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Impact of Self-Efficacy and Purpose on the Usage Behavior
of a Machine Translator in English Learning

M EHET
(AARE)

Abstract

As machine translation becomes increasingly prevalent among English language learners, its
potential impact on learning outcomes requires careful examination. While it is still too early to
fully assess the long-term effects on students' academic performance and English proficiency,
there is a need to explore the relationship between the use of machine translation and its
underlying factors. Previous research indicates that learners who exhibit high self-efficacy and
have specific learning objectives tend to adopt strategies that involve deeper cognitive
processing, which eventually leads to higher academic performance. This study examines the
effects of self-efficacy and learning objectives across four key dimensions to assess machine
translation usage behavior. Usage frequency serves as an indicator of introduction of a machine
translator, while perceived benefits reflect the orientation of its usage. Additionally, editing
behavior and the number of words input into the machine translator are analyzed to gauge the
level of cognitive processing involved. The findings suggest that self-efficacy significantly
influences usage frequency and perceived benefits among learners with low self-efficacy,
whereas learning objectives have a stronger impact on those with high self-efficacy.
Furthermore, those with high self-efficacy showed the tendency to choose the usage behavior
which involves a deeper level of processing.
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*8
H 22 & AR AR RS
weLs < P REFHERRE fEA
4 -.28* -16 -3 -19 -.25%
H -1 02 -16 -.08 02
L - 40** -32* i -.29% -.38%*

*p<.05**p<.01,***p<.001

5.23 B2 EBEBERRICEIfT S A Y v FOTHES

BEIRRICHIREF T2 A U v b 33EIC 0, IR LB E DI EICEH LT, A
T & OFBZE 2R 9 1R LT, 3B LTE1E, KON SE Mt A M IEOMBEN R b
LB o T, —F, SEARERCIRWTH O E 74 (r=.29, p<.05) ORIV VIEDFHE
BRR LN, 2%, HONIESTILLTFOREE L, BB EE D10 T, Hk
FERDAOMNZ AL D LW EENRS D EFAD1EAH 9, IFFT 5 AU v MTOWTH Y
PLED B O IED R ST D5 EEE, B OO L Z T I LW d fERIC e o T2,
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x9
HORE L 95 A U » b ORI

FH S R

= 14 13 -01

H 14 -.07 -.05

L 29* 19 -.02
*p<.05

5.24 B CZITIR% & MEIEREE R DM EDFEER

I H CN & & B EOFIBI A MGE LT- (32 10), TS SRE RN T, HEEE R A
M7 4wk (r=.24,p<.05 OFIZTHVHBENAONT-OHRTH-T-, 2F 0, HEIEN
< 7R DIE EBIKIENTR Y, KA M7 v haT AR ROND LEFERDTEASD,

# 10
H 24010 & B EOFARE
7V x7 4 v b ARA =T 4w b RIS L7220
4 -11 24 -10
H .07 -07 -.05
L -13 10 .06
*p<.05

5.25 B 22071k L BEBERREE e A T BAAL OFEES

Bef%1Z H O & BEABRIRRAE FHEE D AT BATIZ DWW CRRRIE L 7= (36 11), BRRRCBR LT, AT
HEALDV NS WVIBIZHEZE L~V (1) ~23X (6) DEIEAfHE L TAE T~ OB AR L
Too 728, b7 & ORBICIFEMEZ (G Lish o 7o, #ide « EL OMEREIZIB T, HE]
FRUICATTT D HALDV NS WNE EFHE B ENEZ D0 1%L 70 bT20, WEDKHETRS 725 &
Ex oD, &R (r=-23,p<.05) XOSE @it (r=-.33,p<.05) (ZB\T, Fite & 55 VEDOFHE
WRBN, BONEDGE < RDICONTANEMII NS 8D, $T70bb, X0 Z S
THENFTETHEEZ5HEA9, LnL, ZOMRAIL SE ERECITR SN, HOA AT
BILLF OFEFIZB W T E I EN B T 250 OIR S IR LW B2 5725 9,
—77, EFS EMEBRLONDEHIRD T2, FEBITHOESIC A TEH SO B 70
ZENFERELTEZLND,

-14 -



11
H 280/ & A STHEALOFARS

wite &<
S -.23* -19
H -.33* -.25
L -.22 -15
*p<.05
5.3 % Y L RTHE OEE

5.3.1 % BHY & IR EHARGE S DFRRY

PRIZ 73 B & HREIRR O BEE OB A RGET 5 (3K 12), FARISRE RIRTIE, FHIFHR
HI72 DINPFEFE B2 HEE L L OO FEEE, SRR OGHIZB W TARDOMHEZ /R L T
L2 LThD, OFV, HEELHIIOTDH-OICIGEETFE LTV D FEEEE, e OSE
IZBW BRI O A 2 AR S D L S 257249, FT0, JGEREIL S v — ULits
(r=-35p<.01) & HEREE (r=-.30,p<.01) ORIZADHBENR S, EANR B TOFRI
HESaEE AOMBNAOND (r=-26,p<.05), —5C, HAEUGEFGEREOMICITEDE
(r=.35p<.01) "EBND,

SE mREOMEAICRI LTI, BHHESEE, Jite (r=-31,p<.01), J5EME r=-31,p<.01) &
MEN (r=-40,p<.01) LEDHENRO LI, BRIt (r=-37,p<.01), E (r=-34,p
<.05), HGEARRE (r=-43,p<.01l) &ZNENHREOADOHBENGED b, HAIRS & SRER
RAORNTIZIEDOFEB (r = .40, p < .01) 258 BTz, HATEfSE B & 9258 3 deEsivElc
X UCTHEHBEDN SN E WS DITEE CTE AR TH A9, #EL L T2 7EEITEMRE
PN OETOBFHENZIBNT, HERR 24 H LaWERS R bz, BESEEZ2 BN E 35%8
L, wede, YEERE, AR B ST AR EZEZ DN R OND L) TH D,

SE {XREDSE B A & BRERERE FISERE OARBNC OV TIE, 58 B A9 3 SR e B
DI BE 52559 THDH, BIRIZIE, 7 a—ibs (r=-38,p<.01) KO¥EE (r=-.32,
p<.05) IE, FERISE L AOMENSH LT, ZivbzE HIY L BT TS 8 F 0GR
TAHMHEYEZ DDA OND EE 4D, ¥ LT, BAEE (r=.37p<.0l) xHNET D5
BHIIEFEEREL 2D X9 THDH, O L DB EIEAMRN R F I LI~ CoER
B E OBFE L O DI, £ E S IR RES N SEGE i HHE 0D 7 2 & SRR
LLTHEZLND,

MUT, #ug, 7r— Vs, BESHEE BE L OO DA IHEIRR O 245 2 218
A3V, FHZH ORI EOEEC 2Ok < oins, —7F, BAEEZHIE LTn
LA A TS R SN, B O EME B IR CERERREE O LT 2 OB TR <
Ao, £7o, HOWIEMEWVTEE L0 L@\ B EHEO L PN R O L5738 Bn%
W2 &M, BREOTTNFEBNOEZZTDEMRHHEERADTEA D,
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#£12
8 B &GS OFERE

BEREN %ﬂ — 5] :ﬁ TOEIC %fﬁ e =<Xiva e

It & vz =F A Web BuS
pily & -04 -21 -22 A1 .00 12 .08 -.28*
H -08 =21 -31* 26 .05 20 -03 -37*
L 13 -18 -12 .00 .00 .09 15 -25
2 &2 02 =21 -19 .04 -1 .07 19 -27*
H -05 -23 -27 13 -14 .03 22 -.34*
L 18 -17 -13 -1 -17 .04 19 -24
JEE &2 -09 -35%% - 30%* -12 -16 -01 35%F - 4QFr*
A OH o -12 -37* -31* -12 -21 -09 A0** - 43**
L .06 -.3g** -22 -21 -22 .02 37** -.32*
= 4 01 -10 .00 01 .07 16 .05 -.23*
AR H .00 -21 -14 .08 13 21 .05 -15
L .05 -.06 A1 -.06 16 23 .09 -19
A & -09 -22 -.26* .03 -10 .04 19 -22*
H -18 -25 - 40** 17 -12 .08 15 -31*
L 12 -19 -14 -08 -16 -03 20 -24

*p<.05**p<.01,***p<.001

5.32 FE BH LEERRICHIRF 5 AU v B

WAHEREIRRICHIRE T2 A U » b2 303EL, 08N CEIR L-IE H Ok & 528 B
BAZMEE LT (3 13), FELUSD 2 DB HOWTIWTIOEE AR & BN R bR
Too BRECBWTERICHT DAY » M EFERRONTZBITZ v — s (2 r= 28, p
<05 H:r=.34,p<.05L:r=.28,p<.05) Th-olz, DFEV, Fa— RN bEGEZFE L
TWDNIHEOFFENNCFGT 52 L 2R L OMBERRZ A L Qb L 525, FHCHE
BhIVED B NVFBZITOWTIL, HE2EE (r=43,p<.01) RO%E (r=.40,p<.01) L O
Roh, ZbOHEZR > TO L FEBFIIHEFIROEAIN B S OFE w55 2 & 2 iR
LTWHEEZDTEAD, ¥UT, HOMIEOEWFEZEIIHBERR DT O &0 ) BEN
E RO R T RN RO DI L, B O IEIME S EH T8 H D84
ZIFZKWEFEZLHTEAD,
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* 13
2 A L BEEIRRO A U >k ORER
ﬁ§§ﬁ§ 7 — H ’_,%L’ ?ﬁﬁ‘ %}I’-Fﬂq% %fﬁ[i

gx oo s 5w we om0

4 21 .28* 30** 21 .00 -.02 -04 21

3 H .20 .34* A3** 23 .00 -.08 -.08 A0**
L .09 .28* 24 A3 .18 17 -07 .09

4 .10 A1 .18 .02 .09 -01 15 -.03

PREE H .07 A3 .09 =14 .09 01 .20 .07
L -.04 -01 .08 .01 .09 -.03 15 -15

4 .16 19 15 =12 .03 07 21 13

E H .26 24 12 =17 .05 .20 .30 22
L -.07 A1 12 =12 .04 -.08 .18 12

*p<.05,**p< 01

5.3.3 FE B L HIREER D EME

S B LSRR OB ED TSI LT, BIR « IBRIND 2 ROLFBRETH 12720,
X EPRREEAToT-, 2K, SE @, SEKEEOTRTORICENT, AEENGED LITHAE
biIiehotz, T7ebbh, AN L BEORIZITBSEIZRN S Z & bhoT,

5.34 ZE HEY & AJIHAL

T B & BRI RO AT BN OBSE A MGRET D12H72 0, 525 LEEE, AJIHALAYV
SWEIZHEE L~V (1) ~23C (5) D% L TA YT~ OMBREAFH Lz (3 14).
AFTHAL & FABEAS R B 5 8 B B9IE TOEIC DA T, R TlEEiTe « < O T2V TADH
B (Fi:r=-27,p<.05 #:r=-28p<.05 7%, SE@EHIBWCITELSBEICADOHEE (r=-31p
<.05) BB, FFEFEBROHRTAIHAIZHEEE 5 2 9 HDIXTOEIC DA THY, £D
AR B C B E W FERF IR DD, LT, B IEIMERWFEE O AT HALC
I BT LW 207249, 7035, TOEIC % B &3 55 B O A TJHALD /N E
A2 B D FRIE, BKAEIZ T T <, £H% S TOEIC OF7 X MEA & BhEN & 5 rlRek:
"Bz HiLD, TOEIC CITFEFEANEM SN, HREA AT HMEN L EENTWNDTZD, X
AL Tl HEEHAL COANT), OF ) HEEOBEREZRTE T 21TAERTAREENE X b,
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#* 14
S Y & NI WO

BEREDS Ja— B

) AESEE  TOEIC X EVvaivess Bk
& vz Web

£ .00 -02 -09 -27* -03 -02 14 11

wele H .05 -.07 -.24 -23 .00 12 17 -21

L .05 -.04 -03 -34 -17 -25 16 -.06

£ 03 .00 01 -.28* -.06 .04 01 -14

£ OH .04 -07 -13 -31* -.06 14 01 -22

L 14 -02 01 -23 -18 -17 .06 -11
*p<.05

6. FLB

AR T, BRI R OB BB A 5 2 D REMEDMEfR ST D, BHE
JeOE B R 2T, HEaIRRGE A & OB A GE Uiz, HsERREE I oW, T6A
FEOFREES LTI, ZOEXOSGAWEDFRIE S L THIRFT 2 A U v b, MPKEEDFRIE &
L CHHEIRR A FHIRF O E & AT BRI 2 EM A HE LT, BEEORER, HHSEEL, BC
BHINEDSHILL R OA DI A C I k> TER SN DR L, L B8 1358
HEDFBE ST D Z ENbhoTz, FEAMICOWTIIEHS, #E, /u—Vits, AFS
Fhia B T 255 22, BAEUSE B & T 255N S < 72D L0 D FER
Thote, 7o, WHFT2AU v MY, FEERKRLE L TEGOFEEIC RN EB-THERAL
THY, KB CRIER T E D SRR T B C D & E DT D3 THEIERR
MBFE D VD BREDE E MM RSN, FH BROREIEICH I E R
IZBWTHRDI, Ze—Vlitss, HESEE 2R BN E T 058 08RO 252 &%
LTINS Z EDBHA LN 5Tz, ZUHLOFRERICIES L, BOIET, HORERRS
AU, HEEEIEROTERE - EHERICEE LR D I L2 EWT D L 525D TIIRWEA
D%

RUBRKYEDFERE & U 7= MR EIRR A R OB EIC W TIE, B ORI E < 72 D & GRS
FVRNEEBZDNDRA T v haTDHZ ERbholz, — 7 FE BRI OWTIIEEL
B AR ONARD 0Tz, Fiz, BBV ERRO AT BALICHOWTIE, 2RLKTE 24
TVREHEREIL, EOFBEFIZIBWTH ERIEDR &L 725 EHOEONS WAL TATT5, oF
D ALEKEEDOTR ME 23 DA R 60, 78 BRI R OE SN EOREZ R TRF
IZTOEIC % B E T D GAIC L W /NS WEAL TATT AN R LNz, 2 G OFERN G, 1
PR FRFORREMABROVE X1, B ORI HILL FOFEF LS E VB LR2NL S T
oz, XLT, HONIENPFEELL T 558 DI AFRARED TR Ml 54 3 S8 ) )3
Rohiz, ZOZ e, HONEREWFEZIT L0 BEBEEANEL, BHERRFE s 2%
R DEEN R SID & D FATHIGE (. 2004; 7, 2002; Pintrich & De Groot, 1990) OfER2Y, 4
BEIRREAICE L THY TEED Z L ARE LTV D, HERITRICE 213 IReruEc
51 EWVWHHPCHTLAETH D, RAUTTE D LS TODAD LA X0 FREELDZE,
WhIEH BT HEE LD LT B TE LR LS 2D,
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AFHAEDORER, HWERIRR O SRR 2 /o474 2 BRI 3SR T35 2 B Cahidh i %
[572E D INCTRIRD Z &Mooz, WEIRROMBH B A FIZERT 2013 TIXZRWAs, i
Rl TSRS A2 D ATREMED B D, A CRN D ILL T OB 1L H CNIE E NE &
HZaYEZ D2 Ln, JEEFEICT D H O E D 5 2 & DIERIRR oo i A A BH. -5
HZEIZORNDIEA D, HERIEN O EOFEE T, 8 B O CRERERRR M 42
Z, BITEZRDLDIC2D T LBEGEFEHOIRMEEZ B RINR T Z ERFEITHA D,

T, FEBIIEEEREHZFRNCORIT TN E W) BRERSH D Z b Te, —HT
H 2R VR L A & TRE T HEm V7, FNTOZRM DI WMEVLEZE LT
DHAMREMES MR ST, 2O T b, H ORI IEOMERW VDY A O CREEIRR A5 Lt
T8, ANOBRICK L CTERENESND Z LB EEIND, BREFREATTLET
Tip<, FEEHENEE L@ DMLENE LD X R HFIEARE L, FEIC RN Dl
MERTHERD LA S, IHIC, BOEESVEEL EOSFEBITFEED L 5 ez L
TWBHZ Ehbnol, HMERERZEH LIc5a, HEEHEAMA CTAN L THIGEN 1 ORI DH D
HTHDHID, MOFESR, FEE, A& WS BIIERRE D Z ENTE 2, D7), HE
NIVEDNENFEZ T L TUE, T LAREEDOE LWVMEWFAHEE L, FEERIHA2 T &Nk
0 BN RA72F BN D723 % D TIIIRWNIES 9 Dy, UGN T, WEIREWT 2352 &
THEREIRR I 200D T T TR BN/ — T 0 9 %, BEIRR 258y — L & L
DT DIIIHEHEENR AR THD 2 ENHMER SN LS 2D,

