AKHFZEIL JSPS B 16H03459 Ok 17 7= D T3, >
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#27. ARHEK
[5£ 6] (308 H=E) 14:40~15:10
Chair: Okugiri, Megumi (University of the Sacred Heart)

Discrepancy Between Teachers’ and Learners’ Preferences of Oral
Corrective Feedback Types

Sekine, Yukihiro (Kansai University; graduate student)
Sano, Fujiko (Tokoha University)

It has been a significant issue if and how learners’ errors should be corrected during
interactions in a communicative language classroom. Since Hendrickson (1978) stressed
the importance of correcting errors in the educational settings, a lot of studies have
examined the effects of corrective feedback (CF) and tried to identify CF types that lead to
learners’ uptake and repair. They invited participants from immersion and ESL settings.
These language learning environments mean participants were learners with high-level oral
proficiency. Moreover, the studies of this topic have only explored how effective which
CF types are on what kinds of errors. However, no studies have examined how learners
perceive CF during oral interaction in the classroom. No studies except one, Loewen and
Nabei (2007), have focused on intermediate level learners in an EFL context such as Japan.

This presentation aims to exemplify a discrepancy between teachers’ and learners’
preferences of oral corrective feedback types. Specifically, it compared the differences
among responses from different proficiency-level groups. The result indicated a gap
between what research to date exhibits and what the participants of this study showed.
Moreover, there appeared differential tendencies among different proficiency-level groups.
Therefore, this study addresses the following research questions:

(1) What type of CF do the teachers prefer to provide?

(2) What type of CF do the learners prefer to receive?

3 Do the teachers’ and learners’ preferences match?

The study implemented two types of measurement tools: interviews with teachers, and a
guestionnaire with university students. A total of 93 teachers and learners participated in
this study: 3 teachers and 90 university students. The interviews were conducted with the
three experienced native-speaking teachers who teach oral communication at a private
university in Japan. Their teaching objectives were fostering students’ communication
skills, such as discussion, summarizing, and oral presentation skills. The teachers
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provided information about their awareness and preferences of CF types. The
questionnaire was deployed in intact classes of the three teachers. The students were in
their first, second, or third year of study at the university and are studying global
communication or English language as their major. The students’ English language
proficiency were around 400 to 800 over in TOEIC test scores. The students completed
the questionnaire and chose the best and the least ways of receiving CF in their oral
interaction in the classroom. The collected data were divided according to the levels of
TOEIC test scores and STEP test scores.

The results indicate discrepancies between what teachers prefer and learners prefer to
receive. Furthermore, frequency distribution disclosed differences between higher-level
and lower-level groups’ preferences.  Surprisingly, lower group preferred to receive
explicit error corrections although research to date identified recast and prompt as ideal
teaching strategies to foster learners’ linguistic accuracy.  However, as literature review
shows, higher group preferred recast in their communicative, interactive moves. No
groups chose repetition as CF.

This current study concluded that learners and teachers differ in their preferred types of
CF. Specifically, learners with lower-level English proficiency tend to prefer explicit
corrections as CF during communicative interactions. They may not perceive explicit
corrections as interference of communicative moves. Rather, the students may wish to
improve their interlanguage.

Finally, educational implications are discussed to promote instructed second language
acquisition in Japan, such as needs analysis, assessment of learners’ English language
proficiency, and decision-making about which types of errors and when to provide CF.

Reference

Hendrickson, J. (1978). Error correction in foreign language teaching: Recent theory,
research, and practice. The Modern Language Journal, 62(8), 387-398.

Loewen, S., and Nabei, T. (2007). Measuring the effects of oral corrective feedback on L2
knowledge. In A. Mackey (ed.), Conversational interaction in second language
acquisition (pp. 361-377). Oxford, UK: Oxford University Press.
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#28. AEHER
[(66 =] (308 % =) 15:15~15:45
s kR REREIKXS)

V¥ R—A T s b—=UTREBITS
"SRG S BE L BAROENEL

Shadowing Training: Qualitative Changes of L2 Fluency
Markers and Rate of Speech Reproduction

M AEF (BBFRERT)

