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[ To Presenters, Symposiasts and Chairpersons]
Please register at the registration desk first, and please arrive at the designated room 5
minutes prior to the starting time of the presentation / session. A student in each
presentation room will confirm your arrival and contact the convention office.
Attention: Each presenter must follow the directions from the timekeeper. A
10-minute Q&A session should follow the 20-minute presentation.
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BRI ARV T AEE (Special Symposium)

Cases of CLIL Implementation in Non-European Contexts

Chair:
Sasajima, Shigeru (Toyo Eiwa University)

Discussants:
Cross, Russell (Melbourne Graduate School of Education)
Ito, Mika (Tokai University)

Commentator:
Gearon, Margaret (Melbourne Graduate School of Education)

Abstract:

CLIL is now one of the primary features of learning and teaching in any
educational stages. In this symposium, each speaker shows what CLIL should be
and how CLIL pedagogy is being implemented in his/her curriculum. Sasajima
will talk about the brief history of CLIL implementation in Japan, discuss the issues
of CLIL, and suggest some practical ideas of CLIL pedagogy in the Japanese
context. Ito will show her experiences in Tokai University, which has provided
CLIL FD seminars and tried to encourage CLIL approaches. Cross, who is now
an active CLIL researcher in Australia, will discuss one example of how the 4Cs
were developed for a history lesson in Japanese in a secondary school in
Melbourne. Gearon, following her plenary talk, will continue the discussion of
how the examples presented can contribute to future perspectives for CLIL in Asia.



HEIREFEMEE (Plenary Talk)

Content and Language Integrated Learning (CLIL) beyond Europe:
An Innovative Pedagogy for Re-envisaging

the Teaching and Learning of English in Japan

Margaret Gearon (Melbourne Graduate School of Education)

with Russell Cross (Melbourne Graduate School of Education)

This paper will explore the rise of Content and Language Integrated Learning
(CLIL) as an innovative and realistic means of engaging language learners and for
developing their intercultural, cognitive and linguistic capacities. CLIL is
considered to promote excellence in both policy and practice in languages
education, and the paper will consider how and why this approach, which
developed from European languages education, proposes strategies and techniques
which are also suited to non-European contexts for the development of additive
bilingual education.

Cross provides a short introduction and overview to CLIL, including its core
framework and principles, and outline a pilot study into the feasibility of the same
model in the context of the Australian education system, in Victoria, to examine the
extent to which the pedagogy has promise beyond Europe.

Gearon will then expand on these findings in depth, to examine the application
of the principles which underpin CLIL approaches, its pedagogical framework, and
the practices needed for successful implementation with particular attention to an
up-close analysis of discourse within Victorian CLIL classrooms. She attends to
the nature of interaction that occurs within the L2 CLIL classroom, and its
relationship to learning.

We close with some recommendations for exploring the potential of CLIL for
the teaching of English in Japan based on these findings.



Speaker bios:

Dr. Margaret Gearon, former President of the Modern Languages Teachers’
Association of Victoria, Senior Lecturer in Languages Education at Monash
University, and recipient of the Fédération Internationale des Professeurs de
Langues Vivantes (FIPLV) International award, has been working with Dr. Russell
Cross to develop and promote CLIL approaches in Victorian schools, including a
pilot implementation of CLIL across six schools in Victoria. She now works at
the Melbourne Graduate School of Education in teacher education courses in CLIL
pedagogy and in the provision of professional learning seminars for languages

teachers interested in exploring this innovative approach.

Dr. Russell Cross is a Senior Lecturer in Languages Education in the Melbourne
Graduate School of Education, where he currently leads their research and teaching
programs in content and language integrated learning (CLIL). His research
focuses on the social, cultural, and political knowledge base of teachers’ work, and
has appeared in Modern Language Journal, Teachers & Teaching, British Journal
of Sociology of Education, and Studies in Higher Education, among others, and has
edited issues for Language & Education, Australian Educational Researcher, and
TESOL in Context. With Trevor Gale and Carmen Mills, Russell is current Chief
Investigator on the Australian Research Council Discovery Project, Social justice
dispositions informing teachers’ pedagogy in advantaged and disadvantaged
secondary schools, and with Rick de Graaff co-convenes the AILA CLIL Research

Network.
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English in Global Era:
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Reconsidering University English Education in Japan:

An Introduction to the EAP Curriculum at Kyoto University
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The Effects of Data-Driven Learning in the Senior High School Classroom
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#03. BEZRFEZX 11:15~11:45
What is the Reason for Your Reason? Japanese Learners’ Metalinguistic Use of
“Reason”
Okugiri, Megumi (University of the Sacred Heart)
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SR CLIL 7 Ve —F TV = ¥ —REZHZ 5
Teaching about Gender Issues in the Soft CLIL Approach
AT (HARS)

........................... 30_31
#05. EpR#Rer 10:05~10:35
Collaborative CLIL Classes with Overseas Universities
Kane, Eleanor (The University of Shimane)
............................ 32
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CLIL: On Multiliteracies and MLT
Joff P.N., Bradley (Teikyo University)
............................ 33
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The Foundation of CLIL: Practical Tips Based on MERRIER Approach for TETE
Yagi, Keita (International Christian University)
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Active Learning in English Education: Summary Writings Using CLIL
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Program in Tokyo
B (R K5

#10. BFFFEZ® 10:40~11:10
An Investigation into the Effects of Output: How Do Output Task Conditions
Affect Noticing?
Iwata, Yumiko (Hosei University; part-time)
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#11. EE#ME 11:15~11:45
Report on Research Writing Course on MMR
Fukuda, Tetsuya (International Christian University)

(5 42E] (401 #=)
#12. BFRFEER 09:30~10:00
EEA R EE N 2 F CHREICRB T A HEEM OB E I T 51%8
A Research on the Quality of Instructors Teaching Practical English
FHEZ GRECRY: « R¥EEAE)

#13. BrRFEE 10:05~10:35
Teacher Training from the Perspective of Assessment Literacy
Tsuchihira, Taiko (Seitoku Univeristy)
Nakamura, Yuji (Keio University)
Miyazaki, Kei (Tokai University)
Chaikul, Rasami (Tamagawa University)

#14. BFRFEE 10:40~11:10
a7 M%7 FEE O AL
Acquiring Perception Verbs by Using Core Schema-based Instruction

PepR e CRBRSCE R - FEH BhRERD)

#15. WERFER 11:15~11:45
Longitudinal Changes in Vocabulary Size of Japanese High School Students
Kawashima, Tomoyuki (Gunma University)

(555 =] (402 H=E)
#16. EiRHE 09:30~10:00
The Utility of Group Work with Language Consultants: A Longitudinal Study
Yamamoto, Hiroki (Meiji University; graduate student)
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#17. BrRFEER 10:05~10:35
Speaking Strategy Use and Speaking Proficiency Level of Japanese University
Students
Zhou, Yujia (Tokyo University of Foreign Studies; part-time)
Inokawa, Mutsumi (Tokyo University of Foreign Studies)
Suzuki, Yoko (Tokyo University of Foreign Studies)

#18. EiRfReE 10:40~11:10
An Attempt to Facilitate Students’ Active Learning by Using Smartphones and a
Two-way Communication App
Kaneko, Asako (Tokyo University of Foreign Studies; part-time)

#19. EER#E 11:15~11:45
Simulation-based Language Education (SIMBLE)
Wright, David (Tokai University)

[EE6=] (411 H=E)
#20. BrRFEE 09:30~10:00
PISA Y [55Efif 1)) BRRD T2 DY —F 4 ¥ JIGE O Fe— @G5 1 E
HEOZHNE—
How to Set Questions and Tasks to Nurture Reading Literacy of PISA: From
Analyses of High School English Textbooks
EOARIRT CRIERT:)
FHE T EER)

#21. ®FZRFEZX 10:05~10:35
S—= U e TV F v 7 ARTER LT SR SR e
An Experimental Study of Reading Processes within the Framework of Learning
Analytics and Knowledge (LAK)
B (FRARHTIR)

........................... 59-60
#22. ®FFRFEX 10:40~11:10
B L7 SRR T
Autonomous English Learners Revisited
BN (WG RT)
........................... 61-62

#23. WFRFER 11:15~11:45
RS RIER OFRWVFEE R & IS ERE O 5R\ NV FE 2 O i
The Comparison Between Highly-Motivated Learners and High-Strategy-Use-Learners
NI T (B2 R)
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(37 Z] 412#=E)
#24. RBI&R%% 09:30~10:00
Enhancing Better Language Learning: Input and Output Opportunities through
CLIL Human Biology
Godfrey, Chad (Saitama Medical University)
Kojima, Satsuki (Miyagi University)
Sasajima, Shigeru (Toyo Eiwa University)

#25. BB E5%% 10:05~10:35
LI bf@ﬂ%aﬁéﬁ% B+ 5 Skimming <> Scanning A /LD HIE T
EDOBRA%—TEAP CBT (2431} % Search Reading #ft 4 F+45 & L T—
The Development of Test Tasks That Measure Skimming and Scanning Skills in
Second Language Reading: Developing the Search Reading Task of the Test of
English for Academic Purposes Computer-Based Test (TEAP CBT)
BRI (RS BE HERFZERT)
AR (RS HEBE RETTERT)
KT (AHENEN B ARSEGERE )

#26. EBhEEFE 10:40~11:10
<<CANCELED>>

#21. EBh2BERR 11:15~11:45
7 a—r SV AMB RO T2 DT L RERLSGEE R
A Multi-faceted Approach to Global Competency in English Learning
AR (AR RT)
RKEFFEST (B SMATOOS)

[EESEZ] (106 =)
BRSO ORI L 10:40~11:45

Chair: Sasajima, Shigeru (Toyo Eiwa University)
Cases of CLIL Implementation in Non-European Contexts
Cross, Russell (Melbourne Graduate School of Education)

Ito, Mika (Tokai University)
Gearon, Margaret (Melbourne Graduate School of Education)
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BEB%E 11:45~13:00
(8 FHE A TOLEIMEBEDERENICL BB HHD KW

(B=E&E] (106 =)

REpE - BRI 12:30~13:00

WEFES WAEsE (REFATEER - FRHEKT)
XA EARHA T (BARCSCEES R - 75 1L KF)
REZBRRE AFfarE  (BREGHERE - HFILFHRERT)
SRRE FHN— (JACET &F « | THKRT)

DA RES ARER (RREXKPHE - RER P AR R)

EEH%E 13:00~14:30

Chair: Sasajima, Shigeru (Vice-President of JACET KANTO, Toyo Eiwa University)

Content and Language Integrated Learning (CLIL) Beyond Europe: An Innovative
Pedagogy for Re-envisaging the Teaching and Learning of English in Japan

Lecturer: Gearon, Margaret (Melbourne Graduate School of Education)
with Cross, Russell (Melbourne Graduate School of Education)
................................... 7-8

F&ROER

(551 =] 310 &H=E)
#28. BEZRFEZE 14:35~15:06
CLIL % ) S 318~ ok 4
Aiming at CLIL through Collaborative Learning
HEEOAH (TGRS - JEH EhakAN)
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#29. WFRFEZE 15:10~15:40
Multiple Intelligences in a ‘Soft” CLIL Classroom at the Japanese Tertiary Level
Yamauchi, Darlene (Toyo University)

................................. 74_75
[3522] G111 &H=)
#30. BFRFEE 14:35~15:05
CLIL in Higher Education in Japan and Spain: Lecturers’ Perceptions
Tsuchiya, Keiko (Tokai University)
........................... 76_77
#31. BFRFEEX 15:10~15:40
EFL & ELF : 423 CLIL BHMED 615 b 1L 5 HEHIRIE
EFL and ELF: Pedagogical Implications from an In-house CLIL Training
REEHT CRASUER)
................................ 78_79

[ZE3=] B12H=E)
#32. BWFRHEE 14:356~15:05
CLIL 28T 2 fthZRHe LG H—E MR R 2 H TT—
Application of Teaching Approaches of Other Subjects to CLIL: A Focus on Fine Arts
/NP (IR « R /E)

#33. BIRFER 15:10~15:40
N2 BN OFEEAED CLIL BRI 53 2 585k
Secondary Student Perception towards CLIL in the Basque Autonomous Community

TR (ENEHEKRT)

................................ 82-83
(554 =] (401 =)
#34. BEZRFEZX 14:35~15:06
A7y Mfb & T TR A N, RAEERE O BRI
Input Enhancement, Learning, Comprehension, and Proficiency
HEE— ORNRSLA R 7 BE % A%)
.............................. 84-85
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#35. BFRFEER 15:10~15:40
FEEIL T SO TIEELZ IR TV D 0 —5EREERE S & A AR AN RLGE
& Dg—
Do Japanese Learners of EFL Parse English Sentences According to “Five”
Sentence Types?: Through Comparison with NSE and Proficient Learners

PIE = (GRECR)

(5855 =] (402 =)
#36. 7—oav T 14:35~15:40
FEAREBNEHIZOTDIDDT TP YA X« THA
Designing Exercises for Developing Basic Lexical Competence
AR (HERT)
EIRT R R

[EE6=E] (411 H=E)
#31. BFRFEE 14:35~15:05
H@FEE L THREEZME I ITITED L I RAFADBMEN—AERANE DR A
IR= Y DREERGRIN DT O IV HE ~ DR —
A Study of Japanese Users of English as a Business Lingua Franca (BELF) and
its Pedagogical Implications

e A & (LB RT)

#38. WIEFER 15:10~15:40
EBP (CRITHHFET LB T —v a VIREOMBE—GEHE L v orAs
— Y v OFHEBLR DOENE AT ?—
How to Incorporate Practical Opinions from Business into Instructions for
English Business Presentations in EBP

R (RERT)
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(37 %] 412#=E)
#39. RBI&R%¥x 14:35~15:40
TOEIC®7 A AL VTV ala=h—va v
New Item Types on the TOEIC® TEST and Real Communication
FIRRS=NC 1 PNE D)
RFE GRS « 5 Ehamhl)
PRS- (RARREE - W EhakhT)
EAREE (TATHKEEFET A Y —)

[:BE&E] (106 #2=E)
AR IOROY L 15:50~17:30

mla RAREE (JACET BIREHEER - HFILEBERY)
RF-JEFEHE OBUK & i
Current Condition and Challenges for English Education in Universities
S — (JACET &K - & THER)
FhErEs (R RS)
FHEASEF (FAHERE)
................................. 9_14

BA&=X (106 =) 17:30~17:35
A ORE  FHmE (KSEERER - FRHKS)

B 5%&6Hh7x1ICT 18:00~20:30

L

-
L
-

% 3,500 H (mLAAEEFIcSEVELETET, SBEETLUESIILTEL,)
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#1 UV—2rav/
[E1ZE] (310 %=) 09:30~10:35
A WOEMAE GLERT)

/AN e e EEHEIC X B CLIL OEE & 2D REM:
—/ e BTOREBHREFZHEH LT
Fl—7—<I2&L? CLIL EE%28 U - EBEHFTEHE—
Exploring the Potentials of CLIL through Practices
from Primary School to High School in Japan
L Al (FEE RF)

Bl FARE (AR URAL/ NG & S5 A
P JERER (AR IR N2 FA] A EE 5245
PG TEE (5PERE AL B/ N2 )
AP FOINER (R T SEAR) o R VAR

)
)

KU—7 2 ay L, UhhEmosgic L5 CLIL L ZomRettoisk) %
HEgE L, FEHEER e & TIERWEBOAN/N - H - @IZBW T, REHREZ
A L7 5, [A—7—~ “Human rights” %@ L C{T>72 CLIL ¥ %I L.
CLIL Z i L7/ NS sGE B EE D H ) HIZTHOWTRET LD TH D, 2L,
BEOHRHFRETH L 7 v —IiZxt s T 2 A EEOEF/KE BT 5
FBHE L BRI T o/ EEE R b A B L L2 EEEE UUE & W O SURO H
T, FEBEOHEB, RMARE LSRN MR O L TEN A DONE %
WLT, HREEFO, Bx, BEL TV ZEZRETCLILE R, EBEICEDX
ATV, EDO X IIZHED, BT T oW T, "z 52550 Th D,

PLRMIZZENZENOZEIZ DUV T CLIL @ 4 C (Content, Communication, Cognition,
Community/Culture) OBLEHEHT 5, FELUVRZEBRE - fRi8%, FEIEEIZH
LTI HOERAERE L bic, V=2 v a vy P THRBRL T iz2<,

1. /NFFZ CLIL

INERETIE, 6 AR E AR RIAT o722 5D CLIL BEZBNT 5, &b
BHE 20 Hi, friends! Z v, — D% TRRFE AR X 2 WE5 @) 27—~ ICHK
(bt - BIG ), AEAR TR L BAR), B [AEAT) AL, b —21X TA
FEE) 27 —~<I2, B3 HROFRE (FRA~9L) | L - BEEARA L,
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- e )

+ Do you have~?

CEEfR - HER - AT

Content Communication Cognition Community (##[F])
(M%) (FHE S50 (%) Culture (3tfk)
« & 57— A1Z| ¢ | have~. HO AR 2 R | R ORME (BRign
X DEELAER | - Can | have ~? L. WEFEIZOW | g2 & &Sy

1) 2 RIS T 5,

* WUk
-« NFEZER]

« I 2~YLERAE

+ What is this?
+ How do you feel?
« | feel ~.