WIRIZIBIT 25 H%OMEE LT, AHR CIIBBARIRREEH O R 720 LIRGEE T 6
NSNS T ZET 5 2 Lvn, ZHHOER & OREZREE L) o7, 5%
A 8 DV NTGE S~ OB G BRRE L7V, F70, FERERRR A FHRF OB K HEDFEHE L LTl
FRE OB EL AN 28 L7y, T DLSNNOEELRE T 20BN H D125 9,

I BT, AREOFRERNOHTARES NI TH HBLENA BN o T, £, AR CIIEE

RN D A A RO ERRE LTZ, LA L7225, Li,Zhangand Yang (2024) 73212 E =
— =Y A T TS D B O IREORELRE LT X D12, FEEFETIIRS, BB

FICKIT 2 B O IEERGET 5 2 & TRARDHERMEONL0 S LV, SRITNIRT 25
H N BEMEIER G ST 2 0 A B B NT U, SREE I BTN OREIER & DfF & &
WHEREZR LTV, RIS, AREITFE B A RGEERTSR & Ui 7= DB OB JEEHRGE L C
W2V, ATHACTHE L7238 B O W CHE—NRINEE DI L §iix 5 Z L3 T& 5 [
FEDMFE ) VBRI I B LW 2 3o T, T LA LY TFIWENI & e s 380
ST (F—LiK 2) LSV D ZENTE DR (Fu—rUttsy, HER, HE,
TOEIC) HHEIRR ORI 5 Z Ebhodz, ZOREFIE, Wik (2022) % —HR3ck?
THRERETZDIEA D, PIINEE ST I SEIENE ST R TFRICE o TEE LV E W
D DINEHTH DAY (K1, 2011; Vansteenkiste, et al., 2004 fil), W (2 PNFERIEIE ST TIER<, 4+
FERENE ST (Fl—LAUFREE) 23 A ZFRAEN NG 20 U CR3Epii 2 T 2 &0 D RGeS R B
BH5 (P, 2011), AFRIT, W L IXRR DR (2011) Z3ZFFL D ARERE S 2503, Bk
S REEZE W THEE L72 b TR, AR ITENE ST RE 2 AV CRAVENE ST & 4581
ST (LR OHIEITV, ZN NSRRI IC 52 2 8B HANZ LIz,
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o

U YGEREETIR A ROR 5 7 SATIIGE (R, 2020; ~=2 ki, 2012; HCEF - PEF, 2015) 4
B CEEDIFER H 2 28 & LT B2 0, BB Cho 7, 2 % H L%
OIFFFZNENSR D, AHREE, B, EHHERE Vo Tl LB R 28 B30 > T
WD,

2 PNFERIBIE ST, SSRIBIE ST A S DICHINMET D T & A RA BRI A CREER B
n, ZOFRHEE LTI =B 6 Sbb, €0H b0 1 SThHAHIKAER (Ryan &
Deci, 2000) 1, EIHEORIEID &> TEIEST ORI MBS S (38 L L7, W
REBEST (FE7200), SMEIBIE ST O 31T/ 2, S bIC, SMEIBIES % B
ST DA (25720 &M BALSDD), B AR (%7 & 72 < 720 70D),
Al LA (DI DI ND), FATTE (00 EEI1D) O 4 BRI
(FEIMANERFH OB} OV A AFERIE,  #29F, 2012, p. 59),

5| FCER

i) 1. (2023).  THEIREIRR D% K & SGEFE ~OEFCEE D & OBIR—H 74 - miE~
DT r— MREORERNO—)  [IAERE KR TITEmE] 56 45 % 3 7, 29-35.

INHESE T (2022).  THERBERIRRIGRIC R B DN B A LN R GEHE L 1) TR
K NCE AR iRl 55 151 75, 17-49.

IETE - /NRAREZ < /NG - EAGEL - MIEFEEE - ZHGH - BRI, (2024). [HRFEES 4 407
A= DR DT WA MBI X OVR BB RS & ORI O TRFHE] 6 8 &, 1-7.
https://doi.org/10.24489/jjphe.2023-035

B, (2012). [ECHIEZ > CTAEX LY | —HOREHER— BEEHEES (). [t X
—aryEERS LR OEG—Ernbbnd RHKOLET ] AM ! —] (pp.45-72). &
RIEE AR

VERRIEFE1- (2024).  THEMGRRAR & JefFd 5 GE8E—RPUR & FEBER DL OV TOHHT—]

[ AF ¢ 7VBENGE] 45 18 %, 81-90. hitps://doi.org/10.18950/jade. 2023.07.20.01

FEIRIES. (2020). [RFPAEOEZEDS 3 H I & FHE OBE-SIT BRI L OFEA~OIR Y (A LS
CFEBE OMAERMR]  [EOCTEE TSR] 5 19 5, 23-36.

A (1999).  [BERIOFELEICHT 5 A Ch /IR, NG, FEERRRIC B D SRS

FEREEFAE] 55 40 &, 11-22.

WEAIRA. (2023).  [RZFOHIR A OFEIZI 1T DHMEIRR O & Rk oigak)  TEBSUE
f7E] %5 27 %, 5-19. https://doi.org/10.50873/10586

FESEE. (2023). ["FEFOMMERFIR ORI (LEE (%) - /NERET (W), [EEEE L
PEWEIAR—FTF R DB 2 7 & Ee—]  (pp. 81-92). &AL
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VT %7 0 AN RIS TS TS 2 LN TE LD —]

FE DEARIRSE] 45 59 &, 77-87. hitps://doi.org/10.5926/jjep.59.77

SEHBA. () (2015).  THE « DELRAFIED 72D DT — & 4347 AFI—Hilag & ) 5255 SPSS

TEHE—] HOXE.
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Abstract

A student’s willingness to communicate (WTC), often recognized as the degree of
eagerness to participate in class, is an essential factor for success in second
language (L2) learning. The concept of WTC is complex since it incorporates
linguistic, psychological, and educational dimensions, as well as social, contextual,
and individual variables. Considering that there are homerooms and a variety of
opportunities for students and teachers to interact at Japanese high schools, it is
not difficult to imagine that teachers significantly impact students’ emotions and
WTC. However, few studies have been conducted to see the effect of teacher
intervention on students” WTC in the context of Japanese high schools. Therefore,
this study aims to explore the complex and dynamic nature of WTC in a Japanese
high school EFL classroom, with a focus on teachers’ roles and how they can
influence learners’ L2 WTC. As a result of questionnaires, classroom observation,
self-reports, and interviews, this study clarifies the essential roles that teachers
can play in the Japanese high school EFL classroom. Specifically, teachers’ WTC-
focused instruction utilizing Motivational Teaching Strategies (MotS) can
promote learners’ desire to communicate (DC), and by focusing on the individual
learners’ needs, teachers can enhance learners’ L2 WTC in the classroom.

Keywords: willingness to communicate, desire to communicate, individual
differences, teachers” WTC-focused instructions, teacher support

1. Introduction

Willingness to communicate (WTC) in a second language (L2) defined as
“a readiness to enter into discourse at a specific time with a specific person or
persons, using an L2” when free to do so (Maclintyre et al., 1998, p. 547) has been
an important concept in explaining L2 learning. Considering that L2 competence
is acquired through interaction in a communicative activity (e.g., Long, 1996;
Swain, 2005), it is reasonable to assume that more interaction will result in greater
language development and learning. Nonetheless, especially in speaking activities,
learners need to accept the challenge of communicating with others using skills
that they have not yet fully mastered. This situation can lead to the risk of losing
face and suffering damage to their self-esteem. (Maclntyre & Legatto, 2011). As
a result, teachers struggle with learners unwilling to participate (e.g., Jackson,
2002; Peng, 2012).
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The primary purpose of this study is to explore Japanese high school
students L2 WTC and how it can be affected by teacher’s WTC-focused
instructions in the English classroom.

2. Literature Review

2.1 Willingness to Communicate
2.1.1 Pyramid L2 WTC Model

The study of L2 WTC originated with the investigation of WTC in L1. Later,
it was applied to L2 WTC, which is recognized to be more complex. As a result of
applying the concept of WTC in L1 (Macintyre & Charos, 1996; Macintyre &
Clément, 1996) to L2, Maclntyre and his group proposed a pyramid model of
L2WTC (Maclntyre et al., 1998) (see Figure 1), contending that L2 WTC is a
complex and situational phenomenon, not merely a manifestation of WTC in L1.
Accordingly, the authors defined L2 WTC as “a readiness to enter into a discourse
at a specific time with a specific person or persons, using an L2” when free to do
so (p. 547). The pyramid includes linguistic, communicative, and social
psychological variables, which arrange 12 components in six layers that build up
to actual language use (Layer 1). In particular, the top layer of the model is
characterized as factors that are subject to change depending on the situation
(recognized as “state WTC”), while the bottom layer is characterized as relatively
stable factors (recognized as “trait WTC™). In Layer I, “L2 use”, or communicative
behavior, is placed as the final goal. This communicative behavior can be directly
influenced by Layer I, WTC. There are two factors that are considered to directly
affect WTC at Layer 111; “desire to communicate with a specific person” and “state
communicative self-confidence” (Maclintyre et. al., 1998, pp. 547-549). This
model summarizes Maclntyre’s and his group’s understanding of how individual
personality factors, such as confidence and anxiety (right side of the pyramid), as
well as cross-cultural contrast motivation and attitudes toward different cultures
(left side of the pyramid), can affect communication in a second language.
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Figure 1
Pyramid WTC Model
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Note. Source; Maclntyre, Clément, Dornyei, & Noels, 1998, p.547

2.1.2 L2 WTC and DC

To understand L2 WTC of learners with different cultural backgrounds, a
culture-specific interpretation of WTC is also essential. Wen and Clément (2003),
for example, argued that Maclntyre et al.’s (1998) model was developed from
research conducted in Western countries and does not fully reflect the Chinese
local context and proposed a model that accommodates Chinese indigenous
cultural influences on L2 WTC (see Figure 2). Specifically, they argued that
Chinese students learn within the Confucian tradition and that their aversion to
interacting in public has less to do with language issues and more to do with other
directedness, such as “face protection” and “insider effects.” In their model, Wen
and Clément (2003, p. 25) separated desire to communicate (DC) from L2 WTC,
arguing that the “desire to communicate” does not necessarily indicate
“willingness to communicate,” since a desire implies “preference” or “choice,”
whereas willingness indicates “readiness” to take action. They asserted that,
between the “desire” and “readiness” to enter into a discourse, one might undergo
a complex process involving both cognitive and affective factors interacting with
each other.
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Figure 2
DC and WTC in the Chinese EFL Classroom (Wen & Clément, 2003)
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This revised model suggests that analytical research on L2 WTC should take
situational constraints into account.

Given this perspective, it is necessary to consider the following factors in
Japanese high school EFL classrooms. First, similar to China, Confucian values
are deeply rooted in Japan, creating an inherently face-threatening environment
(Dornyei, 2007, p. 723) where students are required to speak a language they have
not yet mastered. Second, since English is a compulsory subject in Japan, the
classroom environment includes students who do not necessarily have the
willingness to communicate or actively participate in class discussions.

2.2 Empirical Research into L2 WTC
2.2.1 Quantitative to Qualitative Research

In the research on L2 WTC, a shift was observed from quantitative to
qualitative or mixed-methods studies in around 2005. In response to the need for
addressing the situational and dynamic aspects of WTC, a growing number of
qualitative studies have attempted to capture the dynamic nature of WTC in
various contexts. With the use of interviews, classroom observations, immediate
recall, stimulated recalls, self-reports, and learning journals, they have attempted
to capture more situated, context-dependent, and personal aspects of WTC. In
early attempt to identify the situational variables that affect L2 WTC in a
communication situation, Kang (2005) conducted an interview-based study of non-
native speaker learners and native speaker tutors at an American university,
examining changes in L2 WTC as a result of their communication. According to
the study, the decision to initiate or participate in a communication is influenced
by three psychological factors: security, excitement, and responsibility.
Identifying the particular elements of situational factors, such as a learner’s
psychology, has been measured qualitatively since then.
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2.2.2 Classroom WTC Research

Considering L2 learning and communication, the L2 classroom is an
Important context for examining situational WTC. Studies based on the idea that
L2 WTC in the language classroom is situation-dependent have explored further
psychological and contextual influences on learners’ WTC in the classroom (e.g.,
Cao, 2011). These variables include: lesson content and context (Cao & Philip,
2006; Maclntyre & Legatto, 2011), the teacher (Kang, 2005; Macintyre et al.,
2011; Wen & Clément, 2003), the authenticity and naturalness of L2 interactions
(de Saint Léger & Storch, 2009), interaction with peers (de Saint Léger & Storch,
2009), individual characteristic and classroom environmental conditions (Cao,
2014), and communicative self-confidence (Cao & Philip, 2006).

2.3 Motivational Teaching Practice and WTC
2.3.1 WTC and Motivation

As defined by Ushioda (2008), motivation is a factor which moves students
to make certain choices about engaging and persisting in their English learning.
According to Dornyei (2005), motivation not only provides learners with a driving
force for language learning but can also compensate for some personal or
situational deficiencies. It is said that success in learning an additional language
largely depends on the learner’s motivation, and “being motivated (or not) can
make all the differences to how willingly and successfully people learn other
languages” (Ushioda, 2013, p.1).

Various types of statistical procedures have been employed to explore the
relationship between motivation and L2 learners’ communicative behavior (e.g.,
Hashimoto, 2002). Numerous correlational studies have shown a significant
relationship between motivation and L2 WTC (e.g., Macintyre et al, 2002; Peng,
2007). Yashima (2002) claims that motivation and L2 WTC are tightly woven
variables implicated in SLA, meaning that highly motivated learners are expected
to sustain their efforts in learning, which can, in turn, enhance their proficiency,
increasing their confidence and thus their L2 WTC. Furthermore, WTC patterns
outlined in studies reflect moment-by-moment changes in motivational intensity
(Pawlak et al., 2014).

2.3.2 Motivational Teaching Practice

Maclntyre et al. (2011) stated that teachers “have the potential at any
moment to increase or decrease WTC among students” (MaclIntyre et al., 2011, p.
88) referring to the teachers’ central role in class. It was also claimed by Cao
(2014) that language educators and teachers should realize that both students and
teachers themselves are placed in charge of a “sensitive learning ecology” (Horn,
2008, p. 142), meaning that the teacher’s actions in the classroom will affect the
students” WTC. Past studies have determined that the teacher’s attitude,
involvement, and teaching style exert a significant and determining influence on
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learners’ engagement towards the lesson and WTC (Cao, 2011; Maclintyre et al.,
2011; Peng, 2007).

The term “motivational strategies” was conceptualized by Doérnyei (2001)
defining it as “instructional interventions applied by the teacher to elicit and
stimulate students’ motivation” (p.28). Ddrnyei (2001) created a framework of
motivational strategies which describes the process of teacher’s motivational
teaching practice in the L2 classroom in four major dimensions: creating basic
motivational conditions, generating initial motivation, maintaining and protecting
motivation, and encouraging positive self-evaluation (Dérnyei, 2001, p.29). Using
categories of observable teacher behaviors derived from this framework,
Guilloteaux and Ddrnyei (2008) developed a classroom observation scheme
(MOLT) to record teachers’ motivational strategies use and learners’ reactions
towards it. In a large-scale investigation of 40 ESL classrooms in Korea, they
found that the language teachers’ motivational practice is linked to the levels of
learners’ motivated behavior.

Outside the Applied Linguistics field, Keller (1987) in the Educational
Technology field also developed the ARCS model of motivation to investigate
effective ways of understanding the major influences on motivation to learn, and
to systematically identify and solve problems with learning motivation. The ARCS
Model was field-tested in two in-service teacher programs (18 middle-school
teachers with children between the ages of 12 and 14) in America and appeared to
be effective, with the in-service teachers stating that following the model’s
instructions had improved their performance.

2.4 Aims of the Present Study

The literature on L2 WTC indicates that a variety of factors affect L2 WTC
of learners at a specific time with a specific person and that L2 WTC of a learner
can fluctuate dynamically within a single class. The relationship between
motivation and WTC has also been noted. However, it has not been verified
whether student WTC changes if a teacher uses intended instruction (i.e. WTC-
focused instructionl) utilizing MotS. Second, it has been emphasized that learners’
individual differences (ID) must be taken into consideration when viewing their
L2 WTC (Ushioda, 2009). Accordingly, the purpose of this study is to determine
whether student DC changes when a teacher uses WTC-focused instruction, and if
so, how teachers can enhance the L2 WTC of students with unique ID. To address
these objectives, the following research questions are posed.

RQ1 Does the teacher’s WTC-focused instruction enhance students’ DC?

