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ROBHMRT 77 4 €T 4 —%H WY AND ZENBEGITRBETE S, 2N
T—2DHETHY PR SETEEENC RO S22 22000 Lt
2. T XD R EEEM B A DT, B RO TO—RH7ZR
FEEORIET, BEIR AR T L O REFEHBFIITERNLDN, TED
EFTIUR, ED XD RBIXITFIEMD D DD BINFEOERRE L HICE
ZCHIZ, LR XA "FZEDT o FT7—8BE L THIT THREN, X
(LR & FEEZE XUV BE L CTH X THBAOW E W I i b RO ATEED
H Ly,

LT, WL OMEMOKRITIR D Z L abIT TR ETZ,

B & TEBREEAR) Z1ZEF CEWRTHES 22 H TEX D0, 2% A
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aNRET D EEEMAET . 2F 0 ANEHE. FRHE. W5 - RET
LHE . BRREE . BEAE. EEREZRES., AHEAT. BRMNE R ORE,
EFEAE S ORAERLTF OBfE, HREBFOERK, 281382 F THREZE T
WO VEND DDA D D2 8 D WL RSB L E B AR D — > D AL
L LTREL, IO LUIVEEL TEXZTBVNDTES S,

Bt aw TER) 325 L 1XED LD RIEMHIREEZ S O DEA I Hy 2R A
DZE bR, THERSUYECMEBLO St 2 B &+ oA E & WA
ROER 2R | (AR R AaZBR, 1982) #FfH, L) Z LiTn
59, LEFOBENGE R, TEUbO BEMELZRA L, Bx{bz
RS D7D OF LWEBHEIE ZAEY W7 2 B0 AT 7238 LV MIBE (AR % 52
<Z& (Ei, 2003) | THY., IZENAERIZER RS TND LFRH
L72bODOEFERD, EBIZEEXT TN EW I EELWRIEZED | (IR,
2005) L\WH Z LT D, ZO LT TFRAE LANLVOREAEZ T, A
& ERIRATEI A D MEE) - T8 LYV TOHOER £ THREHE
MHE D RERDIZA D I,

RICZE DVED 8 D & iU R HGRFEHARNI H # DRFEORETITE
DRI REET, EORS REM AL, LD XS IZmEHZITNNDTEA
IM?H L, B OBRFIENHEICENE TR, EOLIITLEZDHNND
A 9?2 S BIC, ESITHAEMNRIEEETHE & B BERORER R TH
L SR RBFEOZNRFOFVOGE EDO L) ITHHTR&EEA
D D%

INHIFET T, B — A— ANDHEBEREFRICHEADLZLTHY BRI
HRNWER N, BimOEZ o nT Rt cEL LA,
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AR IR T AR

METIRFBEE BT 5 RIUEH SR

Intercultural Diversity of Integrated Learning in English Education
e % CRPESERNZCEBE R )
CLILIZE T B#EEDENR & UbDOH

lnterculturality (3Z{kfM:) | ®FiL, CLIL (Content and Language
Integrated Learning) ® HHJDO—>Th 5, ZiuiL, CLIL DFEETH LA
7# (integrated learning) & BH# T 5, LAY U LA TIX, HAROHBFERE
(23T % CLIL B2t 458 O W & UL DR EE 2 T2V, REDT —~
Th o ERRFEHFE IR 2 REH SR OBREIX, HFEAFTNE
TETEZHRL TODIZE0D LT IRLCRDIGERE DI D b &1
REREFNEZ VIS WVIRPUICTE W T G &0 D BLED B FRE LD
BRSO Tl T 52 &b D EBRT 5, FAIX, CLIL &V 3
LWL THWEEZFEELE L TZoOMEZE T2V,

CLIL X BERFREAR L Z LI EHA T 55#E D Z & T, Do Coyle (2008:

9) MZDRIZDWVWTIRRTWNS K912, 3fk (culture) ZEMH L T\ 5,

The 4Cs Framework suggests that it is through progression in knowledge,
skills and understanding of the content, engagement in associated cognitive
processing, interaction in the communicative context, developing appropriate
language knowledge and skills as well as acquiring a deepening intercultural
awareness through the positioning of self and ‘otherness’, that effective

CLIL takes place. (F#RIZZE#H)
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The 4Cs Framework & 1%, “F5ZFEFEH OWN% (Content) | e LT
D3I 2=%4—13 3> (Communication) . EIRFHIZOLNDEE
(Cognition) . & L C, #ERkMRFEE L o3k (Culture) &9 45D
C TIHEDRHEN DR SN OO Z & T, CLIL DR E RFFEZ R T,
ZDRITEWT, CLIL 1%, XA U AN#FE (bilingual education) CHZ

HEHROFFE (content-based instruction) 72 & & XhEllxivb, £ LT, CLIL IZ,

\

NEEZFR, BEL, 2 aia=r—2aAlprbbl LT, 5
FHEIH, AL EMME & OEFZREZE L TUEMERZE > O THH, 2ED .,
CLIL I3 ARDOHE (pedagogy) TH V., HICSHEHE L W HIMHTE 2
LEBRIND,

Ja—s SV NMOBEME BfET &V D AARDBURICIBVNT, CLIL &)
=y RTEELTWDIHEEIIRLIRELORH LA, CLILIE, 7
BHEE LD, FETHINEEZW S ETob, #lifi & HHEFR PP D D
TR DWIREO L7 &, FEENEm T D283 Z2 R 5, #HHET
oY | AR FE UL L 13D B D, ZOEW T, REETFHE ITED L
AN FEEICS AR bbb, L, 20 TmEs] XIS
INTWZRWL, HiEmbEHETHL, £/, 20 AA] 1TAITL T
EH, TCLILIFEHEW! ] &F5 AbWiuX, [CLIL > TRERfE? ) &
HHT DAL WD, Lo, [ZAMNCLIL 72 SHEfEd 52 L5, FAUTE