=2 A )V EKE & iE
LT, AfEZERIRE
Z B - HER - oA

7 T AHEL ., B
DANxEDRFFH %5

ZBRH & IS HER SR

2. FEKCLIL
it CLIL #2303, 122 3 A 21T, MiE#k # New Crown English Series
3 (=44%) Lesson 6 “I Have a Dream” &, fE2Ft [WCKGEE OB HLK, /A BMHEE

#), Bl TERE -

INIEOAE, ZE0 - R RO NMERTED 3efilk ) Zta LEE L 72,

Content Communication Cognition | Community (##[7])
(NE) (FE S (B%) Culture (3Cfk)
- WUGERHIEE| - S3EA - HEALET - BIMRIRA A 7T 7| HODOEZEPRY
- NFEZER]| - What do you think?<°> How do | 2 ® N & | 7 A CTHE T 5158
- NERHE | youfeeRZe POERAZMCZE | M - | 2@ L, BIAIZE
BEEGD) - Ithink ~72 EERZBR5FHE | A - fHll | BRARREZ Z 2 5,

3. @K CLIL

i CLIL #2213, TilEEEK 1A 28I, E B “Provision English
Communication T (HiJE)E) O #EFF, Lesson3 “Chocolate-A Story of Dark and Light”
&L BHR MBS T TIREBE Jn— LS v a—) ZiE LT,

RETIE, 32D 0=V EHBOFE (o7 74 870 7—=V 44

YEURTUF D)

LA —k T 4 v FMH (DVD., EWE) 20 Ahi,

Content Communication Cognition | Community (##[7])
(NE) (FHEE (%) Culture (3C1k)
« WA | - §EHE(child labor, plantation...) | - VEEIIE) | VT E @I OV THE
T T — | 30k (BRA4G) ~thehuge | © 75 2 D | <HV ., AHDEZ
v 3 12| gap between the children on the | Ff# « /547 | & 7 v — 7 TR &K
B oA cacao plantation and the | - fEIRFIE | L. [ERSHEARR 2
B children who eat chocolate~ DAIE WRMICE 2 5,
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#02. WFgEIE
[ 1Z%] (310 % =) 10:40~11:10
s JIlnET CERIERT)

BEFRORFBHB LT 57 — 7 BERZEE DR

The Effects of Data-Driven Learning
in the Senior High School Classroom
=i — 8 (WAL B OGBS & FA%)

1. WFgemes
ATl 0T —F _— 2D 3 —3Z (corpora) & 5% 7 b (concordancer)

EHlAADLY, FEEBENSHET — X 2B L SREOBAZ I R 5,
7 — X BREN =2 (data-driven learning: DDL) % %#E L 7=, DDL EE D% T, 5
BEOERESIDMEDESNEZEBE A NI T O— OB ER 2 BRI
B+ 5 DDL O L ZF DB RREREICHOWTIEZE LT, ABISEE, X7/ 1—
T TOWRFEONTIIC b xR LG5 DDL OAFZMEE . ZAUCHEY MTeilfE T
FEARNTTV—EROEACE B TSRS BRI TN E 2 A,
AR DFEERDH D EE XD,

2. KWFFEDOHBY

ARFFETIL, BB OPEFEHE IR T 5 a)DDL DEE, b) HEA T T V—
R OELD 5T Z1TV, DDL OEERINRZHR % 5, 2T &V, DDL OFefE
EHFEFCLDFEA N T T U—HEHOBREEZI L E L, 5% DDL FEEoD
BTz, EEEZBET L LD LT D, B, UTFTOfGEZRE L, DDL D%
REMIE LT,
OIFNR 728 T v A &G T — X BREVR R 5217 5 Z & C, EREEO SCERE
IR A B RS ENR SN D (posttest (& THEBRBENA B RWELTT),
@DDL % MW - feE &5 T -, SEBREEIT metacognitive strategies & £ VW G35
£ d (FREEZTEHICHCEE = A ZBARINMEE L, BFELE
FITHELTWD),
Q@EBREED S5 A SILL (233 T self-efficacy 23E0 0,

3. Jrik

AT T, @R 14 (80 44« FEBARE =40 4 | #hlfE=40 4) XI5 & L,
4 A OWEFZHEIZ T pretest & UTEBUESE T, S8R, REFZS0IET A &%
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i U7z, PRC. Oxford (1990)7> SILL (Strategy Inventory for Language Learners) %
BIZTAARNZ R L UTHERR S Ve ARAS - ik (2013) DA THEER M T T V—
A S IFEHE L7z, EBREEILX DDL 275 H L7 Imii 2 a8 Ve 2 2 50 %
FEHIEE I ZRERAL O FHNIC X 2 SRR 2 SUEfRE 2 2N ZE 6 HE T% 7z, 6 AR
(ZFFEE[A] C[HE T posttest 22 50 L (HHAENAIZZA ) . AL < SILL 2 AW THEE R
NI T UMD bR AT, Mds, EEREEIZIE DDL ICH Y M A TZIRAR A B |
FLRETEIZE L TH B 572, DDL %17 9 HiZ, BIREROmWREZFRE (=22
a=g—a EGEET - HOHRE : AFL6 ) LR E LTS
TmHREE 23— X2{E L=, DDL (F&Ta— RA0mBERZMHE L=V > b
R L AT OB A 7=, 2 [BOT A MEFR E SILL ORIZEERIZ. WIind
t M E & W T LT,

4. iR

WFFEDOFER . HET A MR W TERBEII LA RICOWTHERBEEZ R LT,
FoERBEEOFDHHIREL YD FEA NI T U2 JBMEL TWD Z &3
L. DDL ODBICAAHMA RN T TO—=0NMIE L2 & bR SN, 2,
O’Malley et al. (1985) 737~ L7245 & —F L. successful language learners MR D 1
DEBFERD, —H., SILL OFERTITH D HERICOWTHGE EA B R SE I
WINehole, Ll HHEEEROEZ TIE DDL 23 L TiF BRI RN B
o,

5. Z2& ik (—ih)

Kimura Matsuo, and Kenji Endo. (2013). “ A Cross-Sectional Study on the Differences
Between General Students and Returnees in Terms of English Proficiency and Learning
Strategies and Consciousness of Learning Using the TOEFL-ITP, the SILL and the EIKEN
CAN-DO Lists.” Bulletin of the Faculty of Literature, Aoyama Gakuin University 55,
27-49.

Nishigaki Chikako, Yoshinori Oyama, Noboru Kamiya, Azusa Yokota, and Takashi
Nishizaka. (2015). “Data-Driven Learning and Focus on Form: Inductive Learning of
Vocabulary and Grammar at Junior High School.” KATE Journal 29,113-26.

O’Malley, J. M., Chamot, A.U., Stewner-manzanares, G., Kupper, L., and Russo, R. (1985).
“Learning Strategies used by beginning and intermediate ESL students.” Language
Learning, 35(1), 21-46.

Oxford, R. L. (1990). Language Learning Strategies: What Every Teacher Should Know.
Rowley, MA: Newbury House.
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#03. BFFEIEER
[ 12] (B310%=E) 11:15~11:45
Chair: Kawaguchi, Keiko (Shibaura Institute of Technology)

What is the Reason for Your Reason? Japanese Learners’
Metalinguistic Use of “Reason”
Okugiri, Megumi (University of the Sacred Heart)

This study examined the use of the English noun “reason” in English opinion essays
by Japanese learners adopting usage-based account and found a different tendency in
function from native English speakers. Although many studies have exhibited language
learners’ use of various constructions or lexical words (Ellis & Cadierno, 2009), as yet
there has not been specific inquiry about the English noun “reason,” which is in fact often
used by Japanese learners in academic essays. As such, the current study focuses on the
function of “reason” to reveal factors for why Japanese learners frequently utilize this in an
opinion essay.

Sentences including “reason” were collected from the Corpus of Multilingual
Opinion Essays by College Students (Okugiri, ljuin, & Komori, 2015), which includes
English essays by native English speakers and Japanese learners of English. There were
two groups in the study, native English speakers and Japanese learners of English, with 79
participants in each group. The results show that the occurrence frequency of “reason” for
the learner group was 80, and that of the native speaker group was 40 in total, and the
statistical analysis yielded a significant difference between the groups: % *(3)=38.990. p
> .001. The production was categorised into three functions: the literal use (e.g., One
reason many people still prefer printed newspapers and magazines is...), meta-linguistic
use (e.g., There are three reasons why | think so.), and demonstrative use (e.g., For this
reason, newspapers must not be abolished.). Among the 80 learners’ production, 45 were
meta-linguistic use (56% of all use); meanwhile among the 40 native speakers’ production,
there was only one meta-linguistic use (3%). The most frequent use of the native speakers
was the literal use (17 times, 43%), while it was the learners’ least frequent use (9 times,
9%).

The findings of this study revealed that Japanese learners have a tendency to use
“reason” as a meta-linguistic expression in opinion essays, which functions to promote
cohesion in their essay, although the use is widely different from native speakers. The
results of this study suggest that this tendency is attributable to the learners’ strategy to
maintain coherence in academic essays and imply the importance of writing instruction in
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English language class in Japan.

References

Ellis, N. & Cadierno. T. 2009. Constructing a second language: Introduction to the special
section. Annual Review of Cognitive Linguistics, 7, 111-139.

Okugiri, M., ljuin, 1., & Komori, K. The Corpus of Multilingual Opinion Essays by
College Students. Retrieved February 15, 2016, from The Corpus of Multilingual
Opinion Essays by College Students website, http://www.u-sacred-heart.ac.jp/
okugiri/links/moecs /moecs.html
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#04. SEREERAE
[ 2=] (311 %=) 09:30~10:00
A& fREBCE (BERKE)

PRI CLIL Y 7 —F TPz F—REZHEAD

Teaching about Gender Issues in the Soft CLIL Approach
AT (AAKRT)

HEH ) F 2T b TNRARIET F A NP X D00 D KFEIGEAE RS
DT, LT, FEOITEFENPHR L TEW LT Z 2R (TOEIC400 AR
DFA) OF T, WERETTICCLIL ZEATE S HiEE WL, EEHBO
7212 (Soft CLIL), H%ny (Light CLIL) 72\ LRI —#6 (Partial CLIL) T,
A A3E 4 52 2 >->(Bilingual CLIL)TT 9 B3I CLIL T 5 5 (JERS. o iR, 2011)
ARETIE, ZOFMUCLIL T Vr—F&2fioT, Y= —RE Rz, A X
TAVT A F VA o RETME), LGBT M) 2R D EDEERRE %
T %,

HRBFITZHRORFZOIGEHEHL T, Vo v X —MEEH 25 L OEEES
E . %< OFEIRC A3 LT 7= (Yoshihara, 2010, 2011, 2013, 2014, 2015), =
WO DOMFERERICESE . ME DY T ARARLEMEFIE L, HiETAT 47 &0
O [—IRBEDIGE] DREOHHAA DN TY = o F—EZ B DREZTRITL
T&E, KETIE, 0O EX4ARTY 2 A —ELE LTDORART v 7 -
A F L A& A T Partial CLIL ORG24 5, 4 BIORFEITRERE 2ME
LT, RO T a2 ETe, 1. 2EHRETIZ, FART 4y 7 « A F
Ly AT 2 1EWO input 217 2 728, HEEMER L 72 Reading Text z 5
%, Reading Text (5wt « Rt Cli7e <, AREREZ BN ET D, 20D, =5
# 13 H % T Reading Text % #it 4 Reading questions % £\ T < %, Reading questions
WZIENBIRIZRET 2 ERI7210 TIER < BSERAR T v 77 U —ICBT 5B b
BENTWD RETIIIN =TT —IRBA L FEDA 2T v a k@B LT,
Reading questions % fi# & 7223 & Reading Text O N & B L T <, J53E (80%)
& HAFE (20%) o Bilingual CLIL TfT 9, % 3MIRETIX, [BAICED8 (A
love that kills) ] (7 ##/E, FHEoX, 304y) Z#E L. Discussion 179, %
4 73 FE L7z Discussion questions z HLMZ P EF L7 V— 7 CiEima 1 5, F4E
I3 A AGFE T discussion 2925 2 & AFF S AL TV 5 A5, discussion sheet (2138455 TRl
ANTHZEHFERIND, £ LT, Hf&IC Cause & Effect D JeiE writing essay D
XHEJAT D, FBARRECTITFELLRADOZ vy A ZFHHD | Peer
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reading #4179,

BBIC, FBHEIZOLOBRBEL DL IR L TWDHDN (ROT 4 T
FTTEDHTNDDN, HOEWE, XAT 4 7IZZTFTEDHTNDLDN), £0, F
BEITZ DL D RRENSMEZLSDN, 1220 T Yoshihara (2010,2015) DOHFSE
WERMNLER LW, —F, HiiIY = o X —RIEZEEHE TR AhWDZ &%
EDLITEZTWVDDMNIZOWTE Yoshihara(2013) DIFZERE R HEG A L7z
EEZTND,

References

Yoshihara, R. (2010). Teaching women’s issues in an EFL classroom: What do students
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Yoshihara, R. (2011). What is feminist pedagogy?: Feminist pedagogy as a conceptual
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Yoshihara, R. (2013). Learning and teaching gender and sexuality issues in the EFL
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Yoshihara, R., Takizawa, H., & Oyama, K. (2015). Students’ Perceptions of CLIL and
Topics in EFL University Classrooms. The Journal of Humanities and Sciences
(Nihon University), 21(1), 19-37.

PR R, bR, FSRAR—. (2011). CLIL (WASEMAEISE) R RFEIEE

BOHTe o8k, 1% JFELL A UL - BRI

~—
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#05. FEHRE
(8 2=] (311 %=) 10:05~10:35
Chair: lida, Atsushi (Gunma University)

Collaborative CLIL Classes with Overseas Universities

Kane, Eleanor (The University of Shimane)

EFL classes are becoming increasingly irrelevant as smartphone technology makes
it possible to get directions, order food, and translate simple phrases instantly. To actually
use their language skills in the workplace, and be successful in an increasingly globalized
world, Japanese students need not only much higher English proficiency levels, but also
the ability to work with people from different cultures. However, few Japanese students
study content in English, and even fewer students have the chance to study alongside
overseas students.

To overcome these twin problems, with the help of overseas faculty | created
co-taught courses, whereby Japanese and overseas students collaborate in regular
content-based video links to produce a joint project. My students link with overseas
students regularly throughout the year. Since 2010 we have linked with universities in
China, Mexico, Pakistan, Peru, Poland, Scotland, Russia, and the U.S.

Before introducing a CLIL approach into video linking classes with overseas
students, | found that Japanese students had little to say to their foreign peers. They lacked
appropriate topics to discuss, even if they could communicate well in English.
Communication stayed at a basic level of likes and dislikes and daily routines. While this is
enjoyable for students, it is not level appropriate for university students. Using the CLIL
4Cs framework, | created more content-focused links: a series of links on folklore and
drama with the US; a one-off link for student midwives with Scotland; and a series of links
on cross-cultural issues with Poland, based on students’ undergraduate thesis topics.
Students had to prepare for each link outside of class and during non-linking day classes.

In this presentation | explain how to set up such links from a practical point of view
including finding partners and suitable technology, and how to prepare students for links. |
will include some short examples of the links and final products, and finally discuss
Japanese and American students’ responses, according to the 4Cs of CLIL model, to drama
video-linking classes versus a face-to-face drama workshop.
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#06. BFIEIEER
[ 22] (311 %) 10:40~11:10
Chair: Oya, Masanori (Mejiro University)

CLIL: On Multiliteracies and MLT
Joff P.N., Bradley (Teikyo University)

This presentation sets out a radical model designed for the CLIL classroom which aims to
unite critical thinking, active learning and the flipped classroom. It does this through
adopting best practice from the multiliteracies approach to learning, and by incorporating
multimodal, digital and transcultural competences. The model also blends concepts from
both multiliteracies and multiple literacies theory (MLT) to demonstrate that a
consideration of desire in the CLIL classroom is both timely and desirable. This model, it
is argued, has overall positive effects on motivation, language awareness and core
language skills. The conclusion suggests that if it is the case that traditional reading
practices no longer coincide with joy or pleasure, because, it is viewed, learning has
become synonymous with a one-dimensional model of gathering information, then
students and teachers together must 1) learn new literacies to appreciate what is embedded
within compositions of images, sounds and words and 2) construct new embodied

subjectivities and reflect on the assemblage of desire as such.
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#07. FEEERE
[ 232] (311#%=E) 11:15~11:45
Chair: Oya, Masanori (Mejiro University)

The Foundation of CLIL:
Practical Tips Based on MERRIER Approach for TETE

Yagi, Keita (International Christian University)

Since Teaching English through English (TETE) is a foundation of CLIL and other
English classes in secondary English education, many in-service teacher training
workshops and seminars offer a session to improve their English skills and discuss how to
conduct TETE. In such a session, it may be useful to introduce a list of classroom English
and encourage the teachers to use the phrases, but its effect may be temporal. This
presentation will report on an attempt to provide more practical tips for TETE based on
MERRIER Approach suggested by Watanabe (1995) in a two-day in-service teacher
development summer seminar held at a bilingual university in Tokyo. MERRIER stands
for Miming (or Models), Examples, Redundancy, Repetition, Interaction, Expansion, and
Rewarding and it is based on Krashen’s input hypothesis (Watanabe, 1995). Fourteen high
school teachers who had a wide range of teaching experiences participated in the seminar
in 2015 and the first session aimed at introducing the MERRIER Approach theoretically
and practically. After the participants understood the basic concept of the MERRIER
approach, they experienced two activities which incorporate the ideas of M (Miming) and
R (Redundancy). The activities functioned not only as a practical application of MERRIER
approach but also as an opportunity to raise their awareness of how they could teach
English through English effectively. The presenter will explain these activities and suggest
other possible activities related to E (Examples), R (Repetition), | (Interaction), E

(Expansion), and R (Rewarding). The participants’ informal feedback will also be shared.
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(5 3=] (312 #=) 09:30~10:00
mAgs PMELET (EBKRT)

REBRRFEFSEE
—CLILGLOBAL ISSUES ZfEH L 72~V « A4 T 4 T—
Active Learning in English Education:
Summary Writings Using CLIL GLOBAL ISSUES

s By (FEBERT - FEH BhREam)
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#09. ST
(5 3=] (312 #=) 10:05~10:35
mAgs PMELET (EBKT)

Introduction to Financial Statement Analysis (F #5358 & 5751 AF9)

KREZETO CLIL ERAEH
Introduction to Financial Statement Analysis:
A Case Study from an Undergraduate Program in Tokyo

et B GURERE)

REFEOHERHEICL D a7 Y EHEO CLIL BV fLAFEFIZOWTHRET D,
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Bentley, K. (2010). The TKT Curse CLIL Module, Cambridge: Cambridge University
Press.