VX R—A T LI EFREBERDOERENTE L BHAET HIETIEEIT, 2
ifﬂﬁkﬁwHﬁkbf%ﬁéhf%tﬁ>ﬁfiﬂ$@%;&¥ BT HIE
IR EAINTWD, Joigk WCBITDY Yy R—A 7 hb—= T O%MEE L
<. %:i%(Lmi%%ﬂ%@ﬁﬁmﬁﬁuiéUx:yfﬁﬁL%L2®%F
kT — &~A~X®%%%%%%¢®§%m’;é%ﬁ%fmyf4@ﬁhﬁ
L DR THRIESNTND, LL, ¥ R—A I R0nic L2t (AR
—X 7N 1\ EICHEN S Do TIEE 7+ Vﬁﬁn#ﬁbh’(%@b\ A
MRETIE, Yy F—A 7L L2mGIICERL, ROy R—f 227« FL—
=R D EOREROEAN GG S 1A I ED X DIZEE L TWD & 0T
L7,

RS S OWFZEIC R 5 BT T /L & LT Levelt (1989, 1999) D pEH EF /L
N5, Levelt (ITX AL, NBEOSFEEHITIEIC 4 SOEEEZFEH L TS,
Ee RV (S %(®MWWmWJTH%§ﬁ¢5#%K Fé%k%%
(Formulator) | T i)‘ VENLFT AT 7 EALT, §EHE - k3 — NMe,

e FiHHa— NMb - EFa— NMeL., lFAEEEE (Articulator) T%‘éj’nnﬁ%ﬁof
%%L%ﬁ%ﬁw\%%lfﬁa%ﬁ&)/ﬁj 457 (Self-monitoring)] THEGEE L
tmﬁmﬁﬁé%ﬁ@é%%mﬁé FIM (2012, 2015) 12 LBH &, v R—A
7 hl—=u 7% TSR [FHZEEE |, THCE=42 1V 7| OMiEL R
m#%@%#%a&mbfwéo/%% AV T HBOIRT Z L TEFROME F
B ) ZHENICIT) 2N TEDH LR, 2O LN SFEEE T ok X
ERZDU—F T AEVND [FEAL—T | OFCERD, THRLV—T %%
FRNMHEZ D X 912705 2 LI & » TEHRESSUEFE RO N0 Tt (LM
SN, EEEHOBORA A LIT v ary~0T 7 205l BEb S -8
B R ROEHANTEL L2 D, £, Yy R—A 7 - FL—=27OD
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B, SEEOED IV N—P L EBOIRT ZE T, AZ NV LFa s Nch b REC
BT 2 EFHMT —F—_X—AREH SN, BEREAMRTOBE L E XA T ¢ 71
FERLT YT 4 ODEIFIIEN D EERXDZ LN TED, DFEYV, ¥y F—A
J e hL—=U ZF TR 2O L0DRWR 4T 4 TITEWEFIC L DEH ) &
ARRICT D LB BND, £l Y R—A Y ZIEHOHA L FHCH Y OFH O
HRE WD 2EMHEZFATT L7200 AZFZAME LTOHOE=4Z Y » JIHREEN #&
AbidE LTS,

AAFFED SN NL A ARO RN O TRROKGFE L~V DL RAE 16 4T, vy
R—=A 7« bL—= 7 HOHERE (MH - BA - KK - RUA |, 2010) Aff
HLZ2Rb, WHEHICESD Y Yy R—A 720 LT 90 €IS Lz, f#E
DOF2ZE1L. (1) First Listening (5 47), (2) Bottom-up Shadowing (10 473), (3) Performance
Check 1 (10 47), (4) Vocabulary Check (5 47), (5) Comprehension Check (10 43), (6)
Grammar Check (5 47), (7) Parallel Reading (5 47), (8) Top-down Shadowing (10 473), (9)
Performance Check 2 (10 43), (10) Repeating (20 %3) DA TV, R/ 5 v+
—UEFRE U, BET A~y RRUfTEORY a2/ LT TV, 2IE IR
D CD Z 723 RN E721E~7 THF#E & L7z, [Performance Check 1 & 2 |
DR P §k3% 1% Windows ¢ Sound Recorder % i f L 7=,

V¥ F=A 7 == T OFNGSH EA~DORR EERIDO Y v F—A 2 7D
FARDODIZHG SIZED > TN EFRD =0, Oy R—A 7« A%
NTANEQAE—F % F L—=" 7 BifA] (Pretest) &#& 71 (Posttest) (217>
ThHW, G S OEMELERTE LTz, DYy R—A 7+ AF LT X MMIBW
T M1 HOEFEEME Y Y R—A 7 L Thbol, RICEESINV Y R
—A 7 EF A2, T (2005) (ZHEWEHEIC T, HHEI S LICEMRICET ST
HMEIMEHR L TR LI, QAL —FIXL1 RO T 7= T84 500G,
“My Hobby” [ZOWTHHIZ2 A —F = LT bote, AL—FF—F—|%