L EZ TS, ZORIZOWTHEGm RO,
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#01. WFFEIEER A
(%% 1 =] (17601 # =) 09:30~10:00
Al WA LET (2R

FTEDEFBHELOITHD
- F1% - PEEFERFICAZ DS PEUL
English Education Aims in China- Chinese Culture
in Elementary and Secondary School English Textbooks
Wz T (ORIERY)
8 B CRIERR)
VAR (AR TR

HARDBGEHE 13k % RS SNETICEN TV DA, TV TsEEOH
TENEESTVDDOLERTH D, FHCTETIIHGERRILYE (8 E )
TH— INTNFRINORFETCO-BEHENEm S, £ IIEIBRTREH
B LORENIc Ronsd, PEICET H/E 3 F4 70 b O JEEXME(bIL 2001
W E - TRV, BIEFdb, BifE, R EOREHTTIE, /NP 1 4FEN
LIRFBEHENFEM SN TV D, FEOEEZEOREOVLESTHY, HHOH
FEHEORBEIIRERENE SO L TWHERDOOE SN - hEHE Tff
HAENLFFEHEREZOLDOTHDH LEZDH, ARETIE, TEOWE - hER
FEHRIEICE DX D RN S DO, FRCHEFEOFIZR O D HESHED L
DT, FOREEMRTHMAICEB T 5, FEOHEHESE LT, #AK(1999)
PHNEREHE LB EE BT 5700 THEHR - B ERE] TH Y | /Ni(2007)
NEERF 2B TCHE~OER,. BE. ZEELOFEGE BIEL TWD & OfERH
Wb, NEEEFESZEOBNINRZE D THIUE, TOFE ORI/ D H8FE
IZBWTHHPESUEEALE L, th 85 L T SIS TV DX Th 5,

EARNIZAL R O « i 220 O F ST 2 SERBHOR E T 955 1 A8k (LA
T IEEEELD 76 [35EE6F#k] (UUF [%5E6)) £To ) —XL | [HGE7
ik Goforit!] (LAF [&GE7]) 726 94k Goforit!] (LAF [#EE9)) ~
V=%, b2 bHEE AR TITEGBEHRZOREREZ DL ORI |
HE O BEFELMAER D BT SME D omEEsmA ) THE OB 1B T4
E O#REZ R EFICHET) THERBICHE] 042 =55, 5
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BEIhHEANREMERET O [HEARZR] 2o TER SN [HNEOHRE
ZHREMITICKET) XF—rThod, [H5E1] 76 55556 ] 13KkE @ Lingo
Learning & FPE D A RZE HE & A EFEER L TR0, THEE 7] 726 [HEE
9J 1%, K[E Cengage Learning & N E HH2 I LT IANEOHFREZ H
EEFIcekiT) LzboTh s, PETOZERESRIT, EEFEEOHREDOF
DD, BERE LD THEEY . 1 EOMOAR EZBIRT 5L AT LD,
IR TERREN TV D —EHOHAREFEIT, % - PEFKR CORBEHEOWRN %
WS 2 7202 LT 5,

INFREIEEE D BRI F T 2 PEEE O TEARER ) 13, REOFRMm L~ v
WG U2 o, FEERCEFEICHT 2R EE Y O, HGEEOEZ O L,
JEAREE 2 FAE L. BEO SIS T AIELWEELZE S DICELSbDEH D,
INFRE  FEERIZ I T 2 BB R E OB AT~ 5 2 & T, TEARZENR) NED X
INCHB B I N TV A NERAET H Z LN T 5,

ZOLET, [5EE7]) 26 [HGE9] £ TCOHRBEL A Y UF LK [Go for It ]
w5 2 &, FEOBFREOF TIEHESULO E D L5 Zeflim AR S,
FREENFNLEREL TN AR LD L HITHODIAENTNDL DN AR
5,

BERESUELE A~ DR AR L, AMEO U EZFT D A v — MDD
ST AARDIGEHRE D RITITZN RN TS, LavL, XV REROIEE
EREOERPIHFRF SN TS HATIE, BXULERET L L2HEHEL L
THEF CWEHEOHRENLFERD L AN 2D LERL, ThLER
HNTHZLICky, SBAEREONRT U AOBNT B AANKEBENENER SN
TN Z e EFEmT 5,
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#02. WF3E36E C
[51=] (17601 =) 10:05~10:35
Al WL (RERE)

BN BT 3B RA XA NVOEWOEEDIEH

Teaching Production Skills through Understanding Differing
Perception Styles between Cultures
] S (RELTRF)

ARFGEIE, HARN & WGERERERE S ORI A X A NV OFENWERFRSEH %
FREOHIEMRE L, BEEOREBEZ NN T NEER S RWFEENR T 0 — L A# &
LTHESZEBRL TW 2OORENERE B LRV HAICEHD D TH
%, BEEAL Ty FELTHW, BEEEXREREL T ARG ND LT VWEED
AL I E I NI b ORONEEESE D, ZHUTHhE Y, BRI, FERE
EERATAZ LKV EETRIET D Z EBRICEL, KOBEEEFZED &
MATRE L 72D,