Coyle, D. P. and Hool, D. Marsh. (2010). CLIL Content and Language Integrated Learning.
Cambridge: Cambridge University Press

Dale, L. and Tanner, R. (2012). CLIL Activities A resource for subject and language
teachers. Cambridge: Cambridge University Press

Fraser, L. and Ormiston A. (2013). Understanding Financial Statements 10eds. Harlow:
Pearson Education Limited
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#10. BFFEIHEER
[ 3%] (312 %=E) 10:40~11:10
Chair: Takeda, Reiko (Aoyama Gakuin University)

An Investigation into the Effects of Output:
How Do Output Task Conditions Affect Noticing?

Iwata, Yumiko (Hosei University; part-time)

The role output may play in second language learning has become widely accepted since
Swain first published the Output Hypothesis in 1985 (Swain, 1985). Swain argues that
output may facilitate learners’ interlanguage development not only in promoting fluency
but also in enhancing accuracy. According to Swain (1995, 1998, 2005), one of the
accuracy-related effects of output is noticing. Output may raise learners’ awareness of their
linguistic shortcomings and lead them to notice linguistic items contained in relevant input.
Considering the importance of noticing in learning as proposed by Schmidt (e.g., 1983)
and Schmidt & Frota (1986), output may play a facilitating role in learners’ interlanguage
development due to its noticing function.

Several studies have been conducted to empirically validate the effects of output on
noticing and L2 development. However, contrary to expectations, many of the studies did
not show a clear relationship between output, noticing and learning. Findings of Izumi
(2002) and Uggen (2012) suggest that more research on the qualitative aspects of noticing
is needed to understand how output is related to noticing. The current study set out to
investigate the efficacy of output tasks conducted under different conditions, focusing on
the qualitative aspects of noticing. The purpose of the study was to explore the relationship
between output and noticing.

Two research questions were addressed: (1) How is output task type (text reconstruction
or picture-cued guided writing) related to noticing of the target form? and (2) How is
output task procedure (with or without an explicit L1/L2translation stage) related to
noticing of the target form? Text reconstruction was a task to accurately reconstruct part of
the input text containing the target form. Picture-cued guided writing was a task to write a
few sentences, guided by a picture prompt, using the target form. An explicit
L1/L2translation stage was a process to translate the input text into participants’ L1
(Japanese) and then translate the Japanese version into L2 (English).

42 Japanese university students participated in the quasi-experimental study. They were
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divided into three groups and engaged in multi-stage output-input tasks. The three groups
received input in the same manner (listening to the story) but each group carried out an
output task under different conditions. After listening to the story embedded with the target
form, one of the groups engaged in text reconstruction whereas another group carried out
picture-cued guided writing. The other group engaged in L1/L2 translation before carrying
out text reconstruction.

Noticing was operationalized as conscious attention to the formal features in input,
verbalized in participants’ self-reports, following Schmidt (1990). There were three Kinds
of participants’ self-reports elicited at different times during the experimental sequence: (a)
notes taken during the task, (b) responses given on the posttreatment questionnaire, and (c)
thoughts expressed in the retrospective interview. “Notes taken during the task” referred to
participants’ self-reports of their problems and/or noticing during the task, following
Hanaoka (2007).

To summarize the findings, in terms of task type, picture-cued guided writing was
associated with more noticing and more understanding of the underlying rule of the target
form than text reconstruction. With regard to task procedure, text reconstruction with an
explicit L1/L2 translation stage was associated with more noticing and more understanding
of the underlying rule of the target form than text reconstruction alone.

The findings will be discussed with reference to focus of attention and depth of
processing. Furthermore pedagogical implications and application of the findings to
English language education in Japan will be discussed.

Selected References

Hanaoka, O. (2007). Output, noticing, and learning: An investigation into the role of
spontaneous attention to form in a four-stage writing task. Language Teaching
Research, 11, 459-479.
Izumi, S. (2002). Output, input enhancement, and the noticing hypothesis: An experimental
study on ESL relativization. Studies in Second Language Acquisition, 24, 541-577.
Swain, M. (2005). The output hypothesis: Theory and research. In E. Hinkel (Ed.),
Handbook of research in second language teaching and learning (pp. 471-483).
Mahwah, NJ: Lawrence Erlbaum.

Uggen, M. S. (2012). Reinvestigating the noticing function of output. Language Learning
62-2, 506-540
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#11. FEEWRE
[ 3%] (B12%=E) 11:15~11:45
Chair: Takeda, Reiko (Aoyama Gakuin University)

Report on Research Writing Course on MMR

Fukuda, Tetsuya (International Christian University)

This paper reports on a writing class for Japanese university students at
International Christian University (ICU) in Tokyo. At ICU, all the freshmen whose
first language is not English are required to take English courses in the program
called English for Liberal Arts (ELA). The length of ELA varies from one to four
trimester terms depending upon the prior educational background and also the
English proficiency level. After all the basic components have been completed, the
students are required to take one final writing course called Research Writing. The
purpose of Research Writing is to provide the students with an opportunity to write
a full paper in English based on research, before moving on to their major. Though
the basic structure, including the number of classes per week and the length of the
final paper, is fixed, about 30 English instructors can choose their own content area,
which is called an Area of Inquiry. I chose Mixed Methods Research (MMR) as the
general topic, and about 20 students took the course in 2015.

The class was provided in the fall term, from early September to the end of
November in 2015. Students are supposed to meet four times a week for this course,
and each class lasts 70 minutes. One of the lessons was taught in a computer room,
and the other classes were done in a common classroom. Students were assigned
different tasks each day, and the activities were divided in the following way.

Monday Theories in MMR

Tuesday Tutorials

Wednesday Qualitative Analyses

Friday Quantitative Analyses

On Monday, in order to learn the basics of MMR, we read one chapter of
Cresswell (2014) every week. Students were required to summarize the chapter and
to come up with at least three discussion questions based on the reading. Besides
submitting the summary and questions in Google Classroom, students also brought
them to class for group discussions. In class, students exchanged their summaries
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and questions in small groups, and they also asked me some questions that they
couldn’t answer in the group discussions. Then, on Tuesday, we had tutorials, in
which students came to my office with their research questions, reference lists, and
in the later stage, drafts. Since 70 minutes per week is not enough to have tutorials
for all the students, we sometimes used one of the other classes and office hours for
this purpose. On Wednesday, some instructions were given for qualitative data
collection and analysis. Most students were familiar with the idea of open-ended
questions and interviews, so this class was mostly devoted to practices on those
skills. On Friday, taking advantage of the computer room, the students learned how
to conduct quantitative analysis, especially using SPSS. Since most students
analyzed the data from questionnaires, the kinds of measurements typically used
for that purpose were explored, such as Cronbach’s alpha, #-tests, and correlation
coefficients.

At the end of the term, most students successfully completed their
term-end paper, and passed the course. A few students stopped coming and some
other students did not agree to publish their paper to the public, but below are some
examples of the titles of the papers written by students who agreed to share their
papers with the public audience, either with their real name or a pseudonym.

Mixed methods research on the relationship between parental involvement and
children’s mathematics anxiety

Mixed Methods Research on Self-Esteem of Facebook Users in ICU
Mixed-Method Research on Interaction of Japanese Moral Education

The Power of Groupwork in Each Stream in ICU

Changes in Attitudes toward Chernobyl in terms of Eating Habits in Belarus

Reference
Creswell, J. W. (2015). 4 concise introduction to mixed methods research.
Thousand Oaks, CA: Sage.
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[564 =] (401 =) 09:30~10:00
als R (FFEBiRe)

EEAREFENE2E CHHREICRIT 28O EICET HH5

A Research on the Quality of Instructors Teaching Practical English
FH Oz GRS - R¥piAE)
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#13. WFIEIEER
(584 =] (401 =) 10:05~10:35
Chair: Takeda, Reiko (Aoyama Gakuin University)

Teacher Training from the Perspective of Assessment Literacy

Tsuchihira, Taiko (Seitoku Univeristy)
Nakamura, Yuji (Keio University)
Miyazaki, Kei (Tokai University)

Chaikul, Rasami (Tamagawa University)

As described in MEXT’s Course of Study for English, English classes in many high
schools and universities in Japan have become more skills-integrative. As a consequence,
teachers need to create valid and reliable skills-integrated tests. However,
skills-integrated tests are by nature very complicated, and many teachers face difficulties
creating them. Presenters have been giving workshops on making skill-integrated tests for
prospective and in-service teachers every year. This is to enhance “Assessment Literacy”
(Taylor, 2010), which consists of the fundamental knowledge and skills required for
implementing good testing practices. Since educators, including schoolteachers, are
increasingly involved in developing tests and interpreting test results, we need to
adequately equip them for this role (Taylor, 2009).

Morgan (2015) refers to the recent increasing need for training and supporting the
development of English language teachers. Since the need for training programs is
increasing, many teachers are called upon to take on the role of teacher trainers,
sometimes reluctantly, even though teacher training is a highly-skilled task requiring
multiple capabilities. Just like the language trainer-training programs (e.g., CELTA)
described by Morgan (2015), our workshops have undergone a number of changes
designed to better fit the needs of trainees.

The purpose of this presentation is to offer suggestions for a future teacher training
model, focusing especially on Assessment Literacy and hands-on practices designed to
create and analyze skills-integrated tests. The presentation will start by introducing the

concept of Assessment Literacy, the overall content and history of this workshop, and the
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examples of skills-integrated test items it uses. Second, a comprehensive and collective
analysis of past workshops and participants’ responses will be presented.

This annual workshop is distinctive in the following aspects: (1) its main focus is on
assessment rather than on teaching skills, and (2) it follows a natural teaching process,
starting with teaching a lesson followed by a testing session and finally an analysis of test
results. Responses from previous participants, here university students planning to
become teachers who all took teacher training courses, show that these participants are
very familiar with taking tests but not so familiar with creating tests or evaluating test
results. This is due to the tendency for teacher training programs to offer only limited
instruction about testing. Since many reforms are expected in English teacher training
programs in Japan, discussing the competencies of trainers and the desirable elements of
training programs will become increasingly relevant, as will analyzing the reflections of
trainers and feedback from participants in parallel with changes in program content.
Finally, the essential elements for trainers and training programs with better future

training programs will be proposed.

Morgan, M. (2015). Developing and accessing English language teacher trainers. In R.
Wilson & N, Saville (Eds.), Assessing language teachers’ professional skills and
knowledge (Studies in Language Testing 42), 142-173. Cambridge University Press.

Taylor, L. (2009). Developing assessment literacy. Annual Review of Applied Linguistics,
29, 21-36.
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Acquiring Perception Verbs by Using Core Schema-based Instruction
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#15. BFFEIEER
(564 =] (401 %=E) 11:15~11:45
Chair: Koya, Taeko (Hosei University)

Longitudinal Changes in Vocabulary Size
of Japanese High School Students

Kawashima, Tomoyuki (Gunma University)

Learners’ vocabulary knowledge has been measured from various perspectives.
However, the lack of longitudinal investigations has been noted in publications (e.g.,
Katagiri, 2012). Katagiri (2009), which is one of the few longitudinal studies to my
knowledge, measured the changes of vocabulary size of 252 students during their three
years of high school. He found that the vocabulary size of 63.9% of the students made no
or little increase while they were in the second year. Katagiri concluded that the growth of
vocabulary size faced “nakadarumi” or a depression period even in the case of
academically oriented students at a top-ranking high school. In order to examine whether a
plateau phenomenon exists with other high school students at so-called ““shingakukou,” the
present study was undertaken. Unlike many vocabulary studies which employed
Mochiuki’s Vocabulary Size Test (VST) (1998), the present research used in-house
vocabulary tests.

Participants

The transition of vocabulary size of a group of 207 students was examined from
the time they entered high school in 2012 to their graduation in 2015. A total of 235
students were enrolled in this grade. However, the data of 28 students who were absent
from more than one vocabulary tests were not entered into analysis.

Instruments

Six versions of vocabulary tests were administered in a fixed order to all the
students in May and in December every year. The one hundred words on each test paper
were randomly chosen from 8478 words designated as basic vocabulary for junior or
senior high school students in the first edition of Kenkyusha’s New College
English-Japanese Dictionary (1967). Students answered the meanings of 100 English
words in 25 minutes, and their estimated vocabulary size was calculated by multiplying the
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total number of correct answers with 85. The in-house vocabulary tests were unique in that
students had to answer the meaning of a word when it was used as a specific part of speech.
Moreover, in the case of a verb, a transitive verb was distinguished from an intransitive
verb.

Analysis

Vocabulary size of 207 students was measured six times from the May
administration in the first year to the December administration in the third year. At each
administration, a different version of vocabulary test was given. The following box plots
show the distribution of the data in six vocabulary tests.

Estimated Vocabulary Size

7000
6000

5000

L . -

1000

May, 1st year Deg, 15t year May, 2nd year Dec, 2nd year May, 3rd year Dec, 3ed year

As this graph suggests, the test paper given in the final administration (December in the
3rd year) was more difficult than the other tests. Because of the concern about validity,
only the changes of vocabulary size in the former five administration were further analyzed
by dividing the students into three groups: Group 1 who made progress over each standard
error of measurement (SEM), Group 2 who made no or little progress within each SEM,
and Group 3 whose vocabulary size decreased over each SEM.

Results

The preliminary analysis showed as much as 50% more students increased their
vocabulary size in their second year than in their first year at high school. This suggests no
plateau phenomenon existed with the growth of vocabulary size of this group of students.
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#16. FEHRE
(85 =] (402 #==) 09:30~10:00
Chair: Fujio, Misa (Toyo University)

The Utility of Group Work with Language Consultants:
A Longitudinal Study

Yamamoto, Hiroki (Meiji University; graduate student)

Previous studies have revealed that oral feedback is effective for L2 acquisition.
Nevertheless, occasions where learners can receive oral feedback is limited. Yamamoto
and Izumisawa (2016) suggested a teaching technique which enables students to receive a
significant amount of oral feedback during group work. In the study, one of the students in
each group was assigned to a feedback provider called language consultant (LC). LC is a
role which pays attention to a group member’s language use during an activity, and
provides him/her with corrective and positive feedback after the activity. The LCs are
encouraged to use the dictionary, so they can provide accurate feedback and gain new
knowledge.

Yamamoto and lzumisawa (2016) used the technique in classes, and examined the
effectiveness with a survey. The results revealed that many participants thought they were
able to gain new knowledge and improve their accuracy through being an LC and a
feedback receiver. However, some problems were also revealed. First, about half of the
participants did not use dictionaries as LCs. Furthermore, many of them found it difficult
to discover group members’ errors and provide effective feedback.

In addition, the study had a limitation; it did not examine what the participants had
studied and whether they actually developed their L2 proficiency. Though many
participants answered in the survey that the LC activities are helpful for L2 learning; the
development was not directly confirmed. If learners immediately forgot what they had
studied in the activities after the class, the activities could not be regarded as effective.
Thus, it is important to examine whether learners remember the new knowledge for a long
time, try to use them after the class, and finally acquire them

To discuss the issues above, | conducted longitudinal research with Makoto
Izumisawa (Musashino Senior High School) and David McLoughlin (Meiji Uni.). The
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participants were 19 university students. We used the technique in their class four times
(Approximately, once per two weeks). Every time, students were divided into groups of
three or four people, and did four activities. They became an LC and feedback receiver by
turns, so every student assumed the two roles at least once on each day.

After the activities on the first day had finished, the participants filled out a survey.
The survey consisted of two parts. With Likert-scale questions, the first part mainly
investigated: (1) whether they used a dictionary (1: Not at all, 3: | used more than twice),
(2) whether it was difficult to discover the errors of a group member (1: disagree, 5: agree),
and (3) whether it was difficult to provide good feedback (Same as the previous question).
The second part inquired what the participants had studied; such as vocabulary and
grammar rules. On the second and third day, the participants did the only second part of the
survey. On the fourth day, they answered the gquestions of the first part again. In addition,
the knowledge each participant had studied on the first and second day was shown, and
they were asked (1) whether they remembered it, (2) whether they were trying to use it,
and (3) whether they were confident in using it, utilizing five-point Likert scale questions
(1: disagree, 5: Agree).