1 “WTC-focused instruction” in this study refers to the overall actions that a teacher takes
with the intent of raising a student’s WTC.
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RQ2 How can L2 WTC of students with different ID be enhanced?

The number of times learners speak up has been used in past studies as a
proxy to identify learners’ WTCs. However, given that Japanese students’
reticence in EFL classrooms has often been discussed in the literature (e.g.
Anderson, 1993; Korst, 1997) and silence has been associated with Japanese and
more broadly Asian cultural characteristics (Ferris & Tagg, 1996; Littlewood,
1999), it may not be suitable to simply measure students” WTC by counting
spontaneous speeches observed during class. Rather, it would be more helpful to
analyze their WTC (situated in Layer I of the Pyramid Model) based on the
assumption that they might have the desire to speak but prefer to remain silent due
to other considerations. Thus, this study first examines students’ desire to
communicate (DC; “desire [preference or choice] to initiate communication”
situated in Layer III of the Pyramid Model) and whether the teacher’s WTC-
focused instructions will enhance students’ DC.

3. Method

3.1 Participants

The student participants in this study were 22 second year Japanese high
school students (15 females and 7 males) aged 16 or 17 who were enrolled in a
private co-ed school in Tokyo where the author taught English. Based on their
official scores on the Eiken “Practical English Skills Test”, the students’ CEFR
(Common European Framework of Reference for Languages) levels ranged from
Al to B2, which was higher than the national average of about A1-A2 (Ministry
of Education, Culture, Sports, Science and Technology (MEXT), Japan;
https://www.mext.go.jp/content/000025257.pdf). Among the 22 participants, two
had spent over six months abroad and seven had overseas study experience of more
than two weeks, but normally all of the students did not have many opportunities
to communicate in English outside of the school context or to have contact with
English speakers.

3.2 Intervention

Teaching was conducted in the participants’ Communication English II class,
in which they are expected to develop their thinking and expression skills in
English. The classes were held for 150 minutes each week (i.e., three 50-minute
lessons). Lessons were taught by the author, whose first language is Japanese.
Although English was the main language used, students’ L1 (Japanese) was used
when needed. Data were collected in three sessions, on days with two 50-minute
consecutive lessons. It was necessary to conduct the first two sessions online
through Google Meet, with the third session taking place face-to-face in their
normal school classrooms due to COVID. Students spent approximately 30
minutes in whole-class activities and 60 minutes in group-work activities during
each session. A whole-class discussion was conducted based on the textbook the
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students had studied throughout the year. There were times when students worked
in pairs during whole-class activities to gain a deeper understanding of the content
of the text. After the whole-class activities, students worked in groups on the
assigned tasks. The teacher circulated among the groups to assist them during
group work. Students were encouraged to use English throughout the lesson. Table
1 illustrates the general instructions given by the teacher to raise the students’

WTC.

Table 1

WTC-Focused Instructions

Intention

Instruction (Whole class)

Instruction (Individual)

Creating basic
motivational conditions

Generating initial
motivation

Maintaining and
protecting motivation

Encouraging positive
retrospective self-
evaluation

- Appropriate teacher
behavior

- A pleasant and
supportive atmosphere
in the classroom

- A cohesive learner
group with appropriate
group norms

- Increase the value to
learners of learning a
language

- Make teaching
materials relevant for
the learners to promote
their engagement

- Make tasks stimulating
and enjoyable

- Allow learner
autonomy

- Promote cooperation
among learners

Offer remarks and
rewards in a motivating
manner

Using learners’ names
when talking to them

Expectancy of success to
accomplish a task

- Reinforcing learners’
self-esteem and self-
confidence

- Promote self-
motivating strategies

- Provide motivational
feedback

- Provide feedback
focusing on learners’
effort attribution

- Give comments on
learners’ learning
progress

- Increase learner
satisfaction
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3.3 Instruments
3.3.1 Pre-Treatment Questionnaire

The pre-treatment questionnaire (see Appendix A), 1) 8 items on WTC in
English and Japanese, 2) 6 items on English anxiety, 3) 5 items on self-confidence
in English, and 4) 20 items on general motivational intensity, was administered to
assess the levels of the students’ trait WTC, L2 anxiety, L2 self-confidence,
general motivational intensity, overseas experience, and proficiency level. Items
on trait WTC were adopted from Yashima (2002), English anxiety and L2 self-
confidence from Ryan (2009), and general motivational intensity from Guilloteaux
and DoOrnyei (2008).

Each item was rated on a six-point Likert scale. Data on the students’
overseas study experience and English proficiency were also collected by asking
them to self-report the length of time spent abroad, and their scores on the Eiken,
a standardized test most of them take once a year at school. The questionnaire was
administered via Google Forms in Japanese, as were post-questionnaires, self-
reports, and interviews.

3.3.2 Classroom Observation

All three sessions were audio-recorded using Google Meet in the first two
sessions, and video-recorded in the third session. The students were asked to
audio-record their conversation during group work using Google Meet in the first
two sessions. In the third session, voice recorders were used by each pair to record
their discussions. The recordings were transcribed where needed. Observation
notes were taken by the teacher.

3.3.3 Post Questionnaire

A post-session questionnaire was distributed to participants via Google
Forms at the end of each session. The students were asked to assess how each item
influenced their WTC in class using 6-point Likert scale. These items discussed
the teacher’s intended instruction during the session, which was designed to
enhance students” WTC in relation to four elements: 1) class atmosphere, 2) topic,
3) task, and 4) interlocutor considering that past studies have demonstrated that
these four elements were particularly influential on students” WTC. A total of 16
items were assessed after the first and second sessions and 36 items after the third
session. According to the information obtained from participants’ end-of-session
self-reports in the first and second sessions, additional items such as teacher’s
attitude were added in the last session.

3.3.4 End-of-session Self-Report

At the end of each session, participants were also asked to provide detailed
self-reports in Japanese on the scenes in the classroom where their WTC increased
or decreased, and whether and how the teacher’s words or actions impacted their
WTC. PowerPoint presentation slides used in class were distributed via Google
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Classroom as a stimulus (following Gass & Mackey’s (2000) definition) to allow
participants to reflect on how they had felt during the session.

3.3.5 Immediate Recall Interview

A semi-structured interview in Japanese was conducted with six participants
who were chosen to represent a variety of student types as a result of the analysis
of the pre-questionnaire, the end-of-session self-report, and the interview data.
Specifically, five participants were interviewed first, and one more participant was
interviewed additionally. This was because after coding the transcription of the
first five participants’ interviews and systematically analyzing the data, the author
determined that there appeared to be three types of learners in the class and hence
wanted two participants from each type to be interviewed. In the interviews, the
six participants were asked about details of what they had written in their self-
reports. The duration of each interview was 30 to 45 minutes.

3.4 Procedure for Collecting Data

This study included a pilot test with different students from the study in two
classes, separate from the main study conducted in June and September 2020. To
answer Q1, matched cells where the teacher’s intended instruction and students’
responses (scoring 4 or more on a Likert scale) aligned were counted. An Excel
sheet was used to measure students’ situational WTC (state WTC). Additionally,
the author coded and analyzed participants’ end-of-session self-reports. An
analysis of the classroom observation among all of the students was conducted to
identify who spoke up during the class discussion. Analyses of the post-
questionnaire, students’ self-reports, and classroom observations were
triangulated to determine if the teacher’s intended instruction enhanced the
students WTC. A case-study approach was used to address Q2. First, six
participants’ trait WTC, anxiety, motivation, and proficiency were measured.
Interviews with these participants were then transcribed, coded, and compared.
The data, including WTC in L1 and L2, proficiency, and self-reports, were
integrated to explain individual communication behaviors. Consent forms were
distributed before collecting data, ensuring that participation was voluntary and
would not affect grades.

4. Results
4.1 Results for Q1
The results for Q1 are demonstrated in Table 2. Table 2 shows the number
of items participants were asked to rate in each session, and the class mean of
number of items marked as “had an effect” or otherwise.
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Table 2
Class Mean of Number of Items Marked as Effective or Otherwise

Class mean of Class mean of Number of items
number of items number of items
marked as marked otherwise
effective
1st session 9.29 3.71 13
2nd session 11.43 3.57 15
3rd session 31.43 4,57 36

The percentages show an increasing trend in items identified as influencing
WTC across three sessions: 71%, 76%, and 87%. Key factors included the
relevance of the topic and task, with high percentages of students noting these as
influential. Additionally, creating a comfortable classroom environment
significantly contributed to WTC, with over 90% of students feeling at ease. The
analysis suggests that lesson design, focusing on relevant topics and a secure
atmosphere, effectively enhances students” WTC.,

According to the self-reports, other factors employed by the teacher
contributed to the students” WTC during class. This included providing visual aids,
stating the purpose of the activity, encouraging information searches on the
Internet, giving a quiz, providing example sentences and phrases, offering
comments and rewards at the end of each session, and the teacher enjoying the
lesson. As a result of the coding, these factors could be divided into five major
categories: teacher’s attitude as the most influential, followed by autonomy, group
work, lesson procedure, and classroom atmosphere. In contrast, self-reports
revealed that in some cases, students’ anxiety toward English and lack of
confidence prevented them from speaking despite their desire. One participant
wrote in Japanese, “It wasn’t that I did not want to speak, but I did not speak
much”, while another wrote, “I wanted to say something, but I am not very adept
at speaking English and get nervous when I do it”. These responses suggest that
the participants had reached the stage of DC (“desire [preference or choice] to
initiate communication” i.e., Layer Ill) but were unable to reach the stage of L2
WTC (“readiness to [act] enter into a discourse” i.e., Layer Il). The classroom
observation data analysis also indicated that only a few students spoke during the
whole class discussion.

In summary, the hypothesis derived from the results of the analyses of post-
questionnaires, students’ self-reports, and classroom observations was that the
teacher’s intended instruction seemed to have had a positive influence on students’
DC, but other factors may have prevented students from speaking during the whole
class discussion.
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4.2 Results for Q2

The figures for six variables referred to in 3.3.1, along with the CEFR levels
assumed through Eiken equivalency of the selected six participants, are presented
in Table 3, followed by qualitative analyses of their interviews. The names of all
participants are pseudonyms.

Table 3
Six Participants’ Trait WTC, Trait Anxiety, Trait Self-Confidence, General
Motivational Intensity and L2 Proficiency

Typ Studen Male/F WTC  WTC L2 L2 Genera L2
e t emale  (L1) (L2) anxiet  self- I Profici
y confid Motiva ency
ence tional (CEFR
Intensi )
ty
A Toi Male 4.25 3.50 2.65 5.00 4.35 B2

Sako Female 3.50 3.75 2.66 3.80 4.35 B1
B Kimi Female 3.37 3.37 4.16 3.00 4.20 B2
Nina Female 4.25 4.00 5.00 3.00 4.15 Bl
C Rin Female 2.85 2.25 4.33 2.85 3.15 A2
Yasu Male 2.75 1.62 5.33 1.60 2.85 Al

Class 4.05 3.27 3.84 3.33 3.71 A2/B1
mean

According to the quantitative analysis, Toi and Sako scored low in L2
anxiety, whereas Kimi, Nina, Rin and Yasu scored high. Toi, Sako, Kimi, and Nina
scored high in WTC in L1 whereas Rin and Yasu scored low. The same could be
said in their L2 self-confidence which showed Toi, Sako, Kimi and Nina scoring
high while Rin and Yasu scored low, as well as their WTC in L2. As a measure of
general motivational intensity, Rin’s score was fairly high, like Toi’s, Sako’s,
Kimi’s, and Nina’s, whereas Yasu’s was relatively low. The proficiency level
(CEFR) of Toi, Sako, Kimi, and Nina was high whereas Rin’s was about the
average of the class, and Yasu’s was lower than the class average.

Individual analyses were conducted on the cases of six participants. The
case of each participant incorporating data sources such as characteristics, self-
reporting and the relevant interview and classroom observation are presented to
examine each type. As mentioned, Toi was added to the group after analyzing the
data of the other five students which led the author to notice that there appeared
to be three types of learners in the class, therefore two samples for each type were
required to ensure the three types would be analyzed equally. Close observation
of the data led the author to notice that, broadly speaking, there were: 1) students
with high L2 anxiety and those with low L2 anxiety, and 2) among those with high
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L2 anxiety, there were those with high WTC and low WTC in L1. Due to factors
beyond teachers’ control, there should be low anxiety and low WTC students.
However, these characteristics were not observed in the current study.

Consequently, the author categorized the learners into types A, B, and C,
and selected two participants from each type to represent the interview. Below is
a summary of the differences between the six selected participants.

The most striking difference between Type A (Toi and Sako) and the other
two types, Type B (Kimi and Nia) and Type C (Rin and Yasu) was the presence or
absence of English anxiety. Additionally, Type A students were observed to speak
up during the whole-class discussion. The difference between Type B (Kimi and
Nina) and Type C (Rin and Yasu) was whether they were willing to communicate
in their L1 or not. There was also high general motivational intensity in Type B
(Kimi and Nina).

The following section discusses qualitative analyses of their data.

4.2.1 Type A learners — Learners with Low L2 Anxiety
4.2.1.1 Case of Toi

Toi scored higher-than-average trait WTC in both the L1 and the L2, L2
self-confidence, general motivational intensity, and low L2 anxiety. His first year
of junior high school was spent living abroad with his family and attending school
in the area. During the interview, he stated that he talks when the topic or task is
interesting, and if he has a good idea to share. In his words, “If it’s not interesting,
I lose interest.” He also commented that a teacher-centered class makes him sleepy
since students only listen to the teacher. Specifically, he requests that teachers
provide him with stimulating topics, tasks, and group work situations where he
can express himself. His communication behavior during class coincided with his
responses. During the first session conducted online, Toi displayed no hesitation
in turning on his microphone and speaking immediately after the teacher showed
a picture on the screen. During the face-to-face session for the third class, he came
up quite happily to the front and explained his proposed solution in a logical and
smooth manner. Toi is thought to possess both high self-confidence and low L2
anxiety as a result of his overseas experiences, and in conjunction with his high
trait L1 WTC, he does not hesitate to speak up in L2 during the entire discussion
if he wishes to do so.

4.2.1.2 Case of Sako

Sako had a low level of L2 anxiety, similar to Toi. Her successful experience
during a four-week study abroad program a year earlier seemed to reduce her fear
of L2 communication. Her L1 WTC was not as high as Toi’s, but it was assumed
that, together with her high general motivational intensity towards learning the L2
and low English anxiety, she spoke up during the entire discussion when she was
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enthusiastic about the subject and desired to share her message with everyone. Her
comment regarding the teacher’s intervention was, “I do feel good when the
teacher praises me, but [ speak up because [ wish to inform others of my opinions.”
During the second session of the class, she did not hesitate to speak up through
the microphone when the teacher presented pictures and asked students what they
thought would be most likely to sell in the recycling shop. Her statement in the
interview indicated that she has always been interested in environmental issues
and is conducting research on her own for her science club, which indicated her
strong interest in the topic for the second session. Sako’s L1 WTC is not
particularly high, but it is suggested that her low L2 anxiety may be a contributing
factor to her speaking up in class when she finds the topic interesting and has
something to share.

4.2.2 Type B learners — Learners with High L2 Anxiety and High L1 and L2
WTC
4.2.2.1 Case of Kimi

Kimi’s L2 anxiety was higher than average, although she had high general
motivational intensity. She did not mind speaking in her L1 but lacked L2 self-
confidence. In the interview, she commented that she was not bad at public
speaking but was concerned that her English would not be perfect. Her high
anxiety towards using English was due to wanting to be perfect in everything she
did. Nevertheless, it was suggestive that she wrote in her self-report: “When the
teacher pointed out my areas of improvement, | was able to see what | already
could do and where I needed to improve, and that brought me confidence.”

4.2.2.2 Case of Nina

Similar to Kimi above, Nina scored high in general motivational intensity
but had a high level of L2 anxiety. The year prior, she had experienced a two-week
homestay and explained that, from her overseas study experience, she had realized
that being able to use English would enable her to learn from people around the
world. However, she found that she was unable to make herself understood during
her stay, and she stated in the interview that that experience had caused her to have
high anxiety when speaking English. Moreover, she mentioned that she was
anxious about her pronunciation and impromptu speaking and that she preferred
writing because it gave her more time to think. It was, however, in the second
session that she explained to do the members of her group by using the examples
provided by the teacher. Furthermore, she was able to continue talking even when
she had difficulty coming up with the exact word, when the teacher suggested
some communication strategies, such as using different expressions. In the
interview, she stated that she felt that practicing natural conversation with friends
or in small groups in class like this would provide her with the confidence she
needed to converse with people overseas. Also, in her self-report, she stated that
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she became more comfortable speaking after the teacher informed the class that
worrying about pronunciation was unnecessary in the era of English as a lingua
franca.