AARNET AV ANRRECETH OO T TRBKNTWDOHEET) &%
B MTNZER TR ERR D L VWO HEDRDH D, ARANOLEITAKEDOF O
%E Rl GE, BERORTEIRZD Z EICBELAN S, T2 U I ADOHAITE
K<EICA, PEVEVLS>TWVWDLLDILERT S, EEbNTND, ZOEWVWEE
BEOMASEHHOHREICERY AND Z L2k, HEEMEEFEICE > Thh
DT VWHEEZES ZENTED XD IThD,

AP Z 0T 2 M2 OW ISR R 8 42 T T, LW HRNED
BIOMET, BEBHEHEET AV INERRLE LIZbORH 5, HEEFIZOW
THHRICHEE, fiRsw7e2Ah, 72U I ANOHE, LG AMICEDL 5 H
RFEATEN I EONEN, BBHEEICLEARTENEWV I WER 2R STV D,
T 5 MDORPLI KT D SUGZ RO TR T2 TH, SUBHITE B OBE W
HMAZAN, ZLTENIMEDI T U My MEZAEARBT O,

FERDO2ODMEILT AV B ETOTITEI AL DB AL A ILOENE H5Z
TFEN DR, SO OB LATLLZ L, EWIOERLH D, T742D
b, Wil EGRSEE S0, BN EAESLRON, LS e, ETUTHE
T, WAHEHEOMERE LTHRI—a w0, 7T AU ISV CANSEEOMER E L
THI—R Yy /BB XLNDHE TN, JiE TIET DT EITEWGEEIA X A L),
BEIZBOTET AV B THLNARERICEVNEDRHER SN, &0 ) HER
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H D,

ZNTIE, 7o =S HRIZBWTHIRESNLT U Ny FEEH EIZED LD
b DIRDN, BEONTRDUCTKIKICKINT 28, LEFITEZD, Zhvzy
WCETDHZEIFMRTHAI L, X, #FETOIAI 2= — g VITIERPER
Y,

BARE 2Bl LT, BEREEDOTEANORBIMALZ A VIRTETLE L TEZLN
Do BEIEFIAAINT 2TV THLN, T IELHREAZGE Lz, BHA
A NMIEDLERDBDH D, TVTEELEIEIARD L OEIER LICEA &
PR Z IR SELZNEDO S O ZHR LIe B ORIGIT R 5% 5 72, 5l O%E I,
o D HRFEORROFIICE S FER, BEOHEITRNO T TRIZH L > 723
EMFET LN, EWESINTWS, Z0Z D, BEAZ A VIZEEN S
ZHbDOTEZRY, EER D, EFIL KPS CTT Y M7y MUV IATLNE
EESEOND Z LN 0 — IV AMICHIRF SN TH D, EERD,

HIENEBECHREO L L TXEEENED &, BN SGEINHED
< RWEAEDOEE . Sk, EBEOMBICIZ T, Mz, TED XS RIEE T
WAREPREDET, EEESTND I ERZ, T (x| OREEZERE
HI=DIZ NN E L TWDEZADTEEEERL, ZHOMBENGIED 5,

ZORE, R TEHRL, £ BIE0K NI AMITIERTHZ L OEEM
PHEIES, FHHRELGERETCE2L0DETEXMNRLETHDOTIERL, T
REREEEDEE L T5EHME [OIVIY |, ZOFANOAF— R T5Z L%
DIFEOHREERA L FELTELTCND, BAAL LT, FHEIZLTHIUEE
WA TRDHDOTEH, BTN WZ ERUNERDOTH D,

BB TIZ, AAAIE LTWD L ZADEEOHMHAZE L T, HiERERE
B E S THPRT W MEROGIVEY | NEEOHLTHLH (2014
ERE . REL T RFEIIRZEM) . Zo T EY 5 i3RI 7eNEIC SN T
ELGERL, BEOMVICHHER LD, LEXTWD, [ RIZE > T
ZHFNERDL ] LITLLKEDNSD, ZoRasEEo2mcfLEHL TNk
MREENERIZ, KORERDRELT-HT, L5125,
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#03. KR A
(% 2%] (17602 #=) 09:30~10:30
AlZ I (RKT)

TR Z B RE—RRFE - BE OXEE
How to Pick up What are in the Spaces between the Lines —
English for Economics and Business

R S8 (B FReR )

RFFREILEO KPR E AR FOENMEE Do T2 EDTRNDOHF T, KF

FEHBLREL Lo T, ZO—limé LT, ESP, b LIIFADHEL Sy
B |2 BT 2 SGE O EEME DR S VRO - 2 EnbIF b s (il 2004),
ESP (2 OWTDEATHFZED HIZIE, ESP DEFRE N U F =27 AR OO DO
MR A CHEE 78 e E 2 ftn LTz b o0 (HHEF, 2004 ; Fiorito, 2005), B¢
A BREFEEORPEIERIC OV TO B O (A, 2002, 2003), VEFEIEEEDFRE
ZAFEICB W — R OPEEREIC OV TO B O (FHH - £A, 2008) 7 &0
H5,

YHEE DR R PR T CHY T 5 17—~ 3W5E [Rh - D JEE]
X, WV Fa2TLb~<y 7 ETILESP OBEREZFFO - RBEORGERH &\ O f7E
SIFThD, T7bb, BEOBMIL, 30k - BifRED O E &R - BRE 0L
PREFNGR OMERS « E1F. #EF - BREHFEOHEMRTH 5,

AEBEHRE BT, ERRBEBEOT XX FOREHRSORIRE &0 BT, &
HF, REFONEORRET OB EZSZM LN 6, 1T ZHiir ) ESP
DEFZDOE/TIZONT, EOXHITHEE L0 aWET 5,

THERAPMEEMIL, UTDOEEBY THD,

TXR AN FEH - FTHZET9L (2006) [FEFETHESRLS Lk # A i
#8414 : Chapter 12 Trade Policy p.56

Tariffs rise prices in domestic markets and can induce companies to produce more
and increase their profits. In contrast, consumers suffer higher prices as a result. The
government receives tariffs. Overall, revenue gains by governments and profit increases
for producers are less than the resulting economic loss to consumers.