The results indicate that, compared to when the participants did the group work on
the first day, (1) they used a dictionary more actively (M=1.61=2.22, p<0.01 in t-test), (2)
they found it less difficult to notice the errors of a group member (M=4.06=3.28, p<0.01),
and (3) they generally found it less difficult to provide good feedback (M=3.78=3.39,
p<0.1). These data suggest that most problems which Yamamoto and Izumisawa (2016)
showed could be solved as learners are getting familiar with the group work. Furthermore,
many participants answered that (1) they remembered what they had studied in the group
work (M=4.23, SD=1.09), (2) they became confident in using it (M=3.97, SD=1.04), and
(3) they were trying to use it (M=4.00, SD=1.10). These data represent that the knowledge
learners studied has high possibility of being acquired. The present study seems to reveal
that utilizing LCs in group work is an effective teaching technique, and is worth using it
repeatedly in class.

Yamamoto, H. & lzumisawa, M. (2016). Using language consultants in communicative
language teaching. JACET-Kanto Journal, 3, 61-76
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#17. WFIEIHEER
(85 =] (402 #%=) 10:05~10:35
Chair: Fujio, Misa (Toyo University)

Speaking Strategy Use and Speaking Proficiency Level

of Japanese University Students

Zhou, Yujia (Tokyo University of Foreign Studies; part-time)
Inokawa, Mutsumi (Tokyo University of Foreign Studies)
Suzuki, Yoko (Tokyo University of Foreign Studies)

Recently, the field of applied linguistics has witnessed a shift from
instructor-centered to more learner-centered approaches to language teaching and learning.
One line of research in this regard has been how different language learners manage their
learning using different types of language learning strategies. Research into strategy use is
important because by describing successful language learners, we can gain insights into the
cognitive, social and affective processes involved in language learning and through this
help students who are having difficulties become better language learners.

A great deal of effort to date has been made to investigate learner strategies; however,
several important issues remain unsolved. The first issue is related to the lack of studies
focusing on speaking skills. Numerous studies have examined use of strategy using the
Strategy Inventory for Language Learning (Oxford, 1990), which includes various skills
and provided only a broad idea of overall strategy use. Researchers have called for
research on specific skill areas to provide more useful information for effective instruction.
One such area that needs urgent attention is strategy use for improving speaking skills,
which has become a common goal of many curricula in many levels of instruction.

Second, speaking strategy use, particularly in terms of language learning strategies
and performance strategies in the EFL context has not been well understood. Speaking
strategies can be divided into language learning and language use strategies, which can
include performance strategies (e.g., rehearsal) and communication strategies (Cohen,
Weaver, & Li, 1996). Research into speaking strategies has focused on communication
strategies. Yet, considering that EFL students usually have few opportunities to interact
with others in English, language learning strategies and performance strategies seem more
relevant for EFL learning.

Third, previous research has yet to agree on the impact of L2 proficiency level on
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strategy use. This may be due to the fact that proficiency level has been defined by
different measures including students’ grades, the length of learning experience, or
in-house placement tests, which does not permit valid comparison of findings. Further,
most research on speaking strategy use have used proficiency measures that are not based
on speaking skills, thereby making it difficult to obtain conclusive evidence regarding its
relationship with speaking proficiency level.

To address these research gaps, the present study aims to explore (1) speaking
strategy use reported by Japanese university EFL learners and (2) how speaking
proficiency level defined by TOEIC speaking test scores is related to learners’ speaking
strategy use. Specifically, the followed research questions are addressed.

RQ1: What speaking strategies do Japanese EFL learners report using?

RQ2: Are there significant differences by proficiency level in terms of overall

strategy use, use of strategy categories, or use of any individual strategies?

Participants were 108 undergraduates from Tokyo University of Foreign Studies. All
participants took the TOEIC Speaking Test on campus, and immediately after that, they
responded to a questionnaire that was designed to explore both their language learning and
language use strategies specifically related to speaking skills. The questionnaire items that
were compiled from a literature review were categorized into cognitive, metacognitive, and
compensation, social, and affective strategies, and were validated in a pilot study.

To examine RQ1, descriptive statistics of items were examined, and item analyses
were performed to detect items with low consistency with other items. An exploratory
factor analysis was conducted to check the distinctiveness and reliability of the proposed
strategy categories. To explore RQ2, the participants were divided into three proficiency
groups based on their TOEIC scores. One-way ANOVAs were then carried out to examine
the effects of proficiency level on the mean strategy use across the entire questionnaire as
well as on the strategy categories. Chi-square tests were used to check individual strategy
items for significant variation by proficiency level.

Results will be reported in the presentation, and the implication of the findings and
directions for future studies will also be discussed.

References

Cohen, A. D., Weaver, S. J., & Li, T.-Y. (1996). The impact of strategies-based instruction
on speaking a foreign language (Working Papers Series No 4). Minneapolis:
University of Minnesota, Center for Advanced Research on Language Acquisition.

Oxford, R. L. (1990). Language learning strategies: What every teacher should know.
New York: Newbury House.
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#18. FEEHE
[E5ZF] (402 #%=) 10:40~11:10
s KRG (FEREEEKT)

An Attempt to Facilitate Students’ Active Learning by Using
Smartphones and a Two-way Communication App

Kaneko, Asako (Tokyo University of Foreign Studies; part-time)

As the Japanese Ministry of Education, Culture, Sports, Science and Technology
(MEXT) has announced in its report (MEXT, 2014), “active learning” plays a key role in
today’s higher education. Students are to take the initiative in finding and solving problems
while cooperating and collaborating with their peers. In other words, rather than being
passive listeners or note-takers in classroom, students today are encouraged to actively
engage in education by thinking, discussing, and presenting their ideas. However, in reality,
students’ active involvement in classroom activities could be something of a challenge for
both teachers and students in higher education in Japan. Japanese students usually show
some degree of hesitation in openly stating their opinions in class, which sometimes
hinders students’ active involvement in class activities (Araki, 2010). In English classes
where teachers as well as students are to speak in English, it is all the more challenging for
students to actively participate in classroom activities. Students often show high levels of
anxiety in using English in front of other students, which makes it difficult for teachers to
elicit students’ active involvement.

Under this difficult situation, the present study suggests one possible way of increasing
students’ active involvement in classroom activities by utilizing smartphones as two-way
communication tools. An application named “Imakiku”, through which students express
their opinion, is introduced. Students seem to like the idea of using their familiar devices in
class, and are actively engaged in classroom discussion. How such an app is used and its
positive outcomes will be discussed in the presentation.

References

TR A(2010). MEENE = X 2=/ —3 a3 VEESH DOBIRIZHOWT) JACET 47
FHACEE, 12, 80-91.
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#19. FEHRE
[(385%] (402 % =) 11:15~11:45
Chair: Owada, Kazuharu (Tokyo College of Music)

Simulation-based Language Education (SIMBLE)
Wright, David (Tokai University)

This presentation provides, as part of a larger action research project, a description and
theoretical support of a new teaching approach: simulation-based language education
(SIMBLE). It entails the development of computer-mediated, TBLT (Task-based Language
Teaching) derived, e-learning activities. The design will draw on the Activity Theory (AT),
which outlines how technology enhanced TBLT provides scaffolding for learners of
varying abilities and motivational levels, as noted by Muller-Hartmann and Schocker-v.
Ditfurth (2010). The approach will 1) foster willingness to communicate (e.g. Reinders &
Wattana, 2015) in virtual environments, 2) promote student-centered, active learning, and 3)
increase learner motivation. These benefits will address a pressing issue with Japanese
English Language learners regarding an apprehension towards oral communication.
Assessment will be done using existing measures including an Oral Proficiency Scale and
the foreign language classroom anxiety scale (i.e. Horowitz, 1986). A series of
experimental research designs will have learners collaborate to complete SIMBLE
activities on a set of networked computers. Independent raters will be employed to assist in
language evaluation. Statistical analysis of the data will include analysis of variance
(ANOVA). The project as a whole will build on the literature, specifically by addressing
critiques of TBLT (e.g. Ellis, 2013), relating to the level of task authenticity. Task designs

will adhere to both TBLT principles and those of simulation based research (e.g. Ney, et. al.
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2012), to ensure active learning and second language acquisition occur in parallel.

Keywords: learner motivation, TBLT, technology enhanced learning
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PISA: From Analyses of High School English Textbooks
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An Experimental Study of Reading Processes within the
Framework of Learning Analytics and Knowledge (LAK)
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Autonomous English Learners Revisited
T UNB PN D)
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AELEFEELZBET, §H2WVIETH L0V -G8, b2 AA ()
EAFT & VNS TE BRI AR TR IRTT Th 2,

AMFFED BT, BETEOIGERINIZEE Th 5 Benson DEFE (Benson, 2011) %
HEL L, BHEEENET D&% 3 >OBLE (Control over (1) learning management,
(2) cognitive processing, (3) learning content) 7>HFEAEICHE X, HARNZFEITHY 1
R LT 5 FEBENISESERD T RO L EZWONITHZ L THD,
DX R BIEEENT D720, AKX TIIARTEO IBROBIEICESE, 5%
FETEICRT D TAEMERZETEER ) OBRERAER L, £ DS MEDIGEEZTT 9,

2. AE 1 ONELIER

A 1 T, SEEFEICRT D TEEMEZAEERE ) OB EMEF LTz, RE
DWNFFIZL, learning management (F 12 BHH), cognitive processing (F1 16 XHH), learning
content GH8IHH) 7BHRLY, TXTTHE QA £o72< HTUTELRWA~T IEFIZ X
SUTEED) &L, FHEORNSBERoT-00F, BRI O ESFHE CHREE F.5
i 1, 2 FE (B 118 4) Th o7z, /O R, BAEHICITIR LICR 6D K D1T,
4THH ZHIBR LI RERN G T,
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KL TAAPEZ W EEERE ) IS0 2 ), IR, offiX
Mean SD aff¥k

learning management (#1078 H) 4.04 1.09 .89
L PR BAARRCIY, T HEAR T T D,
B12: A= 538 5 iR 9172 72 05l 5%,
cognitive processing (711622 H) 4.07 0.86 .87
B A A COLRREEE BIR DR W LI LRSI T D,
B2: B 72 HORDIZTEL F W RDBMIRL TUVD,
learning content (768 H ) 4.01 1.33 .93
BiIL: BB ol E A (B B, 2%E) THmML D,
BI2: & AT T BRIV D, 1 FoED L e B R AR o TS,

3. FAE 2 ONEF LR

P 2 T, LR CERR LT REOR M GEHERE 4 ) 2 MRE L7z, B
Z1E, BAMEORENSETIUIEWIEE, HEATHEMIZFEE T 2EMNIEL Y,
fERE LT (R osa, #6557 b bEd 5 LGia sz, £2°7C, RE
IZE o THLND BEEOIEE L B RN E R, 255 ORMIZITIEOMBN R &
NDENE I INEHER UT=, HEDORGRE o701, A 1SS L8 L Rk
Thotle, WHTORER, K1, 2ICA-LND X, PRERLEZEY OFREENIGEONTZ,

TR
L

L L TR BT T PRUM G SER x GAN. 3 LR FEWS I VOR F OOR 3 IR

1 A ERYZRSE I & B AEO SRR EE SR [ O Btk

BT R -

"2 emreiieae

a0 TRE Y ARN.  LEED B30l TRE Y RN LR a0 TRE Y ARN. 2 LR

X 2: $EEET) & A AE OSBRI O RIR
4. L& LEROTE
ARSI MARCRE BT D58H 2\ < O OB DTG 5 2 &
%, FEEORAE ISV R AR DD Y IS OWTHRR T S it 2 Bk
Do A&, FBRIEENMAZA I ZE LT, £OZ & E2FHHITHRTI L TN,
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#23. WFZERE
[(66 =] (411 =) 11:15~11:45
AlE AR (Bl & 7R )

BRSO ER OIRWEEE L HFIRHERBEDORFEF DL
The Comparison Between Highly-Motivated Learners and
High-Strategy-Use-Learners

A T (ERS)

[iIZC®iZ]

KGR 5 7 —~ TAARTE ] 1T ET L > THHBEHRICES>TH, BELO
BWT—<Thbd, COREWMBICF -T2 E TV Rz RB3HoT b
LTH, TNUDBRBIZORDLETOFRILTHRGNLT, o ORDHKDZERH D
THEVWHIBRIIZ LA OND, FEHENTICEET28HEEZ S H L, XL T
SEWVWIHIBLENLEND, DFV, FEHEAHFOF SR EORFOFIT, FHIEH
FROFE 2R TR BATH EWoal27 7 —FThd,

[wF5EiRRE]

ZDIZOITIE, BSOS &9 KO B IR 2 B TR 2 7228 Tide <
k., Hig, oMo FEERFORREMRE THHRIFICANTZFIENLETH D,
ZDEH7, BREOA 2 —F 7 varETHhonFEBET VA2, BARTO 14 H
FEE L COIFEEE ] L0 ) CAIRTHER LRI v B 2R bz bilio &t
BIZZ, T THIFONHEE LTI, BT M A XA L EEOBERNEE
ENTWRVWET, RIFFETIE, TNOEEDTETAEBEL, BEICHT-T
X, ERONMESTIZONTOEFMALZ ETIRE LTz, REMIZET VOMEEIL T8
BT - BE A XRBITTIE—-TM—EES1) LD 5 EK 4 g O~ L LT,
[3=5]

FEBIL, KT 1 BAERGETEER 800 4 I FE M Sz, BT, fHE. A
SR JTWE ., STl D 4 BEKE, Pintrich fli (1990) T &7z MSLQ LA H A A
ICHE A ST RIMRIC L - THIE & v, BE D EIRITRES:. E3C. Fifi. T8 4 58I
BNCHIE CT& DIEHET A M k- THIE S Lz,

[T —ET VOBELET NVOIER]

FRICEX VG ONTFHBERERNZR o LcE 24, 16 ORFAhitEnz, =
D 16 [RFIZHENIR T O 4 AT %Nz 7= 20 A1 Z2RE L& I AL, £ H 9T
DRTZ/ESBERMET X, ZORNLET MHE S BRMERET S L & L,
KET ML, D 5 FEHZ BN T, FEH 7B RAZED LD BN H D0 % TF
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XVICL T, BHERERRICESLTHI L] ZHBHELTWDIED, BT MIETRE
BIFRAR DBERIEA R D | EOFER, 27 ROBRHEINEE S, BRENFEET LN
ME Iz,

WIZ, ZOWEINTZET NVEM T, Bkx REEBEFFOFEEOTFE I A0
EWEGHT LT, Bk 2B o7/ E 21X, HDORFO AL« FALOBITES T LTz
FEEDOZETHD, BEID 4 NI X DB, WGEERE T, BiEE L TOREy
JEMZTZ68Y DML, FEENRNT 16 N+ TORESTICE Y, #2280 05y
Mre&lpot-,

[&%£]

ZOGRERE I, BENEH SN, ZOE AT v 71X, T M X D0
T HED L LH LoENMNEKET D00 2852 LT, T TSN (2013)
T U7, ARETIT, SHICHRBITTEZREREM L. 22 OOW 2 HERIC S L
7= LT LTV, 122 D0 2 RIERIC B L7548 X, K+, EH, EREEE
DT HEEOBE T L ICRAITHE L TWSELETH D, ZOMFEDRIZED |
FEE DRI L AFE S at ZOEWERE L TV o T,

ZORER, ST BN ORNVEEE & HIEHEREE OO FEE Tl L7z
BRI, DB TEWARD b, RIE XA X B ITHED & I Hs~D BRI D3 5]
<, BETIHZENOBGHERTFHNV ERHALMNER-T2OTH D, BEILHTME X<
HEHFEETHHIZH Db BT, [E— 2 X BT — ) &) X957 TR
DHRTHLNIZHME] BDHFEEL TRV, W) Z &k, MESBMES TV D IR,
AN/ LDOTHD] LWHZLiZhd, ZOZ b, TEES T EREEO®mWF
BENNIHE EAVRER S EWn ) ZERBEZ LD, 2F 0., [ EALE LA OB
MHIELT, AXRBAITMEEHE N, TRLUTHEIBEZENZRL TS &) 2
EDRRDOONTDOTH %,

[#3m]

D NS FIEAN DA HRREATRO B I b AoOEE ST A
Fh, BOOFF ORI LTLREN, =4V U7 LR LRAH S ME
DOFHMEDIE I ML LT NE WS ZERHALNE oz, AT RE S ARA 2 b
THNSRILEND LIV G, FEIav AT T, L F—F 72 9 OB THED
Wb SN TV L9 7% TRRIEDOH T D b HFREDIZ ) 25, R E BiFTwv
HZENHALMNEIRSTEDTHD,

(BEHRE]

PLEDD, HERRBE L TROZENEZ LS, AREMTEIE TEE afE LW
DI DL EICHERIND I ENEET, BZNLHRLENTIH R £=£Y
T o780 NEELROTHY, AL TRLUTHEERAH L T Z ENEFE
nNHENWHZ LEThD,
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#24, BB E%FR
[ 7 =] (412 % =) 09:30~10:00
[=1&4t)

Enhancing Better Language Learning: Input and Output
Opportunities Through CLIL Human Biology
Godfrey, Chad (Saitama Medical University)

Kojima, Satsuki (Miyagi University)

Sasajima, Shigeru (Toyo Eiwa University)

Content and Language Integrated Learning (CLIL) is a teaching approach that is
gaining more attention in language classrooms in Japan. Although more popular in Europe,
CLIL practices are being adapted in EFL classrooms in Japan by both native and Japanese
teachers with positive results. CLIL is defined as a “dual-focused educational approach in
which an additional language is used for learning and teaching of both content and
language” (Mehisto, Marsh & Frigols, 2008, p.9). Although Japanese students have
opportunities to explore language in an EFL classroom, what students often lack is having
ownership for their own learning. Added to this, quality materials used to support language
learning are sometimes absent at the university level; the need for authentic learning
materials in EFL classrooms for students to express themselves in English is of great
importance. Therefore, a team of authors came together to create a CLIL textbook that
helps promote learning opportunities in the EFL classroom and works to build a greater
understanding of various topics related to human biology.