In both cases above, although Type B learners scored high motivation towards
learning English, strong anxiety towards English was recognized in both their
quantitative and qualitative data. Despite their strong desire to communicate, they
were unable to speak autonomously due to anxiety. However, after the teacher
provided some suggestions and advice regarding communicative strategies, they
seemed much more comfortable speaking English.

4.2.3 Type C learners — Learners with High L2 Anxiety and Low L1 and L2
WTC
4.2.3.1 Case of Rin

Rin scored high in L2 anxiety, low in L2 self-confidence, and low in L2 and
L1 trait WTC. She remained quiet during all three sessions. She described herself
as introverted and stated that she was afraid of speaking in front of people, not
only in her L2, but also in her L1. Her self-report stated: “Others might think I am
behaving strangely if | speak because I do not speak in other classes as well.
However, | was able to speak in this class because the teacher smiled and was
willing to listen to my opinion.” The occasion mentioned in her self-report was
when noticing that Rin was not speaking during the group discussion, the teacher
talked to her gently using gestures and humor.

4.2.3.2 Case of Yasu

Yasu, like Rin, scored high in anxiety, low in L2 self-confidence, and low
in both L2 and L1 trait WTC. According to Yasu in the interview, he does not wish
to speak in class because the other students are so proficient in English as well as
other subjects. However, he stated, “Normally, when teachers join group
conversations, they tend to interrupt the conversation and tell us what we should
do or correct us, but | was comfortable with the distance between the teacher and
students in this class, so | was able to speak without being nervous.” English-
speaking assistant language teachers were also mentioned as being open-minded,
and it was easier to communicate with them since they would accept errors and
provide feedback. He said, “The teacher acted in this class with the same kind of
atmosphere; that’s why I was able to speak.” This was related to the episode when
the teacher noticed Yasu had not spoken in group work and joined the conversation
in a friendly manner.

In both cases described above, Type C learners have high levels of anxiety
and low self-confidence in their L1 and L2, and perceive themselves as introverts
or inferior to their class members. A teacher was observed speaking to them with
a caretaker’s tone. Their interviews revealed that they were motivated, to some
extent, to speak out when they felt their teacher was open-minded and accepting.
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5. Discussion

The results of the analysis to answer Q1 indicate that the teacher’s intended
instructions can have a positive impact on the students’ DC. When teachers pay
due attention to contextual, linguistic, and affective factors in the classroom
environment, they are able to influence their students’ DC to some extent.
Additionally, the results to answer Q2 concerning the six selected participants
have provided some interesting and useful insights, leading the author to classify
them into three types of learners; Type A, Type B, and Type C. As well as the
support required to improve their L2 WTC, each type appeared to need different
levels of assistance.

Specifically, 1) all three types need motivational materials (mainly,
interesting topics and tasks) to speak out in the whole class discussion; 2) Type B
especially needs strategy feedback, such as suggestions of what they are doing
well, or setting proximal goals including suggestions for improvement; and 3)
Type C specifically needs encouragement to fulfil their self-efficacy.

To incorporate these findings within the WTC pyramid model (Maclntyre et
al., 1998), it could be stated that 1) all three types need to have their DC (Layer
I11) to be stimulated as the basis for L2 WTC increase; 2) Type B learners need
additional supports in their communicative competence (Layer 5); and 3) Type C
learners need additional supports aimed at their personality (Layer 6) (See Figure
3).

Figure 3

Key Personal Factors Influencing L2 WTC in Japanese High School EFL
Classroom

((DC / State Self-Confidence |
[

| L2 Self-Confidence |

| Communicative Competence w
| Personality
Note. The circle around “L2 anxiety” represents the negative influence it has on
learners” WTC. The two arrows show how it is holding back type B and C learners

from speaking up. The circle that surrounds “DC” and “State Self-confidence”
shows that it can be enhanced by the teacher’s intended instruction and support.
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It is notable that, though Type A students in this study (Toi and Sako) were
observed to speak throughout the entire discussion, Toi would not speak, as in
Toi’s comment, if he had felt the topic or task was not interesting, while Sako also
commented that she would only speak out if the topic was interesting to her and
that she wanted to provide her opinion about it. These comments indicate that even
students with less anxiety and more self-confidence need the teacher’s intended
instruction, such as interesting topics to discuss or tasks to work on, to stimulate
their DC.

Another interesting finding leading to pedagogical implications was the
difference between Toi and Sako within Type A. Although Sako did not have as
much L2 self-confidence as Toi, she was able to speak out in the whole class
discussion. This may be attributed to her low level of English anxiety which (as
she stated in the interview) was the result of her successful experience while
studying abroad. In contrast, Nina’s case illustrates how she struggled to make
herself understood during the study-abroad program and was hesitant to speak in
a whole-class discussion. Based on the differences between the two cases, it is
evident that “successful experience” is crucial to the enhancement of L2 WTC.

For Type B learners, there is a need for additional support, particularly with
regard to the language and strategies that will enable them to reach the next step,
which they will not be able to reach on their own. Nina’s statement that she would
be prepared for communication with people in other countries by having the
opportunity to talk with friends in the classroom is noteworthy. In Kimi’s case,
while her anxiety may seem to be a product of her personality (see 4.1.2.1), she
differs from Rin and Yasu (in Type C) in that she is capable of making a public
speech in her L1. Her needs in terms of language and confidence building in L2
are similar to Nina’s.

When speaking with type C students, the teacher used a slightly childish
tone and always called them by their first names. Rin mentioned in the interview
that she was able to speak because the teacher showed her “willingness to listen.”
Yasu also indicated the teacher’s accepting attitude to have reduced his anxiety.
This leads to the presumption that fulfilling their self-esteem is needed for this
type of learners.

6. Limitations and Suggestions for Future Studies

| believe that this study has contributed to the field of research in that it has
reaffirmed the importance of context-specific, person-specific perspectives in
understanding the willingness of learners to communicate. Still, there have also
been some limitations, including, but not limited to, the following. First, although
this study classified learners into three types based on their characteristics, the
classification of learners may not be precise. Therefore, this point should be
verified. Secondly, this study only examined one specific class due to time
constraints. To determine whether the results of this study can be applied to other
contexts, it would be beneficial to study other classes in other contexts.
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Furthermore, students’ self-reflections were used in this study as evidence to
determine whether students’ WTC increased. The inclusion of third-party
observations would enhance the credibility of future studies.

7. Conclusion

In this study, the complexity and dynamic nature of WTC were investigated
in the context of a Japanese high school EFL classroom, with a particular focus on
how teachers can influence learners’ L2 WTC. After defining WTC as the concept
that links affection and cognition in the personal factor, empirical data was
presented to suggest that L2 WTC in a classroom is a complex interplay of learners’
characteristics, classroom environmental conditions, and linguistic factors. By
combining whole class responses and person-in-context factors holistically, it
sought to clarify the roles that teachers can play.

One of the unique features of this study was that it explored the role of
teachers within the context of Japanese high school EFL classrooms. Consequently,
the study focused on the students’ DC and analyzed both quantitatively and
qualitatively the students’ trait WTCs and other valuables that affect their L2 WTC
and state WTC. As a result, the main findings of this study were: 1) the teacher’s
WTC-focused instructions can influence learners’ DC, and 2) L2 WTC of students
with different characteristics can be enhanced if appropriate supports are provided
by teachers, focusing on individual differences among learners.
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Appendices
Appendix A: Item examples of trait ID variables
Anxiety (6 items)
I am worried that other speakers of English might find my English strange.
If I met an English speaker, | would feel nervous.

Self-confidence (5 items)
I am sure | will be able to learn a foreign language.
| always feel that my classmates speak English better than I do.

General motivational intensity (20 items)

In English lessons of this semester, we are learning things that will be useful in
the future.
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| feel 1 am making progress in English this semester.

Willingness to communicate (WTC) (8 items each for WTC in English and
Japanese): ‘How likely is it that you would choose to initiate communication in
each of the following situations?’

When you find an acquaintance standing before you in a line.

When you have a discussion in a small group of friends.

Appendix B: Item examples of state WTC variables
(16 items in Session 1 and 2, and 36 items in Session 3): Please tell me the extent
to which the following items in today's class have influenced your feelings
about initiating communication on your own initiative.’

Classroom atmosphere
The safe atmosphere of the class
The accepting atmosphere of the class

Topic
Topics were worth talking about
Topics that were familiar

Task
Practical task
Task that seemed interesting

Interlocutor
I was comfortable with the classmate | talked with today (in pair and group
work).
| could speak in a peaceful manner with my classmates (in a pair or in a group
setting).

Appendix C: Example questions asked in the semi-structured interviews
In what situations was it especially easy for you to speak in class?
In what situations was it especially difficult for you to speak in class?
Do you think what the teacher said or did make you feel differently about
wanting to speak?
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Quialitative Changes in English Writing Through Writing Center Use:
A Case Study of Repeat Users’ Development as Writers
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Abstract

Japanese universities are increasingly establishing writing centers in response to a rising
demand for writing support in higher education. While previous research has primarily
focused on tutoring dialogues and tutor development, there remains a lack of empirical
studies investigating how writers change through repeated use of writing centers (WRC).
This study addresses this gap by employing a longitudinal case study to explore the
qualitative changes in the English writing of two students who repeatedly used the WRC.
Specifically, we analyzed their written products at the beginning and end of their WRC
usage through content analysis, focusing on seven aspects: overall structure, paragraph
structure, argumentation, grammar, vocabulary, notation and layout, and citation formats.
Additionally, semi-structured interviews were conducted, and the data obtained from
them were used as supplementary data for the study. Both students demonstrated
improvements in overall structure, paragraph structure, argumentation, and citation
format across writing contexts and tasks. The students had little knowledge of structure
at first but learned to organize their writing better and gradually applied their newfound
skills through repeated use of the WRC. We concluded by discussing the relationship
between the observed changes and the support provided by the WRC.
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<o XFHENTFIHZFR\T, 200 words LA

4, WEFR
WDF 3 TE, AZA L B EZADWRCFHFE, #EMEOLTEIZOWT, dHMliE 4 4 O
I 2 os LT, F72, ekt s & LC1al& v ORI HEOFEHM (N=60) &iEHERFRZE (SD),
AR L O E R & DR LT,

*x3
V=TV 712 X B SCEEFAI O fE 5
RO RTTTT . PEE - K- L o A
i Mo e R em o w0
R 10 10 5 5 5 5 5 45
ASA PP 650 400 250 100 200 3.75 100 2075
ASA EEE 750 575 325 175 250 3.25 400  28.00
BEA Pl 6.25 625 275 425 375 450 100 2925
B XA i 7.25 700 300 400 325 3.50 125 2925
1EE ) o 5.25 522 250 222 288 3.30 152  22.88
FREOTY  (198)  (L75)  (0.98) (L37) (L49)  (0.98)  (1L13) (6.16)
(sD)
AR 2-10 2-10 1-4 1-5 1-5 1-5 1-5 12-36

A S ADOFHFAE O SCEEFARIT A S A 20.75 45, AR O CEFEAMGIL 28.00 AT, 7 BlA
H IR LA T T~ LSO 6 BLETHAEN LR Lz, A SAOFIHFEOEEE (20.75)
%, 1EE D ORFE O (22.88) % Flul>TH Y, WRC FIFBIMAEF ST A S AT
METRVFEED L ANTHST2Z EB3bN5D, LML, 2BAXAAZ—{ZH/=Y 60 WRC %
R L2 E N O SCEZHE CIE, 28.00 & K& S EZMIZLTWD, 2D
b, WRC OREGRIZ2FIHN A SADHRILT AT 4 > 7 D m EIZHFHE LT 5 ek
DR STz,

—J, B &AAE, FIAFBEOSCEOFMECIXEFHEMN 29.25 &, A TEH 29.25 L, A
Rz a2ZbiTRonhotz, L LEAGICHTH &, T2Kofk) 77
7 7NORERL]  TiwaE)  [SCEROEFE) OFRD EF L TEHY, WRC OffGHIFIHIZ X 5
AL D FREVENRIE X7z, L [A1X ) OFHEZE OFH) R L i3 5 & B & AOFHIE i,
wig L bz [StiRoFERL) #Br< 6 Bl CTFER%Z ERloTnWd, ZOZ &b, B SAR
WRC FIHBHAGEED O B WER LT A T 4 7 1AL, 3 BARZ—ZTH7 b ik
ICWRC ZFIH L7l s, TOHEHERTECWEEILND,

IFTHE, V=7V v 72 X5 THAO LD R o @laiz Fuiis, BERiZ
LEEF|&EDD, AZA, BEARENZEZLDOEDENED L HITE LD g B
5, 2B, AN TRTRIIFRY 25O T XTRXLDO~~ & L, LB U THIEGEE()
Z WD,

41 A EADEH
A SADOEE, TREORR) (35 77 7NoRE) TGairl [50E) TR FH) [
BROFEFE] D6 BAICEBWT, #HXOEMM LR SN, LLF, EICHHT 5,

411 T2tkofEr] (BT 5%lk

B (2RO OBLEND, A SAD WRC Rk & o LA i+ 5 (f
#k2, 3&22M), ELL0EYL, Fim, A, MmO TENINTNDHEOD, Ky

=49 -



TRLIR T RE G OBN Y O/ TEIEB AN D, A SAOFIHFE L KR OIE
RO Z I L7256, £OEWE, RIDRTFmICBWTHETH S,

FRFROXE BEL1NTTT7)

Kyoto is the best sightseeing spot. In Japan, there are many sightseeing spot. According to tourist
guide book, there are more than ten thousand sightseeing spots in Japan. This number includes Kyoto.
Also, | choose Kyoto because | did traditional short comedic drama which called Kyogen when | was
an elementary school student. | learned Kyogen from Shigeyama family in Kyoto sect. | have a sense
of closeness with Kyoto, so | want to introduce about Kyoto. Then, I thought Kyoto is the best
sightseeing spot because there are many historical buildings, we can go sightseeing regardless of the
seasons and the transportations are very advanced.

FIRKEBOXE (FLNFTT7)

I wrote many essays in Advanced Academic Writing B class for a year. For example, | explained
“The Genre of Movies”, I gave my opinion about “Online Lessons”, I showed the problem of “The
Education of English in elementary school.” and so on. Today, from these lessons, | discuss how to
write the essay effectively and how to proofread the essay.

FIFH 2 O SCE O 77 Tld, thesis statement (“I thought Kyoto is the best sightseeing spot
because there are many historical buildings, we can go sightseeing regardless of the seasons and the
transportations are very advanced.”) 23RSV TUWND DS, TOEBITHERXLITND [NVFEREF
RICEHDOLILFE TEATIES 20070 EWIHEAR =Y — N &, JED Rm OBL
#THD 3OO MJERPEEMNRZ N2 L) [FHiEMbTBLTE 52 &) TREME
MHIELTWDZ L] NEDEIITEB > TWLDONN AR TH 5, Ziilxt LRI
D LFE D Fram ClE, thesis statement (“I discuss how to write the essay effectively and how to
proofread the essay.”) 2V/REH, e L TCINE T v A 2 ENWZRBRABEN S TH
5, T LT, ZTORBRERE 2 T thesis statement Zaf4 2 L RSN TRV, CESKROE
REZDOHEROEN Y BRI D LI ICFEITTND,

FIHFEDOCEDOAGmL, [HEP RES OB TH 5 ) Bz ~5 3 >D/T7 7T 7
DNBERNMSE L TN D7D, LERERO—BMICRITHR %52 5, Zhicxt L, FIH
BHEDLED ARG TIL, KT 7 7 7O topic sentence 73, rim CZ&1) 7= thesis statement (1
discuss how to write the essay effectively and how to proofread the essay”) (27> CHLE S AL TH
0, RZT7 7 7HOENVITHEER 2, ZO, LESEO-BENHEEIN, ME
ERDBITIB) ZENTE D, 29 LIEXEMRUICET 2Z2(bOERIL, A X Ea—DRE
WZHERNLTWD, ASAIFBEDITA T 4 T TIOEARIZDONT, 2 BARAZ—ZMHTTE
EFIH L7 BICE RSN A H E2—HNT, RKOLIIRY K-> TW5D,

WRC Z i 9 Ril> TV ) DT LEOHEE LD H L BT, SR WIHEEZHOF T
PRy THRWVENRDLZ LT 5 TETCWRNS1=DT, EFFEINHILENTESL L
N2 Te o TN DR KRE B LW ET, (202142 A 4 H)

ZDOEHIZ, WRC ZEHEIE TLEOHELDO LS bR ol A ZA, FIHAZE
N55HIC HEEZEOP TRy TEUWENRSZ L N TEDL LI ko2 V), =
DA & RFEIZONTIE, 5.1 TRAMIZELET 5,

412 RZ 77 7RO (BT 521k

HUZ, A SR EBEOEE [T 7 7NORERK] OBLSNGIERT 5,
FREDSLEED 4,37 7 F 71X, topic sentence, supporting sentences, concluding sentence % &
ATND DD, 1OD/RT 7T 7ITEBD MYy 7 BNRIEL, L& LDOENY b ARBHET
FE SEAD B, EAUTK LRI O CE T, 437 77 7 O'HEAT topic sentence
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SRR E 7z Lk, supporting sentences CZ O BARFIN T B, /T 7T 7 NOFRELRY
iﬁ BEMERRTo TV D, AN TIE, FIAFE L RBOENEZRT—FlE LT, FEOE
DEFEANT T T 7 EREBEDLEDF I NT T T 72 L TR TV,

FIRAFBROXE B4 T757)

Third, the transportation links are very advanced in Kyoto. When you go to Kyoto to see some
famous places, you should use buses and subway. According to Kyoto travel, there are two buses
companies which are the Kyoto bus and the city bus. You can ride these buses all day if you pay six
hundred yen. Using some buses are very useful but many tourists use these buses. From these things,
you should use buses and the subway. For example, Kyoto travel book says that when you go from
Kyoto station to Kiyomizu-temple, it takes about fifty minutes to them by bus. However, when you
use buses and the subway, you take twenty-two minutes. It is a very good to go sightseeing. Also, if
you have no plans, you should ride a sightseeing bus.