(EE - TR - TECE®E=2 U 7] TR ENOWEIZHS T THlr Lic, &AM
DI TIE, AV —FBhatk 30 M OFEF 2HH LT, FREHEE, BEOR S,
R—=ADEE, 74 7—0RICB T HEZF Lz, BWROSHT CTld, FEEH
U — %t U 7 1 (readability). English Vocabulary Profile z £ f] L CTREFE L~V DAL
AT, BEE=ZY U7 O0HICiE, BCBESEVIELOBEZFHE LT, £
7o, Vx R—A VI HARLBGSOBEEERZEDLI-OIC, BETITHo -

[Performance Check 1 & 2| D EEF ZHH L CTHAEROE(L bR LT, 22T
DI 7 BV EEFENT Y 7 b TEFELE] 2L TiTo7e, £/, =7 &
IVt 2RI L CHREZED AT, ks RITBRRN TR T 5,
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#29. EEWME
[ 7 =] (309 # =) 14:40~15:10

[ CANCELED]
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#30. REImE
(567 %] (309 % =) 15:15~15:45
Chair: Suzuki, Kentaro (Kyoei University)

The Effects of Different Learning Conditions
on Vocabulary Knowledge

Kawakami, Mutsumi (Tokyo Denki University)

The Ministry of Education, Culture, Sports, Science and Technology (MEXT) has put
pressure on English teachers to seek better ways to promote four skills of English in their
student, emphasizing productive skills. On the other hand, English learners in Japan tend to
traditionally memorize word meanings by using lists, written and oral drills, and flash
cards with little opportunity to use the words. Explicit vocabulary instruction seems to be
paid less attention than grammar because of limited amount of class time. Many studies in
L2 vocabulary acquisition has shown that number of encounters (Waring & Takaki, 2003,
Webb, 2007) or retrieval (Folse, 2006; Laufer&Rozovski, 2011) of the words is important
factor of learning (Waring & Takaki, 2003). However, multiple encounters of a word are
possible only if learners are motivated to read extensively. Furthermore, Noticing
Hypothesis (Schmidt, 1994), Involvement Load Hypothesis (Laufer & Hustijin, 2001)
support that less efficacy of learning vocabulary through merely reading without attention
to word meaning and form. In terms of instructed second language vocabulary acquisition,
focus on form during meaning focused activity is beneficial for vocabulary learning(Laufer,
2005). Research over the past decades has demonstrated that collaborative learning during
tasks can facilitate second language vocabulary acquisition, contingent upon focusing on
words through learner interaction (e.g., Kim, 2008; Swain & Lapkin, 2001). These studies
use output-based tasks that enable learners to focus on form to complete the task, such as
text reconstruction tasks and picture description tasks in pairs.

This presentation describes an empirical study that explores the efficacy of a
collaborative two tasks on vocabulary acquisition, namely dictogloss and fill in gap activity,
which is typically employed in many textbooks. Beginning proficiency EFL students in
Japanese university participated in this study (N=82). An experimental group (N=31)
performed dictogloss, in which learners are asked to listen to a passage and work together
in pairs to reconstruct the original passage. A comparison group (N=24) collaboratively
worked on vocabulary practice with their partner using fill-in-blank exercise. A control

-65-



group (N=27) individually worked on the same activity as the comparison group.
Vocabulary knowledge is measured using modified version of vocabulary knowledge scale
(VKS: Paribakht&Wesche, 1997) with a pretest and two posttests design. Kruskal Wallis
test revealed that mean scores for the three groups are significantly different from each
other in both the immediate posttest and the delayed posttest administered three weeks
after the treatment. Results of Mann-Whitney test with Bonferroni correction indicated that
the words learned under collaborative conditions were gained better in the immediate
posttest and those learned in the dictogloss task retained better than those practiced with
the fill-in-blank exercises. Additionally, the retention of the words was observed best in
dictogloss group while significant decrease in the mean scores after the treatment was
found with individual fill-in-blank exercise group. The findings of this study suggest the
importance of collaborative tasks in learning vocabulary of novice learners.
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