In this publisher’s presentation, the presenters will share the newly authored
textbook, CLIL Human Biology. Through their presentation, the contents of this textbook
will be shared, along with how each section can encourage better student learning. In
addition to this, the presenters will address how a “learning by doing” approach in a
Japanese EFL classroom can help boost richer language learning. As the title of the
textbook suggests, CLIL Human Biology covers a variety of health topics, ranging from
“humans and their environments” to “agriculture and human health” to “sports and

injuries”. The textbook units give students a chance to scaffold content and language as
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they progress through each of the unit’s six sections. The presenters will share these

sections, illustrating how each section has its each own instructional benefit.

Section one (check your knowledge) allows students to “warm up” to a topic by
checking facts about a particular topic and discussing their ideas with a classroom partner.
This is followed by section 2, a listening exercise, which introduces several different facets
of the unit’s topic. Section 3 (questions and discussion about the talks) gives the students
an opportunity to further explore the listening topics by discussing them with a partner.
Section 4 includes two reading passages that bring two subthemes about the topic into
stronger focus. This is followed by section 5, which deals with a grammar element. This
section gives the students an opportunity to examine a particular grammar point and
practice it through writing. In section 6, which is titled “further study”, students can have a
sense of autonomy over what they will study and how they will share what they have
learned. The presenters will show examples how section 6 offers a valuable chance for
students to bring together the ideas and skills practiced throughout the unit.

As part of this presentation, the use of KWL Charts will be introduced in
conjunction with CLIL Human Biology. Using KWL Charts (K = what | know, W = what |
want | want to know, and L = what | learned) in the context of reading can be useful to
engage students’ prior knowledge about a topic as well as incorporate their new knowledge.
KWL charts help students to be active thinkers while they read (Carr & Ogle, 1987).
Before and after reading the passages of section 4, students chart their understanding and
learning in both content and language. The presenters will illustrate how this information
can assist teachers in understanding more about their students’ learning and help guide

their own teaching objectives.

We believe that attendees from any EFL background can benefit from hearing about
this publication and how its contents can influence student learning. Furthermore, and most
importantly, attendees can more fully understand how this CLIL textbook can help their
own students take a more active role in their own learning. We believe that these elements
can have positive outcomes for any language educator in any university context.
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#25. BEhEBRE
[ 7 =] (412 %=) 10:05~10:35

BIEEEL L COREFESMITIIT B Skimming X Scanning
A%V DRI FIEDRRE
—TEAP CBT (231} % Search Reading BR&EZEHEH & L CT—
The Development of Test Tasks That Measure Skimming and
Scanning Skills in Second Language Reading: Developing the
Search Reading Task of the Test of English for Academic Purposes

Computer-Based Test (TEAP CBT)

EAT IR (RS EE R ENFZERT)

HA PR (BRASHEEEEDTZERT)

AR F8 (BIEMETEN B ARSGERE E)

AMF9E5 R Tld, TEAP CBT (Test of English for Academic Purposes Computer-Based
Test) (Z351F % Search reading ifEHD BHFE TS 5x & BXF MR ZE, B L OV FPlHRHE TH L
TeRERIZOWTHET D, ZOMEIL, B _578L L TORGEGMHRFO Skimming
X Scanning A ¥ /LA HIET HFiEE LTI INT,

TEAP (Test of English for Academic Purposes)iZ, HARD K THEL L X5 555k
ZREST LT AME LT, BARBEBREMS E E/HERFIZED, £7° PBT
(Paper-Based Test) 23BH¥E S#u7=, TEAP T KFLAR TOFIHEZFEHAME L TR,
PERDERF-TORBIARIAR DD H D WIIPFHT 2B E LT, KT,
FHILFPERT, B RT, SUEKRFRE, T CICE < DEATNIRF THEIZHA S
WTWED, SHOFHNRTESIN TN D, TEAP DFFfIL, KFTHEE IS
YeRh 2 SO L2 R R BRI H 5, 4 Hae (ide « B - FEL - 559) &
TUAIKHEL, WEETHERELZIT D, WkEwite, DBEBRT LR EDORFET
HHET G HE M SETZNE L 7> T D, o, TEAP BDIEDOX SR LT 5
PAIZEIZ CEFR © A2 /6 B2 ZHEE L T\ 5,

TEAP CBT &, HAGERE he & Za MENTZEAT 25 i L TRz ICBs S vz
A a—2ERITL D TEAP Th 5, LFLd TEAP OFftaZ A L-DD, a
a—ZEIER LT 2 N @hEz2EieT ¥ 7 VEM 24 ) BI-ES, RIEFIEIC
N7 w7 & Nay7ZMis e d) B, IVEEWGmEZHR->T\5D,
CBT IZ PBT L 4T 2 CTHI%E « EMEOUEMSHED 5N TIR Y | 2016 FFKICH —
[BlDFRE T E S TN D,

AFEFR T 5 Search reading iREHIT, HARDKFTHE L I D WGEGE ) O
T, ek 7T 2 MEXTITRE N R EECTH - 7= Skimming <° Scanning &\ o> 72 A %
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R0, BIEARTORMOEET b0 & LTI, BT A
PISA Tl&, BUEDHB TR W TUTHMBAITIMA TEFHAR TOFRE SN EEE L
LT, 2009 EDFHEN S NA X—FF 2 ML DT VX IVEMOFHR G T E
\Z&® TV 5 (OECD, 2010: 10) , % 7=, Urquhart & Weir (1998: 101-103) (Z L AuiZ,
PRI DOTRTINE THESCHED E2RIG L 72> TV OIXGEM 2 1 < BtAiA
Te Careful reading T o728, S HICHEZRFiMEDOEFR & LT, Search reading (&
HMNCHFY IZVERPH Y . iz LH L CHite) . Scanning (Fie X457,
PR E TRV 2B Le A b gide) ., Skimming BEE A2 S0de) 7 ERd 5
LWV S, REFEIZBWTS, HEDOFIIER OO MBI EHmA Y H7 &
VN> 723510 C Search reading. Scanning, Skimming & W\ o 72 BEERFEHONATND L
BEZONHN, RO T A MR TN ZHET 20N ETH-7-, EFEA
FAEPET DL, BLIBERSOHLIEROERZHE L., RFRHIRZ 207,

[T _RTEZMPLFHATWD EMITEDRW ] IR ZEDMLENH H P, T A b
OE . 1T EICRERGIRR 2 20T 5 DIFBEN TRWv 9 2. BRIIIZ IFite~ &
TRWED I ZEZDDLZ LI Lo TROENIERIZZRSTLE S L) BN D,

TEAP CBT @ Search reading i@ CTix, 2 Ea—XOFEEZENL, ZNHD
AXNVERNET L BT SN, ZOBE TR, ZBEIRT — 2 X—2 %
FEL 72 AP &b, Zhud, RFEEDERT — 4 XN—R T 7B A L T
RERERETOIGmAEE LD TH L, XBRE XL O UOEMNEZ 6
. ZERFEIVL 4 SOBPULIN D OIRE 2R S, KifEIIMRFEN T TICA S
THRBRERPFR SR OB T 5, Z OR RS FB X8 5 D
EEROZ A NABRFRENT WD, ZOXA MEI Y v 7T 5 EE&4xDEFICE
T 52 ENTE, SBICEFON=UNORICT DARLOX—=VICBET5HZ &
MTED, KX ETRTHD LT EORMITFRT SN TN RN, ZBRE XX A
MREEL T ZHA T HEMONELRD LADLE TH NEARL LRI D &
BN D, ZDEL, Search reading Z W T, EOEBHIMLERIFRMNENNL T
LOHMERIT S Z LM EN D, EARLOPTIL, Skimming X Scanning Z
R OFHAMED, HERBERAR LT Z LR BND,

TEAP CBT O Tl (2331 % 5 5# 3 @ Search reading iRE~O [RIZIR L& /54T
L 7o #& 5. Search reading #ENMLD U —F ¢ > VR & g L T8 TEAP OFEE
LTWAZEBRFBIZE o T, BIEDRRETITRNE NS ZERNbhrote, ZLE S5
F 25 &, 4B &7z Search reading ARREEIT Z AU B O RFHFEIT VLI R FifR
NEPET HEE L CHYITHD LW TE 5,

OECD. (2010). PISA 2009 Assessment Framework: Key Competencies in Reading,
Mathematics and Science. Paris: OECD.
http://dx.doi.org/10.1787/9789264062658-en

Urquhart, A. H., & Weir, C. J. (1998). Reading in a second language: Process, product
and practice. C. N. Candlin (Ed.). London: Longman.
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#26. BEhES B
[E£7=F])] (412#%=) 10:40~11:10

<<CANCELED>>
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#27. BEhEBERE
[E7=F) (412#%=F) 11:15~11:45

7a— )V ANMBRDI=HD T L REISEEESE Bkt
A Multi-faceted Approach to Global Competency
in English Learning
wE e (LG REE)
Ky B (Rt SMATOOS)

7 v =) NME RIS R D> 720 FE R 70 SeGEE F BE ) O AR, PR 2 [ o
THBIIGICBWTHEEOMRE L 2> TWVWD, THICHLEDL LT, Ha T Y
NEET, MASHAET % EFS VR =N 28T ELELEARELTHDHDONE
WTHD, TIOWVo L HEHFITIEZ D20, AW MAIZBNTIE, Za— e
VRAADBGTVE L SNDRFEIIOBERB/E BN E LT WEROBEEMNTF A M &
F 2T A RS (BeNative) A G DR, ZNETIZRVWa 7 FoX
FEBTT VY REMZRR LT,

AR L, A& E SMATOOS M2 T 5 4E D B R A GBI R L L 7= Ehili o
'y I T —H B IIER S N4 T A VHGEFE Y — B A BeNative O— % 4
LT, ZOFEFE 2T oY 2BENEME L THRELZLDTH D, K
MIZIZ—FomBEO7 7 Aa— RRHIRB SN TR Y KM 2 A L= A/
HIZZED ID #3252 & T, BFNIZIER STV % BeNative O B4 = o
TUVNT VAT H I ENARRIZ D, O X D ITARBRNIL, REOET 2 3T
PTICARSEOWEELFE TX % BeNative DF > T A L7 b TIZOERT &, #Hflinb
FELVER AW oFEEE L o= —v a3 UiEEI AT o720 5%
BEROTIIORFEZ LFEEE ST, FEDFE LRSI ELZ 2 HE L
TWb, ZOERIF LAY MIESWIIGEFEEMIC L - T, Wk T#
BHEFFE DOORAZKY | AT DLNEEKRT SICE VX ADOBY TIEH T
5. FEHNEGHERRE I OR EEXDZ LN TX D,

AREM R L CEBORELZRITDICH > UL FEEDO LU0 =
— RN U TCTHRAREN TN TE 5, BRMIZIE, Flfk L1 (TOEIC 2 =7 400
At T500 2 HIET L~UL) OF T A THIUL, BV R AFGEDIEARM 72 iE 50K
RE VA= IIRT 4 77— ary CRVIRLFETLHZETCEEEZHMOV T U L
7y MER L ST b5, FfkL-~UL (TOEIC 2 =7 500 Hif% T 600 7°6
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700 # 5T L~UL) OV FAThIUX, A—k8r T4 v 7 REVRXA— %8
ELLET VBT = a T 4 Ay a R TU My MILEEZEN
FERMOATREE 2D,

T, REMIT, WEROBRAEOHR LT, MEM T —FRA L NATA K%
FEIGEH L TR Y | FERRICRELIT O AR L TS, ZORT A4 ML, #E
BROEHEL AL —RIATZ D X O ICRBM ONE L FERITKIE L TWD, ZED72,
FELITOREITITOZDOARATA REX U ra—RL, 2> TIREZITH Z
ET AT THRY ORI Z BT 2 OB —fRINTE > T2 ERT O ME 20T T T FE
2 KIBICEMETE DLV ATy FEd D,

AFEROFTIX, REM OEEOBEANEFUZSONTHE N DONTHRINTHZ & T,
BARBNCRZETICED L ITHEHA L T D00, AN AR > TED LD
BRAV Y FBRELESNDDN, BRETCHONTHHFETITENZEL BT 70,
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#28. WFZERE
[ 1=] (310 #=E) 14:35~15:05
als R (FFEBiRe)

CLIL % &4 H@+E DR~
Aiming at CLIL through Collaborative Learning
HE OAH (HIGKRY: - FEH EhEan)

PEEBRITHL2 5 — L Tid e\, ZOMHE O B Rk, Uk, #haicE cRE s
KETEEZOND, LTER->T, HRANICESTHE _SiETHLIGELHR D o
Ra=l—varoikdOYy—LTiER, BOERBLL, SR CEFKL
TV BEEHILOTHDH LN LI,

—J5, /NFRE CLIL %#42Z K AuiX, CLIL  (Content and Language Integrated
Learning : WA SREMEIFE) ik, AR (FEBau Ui R E S B U b B
REO N YY) LEEE (JEEE) OWMGEFESAY v KT, 450 C| TEEMN
MANTHNTND EWS, 45D C) &L, Content (RFHL hE v 772 8D
%) . Communication (SFFEAFRSLF7EAF /L) | Cognition (ZAR72EE ), &
Z4538r9 % 71) . Community / Culture (IlR15E, BULBRfR, HIERTTRE LTo
Eik) Thod,

—J7. WETE L, P E OFRAZIRSTFOE WA L CEERE 2 5O
DTV AEMY | KHOFOEERD NS, WE ORI OE % Horf, AliE
W7 B2 BT L L D & T HFEFIETHY . TOAREIZHBWTCLIL @ 4C ITHE
RBEIPRENZ EEFHALNTHD, LoT, WEFEIC L > TCLIL Z5E8 4
HZEFHSICHEETHDL EE X DND,

ARFZED BB, BHEFE 28 A LI RO IGERE CNEHER 2 BT 5
CLILBREDEIICEBINTWIIDMRAET HZ & ThHDH, KFEIVHEEDFFEY A
=V TREOBINE 16 LGB ET D, M5 OFEFEEHEE ) IX lower-intermediate
(A2RF TOEFL IBT A 217713 350~460) T2, LA ETHERATHY | I 2
BT, HABTIEHREE LFELIGEOEANREE ST N TN D,

ARFZENERY LiF D U A= 13T, 7T AV D ORFZOBEERE (6 /90~7
53) BN DVD IZHE S TXF A MEEHT 5, 7F A FOWAIEZ, 1) L -V
A=y JiEENE LT RE y ZIZB8d % 7 V—7 discussion Z i L T A F—~ &I
b3 %, 2) BIEOHGEE - AGEAHAET 5, 3) NABMEREIZED HTr, 4) R
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EONEEERNTSH, 5) RA L - UR=UZIEBIE LT, MY ZICHTL%H
DORFREFED BT VBREBRRG S TEBZEDL, LWHSEMTHDL, TD
26, DAX—<OIEME, 4) B, 5) LHNEBEZED D, L) 3 DDERE
\Z3~4 ND T N—T %R ET 2 B8 200 AiLd,

AL, FPNO LMS(Learning Management System) zfif > T A 2 < Z & BT
X, self-access center TF4Eff & DVD 2T 5 Z LN CT& 5, 29 LIZH=EST
O BRI 725 E OB 11X listening-log (ZF0Ek, fEH S HT2, £70, REOKDDIC
TRV IR ZFLA S E T,

FHIRIZHEZE ONFICET L7 v — MREZITV, BRI OM bR 7=,

AREETIT ) A= T RESRICET 27 7 — FRAEDOR R 2B ~5 Z &I
JIN Z_. “Genetically Modified Food” & “Frank Gehry” &\ 9 2 5D = h&EY Eif,
REDFFMEFENT D2 EIL o T, BAFEZHEALIRETCLIL A ED X S
WZHED LD DHLNNIT B,

FHIROT 7 — FOFRTIE BEFEERR L IZObLOFAEDELE LTS
SOFAEN, TREBZED D) [ZEREREZMD] EWOHB AT, BHFE
BB RBEOFR N RO, F— AR N—T T — I Lo THERE T ANV —%
T D Z TR METEOTETZ MR EZEZX LN HIEN, B2 IRT, S
BEZRDODIELH D Z L RMER I N,

S ORBEA bIER Sz, BRI )DL E T NN—T DA R—RN L%
RPN ETEFE S FL<IELR2WVWETH D, BEFE I EMN O E>ORED
HEZEDEICEAT DHLET/R <, CLIL O XL 9 RNEICOWTERERD 551
WZBAT DO E L, £ 9 30Ud, FEEBIZRREZ20 0 TRy 7 2 H 5O
L LTI A, HEMEEZRD D Z LN TE 5, B8 28 AT 5811k,
BEICEZ D Z L0 ) SACEZ D2 LB CLIL OFEBUCORNBD LNz D,
Flo, IN—TROEEMED HTOIIE, HEIZNV—T A NR—% T 5H T N
BHTHAI,

AS%OMEE LT, WRBEMEZMEIZL, BEOEX RN T2 hEERT 5=
DOIZ, BN 7 72V T =2 —L LTHEHTRERAT v 72 BEITRLIZW, £
D LTeBIROFIRELRET 5 Z LI TFELZ I OICE®RD D FEERE T 57
DWICERODLMELEZD,
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#29. WFIEIHEER
(56 12] (310 % =) 15:10~15:40
Chair: Takeda, Reiko (Aoyama Gakuin University)

Multiple Intelligences in a ‘Soft’ CLIL Classroom
at the Japanese Tertiary Level

Yamauchi, Darlene (Toyo University)

In an effort to develop Japanese university graduates that can successfully
participate as well as actively communicate on the global stage it has become increasingly
apparent and necessary that authentic content oriented communicative languages classes
must be developed at all levels including the tertiary level (MEXT, 2011). This presents a
serious challenge for educators at the tertiary level as many undergraduate students believe
that English is either too difficult or have decided they are simply not interested (Roesgard,
2006). One reason cited for this lack of interest English is the teaching methodology in
which students have been exposed to in their early years of EFL instruction combined with
the fact that quite often this methodology is inconsistent with learners needs and learning
styles (Ogawa & lzumi, 2015). In an attempt to address these discrepancies Howard
Gardner’s (1983) theory of Multiple Intelligences (M) with its focus on learner autonomy
offers an effective unique approach to learning for Japanese students enrolled in Content
and Language Integrated Learning (CLIL) classes at the tertiary level. Gardner suggests
that each person has the possibility of possessing different types of intelligences labeled
Multiple Intelligences (MI) namely: linguistic intelligence, logical-mathematical
intelligence, visual-spatial intelligence, bodily-kinesthetic intelligence, musical intelligence,
interpersonal intelligence, intrapersonal, and more recently naturalist intelligence
(Armstrong, 2009). Fundamentally proposed as a psychological theory, Ml Theory has
gained increasing popularity with educators particularly as its learner-based principles
correspond with the belief that student individuality or learner differences should be
recognized and instruction should ultimately respond to the unique needs of learners
(Onada, 2014). In the CLIL classroom where language is being used as a ‘tool’ through
which other aims and objectives are achieved The flexibility of Ml Methodology may be
considered instrumental in leading to increased engagement as well as motivation.