FIRAKBOXE B3I NTTT7)

Secondly, I experienced how to proofread the essay. There are three ways. At first, you can use “the
spell checker”. The spell checker is in the internet. I down road the application of the spell checker.
Then, there are many spell checkers in the internet. For example, they are “Ginger”, “Web Spell”,
“Spell checker” and so on. Also, you can use the revision in the “Word”. I use it after finish writing
the essay. Second, you have to check the subject and predicate. When | write the essay, | usually forget
these words. For instance, I often write “For example, A, B, C and D”. This sentence is my mistake
because there are no subject and predicate. If subjects and predicates are not in the essay, readers
cannot understand the meaning. Finally, it is important to show friends or teachers your essay. In XX
university, there is a “Academic Writing Center”. This center checks the essay and teach how to write
it. 1 go to this center many times. Teachers or students indicate my mistakes. For example, | often
forget to make a noun plural so they point out it.

FPREDSLEEDF 4 237 7 7 @ topic sentence %, FIHD—3C T “Third, the transportation
links are very advanced in Kyoto.” /RSN T, LarL, ZD#%ITHE< supporting sentences
TIE N2 RO BEET 7 v Foflitk) TBEIRR O &L, Z@ofEf]s
EoRTHARBIRZET SN TWD 00, Zih E@V\]Eﬁilﬂ‘ﬁﬁéﬁf‘% v, topic sentence % 3 %
HNFETENN TR, £, RT T T TNOLETOBERVIZHRITHEHSRH 5, B
ZAX [ DBNERASRAZFHT D) L) FFEN THE T E OMAG DRI L 5B H)RF
MO & EDX I ITEHET 0NN RHKBETH 5,

—J7, O EDE 3 /N7 7 F 7 TlL, topic sentence (“Secondly, I experienced how to
proofread the essay.”) (Z#¢ < supporting sentences 7%, A&Z1E>Y — /LD, 158 & iR iEDOHERR,
RANRBENZ L DL B a— b Wo BRI Z 28T 72035, SIS TW5, £, #
FREZDWRNCHND Z LT, T 7T T7RICEBIT 530 E IRTGIZEN > T D, R,
Atfirst, Second, Finally 72 SNIEfF 2R3 #2iRBUX, /XT 7T 7 2R ORE 2 5B 5 15|
ZRIZLTWD, £72, BAKEIZ KT Forinstance X°, BIME#H &2 #2445 Also 23 H#h IR
RELTHY, BN ENDOTIERL, L&D mBMICER S, N7 77 721K
WC—EMEEZLEELLTWD, 29 Lk [T 7T 7N (ICB LT, WRC ZfkEEHIIC
MR LB 2 I:“:L—T A SAlE, bELEBEN RN, RELTTIERL,
X TWRC DF 2—F —ZEXZRTHEDH I I BIZ, BT AR ONWTE LI La®E
@L,E%ﬁﬁféiﬁﬁﬁoﬁ,k%@@ofw % (20214£2 H 4 H),

4.1.3 T3RFEEl 2R3 21k

AT, TRREE) OBLE ORI & RO E A T 5, F D701, JFEOLED
H2NRT T T T EREDLEDE 237 7T 7 LN FTHRY RSP, BRI T,
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FIRFBROXE (FE215757)

First, there are many historical buildings and spots. According to Kyoto City Official Website, in
Kyoto there are two hundred ninety two historical buildings. For example, it is Kinkaku which is a
temple, Kiyomizu-temple, and so on. There was a capital city which called Heiankyou so Kyoto has
many historical buildings. Koto Kyoto book says that Kyoto was a capital city until late eight century
to the mid nineteenth century. People who lived from the late eight century to the mid ninetieth century
established advanced cultures because the politic power and the economic power grew. Also,
Kyotofukakuzuke says that the total number of national treasures and important cultural properties are
two thousand and one hundred forty four. This number is the second largest number in Japan. Then,
many people go to these spots. For instance, school excursion students go to Kinkaku, Ginkaku which
is a temple or Kiyomizu-temple. The buildings are beautiful but townscape is too beautiful. When you
go to Kyoto, you should see the historical buildings.

FRAKBDOXE (F217777)

First, | introduce how to write the essay effectively. There are two important things. First of all,
before writing the essay, you have to write the outline. The outline is that constitution of reports. For
instance, you decide the topic, the argument, the section and so on. According to Keio university, the
purpose of the repot is clear, you can image the complete picture and you can understand the problem
by writing the outline. Also, Tohoku university says that the outline is important because when you
start to write the essay, the content is consistent and you can write it smoothly. For example, it takes
a long time to write the outline when | write the essay in this class. Then, it is necessary to state about
the topic sentence specifically in the “Discussion”. According to IELTS, the abstract explanation is
not evaluated so you have to write the essay concretely. For instance, when | write the essay, | quote
from books, thesis, real-life experiences and statistics. From these things, you can understand two
important things.

FHZIRY B E OS2/ 5 ) FIRAFFEOCE T, EEEEh o8 s s 5
Mzl L ToBEORL ) TZ@OFENM] O3 mATRENTND, 1 ARDOTERICS
WTHLY EIF 552 /37 277 7ClE, “there are many historical buildings and spots.” D — 3%
PAR— T 272DIH< —HEDOLT, BfRAY7e [ELEAEEY 0¥ THER O B SR 5
ME%E - EESUbM o) 2T 2 F®RP BRIV TUV %, According to Kyoto City Official
Website, <> Koto Kyoto book says..., Kyotofukakuzuke says that...7¢ EOFINL, i 6 0)
HOTPREDTHERIZESNTND Z &i% RTE D, Linl, B3F—EITHRIIT
WINTELT, KIS 2 R OEHMEICRIT 5, £z, SBbdDFE AT 7T 72 :J‘ob\“C%
“the transportation links are very advanced in Kyoto.” &9 EiRICET 2 EEHRESIF AN T
TV, FIZIX, T2t [F7 > hoflitk) TBEIRR ORI 1[CB3 2 B4R
FlLdH Db DD, ZNLITFFEDZBFEIZRONTEY, FERRO LB DI EE &/~
TIZIIRER TH 5,

ZAUTH LT, Ty A ORI EE S ERIESE] 20 B -FAEEO CFET
(X, WUIRGREA RSN TN D, =y A DRNRESTO—2L LT, T2yt s 2
SHNZT U R IA v &2EL &1 2 FRTDE 23777 7T, HIZITBERBAR TR
AERZE &V o T2 AR 2 BE 2N B L TV D SCRRIC K 0 EROEST RS T D, £
72, b9 —o0EETH S [Discussion T topic sentence % HARKMIIZ "G Z &) 1%, IELTS D
FHMEEZE ST E L CEIHATAZ &L, Ry A OFIICERT 27 OEE
EEHRRTND, 2O LIS, FEHTE DHERED SO X2 BT BAEKBIOfRR %
BLUT, FIHKREOSCE CIImIEOENE £ > TV 5,

414 T30 BT 3EL

Bz, T30k OBLE» BT 5 &, IO LEFEIZIE, “In Japan, there are many
sightseeing spot”, “there are many buses and subway” & Vo7 T35 L BiFd O —FHOFRY, “Itis
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avery good to go sightseeing”, “the temple with snow is a beautiful” & VN> 725 OFR Y, “I want
to introduce about Kyoto.” & W 7ZRIEROFRY 72 &, BRI AN IND, —H,
HAEDLETH EMRFR D KRR E LTFEET D200, FREETLE 5712
A, FHFOUENRREND,

415 [3E% - KRB BT %Ek
AT [RERE - £BL Oz 3%, FIFF#EOCE T, best, spot, many, good 72 &,

FGRFEENZA SN TEY, FINMRCERB L LTUIHAR LS 2vy, £72, “Idid
traditional short drama” @ did <>, “because the politic power and...” @ politic, “Third, the
transportation links are...” @ links ® X 9512, FEFEOBPUIFR Y LARHRI MR D EHTn
HD, IHICRARZRFE L LT, “Forexample, it is Kinkaku which is a temple.”, “The buildings
are beautiful but townscape is too beautiful”, “In Arashiyama which isatemple”, “From these things,
you should use...”, “when you use buses and the subway, you takes twenty-two minutes.” 23 b,
INb, Mz T, “Then, many people go to these spots. For instance, school excursion students go
to Kinkaku, Ginkaku which is a temple or Kiyomizu-temple.” <> “For example, in Arashiyama
which is a temple, you can see maples. Also, you can see water lilies and lotus.” @ X 512, “goto”
R “cansee” ARV IR LI, RELDHFI TN =—2 39 IR IT D, LUk LTHIH
HAEDLETIE, PRI TEHROBRVBZIRTH Y, VHRFERIELT, 77 Iy
7 IRREENEYNHE R STV b, Bl xR, “proofread” X° “outline” 72, T4 T 4 I
B9~ 5 A REEEL/H WO TS, £/, FUEWRAHEV IRTERICH, #l21X, “write
the essay” & “compose the essay”, “check the subject and predicate” & “ensure the agreement
between subject and verb”, “use the spell checker” & “employ a spell-checking tool”, “discuss how
to write the essay effectively” & “explain effective essay writing techniques” 7¢ &, 7258
REVEILAZRSZ L THFICAR ST, XERIUIANT =—2 g VLRS- T
Do

416 TXERORFL BT 5%

R, TSCERDERFL ) OBENOHIKT 5 &, TOMEUIICBWTEVWR AL, P
DOILEFETIE, #lziX, Kyoto City Official Website <> Koto Kyoto book, Kyoto travel book 7 &
DIEFIRPALNTET TS, LnL, ZF R BN WTo®, Fed 0S4 i
WTEP, KT HEROBEMENMET LTV 5, —77, #8002 Tl Keio university (2020
May 2) “Importance of the outline” URL: www.keio-up.co.jp <> Tohoku university (2020 Jun 11)
“Thinking the constitution” URL: www.ala.cls.ihe.tohoku.jp ® & 912, & igk—& CTHEEA,
HIRRAE, Z A bb, BEOURL B3 — SN TH/RINTE Y, 5eE 0 SR % il
TEX5L91ThmoTn D,

42B ZADER
B SADOEHINL, [BIEKORER) T37 7T 7NOMERL THeRE) [SCROFRTE] O 4 BS
IZBWT, EXOEWm ENR SN, LIT, IEICHEHT 5,

421 T2EOHRR] BT 5%k
Bz, 2RO OBLEND, B SADOFMEKBEOE (M4, 5 25H) 2kt
g5, RIZZET D DOIXFHE O SCED i & &85O CEDO FFinds L ORmEH2 Th 5,

 FIRFFBRDOXE BLNTT7T7) |
! In December 2019, the new coronavirus, which was first infected in Wuhan City, Hubei Province, |
| China, spread quickly throughout the world. In order to prevent the spread of infection, the |
| governments of each country have introduced strict urban blockades and immigration control |
| measures, which has caused a stagnation in the movement of people and goods worldwide, causing a |
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serious impact on the economy. Given this situation, what should be done about corona
countermeasures? For corona countermeasures, it is important to balance infection and economic
recovery.

PR OXE (5 1~10 35 77 7)

Installing security cameras is now a common safety measure. Cameras are placed all over the street
to monitor criminal behavior. However, it is important to note that there are many problems with them.
So, are security cameras necessary in today’s society? | am against the installation of them.

Certainly, there are advantages to installing security cameras. For example, it can actually prevent
crime before it happens. Also, they not only fight crime, they can be used to send help to people who
fall ill outside the home, and they can locate a house on fire before the fire has a chance to spread. In
this regard, no one can deny their value to society.

However, installing security cameras has more disadvantages. | list six problems with security
cameras: (1)We cannot stop criminal activities themselves; (2)The scope of photography is limited;
(3)The camera is easily broken by criminals; (4)There are privacy problems; (5)The face may not be
identified; and (6)They cost a lot of money.

First, the fact that criminal acts themselves cannot be stopped. ... In this way, just installing a
security camera does not necessarily prevent crime completely.

Second, the range of photography is limited. ... In this way, there is a limitation that the security
camera cannot shoot everything.

Third, suspects can destroy cameras. ... In this regard, it is also necessary to be careful, such as
installing them at a height that is out of reach of suspicious people or choosing a relatively sturdy one.

Fourth, there is a problem with privacy. ...In this way, installing security cameras involves privacy
issues.

Fifth, there is a possibility that the faces of criminals may not be recognized. ... In this way, the
image of them is not always the definitive proof.

Sixth, cameras are expensive. ... As mentioned above, installing a security camera has the
disadvantage of being costly.

For these reasons, | am opposed to the installation of cameras. Of course, there are advantages to
installing them, but it should be considered that there are also the above disadvantages.

WRC P DO, 2RO EORMBEN W Db ERDH 2 LT, mEIc—8MEN
7o TN5D, £HZH, R “Write a short essay about the economic implications of
Corona Virus lockdown around the world.” (Zxf L C, FrimC “what should be done about corona
countermeasures?” L ETARWATNTLE - TWDHEAMBETH D, 72, AiwmicbBwn
T CHET TZBIWICH T A3 TE TR WA LETH 5, S bITHEm TIE, Kiao
FRTHEHRLS, FILOVEGPEAINTLES TS, 2O LI, mnMTo72 0 K=o L
TLED LW EORENS, HFITEEMEDDITWILEFEIZR > TND,

— 5 C, FIRKAE O SCEL, BRI U CEYIN TR, AN, G O CE N TR Y,
MECHEII OB D A ve—VEEZA DTS, Fram Tt “are security cameras necessary
in today’s society?” & [V 23278 41, “I am against the installation of them.” & B53L 71 X 7 D%
GIRHEBEICRITT 5 B SAOFRPHABITRINTND, ALY, @EIT=yEAI
BIFHRHIWE FEZEAE LT < R T D, KiwTlE, B A 7 OREICKAT 5 BH
M6 DOEMRNZRT AV v b L BITNERFL T CGRRE SNV TN D, /3T 7T 7 13 #ki
BEZNREIHERH L GREEICER > TEB Y, XTI T7HOBRBONAL—RATH b, €
DIz, FHHEILFEMOMNERDITIEI TN TE D, fmTh, KinCommalE 272
FIROBMEERIITOIL, JCEBEROERITE > TN D,

O T&EOMRK] (B LT, VEAEDOFINS 2FEDRIE T3 EARAZ —IZbZb
WRC R L7-BICEm SN A v X E2a—ZBWT, B SARKRD X HITERRTNWD,
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1FEENPDIE L CRIH LT Z & C, FERIZES IV LR 5o TEETWT, 144
DL XTI LEORMERTTZ VﬁﬁﬁmofbioT FEIZW LS RNZEY & 23
BEREREZZ 2D Z LIV IEWE o ATTIT S, SI3RIEEMRIID sfE T

THoTWIHMET, FHE LS LIRS T LTI ZENTETELDNR->TH
IS IDT, ZINRERBADR->TNI S HITENES, (2021 4F 8 A 2
H)

Zoxol, MMEENGHKELTHALIEZZ L T HRITHIBRETE TS5 TV IR
BT, THEZ2E0LELTEZoTWVWIZENTETE] & B SAREKLTWHZEMN
Dind,

422 RS 77 7RO BT 521k
B, 35 7T TNORER OSSR & &0 SO RIZ L 2 a5
7=, f?*ﬁ%@%b\"?f?7k%%@%5/€§7‘37%'3|%7‘m> , BRI R T,

FIRAFBROXE (FE25757)

Going back to human history, the new coronavirus is the largest pandemic since the Spanish flu
pandemic in 1918-1920. The US Department of Labor announced that the US unemployment rate in
April was 14.7%, more than 10 points worse than last month. Also, looking at the major economic
statistics of each country, we can see that their economic impact is extremely large. Beyond the
Lehman shock, the world economy is facing a crisis comparable to the Great Depression that began in
the 1920s. In the case of the Lehman shock, the financial market turmoil triggered by the US subprime
mortgage crisis caused uncertainties in the Western financial system, leading to a global financial
crisis. The epicenter of the crisis was the financial markets, and when the central banks of each country
implemented urgent monetary policy and avoided financial system instability, we could foresee some
future outlook. In fact, the governments of each country have steadily boosted the economy through
active fiscal stimulus.