EROES TR L2720 Tk, EHESMTZZT OGAE DTN T A, EWNHE
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£ 0 b EARF— B A MAT B ROIMBO S & BBLETR LIS E OWEE
A, ATEE AR, BRI L SRR OB A RIS TE 2, Lo T,
BCIE, FROMAETMR LIRS, FEME R, B ST 2 Ll
BERR, AEFARICOVTHER Lz, 20O LT, SF0Y 77 &M T2h

B DOERICOWTHBA LT,
VERBEOEE, wXEfm | ™
RTEDLHEWVWH T T2,
T ONKZ BT & il
BWARO, LIER->TOAT | ; ) N
FHZBREN TV DHREIZONT | y s anns
LR TE D &0 REERE | - o
ZITHo TN D, o —te : ! "
ﬂ:_,] E ii\ *ﬁ%%%ﬁ@ﬁ%*}% B MREBL-SE0NE

SHshN

WM OITME L T2 DI LI AMEO SR —V O a B —%2FfT L, O
BHTOBIANELEO T, EOLIITEELERL T\ olon T4 B> THEHE
B ORISR Lo,

BB lz . BFEOBEMERICED S Tood#iE ] W\ 7-FHE 1L, HEP95E
DHEBEEDOWNBLETH D L OFERNH S (Flx X, Fiorito, 2005), EiLd X
DR IBMRITIN AT, REEHE L B OB T 5O HEMaEEIC AL T, &
A2 DWIEF IO TR R IT ISR LRV s 6B 2, Y
HEIL, BERORFORFEFH A 2013 FREITHFFE LT,

2 3K

FIORITO, Lorenzo (2005) Summary: How is English for Specific Purposes different from
English as a Second Language, also known as general English?
http:www.usingenglish.com 201542 A 10 H'&

Ya DA (2002) THEBSIEGE & REREE | [ RURESCAR R EBE F] W RF:
SCEEER, 27 1 119 - 132

———— (2003) TESP &t oeah « B R ARGE ] [ M RFSCFHACEAE )
AR ICFHR, 28 ¢ 145 - 164

MHIEFRZ (2004) [HAIZE T D RFEHFEHH O B & BEEIZ OV T —ESP HFED
B oDRME—] MM NEWS] 5U#R™ . No.7 : 11-21

HRT - LAREGL (2008) TESFIEGE & — X D455 O Ll — FERIEEO(ED )7 — |
IR S R P ARG 2 RS pafn s M2, 410125 - 134
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#04. WFFEFED
(5 22=] (17602 # =) 10:05~10:35
Chair: Kiyota, Yoichi (Meisei University)

Analysis of Text Readability and Item Categorization
in Placement Tests
Nakamura, Yuji (Keio University)
Murray, Adam (Miyazaki International College)
Shimada, Kazunari (Takasaki University of Health and Welfare)

Background of the Research

Keio University (Faculty of Letters) has administered an in-house placement test
to incoming freshmen and new sophomores since 2006. Part of the test is devoted to
longitudinally examining students’ reading ability in terms of English proficiency.
Locally-based placement tests often focus on specific skills, which a particular program
considers important, and are in need of assessment. For reading, these skills might include
comprehension of academic material, discourse awareness of difficult texts, as well as
vocabulary and grammar knowledge.

Purpose of the Research

The purpose of the present study is two-fold: 1) to discuss important issues in
second language reading assessment in academic settings, and 2) to analyze the reading
section of an in-house university placement test from the viewpoint of text readability and

item categorization.

Method

The reading section of 10 placement tests (with approximately 800 test-takers
per administration) were examined. Each section was composed of three reading
passages accompanied by five multiple-choice questions containing four options. To meet
the two objectives of the study the placement test results and several readability
statistics were utilized. These statistical measures included the JACET 8000 word
list, the Gunning-Fog Index, Flesch Reading Ease score, lexical density, and total
word count. The items (15 in total) were analyzed in terms of the content of the
guestions (e.g. whole passage comprehension, paragraph level features, sentence-level

pronoun reference recognition, etc.) using a modified version of Hubley’s (2012) reading
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subskills list.

Results

There were both easy and difficult passages within each of the three reading
genres. In other words, the difference in the difficulty of each genre may not be caused by
the genres themselves but rather by the accompanying questions. For example, in the
Humanities Genre, questions about abstract concepts such as metaphors or similes are
much more difficult than relatively straightforward general understanding questions. Also,
when questions concern the implicit meaning of words or sentences, students find them
rather difficult. By comparing the readability statistics for each passage with student
performance, it may be possible to determine which statistics are the best predictors of
student performance. For example, the JACET 8000 word list may not be the best
predictor of the passage difficulty or students’ test performance. In addition, item
difficulty should be taken into consideration when examining the test takers’ performance.
Furthermore, attention must be paid to the clear categorization of test items such as factual,
inferential, discoursal, grammatical ability, or the ability to draw conclusions. In other
words, the reading section should be investigated in terms of not only the readability but
also the content of the questions (e.g. whole passage comprehension, paragraph level
logicality understanding, and, especially the comprehension of figurative or metaphorical
meanings of words or collocations.)