This presentation drawing on the results of a previous investigation (Yamauchi,
2014) administering an MI inventory as an instrument to ascertain learners’ perceptions of
their MI, this small scale research study demonstrates the effectiveness of applying Ml
methodology to a tertiary learning syllabus illustrating how diverse intelligences scaffolded
by MI driven instructional techniques advance learning in a soft or language led CLIL
class (lkeda, 2012). Employing results from an MI Inventory as well as classroom
observations and student interviews this small scale case study (n=25) investigates the
practical application of MI in a content-driven English language syllabus for a first-year
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Japanese university nursing students through the development and application of a
Learning Skills Intelligences (LSI) Matrix (Yamauchi, 2016). This instructional rubric
encapsulates each MI individually incorporating techniques and activities that will satisfy
the necessary linguistic skills of reading, writing, speaking, listening, vocabulary and
grammar within a CLIL syllabus. A demonstration of the application of an LSI Matrix in
one specific lesson in its entirety will be presented to illustrate how an existing language
syllabus can be adapted to embrace both MI and CLIL principles with improvements
demonstrated by students classroom participation as well as increased learner engagement.
Findings from interviews and classroom observations support benefits of Ml methodology
in this syllabus generating activities appealing to the prevalent MI with this group
specifically: kinesthetic, musical, interpersonal and other intelligences. Although findings
from this small case study are preliminary in nature the ease with which MI methodology
was successfully applied to this ‘soft” CLIL context was apparent by the positive feedback
from the students as well as their active participation within the class. Although this
research focused on nursing students the ease, time-saving capability and compatibility of
utilizing an LSI Matrix for other CLIL classes at tertiary level will be demonstrated and
participants will be invited and encouraged to utilize this instructional tool with their own
CLIL classes in order to lead to improvement in teaching and learning practice.
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#30. BFFEIEER
[5£2%] (311 % =) 14:35~15:05
Chair: Saito, Sanae (Tokai University)

CLIL in Higher Education in Japan and Spain:
Lecturers’ Perceptions

Tsuchiya, Keiko (Tokai University)

Since the mid-1990s, Content and Language Integrated Learning (CLIL)
has been introduced in primary, secondary and tertiary education in European
countries to follow the European Union’s (EU) multilingual policies. English
medium instruction (EMI) courses at tertiary education has also been encouraged in
the Japanese national educational policies in the last decade to respond to the
globalised economy (MEXT, 2011). Although defining CLIL is still controversial
(Dalton-Puffer, Llinares, Lorenzo, & Nikula, 2014), | take the broad definition of
CLIL in Mehisto, Marsh & Frigols (2008), which includes EMI lectures to which
the conceptual frameworks of CLIL may not explicitly or intentionally be applied,
since it reflects the contexts of CLIL implementations | investigate here. Two
research principles are addressed in this presentation: (1) how have EMI-CLIL
courses been introduced and implemented in Japanese and Spanish universities?
and (2) how do the CLIL lecturers in the contexts perceive its implementations?

Semi-structured interviews were conducted with five CLIL practitioners at
universities in Japan and Spain in 2014-2015 to obtain their perceptions: Fukuda,
who specialises in International Relations, Hayashi in English Education and Ito in
English Language History, teach at universities in the Kanto area of Japan, and
Jose in English Education and Elsa in Fine Arts at a university in Madrid, Spain
(name anonymised). The CLIL courses of the four lecturers (Fukuda, Hayashi, Jose
and Elsa) are categorised as into subject teacher led projects, while Ito’s as a
language teacher led project, according to Clegg’s (2006) classifications of CLIL .

A thematic analysis on their interviews has revealed different rationales in
the implementations of CLIL: Fukuda expects that the pedagogy of CLIL develops
faculties’ teaching skills but its benefits to the students might be limited; Hayashi
emphasises that CLIL improves the students’ understanding of content knowledge
and also promotes curriculum reforms in the institution; while Ito believes that
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CLIL enhances students’ cognitive skills, which are necessary at a global
workplace. The advantages of CLIL Hayashi and Ito have described are shared
with the two Spanish lecturers, i.e. enhancing content knowledge and cognitive
skills. A difference is Jose and Elsa seem to show more engagement and positive
attitudes towards CLIL than the Japanese lecturers, connecting their own expertise
and previous teaching experiences to the CLIL approach. Similarities and
differences in the legitimations of CLIL were identified in the lecturers in the
distinct contexts.
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#31. WFZERE
[ 2=] (311 =) 15:10~15:40
A& aiERE CGREKRT)

EFL & ELF—12# CLIL HHED BB/ LN A B BEHIRE—

EFL and ELF: Pedagogical Implications from an In-house
CLIL Training
REE BT ORHBSUERS)

AARDSCHFF AL, 2003 4 3 A [THEEPEZ D BARN] OBFRDOT-H DT
EEtm ) Z2REL, TRFEZFELOAFTRENMER D] 2 L2 RFIFEHE
OHEEE LTHEIT TS, 2012 4 6 A, NEEBEBREE. IMEKE, GHEY
KREANZDBERBEIC L VR SN 70— SV AMERESEN 71—V AME
FRCHRIE ) 23R L, hPEal CREGEERE 2T 5 2 & R TIIREL LAY
ICRFETIT O 2L DMEEZIEZ TWD, 2D X I, e — b LR T
BTEHLNMOERDT-OICHGEHRBENERIND — | EERICHEFEL > TEF
Z LTV D AL DOBFEL, FRATICHDITKRES LTV D LIFEWEY, 2%
WREE LEFOBEL LWV O BT, I— v NIZEBIT 5 CLIL RN LD Z
L1\ (Wolff, 2007), ARFSE Tl J55E % HLiBFE(English as a lingua franca, ELF) &
LTHEFLE L TN L V=T DO DOREGENHEZ FIC, BF & L TORFELE
E L, K0 FEEEEROHEFITEZ T 72O CLIL BAFFOATREMEIZ DWW T U
2o
MHROFEFEFFED IO, ) o RAT A T A= —DEINAA T 4 T A — T —
DEZNL DT EEIDBUE, HEEE R RZEBWT, HGEL HEE & LW R LD,
PR IEREELR) E LCaa=r—ya a2 305 2 EIXHERARETH D,
ZZTHWONDHEFEIL, WhWDHRA T 4 T A= —OHEZ B, ThEh
DFEEBFFED B, IRPUIE CTRRINOBIEICENZRTEDOTH D
(Seidlhofer, 2011), —7F. FIEE TIL. HEHF & LT 1555 BNEbEbE4E
TONFHERSINRNVEE, KA T 4 7 A — T —DhHE ) (competence)lZWT-31T 5 =
ENRFERD HIY) L STV 5 (Widdowson, 2016), O F W | #=E TOHGETHFIC 14+
[E7&] (= English as a foreign language, EFL) TH YV, J R A 7 4 7T A —H—D3FE
JHGEIX THRSEE) (Selinker, 1972) & L CZ—iTESN D, 7 u— ULttan
FEEHBICIE, ZOX D BRBAENNTOMHEFEHOX v v T EMiD, FHEDF
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e (ETITBIE) EERICIEGE 26 H 3 2 R0 T LD EE /I (capability) 2 & 12 (11T &
W5 Z & DWIFF S L5 (Widdowson, 2016), Z OFEM T, CLIL 28 [FEFIZL ST
BN H Y, Bfif CE %) (Lasagabaster & Sierra, 2009)NEZ 4 5 5. &5 (538
MIRMENEZEILZVETELZY Lgw) o [EEFEENEBC KL
(self-contained) S FEALELF L OSEARKE T 56D LB % 5] (Dalton-Puffer, Nikula
& Smit, 2010, p. 7) 5 &HE, ELF OSEREIZHN L= HGEHE ~DO/RBIZE A TN D,

Lﬁ®%iﬁ’%6% AWFZEIL, AAROERZTICEE T L4460 V=T
EL O DTEDICFE SN EFREEEMHE LY L 2 4 OFE O 1958 T3
LR A VA2 — b REBEICIVREAE LT, 44D V=T D55 34
X, BHERICT U7 HEICEMET 2 Z &3k E > TEBY | ELF 2> TftEa2 45
EEBEZDOND, 2HDOHBIT, TN TEME (BEVXRR) BEEAX VAN ESH
5l BEVa—LE, F7vt/7~v9/x%w%miéﬁéj%/:~w%ﬁé
L=, BAREICIZ, BIEDEY 22—/ TlE, HIEDE, DOEGFZFHIIT
HBEBEDEY 2—/LTliE, OBETHORKI %#éﬂuxﬁié%ﬁﬁig ©H
SV EICHY LT m Y e/ MIOWTHEE T LB T —va s3T5, &0
9 2 ODHBTRENMTONTZ, T72bb, HiHEDEY 2 —/WTHAR 7 EFL O
R¥E, BEOEY 22— WIIRFD CLIL DIRELEZ D ENTEX D,

FEBEZORER, EFL 22Tl BN 7 HE OSUEEZ MM FTEL TVWD DI
%L, CLIL ZZETiX, WEDOHER L | Bl & FEHEDOEWRDO ST E S A ENT
Wbz kﬂ%%éhtoﬁ%~®4/§tn~fi EFL 23O, FEHF D
(&) 2T 2 2 L ICERNICESZEN TS D3 L, CLIL #3¥ 0%
%i HE & RFERRICTFZEFHL LRBRN O 508, —HWeT 4 —F > 7 %&bt

FVFEE VT ICHGE T S A2 S RITD L HYORATWH T L
ﬂbﬁotoé% I, T V=T DA U FE 2—TiE, HEICEZZ L2 LT,
MV SGEHBE OBG LY &, ERICHEFELFE TS 22O 2 &8, g B
ERMETHL V) BEANPER SN, MRkE LT, [WiEL, LET DS E T
ODTIERL, BRHERLBWVWEETala=r—yvaroYy— e LTl
(Marsh, 2000) & 9 CLIL @ J5¢H%, ELF THEFEAT L V=T #EICH - THS)
WHEREEEIZENTE A—A N T CLEEHLT L,/ L TN EEEIC
DU T DA (Dalton-Puffer, Hittner, Schindeleggaer& Smit 2009) & & Il 3 5 #b i
o,

ELF O M), HFEix, Exll>TRARDZLOTH Y, AT EN 22
BHEZRET 2O TIERWVA, THFE &0 O BRI Ot x Ha B L.
FEHENEOL ) RGHTEDO X ICHGEZMIHT 202 ET 2 2 &8, BEILF
BHERLORFEAEEBZLE—HTHLERETHLDOTH D,
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#32. WgERE
[£3=F] (312#%=E) 14:35~15:05
s EHEE (B2 KE)

CLIL IZ8 T 2 MBRHEEIEOEM—ERWRHIEREZHTT—
Application of Teaching Approaches of Other Subjects to CLIL.:

A Focus on Fine Arts
INEF BB (FE)IREE « REFEPEAE)

XTI

CLIL /%, ‘adual-focused educational approach (Coyle et al., 2010: 1)’ £ EiL5 L 9
2. ARFHEEETEEE LT HOBENT 7 u—FTh o, bt bEilE
) - FHEEBEABICBNTORTONDS DT TIERL B TH RIS b D
ThHhDHI LN MBFREREICTFEZITO ZEIERICAERTH DL, 2E L,
CLIL FEB LOMIEICHB W T, BT » SmdFcB T 28IEST 7 n—F
~NDE R - BIEY DNENSZ LIZOWTIEFER O RN H 5, MEFHT & Hd?
EIHY, NEELSHEEFE LI OTHIIE, Z0HERELELISA LT
(T2 B2, BRI OEIRIEOTIZIL, SEFE LOMEZ RHTZ N TES S
DHAFET Do AR TIL, EICENBOBAND, PR EREEHEICBIT 5
SrEOBFNRCSEEB 2R T A F T TV —IZ oW TBLL . CLIL I8 2l
DEFETE R ~ORBE LS BROREZ R~

FEEEERICR T 2 E/ORHE

SAEE O FLET, FEF A B EERFHE L TEEREEEOBAITR S
TWb, ZZTWH [F5E BERETH L AAGBENMHES N TV &b 5208,
HAFEIZIRD &R STV, LR o gt B RS HIC BV T |
[H 720 OEWRMMEZ S D E L TWS FEABER L, 1 FHFEIC (EMRE
T2 ENCEXZHALE D | FEEZWD A, 3FMTHI LG >72 0 #L3F
LESZY T 5 EDEHEEHMORENRHMOND L H1TT D, CCEIFEFA, 2008:
6-7)) &, FIREFBIORRIIOVNTER SN TN D,

ENEEHEB ORI 5 SHEES
EMBOR TEFHBEE LT ANLLTVOIX (BEE] IcBWTTHL, —o—
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=T IERENEELT — R - XX TV =R EOT AV A XY ZADEE, D
NR—= =2y TRTIL, SRREEI A IR AN ETEE 7 n 77 L& FE L TV
%, 2O 7 v 77 ATk, Visual Thinking Strategies (VTS) . inquiry-based learning
REDANTTV—HIY ANTEY 2 JICIFEEF I L CTELICET 55858
ARTREBEICBITLEHEHNZEENTND, £, ZOHRELTIA
T4 TR PLHINEE ), T a7 v VT T U—EDm RIZERE T T
V% (Yenawine, 2013, Charman et al., 2006), ~ O FIL L1 ICFRS Z & TliE7ie <,
TAUBZETSH L2 L LTOEGEOEFICEBWNTHRKTH 5, HART S X EE
BE T 07T AR LTV D EINEEDN B 553, F iU F 72 BEIR COTREI O
e 9, FRBECMBER L OEEIIREE ETHY £l ZFOHBERROM
FETIT & A ETTDR TR,

AR - 5% DOFRE

SREAROMWE - ZE, Ia— SV AMOBREDO B ROBE BREZE T,
CLIL AR REBEHN T 70 —F DO H>ThHhHEEZOBND, 7277 L, CLIL i&fh
HRE OEERMERF R THY, HROHEHEFE~O CLILEABETIZHZ-
T, MER OB ERLSEHEOTIL N OV TOMENED LNDERXTHA I,
F72, CLIL O L5 2NE L SEOMARFEITIHB T, VTS X inquiry-based @
EWMEEA N7 7 O—ITBAERE AR FETH DL LB O, AROHEH
BEMBCOERITER LB R DGR, B0 U % = 7 LARBNESHOBETH
%6

5| FSCHR
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Cambridge: Cambridge University Press.

Yenawine, P. (2013). Visual Thinking Strategies: Using Art to Deepen Learning across
School Disciplines. Cambridge, MA: Harvard Education
Press.