FIREBOXE (FES51°F7757)

Second, the range of photography is limited. Many cameras only have the function of taking pictures
within a specified range. Some cameras remain fixed in the installed position. They have blind spots.
It means that we cannot take pictures of that part. If criminal acts are committed using these blind
spots, it is meaningless in installing them. In this way, there is a limitation that the security camera
cannot shoot everything.

AR D LEEDH; 2 237 75 7 §EATIX, “Going back to human history, the new coronavirus is
the largest pandemic since the Spanish flu pandemic in 1918-1920.” & topic sentence 75— R R &
NTVWD LT 2503, %< supporting sentences & @ BN AR T 5, £ 7=, supporting
sentences Tix, [T AVIDEKER) L [V—~vrvavr ] [FEEOEMBECK Lol
BED MY Y 7 PNRELTEY, maDIRILZHBEIERER>TD, S51Z, concluding
sentence &, Z D/ T 7T T ONE EZEUNIRIET 2 EEZ R LT,

—05, FIRAEBOEE S5 /3T 77 7 TlE, /X727 7 7NORERPEYIZST b, & XD
DO HAL—XThH %, Hlz1E, BEEIZHMEZ? topic sentence (“Second, the range of photography
is limited.”) 23E/R 4L CE Y, supporting sentences 7° topic sentence (ZAEH 35 T THRB
NTWD, BRI, BED A TITEAPFET H 2 & TIRITHIHIH S 5 rlaetEd
5D ENEM STV D, 7z, concluding sentence T, “In this way, there is a limitation that
the security camera cannot shoot everything.” & topic sentence % 5\ i %, Fid O BLfiF % F1JE
L TWD, BBOLETIZ ETIY BFHES T 7T 708 Th, K37 777 T1LO
DO REY ZIZEANRYTONTWD, ZORD, RIT7I77HO—BEEREE->TND,
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50T, [Fwalk) OBLEN B HEET 5 &, FIHF O SCE TIE, Fim 2817 72 thesis statement
(“For corona countermeasures, it is important to balance infection and economic recovery.”) % Kz
THRETE TWRW, KigD4,37 7'Z 7 D topic sentence 73 thesis statement % ) F:H912 3
AOLNTELT, LEAKROwHENEADL, LhIx L, KBEOIETIE, Fim Cih
7= thesis statement (“I am against the installation of them.”) % A& Ciiak C& T\ 5, ARimD%
/XZ 77 7 D topic sentence 23 thesis statement Z&HAIICL 2 TH Y, LEREOH T 2
BTN, 7275 L, PR EIBOWTIOLEIZBWTY, BEAZ IR FRENTHIL
TV DT TIERL, HBmOEREICIZOSENRON D RITLEO RN H 5,

424 [XXEROKFE] (BT 5%1E

BB, [SCERoFRE) ICBI LTI, B SADOXETIE, g, BEoWFhicB O THA
N TR —EI5 I STV 722, LavL, #EOCFETIE, BRIZSE TN ZET b
TV RICBWTSENR LN,

5. ZE£

4= TIX, WRC kBRI LT 2 4 02 AN, TG L RO E 7
OOBENLHET A LB LT, EOXIREN, EOX I LIZDO0EKE L,
ZOFER, A S, [RIKORRL (/35 75 7NORERL TEeEE) 30k TEE#E - )
[SCHROZEFL) D 6 BLRIZIWT, B AL TRKOHRK 37 7T 7O [
[XCHERDOFKEE ] O 4 BEICBWT, EXOEHA ENERENT, OO REE2EE 2,
AREETIEWRC Ot 2RI L - T, EEXFLLTRILDTA T 4 T BB H
L, WO o Bl %2, TR AIZIR S LTEET 5,

5.1 WRC ORI L > TEEXFL L THOEEREZD T2 EX

KIFZEDFEF ST 2B LT, 1 ODOWED LAR— FNREIC I T 2580 2 2 A2 2 2 T-0F
%% (AR, 2021; M, 2021) Tid+aRdGEN R I o7 TR X 191 H) 12B
T LB, KEOSWBIZS W2 L, TR0t (35 75 7o) TR
[CEROEFE ] T, A SA L B IACHE L TEMZA BRI, 2080, AiFgE
EIFIFRAR DO FET WRC ORGIRIIC K D BARFET A T 14 > T IIOEAE R Z T2/ MK -
AT (2022) TR HAVTW D, Z AU OIERE] 2 25T 7225 & BeBEIZ T 2R ORERK
R [FRAE) OENM ET 5, WO MRAEXRT AR EoT, —FT, [IRXTT7T7TK
ORERK | & [SCEROFERFE ) 12OV THE, HAEO LE L R THREINIZAY A VITESX
BTV DENEIDEVIHRN L VEUTBWT, L Bk EnRonz, Znb
FEATHRIE & D i, WRC OB 2T H CIFBL R AT WBARNH 5 — 5T, i
A RICB N T ZEZEEZ R AT WELRNH D LWV ) AR, FT RIS,

T/, ASALEBEAEDBIZ, 1ODLR— MRETIERS RS LAR— MREET, &£
AR =R e F 12O TR WRC % fle 9IS R 2 W, R P & s Ehn iz
NEZHE LI Z A, PO 4 SOBRTHENA LN, ZOHRIE, 12O L R— i
R U C 1 ERRRE omEIIC B 224k & i 2 7= Nakatake (2017) 0%, K0 ¥E
BIRELT AT 4 7 IO ERHERSNIZ W) BRT, BREMICKETI/EL -
776

TIE, A SAB SADEIH, WRC ORGHIFIHIC L~ T, 2ok 777
THORER TRk [SCEROZRGL) OBLE TEMITH 2B BIIMZ 572D ThH A 5 D,

WRC FIH O 7' 1t A Gk STV 5 KRB A RERINZ R T &, FIHF#ETA S
A AREIF3E, B EAMN6EFSET, A ICBET M % BRI T TNz &
NoND, 24 & HIELTHO CORARIC, XESKRE T, KNin, Mmoot tEL 2
LR, RS TG TF5AF 4 TOEXFICHONWT, $TFa—F Y TORTHEEL, #h
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7o m, BlZ X O EhERHL T NZoTE THIRIZR 72 L, & ke 5
FETEWVWCI LNl T, ZOEZFHEHLLBATINTEORETHLENS T
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9% WRC DOELERC T E~DOHEN, HGrIRIHOER & 2> TV S LIFETH 5,
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Z 17 BIBESCOFIE TR LTV D 28, 30k T5E% - £HL) 2 ERMEFEL TV Z0
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Kyoto

Kyoto is the best sightseeing spot. In Japan, there are many sightseeing spot. According to tourist guide
book, there are more than ten thousand sightseeing spots in Japan. This number includes Kyoto. Also, I choose
Kyoto because I did traditional short comedic drama which called Kyoger when I was an elementary school
student. I learned Kyogen from Shigeyama family in Kyoto sect. I have a sense of closeness with Kyoto, so [
want to introduce about Kyoto. Then, I thought Kyoto is the best sightseeing spot because there are many
historical buildings, we can go sightseeing regardless of the seasons and the transportations are very advanced.

First, there are many historical buildings and spots. According to Kyoto City Official Website, in Kyoto
there are two hundred ninety two historical buildings. For example, it is Kinkaku which is a temple, Kiyomizu-
temple, and so on. There was a capital city which called Heiankyou so Kyoto has many historical buildings.
Koto Kyoto book says that Kyoto was a capital city until late eight century to the mid nineteenth century.
People who lived from the late eight century to the mid ninetieth century established advanced cultures
because the politic power and the economic power grew. Also, Kyotofukakuzuke says that the total number
of national treasures and important cultural properties are two thousand and one hundred forty four. This
number is the second largest number in Japan. Then, many people go to these spots. For instance, school
excursion students go to Kinkaku, Ginkaku which is a temple or Kiyomizu-temple. The buildings are beautiful
but townscape is too beautiful. When you go to Kyoto, you should see the historical buildings.

Second, we can go sightseeing regardless of the seasons. In the spring, you should go to
Tetsugakunomichi that Kitaro Nishida who is famous for philosopher walked this road. This road is very
famous because cherry blossoms are beautiful. According to Kyoto book, there are about four hundred and
fifty cherry blossoms. In the summer, the nature in Kyoto is good. For example, in Arashiyama which is a
temple, you can see maples. Also, you can see water lilies and lotus. Then, Best Kyoto says that you can wear
Yukata when you go to some places. In the fall, the color of the maples changes. The color of the maples turns
blue to red. According to Kyoto travel book, many tourists go to these temples to see maples at the night
because these maples are lighted up. In the winter, the temple with snow is a beautiful. Kyoto travel book says
that Kinkaku with snow is the best spot. Many tourists go to there and they take some pictures.

Third, the transportation links are very advanced in Kyoto. When you go to Kyoto to see some famous
places, you should use buses and subway. According to Kyoto travel, there are two buses companies which
are the Kyoto bus and the city bus. You can ride these buses all day if you pay six hundred yen. Using some
buses are very useful but many tourists use these buses. From these things, you should use buses and the
subway. For example, Kyoto travel book says that when you go from Kyoto station to Kiyomizu-temple, it
takes about fifty minutes to them by bus. However, when you use buses and the subway, you take twenty-two
minutes. It is a very good to go sightseeing. Also, if you have no plans, you should ride a sightseeing bus.

In summary, Kyoto is a good place to go sightseeing because there are many historical buildings and

spots, you can go to Kyoto at any time during the year and there are many buses and subway.
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Knowledge of the Essay

I wrote many essays in Advanced Academic Writing B class for a year. For example, I explained “The
Genre of Movies”, | gave my opinion about “Online Lessons”, I showed the problem of “The Education of
English in elementary school.” and so on. Today, from these lessons, I discuss how to write the essay
effectively and how to proofread the essay.

First, I introduce how to write the essay effectively. There are two important things. First of all, before
writing the essay, you have to write the outline. The outline is that constitution of reports. For instance, you
decide the topic, the argument, the section and so on. According to Keio university, the purpose of the repot is
clear, you can image the complete picture and you can understand the problem by writing the outline. Also,
Tohoku university says that the outline is important because when you start to write the essay, the content is
consistent and you can write it smoothly. For example, it takes a long time to write the outline when I write
the essay in this class. Then, it is necessary to state about the topic sentence specifically in the “Discussion”.
According to IELTS, the abstract explanation is not evaluated so you have to write the essay concretely. For
instance, when [ write the essay, I quote from books, thesis, real-life experiences and statistics. From these
things, you can understand two important things.

Secondly, I experienced how to proofread the essay. There are three ways. At first, you can use “the
spell checker”. The spell checker is in the internet. I down road the application of the spell checker. Then, there
are many spell checkers in the internet. For example, they are “Ginger”, “Web Spell”, “Spell checker” and so
on. Also, you can use the revision in the “Word”. I use it after finish writing the essay. Second, you have to
check the subject and predicate. When I write the essay, [ usually forget these words. For instance, I often write
“For example, A, B, C and D”. This sentence is my mistake because there are no subject and predicate. If
subjects and predicates are not in the essay, readers cannot understand the meaning. Finally, it is important to
show friends or teachers your essay. In Z university, there is a “Academic Writing Center”. This center checks
the essay and teach how to write it. I go to this center many times. Teachers or students indicate my mistakes.
For example, I often forget to make a noun plural so they point out it.

In summary, I studied how to write the essay effectively and how to proofread my essay in this class; it
is necessary to write outline and “Discussion” specifically. Then, you use the spellchecker, check the subject

and predicate and show your friends or teachers your report.
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[FHRESC] Write a short essay about the economic implications of Corona Virus lockdown around the world.

In December 2019, the new coronavirus, which was first infected in Wuhan City, Hubei Province, China,
spread quickly throughout the world. In order to prevent the spread of infection, the governments of each
country have introduced strict urban blockades and immigration control measures, which has caused a
stagnation in the movement of people and goods worldwide, causing a serious impact on the economy. Given
this situation, what should be done about corona countermeasures? For corona countermeasures, it is important
to balance infection and economic recovery.

Going back to human history, the new coronavirus is the largest pandemic since the Spanish flu pandemic
in 1918-1920. The US Department of Labor announced that the US unemployment rate in April was 14.7%,
more than 10 points worse than last month. Also, looking at the major economic statistics of each country, we
can see that their economic impact is extremely large. Beyond the Lehman shock, the world economy is facing
a crisis comparable to the Great Depression that began in the 1920s. In the case of the Lehman shock, the
financial market turmoil triggered by the US subprime mortgage crisis caused uncertainties in the Western
financial system, leading to a global financial crisis. The epicenter of the crisis was the financial markets, and
when the central banks of each country implemented urgent monetary policy and avoided financial system
instability, we could foresee some future outlook. In fact, the governments of each country have steadily
boosted the economy through active fiscal stimulus.

On the other hand, in this Corona shock, the spread of the infection was stopped by the governments
implementing strict activity restriction measures such as lockdown, and the initial big confusion due to the
pandemic is beginning to subside. However, what is more difficult than the Lehman shock is that if financial
activity is increased suddenly and economic activity is restarted in the future, there is a danger that it will lead
to the spread of the second and third waves. In fact, it has led to the spread of the second wave of infection. If
a vaccine is developed and distributed to major countries around the world to some extent, it can be expected
to converge, but it will take at least a year to a year and a half. During the lockdown, economic activity will
remain well below pre-Corona. Companies have fixed costs, so if profits do not rise, the deficit will continue.
‘We have no choice but to assume that business contraction and employment adjustment pressure will continue
for a long time. That is the severity of this time, and it is a qualitatively different point from the Lehman shock.

Also, the impact of corona shock on industry varies from department to department. The most
serious are the airline industry, hotels, inns, the restaurant industry, and personal services that are directly
affected by immigration restrictions, lockdowns, and requests to refrain from going out. In addition, except
for some food products, many manufacturing industries have suffered a great deal of damage due to declining
demand and forced production reductions due to disruption of the supply chain. On the other hand, although
it cannot be said that the business performance is favorable, it is the industries related to social infrastructure
that demand continues in the corona whirlpool. This includes supermarkets, convenience stores, drug stores,
financial institutions, electricity/gas, medical/nursing care, and home delivery services. Under such
circumstances, there are few fields, but there are some fields that are growing rapidly in the corona vortex.

One example of this is the growing demand for communication tools such as online conferencing systems and
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personnel management systems in response to the worldwide restraint of outing and the demand for telework.
Online distribution video services for individuals are also doing well.

Considering such a situation, it is important to balance infection and economic recovery. Already,
retailers are demanding that they wear masks and disinfect their hands when they come to the store, and rules
such as securing a social distance are becoming established in the stores. It is important for companies to
propose such various rules in the future, and for consumers and producers to cooperate with them to raise

awareness of restarting the economy while suppressing the spread of infection.
fH&5 B SAM WRC FIfHENE
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Installing security cameras is now a common safety measure. Cameras are placed all over the street to
monitor criminal behavior. However, it is important to note that there are many problems with them. So, are
security cameras necessary in today’s society? [ am against the installation of them.

Certainly, there are advantages to installing security cameras. For example, it can actually prevent crime
before it happens. Also, they not only fight crime, they can be used to send help to people who fall ill outside
the home, and they can locate a house on fire before the fire has a chance to spread. In this regard, no one can
deny their value to society.

However, installing security cameras has more disadvantages. I list six problems with security cameras:
(1)We cannot stop criminal activities themselves; (2)The scope of photography is limited; (3)The camera is
easily broken by criminals; (4)There are privacy problems; (5)The face may not be identified; and (6)They
cost a lot of money.

First, the fact that criminal acts themselves cannot be stopped. As mentioned above, the main role of
cameras is to prevent crime in advance. The main purpose is to show the existence of the camera to the
surroundings, inform them that the image is being taken, and prevent the intrusion of suspicious people. People
naturally avoid bad behavior when they know they are being watched. However, they cannot directly stop
those who actually attempt to invade or destroy. They can only take pictures of criminal acts. Therefore, when
a suspicious person commits a criminal act, it is only recorded. Of course, it is certain that the recorded images
will have a certain effect on the identification of the criminal, but the crime has already been committed and
the damage cannot be restored. To prevent crimes, it is necessary to have security guards stationed or use
security systems such as alarms. In this way, just installing a security camera does not necessarily prevent
crime completely.