Reference:

Hubley, J. N. (2012). Assessing Reading. In Coombe, C., Davidson, P., O’Sullivan, B. and
Stoynoff, S. (Eds.), The Cambridge Guide to Second Language Assessment. Chapter 24.
(pp. 211-217). Cambridge: Cambridge University Press.

N.B. This work was supported by the Grant-in-Aid for Scientific Research (KAKENHI)
(C) (24520646).
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#05. AFZEREH
[ 2=] (17602 % =) 10:40~11:10
Al o EE (RAEEKRE)

TOEIC (34323 R D D HFE ZHE L TW DS
Does TOEIC Adequately Measures English Proficiency of
Corporate Employees
FH e GROTRY: - Rebid)

X C®IT
ARFFEIL, MR D D IEFE I OHRIEIZIRBIT 5 TOEIC OSSOV TR LD
LDOTH 5D, Be7- LT TOEIC 2MIE L TWDEESIT, DR 2 HZERE S 21
ELTNDDONTEAI D, ZORMASOIEZR LN L, ENEERICRRT
52 L1E, TOEIC 20 <5 —HOHRBRIC—AZK LD LITRDEER D,
BROEZET, ARICK LTI —HRIZH R TE 5 ) 52RO TEY |
BHOBICZOEFENEZREL TS, LinL, TOHMEOT A h & o3
3070, PREIC L DFEBERENZEL MW 2EEEZITORNIOH LM b Z
L<., TOEIC i TEYR A LOFEMHFEENZRET D7 A M & LTRERS
WTHE K L, 21T TOEIC ~DIKFEZFE L2 EO TWDONEIRTH 5,
H
AWFEDOBEIL TTOEIC A a 73BN RO D HEFENZHEL TWDH &
O 522 THD, [TOEIC 1IN KD L HGES OPEIZ I T YN
DHDLMN EFEBRIZL VA OLNCT S, SHIC, ZYHOF DA/ 57, TOEIC
EEDRD DIGENOREFRIZ OV TR L, [TOEIC A 27 L EFENKRD 55
FERESI E DRI E DX 2 b D7 DNy b LNITT 5,
FER
FEHPEEERE ) OFHI O 72D OBLEFEMEE B 25 E L T 30 ADOHERE ORI
URA A=)V 10 NOFHlE TR L, ZiuE TOEIC A a7 & Dhigs Lz,
CWERE B A= 27 AL A3 N (B 18 AL & 12 A, AEIR 1T ~57 %)
- EERIIM - 2013 4 K
- EERFNE : #BREIIE AN 7 v 7 ¢ — /2 TOEIC A 2 7 Z& teffl NTE#H A TTA
L, EBRX AT (JELEVRAA—)L 2 ) #1795 (EBRHY X7 OERER
B, AT 4 TEHEE 10 408 7T SOBLENHEME L, BN L OER
Z R U CREi & £t 3 %,
- FEMEE KOG ERME L BS 0 - OBFMOER 20%). @iiE B L7I-bhh R
T (10%). @RS (10%)., @RS (10%). @IEM S ©FHRolE R
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S (10%), @FHAF~ORUE (THETHEN, FHITRYY) (30%)% F,
IR TS

TOEIC A =27 & FER59EERE /) OFERIFR LT 0.56 T, TOEIC ZREMFFERED 0.83,
0.75~0.79, 0.67. 0.70 & Lbied 5 LK~ 7=,

72, TOEIC R a7 L KGRI OMBELY, RS OZWEEE D72
WHEEDRIITIAT2 & 2 A, I IZIIHEEIERE S G722, B IZITFHEBE IR
Liviginolo, S HIZ, TOEIC ZMEE DD IRWEEE ZWEEOSA I, A& I
AR D=2, BEIZITRD DN hoTz, TOZ &b, TOEIC I
TR R HGEM 200 L CHIC O W EB BN 2RO ADRZR LT 551
1%, ZUMEITERD SN DN, FEEEEH OSSO AN AR R U2 LT
Bl ZUMEITRO SN N2 ERNbhoT-, Thbb, EBEDN DL
BN EEEEZELN,. KAIZTOEIC 2 a7 REmnind o T, HPFLbHE
BRI NGEH SN TV A DI TR nEn) Z &L Th o,

B

TOEIC % DROFEBH LOEFEaI 2 —r—raOth &R DHEBFEO K
LRI AT AT ONTZEDEBFOEEWRT X MHEMARO 1T EDfr
BIZHDN] ZERTHOTHD, ThbbENE, TOAaTIXERE EORRK
W72 BEEERE ) (B BIIEUE) (2O W TIERE - TIIW RV, RN Z O BARK 722
WREFEBRE L, A RIEGEN D O 2 ICE D DT, TOEIC Aa T 3%
DEEDBEZSNDIRETIEH DN, TOAATHNZEOFEFRENEZBRIETH
HEFEWEHENES 2 KD,

WINZFEBTFERESI D H L O TEME S OFFHAM & TOEIC & OB O & S X4 RDRKE
RLEDLNLN, ERSOFE & TOEIC ITHEANR o722 LI2HONWTIRE )
EZNZENDEAD D, T A SOFCIFRICEY MTes, RE2 2T 5
ZEITIFEAER VD, EVRADOBIIM T ORI 2 I Lav & 9 Bl
HLdHY, HRIITEETH S EOEFDIE, 2O X9 REHROAEL, TOEIC
AZa7 LFEREBROLOTH D, TOTDMHENWHEDEEZBND