SCER AR AE (2008) [ iRt B E AR AL ST ] Retrieved from
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#33. WFgERE
[£3=F] (312#=) 15:10~15:40
s EHEE (B2 KE)

N7 BIRINOFZAED CLIL BT 1204 5585
Secondary Student Perception towards CLIL
in the Basque Autonomous Community
T TR (EMEERY)

1. 1ZU®IC

HARDOFFEZEIZ CLIL B8 BRI EA S, I Tnb, CLIL
FEOAY v FPREAINDD, FEAEORMAEETLHIZ &1L, TEFX—T a3
RFEIREBEZ D ETEETHD, AL TIE, I—a v O T CLIL A5
BOEENKE LTV 5 (KELLY, 2007) /N2 7 BIEM (AXA >) OH A Soft
CLIL #7523 & Hard CLIL BB ICx T 282 R 5 Z & Th 5,

2. A7 BIEM® Soft CLIL U5 & Hard CLIL %%

N2 EHVEMNIZIE, AR ZFEE AR ULOIRELZ B 5 L7 E RO IKastola (2
BT DN DD, HiEL 7T o AFEDOFELEL LT lkastola 28MEAL TV DDA,
CLILBIFETH D, 16K CHREAB LKA D ETIZ BEREOE, Hdx, b
D= DI —nr v/ FikES M (Common European Framework of Reference for
Languages: Learning, teaching, assessment) T, #aHIE Bl+L~VULIZEETHZ &%
HEOE LTS, BGEHABIX 40 DIAED, /INFRE TIL EFL #E TF5,
1. 21T, Soft CLIL A53E d“Subject Projects” (RIH 7wy =27 ) &L
T, HEEREAMS, THEEE) LT, 10==v (Bl : HE, BREF, Hin $o
ftl THA %, 24 MO Soft CLIL %2 ¥ 28 T, Hard CLIL RIZAE N MGE D, By
ME R Thfy) Lo ThY, BHEEYSEENN, 3 FA T E, 4 44
\ZITER %, 12U THGETHZ D,

3. WRIERISR & ik

KRFZEIZ I 1T e 1 4E/E1E, Soft CLIL B2 THOMAH T 5 A B, 4 474
1% 2 4R > Soft CLIL Y238 #BR %2 Hard CLIL U238 C14E5 W H B (G 34F
5722 H @ CLIL BIFE DikER) Th 5, £, K104 T, 77— Mk (1)
24TV, CLIL RIS RH 2 75T MW TEA, RIZ, b AIET, HEECHHE 2325
ZEIZOWVWTORRIZOWTORMEM 5 7=, BIZIZIE, 22 B (15 b
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MeTH o) GR) FTREEZSTTHLoT,

F1: 77— OIEB & ERM

HH i
U7 I like studying subjects in English very much.
HEE Studying subjects in English improves my English proficiency very much.
CLIL 5738 | NZHf® | Studying subjects in English improves my understanding of the content very much.
DR BEh Studying subjects in English improves my thinking skills very much.
5 Studying subjects in English opens my door to the world.

4. FERLBL

CLIL BU=28 2 #L A OEIAIE, 144 (14.3%), 4 4/E (16.3%) TH Y,
t IR E COFBEEILRD > T, KRIT, CLIL BB k4 2 3k 03l 4 ik L7- &
A, SIHETRTIZBWT, 4 FEAOFHNIE, 1 FELY IRz, FHRER
T LT, FEBTENVDRODNE I tEE T T, [ifH) & TRZET) 1T
WTIT 1AM O T BNABEICE o728, 23R - NEFME - R o 31H
HIZOWTIE, ABRE R T2, ZOMENS, BIRZEETHREAZ L 2HYE
THHREETIDRNE DO, kL LT CLIL BZE I L THEICE 52T
HZENRENT, LnLens, 44D E CLILBIEEZ TiFx) &)
FEGWIETRY, ZOMRITKT 23S F2vo7z,

CLIL BB HERER X, CLILFISZH oA Y v MZESZH TS, LL, T
> — h [CLIL B E OB RITFETR L TV DR, HEETREZFSE, N—
RADBED, BIRTZX 50 THIUL, RHEIINNAZFETERZ EW I AEDOAR
BONHEBAA L OICBZ 5, N2 7 BIRINTIE, Ikastola 2 FHFRAIICENE, 7R
RN CLIL BB 2 )y 7 7 > 7 L, JrBEN & BB Bl i U<, #E41T
STWVW5S, TN TH->TLTH, ARFICITHFETH R Z2Z2E5DITES TIERWVWDO T
HAHH, Gtk, BAROHFEHEIZ CLIL BIEE 28 AT 5B8121%, B bo AU v
R T, FEEMORBHEIEL, TFX—2a VRN FIRLARNE 5T R
BT HREEBbd, BARDORIEHE CTlE, JGEHEININEERZ LD 7 —
AME, XA 7 BB T Ikastola 25 E8EIZE Y LA TWAD X 912, 178 » K
RN, B ERGEA S YD) 2T AE1EY, B H B &SRB AN
TEXDLLIBRVAT LEES TV BERDHA I,

2B TR
KELLY, K. (2007) Content and Language Integrated Learning: The Basque Country,
Humanizing Language Learning, Year 9; Issue 3; May 2007,
http://hltmag.co.uk/may07/sart08.htm (accessed 2014/3/14).
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#34, WFFERE
(84 =] (401 % =) 14:35~15:05
e Rz CGREET e RT)

A7y MEfbEFE, 73X MR, RaEEOBMRYE

Input Enhancement, Learning, Comprehension, and Proficiency

AR — (IR r s )

1. [FC®HIT
THXANOSFEEBIZTRES WD, KFERRLFIEZTZYTHZ LT,
ZTOWHENE D, FEEOREEZ M SE 5 FIEEZA > 7 > ik (Sharwood
Smith, 1991, 1993) & FETIL 5, ZAUTEERLKXDEDLLDT U =27 R AN ik
BRI MIA TR 5T H 5 (Robinson, 1995, Schmidt, 1990 fth) = & [ZHEFRAGICHES <
HDOTHD, L1 WIETIE, A 7y Mk, BirFOEESCHAE, [HFlROMK
R 5 2 LR S LTS (Loreh, 1989 MR), —J5. L2 WFZETlE, FEICH
TEOEG, [ROE, 7TF A MREA~DOEEIZOWTHIREN RSN TE N, £
DR BN DN TIIRTE RIRD53 73 T U 5 (Han, Park & Combs, 2007 £ [R),

2. Wr7EE
(@) A 7y FbIIfINEERI LD B FITE B E 5 2 5 D)
(b) A > 7y FR(LIZT ¥ A NEMRICEEEZ 52 500
() FHMEERISCORIIZ L > TA 7y Mg DBIRITE R D D7)
(d) FEEOREEIZL>TA 7y MRILONFITERR D D)

3. ik
AWFFE Tl (NSRRI SCE2 R D 3FEICHIE L, ¥ —7 v b & LT,

(a) auxiliary tag questions (AUX) : F=EiN OB AS be BhFil, BhEhEa have
(b) do-support tag questions (DO) : =i PN O Bzl 23— Eh il
(c) modal tag questions (MODAL) : F=HiN OBzl 231488 (e.g. will, can)

EA% 2 AEE 69 4 IS FEBREE & AHIFE IS 3 i, WO X —7 y MR E TR

(A, B, C) &t dr, BfRfEICARZ L=, AlX AUX, Bi% DO, C i MODAL #%h
FNELWHE R, ERFEOT XA FTIE, #—7 v MIKFLEREDDOT 4 b
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2L 0, RN ENT, ¥—F > NOEXEZFROIEFORELEZE L, F5
HEIX 32X E L 7=, Group 11X A>B->C.Group 2 iX B->C>A,Group 3 iX C>A->B
DNEFF THRLEHAT, 7ok, Hfl#ED Group 4 X A>B>C DJIEFF TR AT A
72, 2=y NOFEEHHE OFENRZ R D 12D, BRI D AR E % FAT
FHTAMELTEmRL, BEEIXCT A MIE>THIE LT,

4. fER

FERBE, AR S B, FHRT A FORED BA LI, MEHIARIC LS L
DL Group 3 DA Toh o7z, BtfEIEDRGRZ T LTICRER, A 7y Mfkid 7
XA NI E L 52 erolc, £Tc, =0 v FOBEWNZL D4 7 v Mk
DRI EAITRD B -o7=, LML, Group 3 Tix DO & MODAL 28\
TEWEFEE ORI STz, SCOERME & BGEE Of B FMBERRIZ R Sz d -
77
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#35. WFZERE
(84 =] (401 % =) 15:10~15:40
e Rz CGREET P R)

FEEIX TR A TEEZRATWVS D
—IRFERFENE & EAANRES L OLE—

Do Japanese Learners of EFL Parse English Sentences
According to “Five” Sentence Types?: Through Comparison
with NSE and Proficient Learners
B = (GERBOR)

1. FZEEW LIRS

ARFFED BAOIE, FEENFCHEE 2 THSOR) (ICHI L T EDORER 2 T\ 50
IR, T X o CEFL 8BEE F ISR 5@ - KFETOSHEREIORIBREZ R T 5
ZETHD, BV HADOPEENE TIEI ST T scEoR ) (il 1, 1995)
LB RAREN, 4T, IICH » TIXEELZHIT 2 M EHR £ EE D
EWEREBT O b DIZE, DO THIXROPFAI & E DT, HHEDE
FE OB ] & PO SO A R S, BRI ICE X EH AL CES L H
BB xFbhE-oTWnab, LaL, 29 LEEEICH - T, ~KEEFILIED
KO AEE AL Z TV D DT HOWTITMEN D 72\, @ ETOERES
15425 ETH, ZLTENERFTOIGEHE ~EMIBITHEELEZTHERTD, =
DAL T HILTEREPKREN, £ 2T, KR TILET, RPEEZHFRIC
FIFNZOWTOEBRFEZITV, H MO HARE O A R A F K
A LMNIT D GRED), £ LT, B LEZET A F &2 HWT, REAEXZIC
FEENA IR > TEDOREREEZ IR Z TV D025 GREO), *
7o, IR O T2, HFERFEREE & H R ANRGERAERIC O 2T A N a5 L,
FEEEGOZHOMEE ST 5 GREO), AMFFICL->T EFL 8&EE Mgk
FAHER - RFFEFEHE COaAIa=r— a2 A SE B IORB AR &L
Do
2. FiE

PREO  EREZER L O/ R ZRmo8r L, sSREOQOZ W7 A h CTE

SN % 4 [AIE R O TSCUBMRERE ME ORE R & b HElHRFET3 5, BT 5% pk
&L, —HNEEIEE O LIRS oA kA LB TRV, & 5 —#IXEZEH O
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RO OFE RO E Ol 2 o, HARIL, FnEh 7 HE S 6 HE DG 13
HHET D, 2, BHFEEMHERT 2, BIZEFITREED 2016 FEITHZ T
BDRFAZ NI 2004 % TEL TV D,

Q) RO PR - E G KA O W T A b D 248 NDKRFAE L W5
(2 2 [EI D TR S8R C M - R LR HBFE Lz, JHE OB - BRIZH - > T,
MR, REE L -Lomu:, B0 3 RIS E LTz, MG (2010)
EREFRREARELZBESEBIC LN, TNELOXHE T HEAEOE WG
D) ZEHTz, FEE LYV, BEEAGNAANET D2 & TRIENEA SRV E D
W72 D _RSRE LWVEBEAMH Lz, 30T —XH7- 0 &K T 13 3 (I asked my
boss if | could take a day off next week.) (Z&E®, /N T 4 35 (The news seems false.)
L LT, HERRIIZBORIRE UTo, BRAEO TR o 21T o Tohb S, 34 THE O
iR S D 2T A N O YMEDFER S L7 (version34 &35, #JII, 2016) , AAHfF
8T, Z @ version 34 &%) 400 £ DO KFAEICEM LR EZ R o052 & T
a2 ROD,

REEG  version34 & HARNREERGER 6 N, £ ORI A2 #EEREERES 4 AN(H
AFE L WGEDONA Y ANV L NEETe) BEIE Lz, AL, M mihiciE—a8720
BHEEMZTZ, WFITRENTWDEOOEIRA (F ) oz, TwIhnich
U LRV W) BPR AR T 7o, JEEERRGER 1 IAMIIE CTILEK - KFJEEEHAN
L L,

3. FER

RO & QDR RITY AT 5, i@ TIL, 6 AOREHR 1) T
THEEERZ DN TVWD I ENAX T —FH T, ZOIRATTHAEEF TLLF DR
H CH7x -7, want to do, had bicycle stolen, helped my mother to cook breakfast,
advised him to study harder, provided me with TH %, & 512, REREGE 1L H AR N GEE
FLIIRR DA T E L TNDHZ & LRI X417z, kept me warm, provided me with,
leave door unlocked, spoke to Mr. Green about ~{%#5 4 (%! (I teach you English.) & L
TR S TWna Z EnMal x 7z,

4. BEHR

b FZ. (1995). [HCEEEZ2 D] WAt 0 < EFREHE,

SCERERAE . (2010). [ S p e R bR S R AR A E RE R - B fm ] B - BRRE
e

Bl V=, (2016). KA THSOH) 28 L TWA0h—EEEICK D T

v L 2T LA KATE Journal, 30, 15-28.
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#36. V—2r 3 a v
[E5ZF] (402 #=) 14:35~15:40
s HARS (KESUEKTF)

BEARZBHEZHICOTAZDOZ I YA X « FHFAL v

Designing Exercises for Developing Basic Lexical Competence
wA B (HERY)

IR ORI R)

VHE DI FEHE IZB VT, make <° put, take 72 & D FEARENFC, FiE 21X Lo
&I 5 FEARGE (basic words) Z VN2 723 (FEAGEE): basic lexical competence)
IO D Z L OMEMERULEIL TV S (Meara, 2002; Tanaka, 2012), FEARGEIT
H ' AEIEIZE T 256 D IR 7256 £ CIE/A <, MBECHWLRTERY , 5
B2 RGEa I o= — g U /10 (foundation) & U CEE/REHIZ R
LTWb, LnL, ZLOHEENZEOEEMELZET H—FH, Tz oL Hicds
I LNV TOFEMILINE TR EINT I ol

A (2015) 1E. KBBREA O - SEFROREHB 2 X510, EATEREIC
DNWTCDT »r— Mt E FHE Uiz, & DR, 95% D # B N FEAGE D HEM: %278
S LTWD—F, ZDREIZ OV BRI ECRHBEE CHCE 22 iz
HHEATD E WO TBEENETH Y | AR - BRI 725503 2 SV TWVZRWBLR DN
X0 Lipotz, FT2. 85%DHEBNEAFEDIREIEIZOWT [ 72w L&
LTHY, BARNRIEEEICHT A BN — ANEET 5 2 ERNRIEE T,

RIS, BEAREEEFE - FRET LB, (1) BRHECREES TH TS 2 Ms 2w
LCHEET A, 2) FEEICRIHM SN TVDIGEEZRRIINZHEZ TN, &) 2D
DFRENE 2 bID, LnL, 2RO OHEZBL TEAEEHENZ T HIBRHIZ
O rEMbnS & BEORMDED, (D)IZOWTIE, ZRESCRMBESE Thin
LHBNE. B HFEEROTO—HTHY | ED X5 MBIl D T Lo THAK
FEOEWHMRICRY DELDL E WO REEZZATWD, £, QIZEL T, B
e/ (semantic discontinuity) & EBEOMEFR M K (semantic circularity) &9 2
OOMBEEERT D LN TE D, BHRODWI L 1L, 2EHEFICE > TEAENRL O
B OFEROMICERMBEEMEZ AT Z N TERNWEWIETH S, 21T
FREE put 27 E D8 FEEE TESC) TR 8020 TS5 Lu
STERFFICRRIN TV D —HEORGEL  if & LB MIIZRE 2 T Z &k
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Do LonL, TELS) & TR 2] o, T & T 2] Lo ciEsRLn
EDXIITERIICEE L TWD O Z ERIIZHEMET 52 DIXR#ETH O | Lizn
S TEHEF IV A MUICRRGEEZ R A D E W IOEEERERIEShD L L
2%, BWROEERB KL &k, F I put ISk LT IHEL | LWIREEZ T TIEE.

ZAUTKT LT lay 0 set, carry & W o 7o —HOFRGENFTETHIL, I HIZ lay 12k LT

(&< ) TRRT) EWVofGERKHIET 2 & W) T at A, i EERICED K
ENDHEVWIHRTHD, LENR->T, EZEF TV THRGEOERE LI
AHZENTERVEV ORI TLEI Z L &R D,

Vb B E 2 SWR e EAGERRE A ZET 27201213, (1) Z2FETHD
HEAGEOBRIAZ PO LI 2 2008 W ) BElGa EoRBE, (2) EAE 25
2T D710 I H A X EOX T A T HhEN D fEER EORE
IR L7221 AUT e B 720, EAGEO BRGRITHE THIEZROm TH Y | Bk
BN A & - - DFEE N SR D BEOERMER 2. Yo X 5 IcEL - (571
THPNERBELELRD, KU—27 g v 7T, BBAERGROMRZIGH L,
RO LR DER (a7) &, TnENKXICERI LI-a7 A A=Vl L
EAGEOBEMWMR O T2 T 5, a7 L WIHEEEZHWDZ &I2LD,
REEICHE O T H D IEEARGE OREFENMEE & FE S 2 BRI BR 3 5 2
EDRREE 70D, o, EARFEO= 7 A gmlic o\ Tix, B (2005) o=
I WA XEHITEIL L, (1) [KoOZ &2 &5 (awareness-raising) . (2) B b4 5

(networking) . (3) Bifi#3 % (comprehension). (4) M4 % (production). (5) H
{9 % (automatization) 5 ODRHWERE L, BRI 7 0 A XDIED
HEigimd 5, ZOBE, 550 MEWGIY | oFflE L CTHABG break %, [
ST IOFEFE L THE B see X Mook B Y FiIF A AV —r g v FEREL,
PEEHEICBIT D EAEREOREEM AL OREHT LA L, 2OE D RFE
EHLBHEL Lz, M, KU~ v a v T THRRT DT 7 VA OSSR,
NS KA, AR ANE TR ISHFEETH 5,

VBN

Meara, P. (2002). The rediscovery of vocabulary. Second Language Research,
18(4), 393-407.