Second, the range of photography is limited. Many cameras only have the function of taking pictures
within a specified range. Some cameras remain fixed in the installed position. They have blind spots. It means
that we cannot take pictures of that part. If criminal acts are committed using these blind spots, it is meaningless
in installing them. In this way, there is a limitation that the security camera cannot shoot everything.

Third, suspects can destroy cameras. As mentioned above, the role of security cameras is to prevent

criminal activities in advance, but in order to do so, they must be exposed to some extent. This is a measure to
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make suspicious people aware that they are being filmed, but it can cause damage or interference by telling
them where they are located. In this regard, it is also necessary to be careful, such as installing them at a height
that is out of reach of suspicious people or choosing a relatively sturdy one.

Fourth, there is a problem with privacy. In recent years, security cameras have been installed not only
in commercial facilities but also in every corner of the street due to safety concerns. However, as these security
measures progress, privacy issues are emerging. No matter how much the purpose is crime prevention, it often
conflicts with the right to protect privacy. In such cases, it is considered a problem that the photographer
invades other people’s privacy, so it is necessary to pay close attention to the privacy of the individual when it
comes to the scope of the shooting. In this way, installing security cameras involves privacy issues.

Fifth, there is a possibility that the faces of criminals may not be recognized. The role of security cameras
is to “grab evidence of crime.”  In other words, they help identify criminals. However, details that can identify
the person are not always filmed. For example, if criminals cover their face with a mask or wear a hat deeply,
we would not be able to identify their face. In addition, even if the face is exposed, it may not be possible to
understand the detailed characteristics depending on the angle. In this case, even if they are installed and the
whole crime is filmed, it will not be enough evidence. In this way, the image of them is not always the
definitive proof.

Sixth, cameras are expensive. Of course, using security guards and security companies is expensive, but
installing cameras is not cheap. The camera itself, of course, is not reliable if it’s too cheap, so we have to be
prepared for a certain amount of expenses. As mentioned above, installing a security camera has the
disadvantage of being costly.

For these reasons, I am opposed to the installation of cameras. Of course, there are advantages to

installing them, but it should be considered that there are also the above disadvantages.
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Abstract

This paper explores college students’ subjective evaluations of the significance of Grammarly
and their experiences with it. We conducted semi-structured interviews with five students from
a department offering semester(s)-abroad programs and nudging its students to use Grammarly
to develop their academic writing skills. The research questions were: (1) how the informants
rated Grammarly and why they gave it this rating, and (2) how they used Grammarly. Four of
the five informants found Grammarly conducive to improving their writing, as it provides them
with instant feedback and suggestions/advice on their drafts. Their narratives suggest that they
have continuously and spontaneously used Grammarly, especially at overseas institutes, and
have customized its various settings as per their preference and needs. One informant expressed
a negative view of Grammarly, stating that she was often dissatisfied with Grammarly’s
feedback and recommendations, as they misinterpreted her points, and thus she was concerned
about over-reliance on Al. If Grammarly is to be incorporated into writing classrooms,
instruction and assessment should be designed to strike a balance between these two opposing
attitudes among students.
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Abstract

Even though English for Specific Purposes (ESP) has recently received notable
attention in English language education, ESP material development has not
progressed sufficiently except in a few fields. One of the under-researched fields
is ESP for sports fans. This study attempts to uncover characteristic words in a
football (soccer) magazine by utilizing a corpus and to reveal the words that
learners wishing to gain football-related information in English should learn. To
achieve this goal, a characteristic word list from a football magazine corpus
created by the authors was compared with the vocabulary list of the New JACET
8000, a norm frequency vocabulary list for English learners in Japan.
Consequently, 472 characteristic words in a football magazine were identified and
169 words that readers of English football magazines in Japan are recommended
to learn were determined. These words included football terms (e.g., winger),
words commonly used in sports (e.g., defender), words related to winning or losing
(e.g., defeat), words related to medical care and body parts (e.g., injury), transfer
market words (e.g., loan), business words (e.g., partnership), and words to
describe performances of teams and players (e.g., stunning).

Keywords: ESP, corpus, vocabulary, football (soccer)

1. Introduction

The recent development in globalization and ICT has enabled people to
access information worldwide, purchase goods from overseas, and receive services
provided by foreign companies and educational institutions. Consequently,
people’s interests are becoming more complex and diverse. For example, many
young people nowadays are interested in foreign sports leagues, foreign celebrities’
posts on social media, and foreign streaming services, which few people could
enjoy a couple of decades ago. Under these circumstances, it is essential to provide
English education that matches learners’ individual needs. One area that has
attempted to address this issue is English for Specific Purposes (ESP), which is “a
type of language education that helps learners to effectively carry out a specific
task” (Terauchi, 2010, p. 6).

ESP research began in the 1960s when criticism emerged around the use of
literature as the main teaching material in many English classes regardless of
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learners’ needs (Terauchi, 2010). Since then, various research methods, such as
register analysis, rhetoric analysis, and needs analysis, have contributed to ESP
development (Dudley-Evans & St. John, 1998). In the 21st century, ESP was
further developed by genre analysis, which analyzes spoken and written texts in a
certain discourse community (Terauchi, 2010). Tojo (2016) claimed that genre
analysis has accelerated ESP research in Japan. In recent years, many English
teachers in Japan have adopted ESP and shared their practices (e.g., Shigyo et al.,
2021 ; Ueda & Kanda, 2019; Yamashita & Fuyuno, 2016).

In ESP practice, creating reliable materials is necessary because, unlike
general English teaching materials, ESP materials often do not exist. A common
way to create such materials is to clarify important vocabulary in the genre by
utilizing a corpus. A corpus is “an electronically stored, searchable collection of
texts” (Jones & Waller, 2015, p. 5). Leech et al. (2001) stated that a corpus can be
stored and retrieved on a computer, and the frequency of words in the corpus can
be analyzed and listed using a computer program. Thus, if texts of a certain genre
are analyzed by a corpus, a frequency list of the vocabulary contained in it can be
created. For example, Ishikawa (2004) conducted a corpus-based study on the
material development of judiciary ESP. By comparing the corpus created from the
website of the U.S. Federal Judiciary with the one-million-word corpus of
American English called the Frown Corpus, he presented a vocabulary list for
college law students.

However, despite the growing number of ESP studies including that by
Ishikawa (2004), ESP materials have not been sufficiently developed except in a
few fields such as nursing (Osawa, 2021). This makes it difficult for many learners
to find helpful materials that enable them to achieve their English learning goals
efficiently. Teachers may also find it difficult to design classes that match their
students’ needs or introduce learning materials that satisfy them. Therefore,
further development of ESP materials is required.

The genre this study focuses on is football (soccer) magazines. Football is
one of the most popular sports in Japan. Many fans are interested not only in
domestic football leagues but also in European football leagues because major
European leagues are usually regarded as being on a higher level than the Japanese
leagues and most of the greatest Japanese football players belong to European
teams. To obtain the latest and most detailed information about European football,
learning English is necessary because many of the best European football-related
articles are published in English magazines (e.g., The Athletic, FourFourTwo, Sky
Sports). It used to be difficult to have access to these articles in Japan. However,
the development of distribution services and the Internet made them more
accessible. Thus, the demand for improving English football magazine reading
skills seems to be growing among football fans in Japan.

Despite the popularity of football, football ESP remains under-researched.
Among the few studies on football ESP is that of Nishijo (2017, 2021). Nishijo
(2017) analyzed the functions and narrative structures of the speech of native
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English-speaking football coaches and compared them with the English used by
Japanese coaches. This study suggested what Japanese English learners hoping to
work as football coaches abroad should learn, such as the proper words and skills
to use in the field. Nishijo (2021) offered an ESP program to learners who wished
to work abroad as football coaches or players. The program instructors were three
football coaches with experience in teaching football in English. The participants
received English coaching from them, analyzed their English, and practiced using
the English knowledge in tasks. The results revealed that the participants
developed an awareness of discipline-specific vocabulary, grammar, and genre
structure.

Even though Nishijo’s studies provided valuable insights into football ESP,
his practices did not target football fans who hoped to read football-related English
articles, but those who were interested in teaching or playing football abroad?. In
addition, his research method for identifying important vocabulary in the field
does not seem sophisticated enough because he only collected linguistic data from
a few people, which is a small sample size. Therefore, this study aimed to provide
an English vocabulary list for European football fans in Japan and English teachers
who may teach them through a corpus analysis of a world-famous football
magazine. The specific research questions (RQs) are as follows:

RQ1: What are the characteristic words in the football magazine?
RQ2: Among the characteristic words in the football magazine, which words are
recommended for football fans in Japan to learn?

2. Method

2.1 Creating the Corpus

This ESP study focuses on reading football magazines. Therefore, a corpus
of a major football magazine was created. The magazine analyzed in this study is
FourFourTwo (https://www.fourfourtwo.com/). Since its first publication in 1994,
this magazine has been recognized for its prestige. It is published by a British
publishing company, Future, and all the articles are written in British English. The
name FourFourTwo is a reference to the 4-4-2 formation associated with English
football. The magazine has a wide range of football-related articles, including
match guides, quizzes, and interviews, which make it an effective tool for building
readers’ football knowledge. As a British magazine, its articles are mainly about
the English league. As of January 2025, there are many Japanese players in the
English league, such as Takehiro Tomiyasu (Arsenal FC), Kaoru Mitoma
(Brighton & Hove Albion), and Wataru Endo (Liverpool Football Club), and their
media exposure is increasing. This indicates that demand for the magazine may be
rising in Japan.

Ishikawa (2021) claimed that, corpus data should be collected according to
clear rules. Therefore, the following rules were set.

- Data were collected from articles published online between September
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2022 and August 2023.
- For each month, three random days were selected using the RAND-
BETWEEN function in Excel, and the following dates were chosen:
Months with 31 days... 1st, 11th, 16th of the months
Months with 30 days... 5th, 6th, 21st of the months
February... 6th, 10th, 26th

Collecting data according to the above rules prevents arbitrariness and
allows for proper collection. Among the collected data, the following items were
excluded.

- Writers’ names

- Writer’s biography and description

- Information accompanying photos (information on photos beginning with
“image” or information on photos for the visually impaired)

- Advertisements

- The content of any text or social networking postings that are attached as
images rather than being part of the body of the text

- Proper nouns such as team names, names of places, and individual names

Through this process, a football magazine, consisting of 436,249 tokens and
15,128 different types was created.

2.2 Analysis

To address the RQs, this study compared the word list of the football
magazine (target list) with a frequency English vocabulary list for English learners
in Japan (reference list).

Target List. The word list tool in AntConc (Anthony, 2023) was used to
create the target list. The tool can sort the words in the corpus according to their
frequency and present them as an ordered list.

Lemmatization (Plisson et al., 2004) is the preliminary process for creating
this list. Lemmatization combines words with different conjugations and spellings
into a single headword. For example, “like” has the conjugated forms “likes” and
“liked,” and these are treated as the headword, “like.” This process makes it
possible to treat a word family as a single word in order of frequency, regardless
of their conjugated forms. The lemmatization was conducted using TagAnt
(Anthony, 2022), an application created by Laurence Anthony that lemmatizes and
tags word data and files.

Reference List. The New JACET 8000 (JACET Vocabulary Research Group,

2016) was used as the reference list. This is a norm frequency list of 8000 basic
English words that English learners in Japan should learn. The list was created
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based on a corpus of common English texts among English learners in Japan (e.g.,
junior and senior high school English textbooks in Japan, English language
newspapers in Japan). The New JACET 8000 has been used in ESP studies. For
example, Osawa (2021) used it to compare the difficulty levels of extracted
medical-related terms, and found that approximately a quarter of the total words
should be taught in medical ESP classes.

Ways of Comparison. To address RQ1, the words that appeared notably
more frequently in the football magazine corpus (target list) than in the New
JACET 8000 (reference list) were selected. The comparison was limited to words
that appeared in the target list with a frequency of 15 or more times—21,529th or
higher. In this study, when the gap in rankings was 1000 or more, the word was
considered a characteristic word. For example, for the 500th most frequent word
in the target list to be considered a characteristic word, it must be ranked 1500th
or lower in frequency in the reference list. The reason why 1000-word gap was
adopted as a criterion of choosing characteristic words was that “1000” is a notable
difference. The Japanese Course of Study states that the number of English words
that should be taught in elementary, junior high, and senior high schools are
respectively 600-700, 1,600-1,800, and 1,800-2,500 (MEXT, 2018). This means
that, for instance, the 600th most frequent word is for elementary school, 1600th
is for junior high school, and 2600th is for senior high school. In other words,
when the frequency level differs by 1000, the education levels in which the words
are taught may be different. This shows that 1000 difference in the frequency
ranking is significant. After extracting characteristic words, similar words were
grouped, and category names were given to each group in order to consider the
kinds of words that are likely to become characteristic words in football magazines.

To address RQ2, words that were not included in the top 4000 words of the
New JACET 8000 were extracted from the list of characteristic words. “Top 4000”
was chosen because, according to the Course of Study (MEXT, 2018), at least
4000 words should be mastered by graduation from high school. Therefore, words
that are not included in the 4000 most frequent words of the New JACET 8000°s
may not be studied in schools. For these reasons, the words that appeared in the
vocabulary list for RQ1 (i.e., characteristic words), but did not appear in the top
4000 frequent words in the New JACET 8000 were regarded as words that English
football magazine readers in Japan are recommended to learn as ESP learning.

3. Results
The 472 characteristic words identified from the football magazine corpus
are presented in the Appendix. Many words in the list can be classified into one
of the following categories.

1. Football terms (e.g., winger, goalkeeper)
2. Words commonly used in sports (e.g., defender, playmaker)
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Words related to winning or losing (e.g., defeat, clash)

Words related to medical care and body parts (e.g., injury, hamstring)
Transfer market words (e.g., loan, deadline)

Business words (e.g., partnership, ownership)

Words to describe performances of teams and players (e.g., stunning,
unbeaten)

Nooeow

Among the 472 characteristic words, 169 of them (see Table 1) were not
included in the top 4000 in the New JACET 8000. Thus, these can be considered
as words that English football magazine readers in Japan are recommended to learn
as ESP learning.

Table 1

Word List for English Football Magazine Readers in Japan
VS arguably disclaimer overhaul
squad consecutive knockdown attendance
midfielder grind trustworthy continental
referee amid legendary executive
striker commentator assault upcoming
fixture breach turf regulator
defender decent equalise touchline
midfield foul potentially tout
clash takeover speculation clinical
VAR iconic brace creativity
trophy superb disallow scrap
goalkeeper anthem hamstring gifted
relegation prolific shootout substitution
debut stoppage elite trajectory
derby anonymous orient clinch
winger pursuit tactic authentic
doorstep superstar clause endure
premium offside jersey stability
footballer consistency bolster subsequently
subscriber outing midweek cult
reportedly wonderkid winless destine
rumour optimism optimistic duo
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bid rape attacker footage
tier spark hugely sensational
scorer outfit finalist swap
defensive youngster arena tricky
concede matchday desperate shortlist
comply sideline lengthy coverage
triumph controversy mentality disappointment
villain successive nickname headline
academy allege dribble integral
pantomime radar silverware logo
knockout replay asset migrant
opener speedy badge rack
armband tactical republic resign
relegate dugout smash starter
stunning stint spectacular brilliance
unbeaten wale consolation dismal
sack exposure presenter interim
goalscorer sanction reign rebound
pundit playmaker cinch underway
treble brainy crossbar tick
equaliser

Note. The words are lined up in order of the frequency ranking on the target list
from the upper left to the lower right (i.e., vs — equaliser — arguably — tick).

4. Discussion

Some words in the characteristic word list can be categorized into “football
terms” (e.g., winger) and “words commonly used in sports” (e.g., defender).
Because these technical terms are difficult to cover in school education, they
should be learned in special contexts such as ESP classes. “Words related to
winning or losing” (e.g., defeat) were also included in the list. Sports are
competitive; therefore, words indicating the game’s winners and losers, as well as
those describing enemies and opponents, appeared. “Words related to medical care
and body parts” (e.g., injury) also occurred frequently because injuries are
common in sports. When football players in popular teams are injured, the injured
body parts and the operations they undergo are reported in football magazines.
Furthermore, many “transfer market words” (e.g., loan) and “business words" (e.g.,
partnership) appeared. In football, recruiting competent players and acquiring rich
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financial resources are directly related to a team’s success; therefore, many
football fans eagerly read articles about player recruitment and teams’ financial
conditions. “Words to describe performances of teams and players” (e.g.,
stunning) is another common category because criticism of football games is one
of the main contents of the magazine.