R
(]

FEOMREESE 2 SENHETIZTOEIC 2 a7 4% FiF5 2 LDz BRIC
THDOTIEFRL, BERABE L CORBEEMEICERZB ZEDBORNTH
HIEWREINT, FFEEICEoTHIHEEIZE-TYH, HBDORESTI D
BERCEE AN 3 > D BLE S MESI D 1E 5 A3, HiZp 5 TOEIC DR XV & @k /e
RN D EEZLND,
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#06. FEREHETF
[E2F] (17602 # =) 11:15~11:45
Al o EE (RAEEKRE)

A7y MiKkE S —HIZX D TOEIC Y A= 7T 7Y OB%
TOEIC Listening Web App with Input Flood and Gamification
BHiF e CGRER)

0. FAEOER

A > 7 FtK (Input Flood) 13 Focus on Form #id%iE D — > DO FEEH1ETH 573,
RFERIT, 74— DALY TCHEBRERE [HEE558%) L L, TOEIC® 7% k
DYV A=V TREEADA Y V7 M2, KEOFFEbEZEDZET, Thbai
L2 EFME T U =TT U BB LR R L TRICOWTHET S,
B0 B 7 E A B80T, e, s, WA S Fb, 9935 Toh 5,
ZIHN, HESe by ZHNIHRE S L 156 OF=y MI. I HITHIWE R
R K> THEMIZH DL TV D, B Z1E, Unit5 (X Music &Art O k> 7 Th
5 ERIFFIC, T8 mon, g+ & OFEEEZH->TWD,

1, Focus on Form #fZikix, BIEDO HAROFGEHZE N BT a2 =7 —
v a VREN OB BO I OITE GBI OEE RN S VERIETH D EEZ
TW5, LL7ZeM5, Recast <° dictogloss ? X 9 7R3 EEIT, - & - KT
RTOFFEHEICE > TT IR RBENTE D L 0D O T AL, ZHml
DERGFENMETH D, —FH, A7y MKIZ, BT XA MRV A= T HAY
U7 NOPIZBIMIERRE N Y — 7 > N 725 AERTF 2 HAATEBITIE, §ELN
FTIRETHZ D720, S OFEOLE—MEREWERSFETH D,

BRETIEIIOLIRA LTy MKTFA M2l T, MY IKLFHOEGE
ITHZ LT, BBESMET v 7 ONTEHERHif s s (P9, 2013; &t - (hid,
2014) L[EIRFIC, EFAEBLOMEVELFEH IND LHIFTE 5, EEE, 2BRIED
Breath Group I Z L ITHEV IRL EHET 2 2 L T U A= IR DR B L 2
ERHEIN TS (G, 2012; &t - Wik, 2013; 2014) ,

1. 77V D%

EFREONEDT X2+ (Yubune, Noyes & Kiggell, 2015) % Planet Media Lab ? %
K EHFT2015 FICy = 77 S UL LT, BEZILT 7V EESCT 1 v %
HEL, 2RIIT eI 0 72HY L, Va9 0 VEREITBEL Y =T
LDOEL DNTF AT 4T 2T Y BFICEDILTUV S Adobe Flash CS 6.0 %
L7z, HxITEFTERECL 2 5072777V LTEBY, Z20HE
R L LT H THRELTE R (BT, 2012; Bt - %, 2012; 2013; 5/, 2013) ,
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AEFTAEAN LT E L LT, THEEILVAIY | bbb, 2L, £0=2=
v hO My ZIZET 2ER 10 OF A AMERE LT Z 2 T< 2 MITIE LWER
DRE L Z IV 7FTHEDOT A0 EDE LWARY % 15 BLUNIC—o b &
TUTBRIRTE D & 100 (T T TFFRALNV)BH B 25, EE T2, 150 words
per minute THEFE CEAUTBA XN ERET 57 7V 2% L7oh, BEEE 75 ik
BRI G FAEIC A Y —F 4 —fTbh i, 23 o=/ —2 a3 v OERE
TIHEVBIC 2 B, £2, 20 THEEAILZERY | TiE, 3 TE LVIER
e~ fuX, 10 58, —ERIEX C2EH CIEMT 5L 5 585 L0508, 103

o TR R T Al E I ———
P TR O N
é k /f?f‘lf_iﬁk— ﬁj: 90%‘ 20 *9‘/6 Office and Personnel He AR o it

me Out!

80%. 25 FhC 70%. 30 FHC UNIT 1 e | 2 Seata
0% BEL BB, FEE 90 Y s
5°C Gold, 80 A4C Silver, i ©8s

70 ;7T Bronze A S VMR G RAGEEEE .«

N3, ek, BEERA L : p— ——
DOEE L 2T B - wee
FOEELEEERSOT, i cxa

AT 20 OFE B NI S . |9 T it

P NEHENELELL Y o '

VIR BT VI ERN ST WS, X1 HAREFIER L &2 B D HhE
& 3R

FIHEEF (2012). [ % R—A 7 « FHi L FGEERORT] a 22T,

it oe— (2012). [Fx > 7 HFRil v R—A > 7 D7D Web Fbf DBH%E ) [HEEKR
FANME R EUTEITACE] (14), 83-94.