Tanaka, S. (2012). New directions in L2 lexical development. Vocabulary
Learning and Instruction, 1(1), 1-9.

H s - 7 L BRI - ARFHESE - 35 FAMEGR)(2005). TR BN E T—
B L7 3GE8E D 1= O OFE#l 7+ —ECF—] HC 0 U —~ UL AR

A . (2015). [HGEHE OEAGE N R NF OFEIZOW T OESHE [
PERBE TR 41 RIREANIZE R SR TRl pp. 56-57.
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#37. BT E
[£6=E] (411 H=E) 14:35~15:05
s HUE (LK RF)

HEIEL LTHREBEEME I ITITED X 5 RAFAPLEDN
—HARAETRANR=Y  DREBRRD 07 NI BE~DRE—
A Study of Japanese Users of English as a Business Lingua Franca

(BELF) and its Pedagogical Implications

R A& LB FRBEIRT)

Z M%FTliL, BELF (English as a business lingua franca) > # g I 2 & 5
L CHARDE VR A= » OFEEEH % 04 LI2FEORE R &2 s L, Z 005
FEREZVGEHEICE S ENE DI EERT D,

AARDIEGEHE O BRO—2F, #EITH THREEL EEE L LTV, 272 E
BHEELOAL LA 2= —2a BT H0DORED AT NLERERI LT
boHEINTWD, Ll ERICHEGEE U TRFELE > TV D AARANORGEfH
HORERZ I L, ZDOFRERNG ED XS R AFNVNEETH D& PR 5058
T2, RAFZEI, B VR AB TRMIMIEGEEY E R A @RS LTl - T&
TeAARNDORSRR 2, 777 4 7OHEZRY ANTE-ESHT LIZb DT, Z0Hf
FEDFERZ BB IS T 28R b Do

RO 7 v —SNALOH T, WEEN SRR EGEE O AL O TR b s &
T2V | MHRE T BIXSAR R BRI AT IRE L C& T, OV ED2ThHD
ELF (English as a lingua franca) #F9E1%, Hi@ah & L TEDON L ReEL | Rl REE
il (LA RA T 4 7 LIEFR) OFEICHEIE, H 0 OFEFITHET L2 & %42
"ELTWo, ELF AFZEIC LT, a2 d@el & U Cff O 5e3BIEREEG4E (LU T/
YHAAT 4 T LW 1, D OFEHMICHREGEAE S 2L T, WEEDOa I a =
—3a VERNSETNWD I ERSo TE = (Jenkins, Cogo, & Dewey, 2011)

Z O ELF OHGIBMAEZIEA L C BV R AT I 2= —2 3 VBT 5 HEEED
HIEFEL 2 YEHE9 5 DA BELF (English as a business lingua franca) #F72CT& %
(Louhiala-Salminen, Charles, & Kankaanranta, 2005) .

AWFFEIL Z D BELF OFGGHIMALAC IS &, HARAE VR A=Y  DFFED
Al 2=l —va VERLOBRENOERKL LS L LT, BELF2—%—ThH 2%
&N, FEEEE > CTERRAIRVIRY | o L9 72 EICE R L, £ OFREIC
ED XTIV AMATE D, EVRXAD AN Z JGEZ > T EDOREER TE 72
LR TCWDDEFE-> T bolo, ZORRRE T T 7 4 7 OREZ A7) L CHE
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SN UL D ORRBRERD BN B o7, IlEE & U T2l o 72O EHE 72
AFNZOWTHRET D, KFFROBINEIL, BARTEL, ABLZTZAARANY
VRANR=Y T, 200D 40 FICDIZ Y BV R ADBIS THEGEA o TE T,
BELF = —#—34 A TH D,
FE A EDBIMEIT, RFZ B ETHIO THRELZE D IZHT2 D | BHRFOIE
FEINI T ClE e < FERITH I LIc L i 7o, M HIE, TR CTHITHE T T2 GEELIC
ELDNTWTIRFEMEZ RN ENEL BV R EOBWEZERT D7D
I, A2 ThoTh, EFHTHNEMOEFEOHENS 2T 52 LNEETHD
LEZEZ TV, £7o, FEBRICHKEEEMN ORBRZET 2 & T, HEE~DHEE L AF L
HEEOMEN DD LiEoTo, DFEV | HEEOFEEE NS HEEOMHEHE ~DE R &
BEOBEDRVLETHY , TOUEENEL WD LB FERH I,
Flo, HOBERELHZ DL I >TH BELF 21— —7= H O HGE[M H O H
FIRPEVTT . I HICZEDEREIL, v VT OFTRELL Lo TN, D=
— XL THERFFENEHIZETHINENRS L Z Ebbhrolz s ANE L
TOHFEHEHDORED Y T, BEMICA S ORFEO =— X% fliL, ZD=—
AN DOETHFELME WD O ESVEENDDHDTH D,
S HIT, 2L OBIFIL, KFEIGFEE BT TH B OFEENTIERANH 5
LU THRY  MFETERBELEORICTIIA N —va v E2K LD EFE-TZ, 2
T2 2=l —2a VOMFORBENPEGIVENRAT A TR R4 T 4
T ThHoTRIZ, BOOMEFEOERHEI NS L KUY, BAETHNITH - &
BNCala=r—va P TELHEKLTZVTLHNETHD, BELF 2—H—D
%<0, ZOX I RIGFENORREZKR L >0, SRR T RE LY, BAEEE
LBNOIRGEEZE) Z & TCEOREEH W HFE LD aIa=Fr—a v OEN%E
R LTS Z ERbonoT,
Fo. ZINEIL, HFOHNEZERT H72012, SMEAN & ITEGEEEFV, HARA
EIFAARTEEZEND OAEFEEZTTOTWNL DT, AAGEEFGEEZFHABITHEN,
HAFEOaI o= —var b WiEOaIa=r—ra rZOR0NICEELT S
Zéb, FREICHEHERAF AL THD EEZ TV,
FRBLHTIT, LLED XD AR DO GHTHRE RITHEDN T, HARDRFEHE T#
O ENMBELEDIND, SRR AR L LT D 7o DI B R A X W )& 3
YD,
ZE R
Jenkins, J., Cogo, A., & Dewey, M. (2011). Review of developments in research into
English as a lingua franca. Language Teaching, 44(03), 281-315.

Louhiala-Salminen, L., Charles, M., & Kankaanranta, A. (2005). English as a lingua franca
in Nordic corporate mergers: Two case companies. English for Specific Purposes,
24(4), 401-421.
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#38. WgEIRE
[E£6=E] (411 H=E) 15:10~15:40
s HUE (LK RF)

EBPICBITAEE S L T—a IBEOBEBE—REHA L
TR A=Y OFMBLEDBENEENTIZIX? —

How to Incorporate Practical Opinions from Business into

Instructions for English Business Presentations in EBP
R £ CRERT)

T4, ESP (English for Specific Purposes) & ¥ #>!F EBP (English for Business
Purposes) 1%, HFEHB O LT, ARREROEEEZED TR, =—ApH<
KRFPBES~DORBNERIZITOIL TS (eg., /Mift 2010), SRIOKRET —~
THDHCLIL &b, WAL SHEEEORE, EEM L WO R THREOMREZFF > T
WHEEZDH, LML, —FT, FREICHEHIND B VR RAEE L KFETOHREIC
DWNWT, ZOTBEAFERT 21T b H 5, 72 & 21X, Williams (1988) 1, =ik
TOEVRARGELT XA NORFEZEZ L, 7% & Tl false start <° overlap 72
ENEMEHINTELT, ENWICHIHRESNTZRGEL 2> TWDH T &, £z,
Seshadri & Theye (2000) Ti%, KFENENTZE T RALZ —ZONT, EVRA
N—=Y UPNEFBEMEOFAMAE T 2012k L, RFEFHEIL punctuation 72 87 7 =7
WIS R LA L ThDL 2 HiE L T D,

AHFFETIZEBP O CHFET LB T —va VRENZ E Y RET D0k T —~
WL 1) FGEH B E B RANR—=Y OB EFET LB T — v a TR LT
ED LD AR DENRH DD, 2) FNEHENTORREIZE S ANLT
WTF D000 2 SIZERZH T, 2HEOT —X %205 LT,

T —21%, 02014 4 3 AICRFH KT CTEMI L7z, F57HE =% AR 2014 ©
B, JHEE VR AT LB T —v 3 VREDBRIZEIN SRR &L @ Z iz
FEBRT THTONTI EVRAN=Y VORI R DT+ —DATN—T DT —HTh
5, ZhUE, 20134 3 HIATONLSEABT =X AN 2013 TOFLELT— s
Y UTFLEY) REOETAZRE, 2 AV MEEDTELOTH D,

FEEHEBETX AR 204 OT LB RETIE, BAROGBHREREZ M S BEOREM,
WZUIEY, Hipy s e db ki 2 R EE L. 1) FRRUERES, 2) AREK.
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3) B—nATBE—va LR EIlOoONnWTOT LB EITH)I LT —~ L LT,
RFHE, ©VRAN=Y B DS DED, HFEEICHHiZT>TH H
W, BEVRRANR=Y 94 REHE 1 54, 41 240 3 6 405k %
EHDHIENTE, HFHUEZETIZE DT — 2 BT o=, HEGER=
AV MIEEZHTOILIZE ZA, EVRAR—Y & RFEHE GEFHE) O
FICEAT D X 5 72l & DA sl BLA OE W TR BTz,

COHBRRIE, 1) LT AT T, 2) FRiERB LT LB O,
3) B (RE. > Fx—var k) | 4) ST r—< LR, 5) ZO
D SFEFD 3 A 2 MIHFHESNTEN  EVRANR=Y Darr b3 1) & 4)
ZHLELTWEDIZR L, KFEHEIZT2) £3) Z2H0LICaA L FLTWzEWN
I XHRI 7 AE RS 72, 2 A FOFERICOWTIX, Y HBEKT D,

Flo. QD7 —H AT N—TDERIFIEIZ OV TIE, Morgan (1997) #5512
Lz, TRTCOIAAMELFIEZ LT, ZOREEZETLERZ 7Ty K&
FY— 7 Fr—F (KTF2003) 2o TotrLifaE, dEh) (o235
Jav) REFEMARSHEERG L TS REHRELE, [HEGEEL eV A0
H| 72 E, EBPZOLONRRZDFEEDFENO LR > TE T,

AHETIE, EFROQDOB G OO RERETH L L biz, 4% D EBP 54
OB L HEME, BRI, BV XA NRN—= Y U NS OERNR T AL N A2 E S HERAD
FREZHE O B 0>, FE D peer evaluation & & 9 ZENIZAEN L THL MITHOWN
TERT D,

<G| F 3Tk >

® KTFHM (2003) [/ 7T T v R-tvAdV— T Fu—FDERK] 5L3CE

® NET, FHN—, mEE S, MIHIET (2010) TE3E23KD 55550 ] H 0L
i H R

® Morgan, D. L. (1997). Focus Groups as Qualitative Research. California: SAGE
Publications, Inc.

® Seshadri, S. & Theye, L. (2000). Professionals and professors: Substance or Style?
Business Communication Quarterly, 63(3), 9-23.

® Williams, M. (1988). Language taught for meetings and language used in meetings: Is
there anything in common? Applied Linguistics, 9(1), 45-58.
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#39. Bh&S B E
[E£7=F] (412 #H=F) 14:35~15:40

TOEIC®T A MHERMEL VT vala=yr—vay
New Item Types on the TOEIC® TEST and Real Communication

A &2 (iR
Rk FE GIERY - JEW Ehghn)
TR (B (HACKRE: « IR Ehamhm)
EA HE (T IGEFEET ALY —)

X HIZ

ARFIT. A5 HO% 210 BABIT 2 R b EME STV 5 TOEIC®T % ki
RISV REOEERRETH S, T HEMEICEET 2 BL 42170,
LB ERFESWEZEEbhWSala=r—varyolRxzil#i+s, LT, £
DEREEN LTV TV ala=r—a VBN EBRTHIEINIOVWTE K
T 5, WIZ, BELIEEL SIS, FAOERESLCET X—2 3 v Om EICEH 5T 5
B2 %ONHENT D, FREAEDORICE £ 53, TOEIC®T 2 R4 Part DFF A
EHEEXEZEN L, 7 — ANBEREZID ANTIEE), #EE OFEEREZ M L
R EMRB 2R LTV, xR, AE—F 2 ZIZOWTE&RT 5, Levelt (1989)
DFREZEET N HEL LT-% T, TOEIC®F 2 MR Y 2= VBN RFEET L
OEZRIL LT, A —F U JRE1 %2 M L &S HIEEFH 2P 5,

1 FERBMEE I T Vvala=hr—Yay — FHEXREE>ENTHN?
FERMENEASND DL Part 3, 4, 7 NLTH D, Partl, 2, 5 1L RI-EE )
. Part 6 (% 1 DD LEITx Lk 0% 3 M—4 BICH 2., ZEATC LA AT D
MEEDFR SN BT DB 2 5, Part3 DT SIXEICKRD 3D, £7
DEEORV I O KIZ 3 ANOEFE L TRREZ R TORFES M—7 Th 5,
BRI LY HEWZRGEIOESWEEF X L9, ZRITINZ, FV & EHRHER
FEOMH, ¥5ORKEZRM > HELBEMEI TS, Part 7 T/E SNS Y — /LD L
DTH% LINE D LD 7RF v v Ml & FiAMl A MR HE IS L)1 oT,
F7o. 3ODONEB LOERZ GO EECCERE BN TV D, ARIEE TiE Part 3
DEFERLPart 7 D LINE D X 972, Hii7eala=r—Ta  AEA VE) T /L=
Ram—Tar ERESR, ZIMBIANDFEEBREIZOWTE L THAIZ,
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2 AIa=HTFATRTIO—F — BEEREHLSEBREDHIC
TOEIC®F % R % 2 27 » 77203 25 H 1Tl MEEITHLAA A TV B il
Sr BT DD, RREL IR R=MEEM O CELEbE] LIFEZTH
R b AA, Z5 LIEEB b BEEN, 2R T HEEHEONIBICER L &
(RIS BB AR T2 2 2 2 =5 4 7 RIEBNEBR AR & 2 T 5B, AR
TIETOEIC®S 2 MEA DRI Z W 5 Ih=0 . POk 5T Fu—F T
TAUTEEZIL L 0 BEIICBINT 5 2 L SRR D5, 0 BRI R 27
T, THETHIUTTENTER S L THE,

3 RAP—FUT~OBA — RFEFLLYX=UIHENLDOREBE
Levelt (1989) (a7 /bi= % &, Conceptualizer (L LA(E) - Formulator
(S5bEE(E) - Articulator (A ZE(E) - Monitor (B =% —24&&) D4->DHEREN

HILSND 2 L TAE—% L 7RI LT 5, T72bb, A —% 2 7 OHEIC

1, A DEBOBIETH 51) FHEDEZOBAIL, 2) 3% - 30k - R L0

SHABAENHT 2 53, 3) TOSHEORE. FL T, 4) WAL S EH

L0 D300 E BT 5 =X —IIE A LT 5 2 L AR BND, AR

k. UT AT a=s—a U ERBLTOWATOEICYT % MR Y %=1 7

BZ ST 5 2L T BT T VO L OMEBOMEENBILENE D), ED XS

EHHILERT ONEBRT 50O THS,

BbHYIZ

AFFETIE, TORIC®T % M OFHAMMA AT, Fi0 = >0 b B
TAHXFXERFWFELEN L VT AR o= — g VEEIICORD 5 ITIER
FRETD, ZOW%, 70T 2 TTOEICTT A b & A hy ki /e dein~ &
2D TVE T2,
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2016 A= JACET B SR 5 10 [BIRE & R 2 Hifk

Mook ot
WH?W
O W
) mE o
WO X
o o
R W

B
[t
v
il
e

PRfE A

K Rt (G ILZEBER )
Bt mEE (UG R
WA meE (PG ERSE)
SFN IR (FER - REORT) | IR T BIEEER - )
MR L RE B BT )R B CEHTERT) .,
HgH EK (NIRRT . 7ok Bmi ORIERT) . Tl 35K
(RPEFR KRS . Brian Wistner (EECK™). kil BIR&H
T B R T)
WA mEEEER - BRERY) . Bk M (RAREKE)
B mEE (ZAER - BRERT) . bp @ (BEER - R
RS BRI B (BT | Nk &1 (MESGEE
) . mEE HEC (KT KRR B (HAEXRS) . K
HFniG CRAECEZRT) | 1Y) & EL+R7) | &fF %
(HAKRT) IR Ey CEHTRERT) | mH - (R
R A 7 (BRRTE) | 49 mft (F 2B R |
NE BT GREORTE) | P Bl (BRITHERF) © Tl =
p GREEFERT) © sk B (BIIRT) | BEF &2 (B
WK HO BB RASUERT) . & 20 2 (FhHSeE
) . FN B (GEBORT) | R B GRERT) | EHE
B (AR | B J0Z GRS RFBERT) | AR K
& (A 7R | kil BIRE (FILFBERE) | Brian
Wistner (JAEIRF)
R ASET (G HE KR
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