A notable finding from the categorization is that the characteristic words in
the football magazine included not only football-specific terms but also the terms
about sports in general, medicine, and business. Thus, vocabulary learning for
football magazine reading may also be helpful for reading articles on various other
topics.

5. Conclusion
5.1 Summary and Significances of the Present Study

This study aimed to identify the characteristic words in a world-famous
football magazine (RQ1) and present a word list for English football magazine
readers in Japan (RQ2). As a result of the analysis using the corpus, 472
characteristic words and 169 words for English football magazine readers in Japan
were identified. These included technical terms that are not usually taught in the
current Japanese education curriculum. In addition, the categorization of the
characteristic words revealed that not only football-related words but also medical
and business words frequently appear in the football magazine.

The outcome of the present study has potential of contributing to English
education in Japan. Firstly, the vocabulary list from the present study (see Table
1) can be introduced to football fans in Japan who wish to self-learn football
magazine reading in English. Referring to or memorizing the words in the list
helps the magazine readers read English football articles fluently and enjoyably,
which would contribute to further development of their English proficiency.

In addition, the list can be used to design and conduct English classes. For
instance, English football-magazine reading classes can be offered as part of
lifelong learning programs at universities®. Considering the rapid decline in
Japan’s birthrate and the increasing older adult population, it is important for
universities to provide attractive lifelong learning courses and increase the number
of non-regular mature students. An English football magazine reading course will
be intriguing for many people given the large number of football fans in Japan.

The vocabulary list in Table 1 can also be used in regular English classes
for sports-major university students. For example, the list makes it possible to
conduct a class as follows:

1) The students are given the vocabulary list and tasked with memorizing
unfamiliar words.

2) Each student finds and reads an English football magazine as homework.

3) Students share what they learned from the article with their classmates
in the classroom.
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Football magazines are reading materials that most sports-major students
would find enjoyable, making this activity highly motivating. In addition, many
frequent words in football magazines—such as “words commonly used in sports”
and “words related to medical care and body parts”—are important to learn even
for students who do not specialize in football; thus, this activity provides a
valuable vocabulary learning opportunity.

Another significance of the present study is the proposal of a possible
method to create an ESP vocabulary list. As Huttner et al. (2009) claimed, it is
crucial for ESP teachers to possess a basic understanding of corpus analysis,
enabling them to design effective ESP classes autonomously. The methodology
employed in this study, including the use of the New JACET 8000 as the reference
list and the selection process of words to teach/learn based on the Course of Study
(MEXT, 2018), can be applicable for developing any vocabulary lists for ESP
classes in Japan regardless of the genre. Thus, this research holds the potential to
contribute to teacher education and autonomous professional development of ESP
teachers in Japan.

5.2 Limitations

Though the present study provided valuable suggestions for football fans
wishing to read football articles in English and for ESP teachers, it also has several
limitations. First, the range of data collection was too narrow: 436,249 words
collected from one magazine. Collecting more words from several football
magazines in future studies can reveal more valuable data.

The second limitation was the method of comparison between the target and
reference lists. Comparing the lists in terms of frequency was not the most
sophisticated way of comparison. Ishikawa (2004) stated that frequency ratios are
often used to compare two-word frequencies. However, their reliability decreases
when the size of the mother data differs. In this study, the number of words
collected between the target corpus and the New JACET 8000 also significantly
differed. Therefore, following the data processing method of corpus-based word
extraction in the study of Ishikawa (2004), future studies should extract words that
occur frequently in the target corpus using the log-likelihood score (a statistical
score referred to when comparing the frequencies of a certain word in two corpora
with significantly different sizes).

Third, the parts of speech of the words in the characteristic word list were
not analyzed. For example, bolster could be either a noun or a verb, but this study
did not distinguish them. If this problem is solved, richer vocabulary information
can be provided for the learners and teachers.

Fourth, it could be meaningful to use another reference corpus in future
research. This study used the New JACET 8000 as the reference list because it
targeted Japanese English learners and aimed to compare word lists. However, the
New JACET 8000 is a vocabulary list for English learners in Japan and does not
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provide researchers with raw text data from which the list was created. Thus, it is
unsuitable for examining, for instance, common collocations in a corpus or for
statistical processing.

Finally, corpus analysis is just one of the many possible need-analysis
methods, alongside interviews, surveys, and observations (Shimizu, 2010). To
design an effective ESP course, data need to be collected using multiple methods
beyond corpus. For instance, interviewing English learners who have successfully
learned to read English football magazines fluently may provide valuable
suggestions for designing a good football magazine reading course.

Despite these limitations, the present study serves as a valuable first step in
the development of ESP for football fans. If the number of studies on ESP material
development like this study increases, meaningful findings can be obtained for
learners with specific English learning needs as well as English teachers.
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Notes
1. This paper is partially based on the first author’s undergraduate thesis, which
was submitted to the Faculty of Education, Shinshu University in January, 2024.
2. Previous ESP studies of other sports show a similar trend; while some studies
targeting sports players and coaches can be seen (e.g., Benson & Coxhead, 2022),
research targeting sports fans remains rare. Considering that there are presumably
more sports fans than sports players and coaches, developing ESP classes and
materials for sports fans appears valuable.
3. The vocabulary knowledge of students in a lifelong learning course may vary
more than that of university students. Therefore, if football-magazine reading is
taught in a lifelong learning course, it becomes especially important to carefully
consider which words in the characteristic word list (see Appendix) should be
introduced to each student, rather than simply introducing the words in the list of
Table 1.
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Appendix: Characteristic Word List

Headword Tar. Ref. Headword Tar. Ref.
rank rank rank rank

league 15 2857 | consistent 1001 2807
football 55 1572 | improvement 1001 2512
final 73 1093 | initially 1001 3099
manager 92 1098 | sponsor 1001 2847
VS 119 4592 | outing 1001 6942
stream 122 2282 | wonderkid 1001 none
kick 126 1370 | absence 1019 2567
stadium 128 1321 | direct 1019 2205
squad 147 4549 | encounter 1019 2087
deal 158 1519 | permanent 1019 2259
midfielder 166 7047 | recruitment 1019 3700
former 170 2338 | tackle 1019 3030
available 184 1460 | technical 1019 2239
beat 195 1749 | optimism 1019 6066
term 199 1516 | rape 1019 5766
referee 200 6006 | criticise 1041 2140
striker 208 5916 | guy 1041 2342
tournament 212 1287 | spark 1041 4415
transfer 212 1838 | outfit 1041 5970
defeat 226 3336 | youngster 1041 5794
injury 228 1689 | matchday 1041 none
competition 232 1570 | sideline 1041 none
option 232 1754 | comfortably 1059 3584
penalty 232 3941 | controversy 1059 4174
career 236 1520 | criticism 1059 2679
boss 244 2863 | fellow 1059 2578
despite 254 1484 | popular 1059 2442
fixture 254 5186 | pose 1059 2463
defender 260 5997 | signature 1059 2450
issue 270 1464 | split 1059 2776
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victory 271 1620 | successive 1059 4711
position 276 1463 | vital 1059 2685
midfield 278 6512 | allege 1059 6742
contract 284 2202 | radar 1059 6120
currently 287 2219 | replay 1059 7108
clash 291 5982 | incredibly 1081 3393
expect 301 1511 | investment 1081 2799
VAR 301 none | leadership 1081 2953
trophy 305 5855 | outlet 1081 3605
claim 308 1716 | outstanding 1081 3343
accord 310 1418 | seek 1081 2494
appearance 318 1714 | significant 1081 2193
replace 320 1852 | speedy 1081 7266
guarantee 321 2056 | tactical 1081 6559
goalkeeper 321 6429 | dugout 1081 none
pitch 329 2586 | stint 1081 none
strike 344 1885 | wale 1081 none
private 351 1472 | competitive 1106 2511
likely 355 1461 | crucial 1106 2683
loan 377 2270 | exposure 1106 4157
mate 381 2432 | massive 1106 3087
champion 383 2686 | remarkable 1106 2268
due 386 1639 | sanction 1106 5813
financial 398 1500 | playmaker 1106 none
highlight 403 2328 | basis 1130 2199
opposition 408 2666 | commit 1130 2964
prove 408 1664 | crisis 1130 2354
relegation 414 7457 | failure 1130 2214
connection 419 1722 | formation 1130 3656
debut 430 4172 | grab 1130 2602
domestic 430 2359 | reverse 1130 2131
fail 435 1742 | brainy 1130 none




rival 438 2758 | disclaimer 1130 none
struggle 438 1809 | knockdown 1130 none
derby 438 none | trustworthy 1130 none
supporter 442 2577 | boost 1160 3683
winger 447 7102 | error 1160 2273
meanwhile 457 2367 | insist 1160 2404
plus 462 2351 | launch 1160 2727
quarter 462 2218 | legendary 1160 4022
delivery 466 2274 | truly 1160 2246
double 475 1665 | assault 1160 5758
doorstep 477 6849 | turf 1160 6416
premium 477 4880 | equalise 1160 none
footballer 482 none | budget 1185 2482
opportunity 486 1532 | delay 1185 2299
tough 490 1630 | initial 1185 2238
substitute 500 3592 | minister 1185 2856
via 503 2691 | potentially 1185 4553
fit 509 1695 | retain 1185 2828
subscriber 509 5385 | slightly 1185 2347
reportedly 514 6044 | speculation 1185 5842
admit 519 1768 | brace 1185 none
entirely 521 1656 | disallow 1185 none
assume 525 2499 | hamstring 1185 none
demand 525 1686 | shootout 1185 none
previous 525 1528 | adapt 1219 2323
rumour 525 4071 | creative 1219 2508
bid 533 4540 | elite 1219 4184
tier 533 7695 | faith 1219 3318
scorer 545 7173 | invest 1219 2310
incredible 555 2600 | investigation 1219 2665
defensive 559 4175 | orient 1219 4481
feed 559 1903 | peak 1219 2272




lack 559 1566 | respectively 1219 3487
illegal 565 1836 | slip 1219 2414
secure 565 2532 | stuff 1219 2341
assist 573 2431 | tactic 1219 4650
concede 573 6896 | clause 1219 5779
credit 577 2213 | jersey 1219 7083
holder 577 3578 | bolster 1219 none
potential 577 1604 | midweek 1219 none
resort 583 2415 | winless 1219 none
ban 588 1962 | awful 1254 3760
bench 588 1949 | gap 1254 2869
comply 588 4300 | historic 1254 2701
reveal 588 2515 | multiple 1254 2504
spell 588 2101 | optimistic 1254 4641
virtual 588 3376 | reference 1254 2801
attempt 605 1625 | seemingly 1254 3142
deny 605 2986 | strengthen 1254 3034
exit 605 2449 | tight 1254 2718
progress 605 1640 | whom 1254 2557
division 615 2483 | attacker 1254 7690
confirm 620 1993 | hugely 1254 7785
impressive 620 1891 | finalist 1254 none
youth 620 2560 | arena 1288 4257
legend 626 3020 | aside 1288 2496
triumph 626 5829 | collar 1288 3823
involve 636 1769 | commission 1288 2661
decade 642 1686 | deadline 1288 3166
super 642 2582 | desperate 1288 4545
doubt 652 1718 | nowhere 1288 2588
arrival 657 2281 | officially 1288 2741
exclusive 657 3667 | oversee 1288 3244
villain 663 7881 | presence 1288 2484




academy 668 4548 | qualification 1288 3185
compete 668 1952 | recruit 1288 3717
defend 668 2713 | revenue 1288 3096
further 668 2187 | suspension 1288 3381
recommend 668 2002 | vision 1288 2360
depart 677 2479 | lengthy 1288 6095
fantastic 677 2045 | mentality 1288 6851
brilliant 687 3324 | nickname 1288 6777
wing 687 1908 | dribble 1288 none
opponent 691 1964 | silverware 1288 none
era 702 2968 | accuse 1332 3339
expectation 702 1848 | asset 1332 4162
obviously 702 2340 | badge 1332 5034
pantomime 702 none | convert 1332 2460
rebuild 715 3595 | frustration 1332 3983
knockout 715 5603 | harsh 1332 3140
alongside 721 2528 | largely 1332 2800
threat 721 2355 | partnership 1332 3486
ultimately 721 2684 | pride 1332 2878
opener 721 6859 | queen 1332 2563
armband 721 none | reduction 1332 2506
relegate 721 none | republic 1332 4537
stunning 721 none | smash 1332 5296
ideal 739 1758 | spectacular 1332 4589
replacement 739 2534 | ultimate 1332 3944
unbeaten 739 6854 | wage 1332 2981
lift 747 1916 | consolation 1332 6989
platform 747 1935 | presenter 1332 7719
qualify 747 3157 | reign 1332 6085
deliver 759 1934 | cinch 1332 none
elsewhere 759 2373 | crossbar 1332 none
slice 759 2097 | overhaul 1332 none
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sack 769 6030 | altogether 1375 2708
keeper 777 3280 | attendance 1375 4207
goalscorer 777 none | await 1375 3706
settle 785 1923 | comparison 1375 2387
suspend 785 3681 | continental 1375 4252
pundit 785 none | dominant 1375 3484
treble 785 none | ease 1375 2429
boot 791 1858 | edition 1375 3481
crown 791 3323 | excitement 1375 2978
equaliser 791 none | executive 1375 4842
automatically 802 2420 | fancy 1375 3405
gear 802 2879 | genius 1375 3380
odd 802 2375 | intense 1375 2971
status 802 2200 | managerial 1375 3723
zone 802 2809 | protest 1375 2891
assistance 811 2258 | punch 1375 3850
arguably 811 6389 | upcoming 1375 4372
aim 818 1892 | regulator 1375 6355
capacity 818 2492 | touchline 1375 none
consecutive 818 4013 | tout 1375 none
possession 818 3954 | ambitious 1430 3397
regard 818 1833 | clinical 1430 4154
glory 834 3355 | creativity 1430 4012
knock 834 2047 | define 1430 2501
ownership 834 3125 | expire 1430 3646
grind 834 5501 | extension 1430 3113
amid 844 4638 | immediate 1430 2495
deserve 844 2610 | maker 1430 2537
promote 844 1865 | mere 1430 3475
blow 854 1996 | regulation 1430 3100
departure 858 2738 | scrap 1430 5047
particularly 858 2190 | shortly 1430 2579
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commentator 858 6692 | gifted 1430 5835
breach 875 4588 | substitution 1430 7363
celebration 875 2021 | trajectory 1430 7993
chairman 875 3792 | clinch 1430 none
chase 875 2053 | absolute 1478 2700
decent 875 4573 | authentic 1478 4294
hopefully 875 2984 | automatic 1478 2997
recover 875 1999 | drag 1478 3009
sort 875 2189 | endure 1478 4370
foul 875 6494 | extraordinary 1478 2699
bounce 903 3730 | impose 1478 2827
capable 903 2380 | monitor 1478 2540
ensure 903 2487 | prospect 1478 3114
retire 903 2096 | significantly 1478 2802
unlikely 903 2377 | stability 1478 4165
takeover 903 6201 | subsequently 1478 4177
ambition 914 3397 | transform 1478 3027
iconic 914 none | update 1478 3718
apparently 922 2349 | cult 1478 6055
appoint 922 2980 | destine 1478 6434
dominate 922 3151 | duo 1478 6731
fitness 922 3497 | footage 1478 6565
happily 922 3764 | sensational 1478 7010
inspire 922 2315 | swap 1478 6680
rob 922 2941 | tricky 1478 6210
controversial 939 3658 | shortlist 1478 none
dressing 939 3994 | barely 1529 2960
emerge 939 2279 | coverage 1529 4151
solid 939 2678 | disappointment 1529 4666
superb 939 4605 | headline 1529 4726
anthem 939 7599 | integral 1529 4823
prolific 939 7925 | joint 1529 2673
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stoppage 939 none | logo 1529 4385
legal 961 2481 | migrant 1529 5185
load 961 2527 | philosophy 1529 2694
profile 961 3491 | rack 1529 4273
teammate 961 3880 | resign 1529 4937
anonymous 981 4245 | starter 1529 4054
honour 981 1998 | sweep 1529 2630
prior 981 3109 | transition 1529 2703
pursuit 981 4629 | brilliance 1529 7741
regardless 981 2820 | dismal 1529 7297
superstar 981 7278 | interim 1529 6031
offside 981 none | rebound 1529 7988
absolutely 1001 2345 | underway 1529 6442
consistency 1001 4269 | tick 1529 none

Note. “Tar. rank” = the frequency ranking of the target list (football journal
corpus). “Ref. rank” = the frequency ranking of the reference list (the New JACET
8000). The words in bold are those English football magazine readers are
recommended to learn as ESP learning.
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