Gifitge— « HiEE = (2013). [HFEH A 32— XX ZF|H L7z Breath Group £ D434 |
Language Education & Technology(50), 23-41. LET #MEGEZHE A T « 7 F2.
Tttt oi— -« Zli— (2012). TWeb ZbfiZ X 2 JimE M RE ) O HAE A % L D E1F] TICT
&8 J7iEmE] 15(2), 37-42. JUCE A4 MIE AR KGR B e
Bl — « 21— (2013). ICT G H & T v > 7 BRAR G SCkie /) & BEfR A L %815
TRF#0E & 5] 2012(4), 18-20. JUCE A AR AFLSE K FEAFHREE 2.
B — « B — - B ATE (2013). [TOEIC B ZFIH LA b A7 v FRLERIC S
SLEfR 5RO T2 O e-learning ZiAF OBR%E | [HEE KR AR A TERT R
2] (15), 147-159.

Gifte— < b mfE (2014). T HEHRAERERT v 7 OREBEE ICKIETT )
Dialogue(12),1-12. TALK.

Yubune, E., Noyes, M., & Kiggell, T. (2015). E-Ticket!: Listening Upgrade for the TOEIC®

Test. Planet Media Lab.
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#07. WK B
[5 3 =] (17603 # =) 09:30~10:00
Chair: Takeda, Reiko (Aoyama Gakuin University)

English Speaking Countries through the Eyes of Japanese
Language Students

Shimazu, Shigeko (Tamagawa University; part-time)

Abstract

English as a lingua franca (henceforth LF) has spread around the world through
migration, economic exchange, and access to digital communication (hereafter
globalization). Globalization requires a new vernacular language i.e. English as a tool for
intercultural communication (henceforce EIL).

Description of outcomes

Media and researchers are concerned that young people in Japan are becoming inward
(Hardley 2003, Japan times 2013) and incapable of mastering English as expertly as
Germans and Russians do (Quirk1999 in Bolton et al. 2006: 476-7). This study posits that
L2 learners are confronting L2 cultural barriers in English study. The author interviewed
14 Japanese students by asking “What is your image of English speaking countries?"
The participants were from three groups, namely from suburban schools, schools in major
cities and from International schools. Five students demonstrated positive images and
attitudes, while three students expressed negative images, and six students are uncertain.
Specifically, the outcomes were as follows.

1) Male students holding positive attitudes felt that English study was a way to
assimilate to some aspects of these countries. 2) In contrast, female students saw English
study as a way to provoke questions about one’s own country. For example, a student

studying international relations was wary of Japanese slowness in taking action. However,
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as their grade advanced, their intrinsic motivation in English study has changed to
extrinsic ones; more generally for their career development.

Meanwhile, the students with negative attitudes were concerned that English Learning
has become an arena of competition and that there is a lack of sympathy of native English
speakers toward EFL learners. For instance, native speakers ignore whether non-native
speakers can follow the content or not in group conversation.

Finally, the students with neutral views saw English-speaking countries as an antithesis
to traditionally Japanese values. One male returnee spoke his experience at the U.K.
school as follows: “Language problems was the most difficult barrier. English class had
three levels and | was in the lowest group. There, some native English speaking students
could not spell English words. I thought that my English is similar to theirs and | was
motivated to work hard.” The two other students who attended summer school to study
English also saw many EFL learners aboard who share the similar language learning
difficulties.

Nevertheless, the most of students agreed with Byram (2008) who emphasized that the
goal of language education is to provide intercultural experience and develops
intercultural competence.

Conclusion
Given the extent of globalization, this study sees reticence among Japanese learners as one
category of frustration with cultural attitudes. In addition, this study found that stress and
nervousness when talking to foreigners is an outcome of a lack of their English skills
rather than their negative perception of foreigners in general. This study concludes that
while people in native English speaking countries have a vested interest in EFL,
non-native English speaking countries equally receive advantages by using English as a

tool of communication in globalizing world.
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#08. WIFEHERE
[55 3=] (17603 =) 10:05~10:35
Chair: Takeda, Reiko (Aoyama Gakuin University)

Qualitative Approach on Cultural Diversity at a Bilingual University
Fukuda, Tetsuya (International Christian University)

This presentation is a report of qualitative analyses on comments and opinions of
university students at a bilingual university in Tokyo. The university was founded about
60 years ago, as a truly bilingual university of English and Japanese. As a result, the
university has attracted students interested in learning English. At the same time, since the
majority of students at the university are Japanese, their exposure to foreign cultures and
their interaction with non-Japanese students are limited. In order to investigate how
students perceive the issues of cultural diversity on campus, three types of qualitative data
were collected for two years: students’ self-reported language learning history, their
comments toward varieties of English in a survey, and interview data on a limited number
of students.

The first type of data comes from the description of English learning collected from
more than 200 learners in total, which we call Language Learning Histories, or LLHs
(Fukuda, et al., 2012). Self-portrait of language learners is one of the established methods
of research of second language acquisition (SLA) (e.g., Mercer, 2012). In the present
research, L2 learners described how they learned English before entering university. Their
self-descriptions, many participants say that they experienced living or studying overseas
at high school or before that, which is infrequently experienced among Japanese students.
The data indicates that the students generally feel positive toward their experiences in
different cultures.

As the second type of data, students’ perceptions of varieties of English were
investigated both quantitatively and qualitatively. The quantitative analyses will be shared
elsewhere, but the qualitative data show that students have mixed feelings toward

non-native English varieties, such as Japanese English, and native English varieties, such
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as American English and British English. Some students commented that they prefer to
acquire a certain kind of native English, because they are “cool” or “beautiful”, but there
are also other students who recognize the same extent of usefulness of non-native varieties
of English. The kind of perceptions partly derive from their exposure to such varieties of
English used by their instructors, and also by many international students on campus.

The third type of data were collected through semi-structured interviews with students
selected based on their LLHs. The students have different feelings toward cultures,
including languages, depending on their ethnic, cultural, and contextual backgrounds. For
example, Sung-jin (pseudonym) is Korean, by nationality, but since he was born and
raised in Japan, he said that his perceptions of Japanese culture are “more like Japanese
than Korean.” Moreover, since he has travelled in many countries in Christian missionary
tours, he is “all the more internationally-minded than common university students in
Japan.” Thus, he really enjoys his university life, because he loves interacting with
English speakers, regardless of nationality. Another example comes from Ayaka
(pseudonym), typical Japanese university student originally from Nagano. She said that
even though she is generally happy with her university life, one thing that she “had not
expected before she came” was that she did not have as many chances to interact with
non-Japanese students on campus. This specific comment is quite interesting, because she
lives in an international dormitory, and her roommate is American. Obviously, she
expected the same extent of exposure to diverse cultures as students would find in
university in the West.

As can be seen above, different students have diverse perceptions on Japanese and
other cultures at this university. Since L2 leaners are dynamic systems themselves
(Larsen-Freeman & Cameron, 2008), they can change across time and space. Thus, it
would be revealing if the same investigation is pursued, hopefully on the same

participants in the future.
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#09. ek
[ 3=] (17603 #=E) 10:40~11:10
Al AKRRaRE (FILEBERS)

7 a— AL DOEFEBE
— Bt oo —va VEENBEROBRER LiRE—
Intercultural Communicative Competence and Teaching English
as a Foreign Language in the Globalized World
il B (REZEETEERRREE)
S 30T (PRRER)

1. MO E L BT
T, Bk TR, 7 e — VboRIZHED, AEFEHRE LB L FEHEOR
SAERIBE(IC) B RO EEM NG S T4, Byram (1997)i%, IC %, #7225
S ZRT AT T AT A —%bo T ARV 23 B8, M % fif
L7 n, BEBET HHE7) LFFIL, ER-ED [S5E8E] R SiERES )
[FREEREN) ) I BB I a=r—3 a VEENICIC ZNA - Bbii= 2 =
== a YRBHETAERBLTWS, £L T, ICHMNbo7Z & T, FHHE
DEENR, RAT 4 T A=A —RNEEH{T 22 L0 b BbHFEE 125 2
E~LETH L FRL TV D,
ZD &S RFHEORIUHRRN OB E BIEEDO—2 & T 2 B b7 7'm—
F OB TR O ECHIRIC L 2 FFEECR O bR S D, BT, FINFEHR
LD T3—my FiEESEN: (CEFR) ) Tk, SHFEEOENIC 157
AL O e R TERIUBICHT D&M EWVWo7 ICOEFEZZOTWND 7,
EEROFR BN T, T OEEBRENIC LR ST el oTz, Ly
U ARKICESUERBEIC B 2Rl SCBIMN SN D 2 LIl o 72 (T =, 2014)
TEEEHRDEAFESIICHEROBEEDNHEH SN TV LR TE 575
9, CEFR Z 3k bAfise T 2 XELE S5 555 L ULOBE LN T T —F %
itk (CARAP-FREPA, 2010) | (F, IEiE& b)) oFREE KL L b 27T 7 rn—
F BRI OGRS L > TIRE L TWD, £70, NZ THRET 5 TR = =
=T « 7 Z§E%E (iICLT; Newton and Shearn, 2009)] TiX, S#E5E O AMEAN S
CLT O#ERIEIZB T IC RN ZEKT 572012 6 JFAIZREL T\ D,
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HARDREHE L VW) URICAZBLTH, 207 e—FR"5 %4 £4H
BIRHIENERMTES, Vo770 LTCERENMEA SN SGE, &8
FDHEART D SUGITIER ISR T 2 et | < . SRE L Rk, £i3En
PLEIZ IC NEEIZRDZ EEHALNTH D, mEQ014)I1X, TEAD [Fr—N
NAMBER] O% <0, [HE] BRICESZENT) WA EEREHL, T LY
b, [Ta—ruub) X, TEREZEHIARIELE ) & LEE—0ala=F—
Ta RIS, AN A = — g VAR~ EER L TEBY . ()
Al a=—Ya AT 5 [RBE] OLRTLZERL TS| LML TND,
o HE] ZFN, ICHO1EHETHHIEEZLND,

ZOKI, IC &V I BESSLE RO FIEMIZOWTIE, RERFAPRZZANE L,
TS 2 ECOREREL 7o o TV D RTRBMEDNERI T X 5, il 21X, R fFE %
T, SilE Ub~0HRZBE L, IC 2 - AMBRAHFH ST D, L
L, ZOEAENREEARICET 2R IIREN TH D, £z, BUROHFE
IZBWTH, IC AT & 9 A8 IR T IR S TV 7= (il - B2, 2014),

U LEOBLEAZBE 25D, RRERTIL, 7o — bR RICKIZ TE 25752
EERT D70 1 20HEE LT TR e —F) IZER L, 20oE&
WZOWTHEHT 5, LT, BATITONU TV A EREFI 2T LI, 20EERE.
AARIZEBNT, SBEICZEIND ETOFEIZONTELZ L,

2. Bkl a=r—va VEENBEROES LiE

AROFFEHB BT S, BYbickt LTl Nz, D oERZ: THEE) %
BFRTDZEIEIEETHY ., TOLODOREESLHEMARIINATHDLES A X
V. Flo, T, EEHTHV L TAXE TR, 220 Eofbs
L7720, B#ESIT-0 T2V EECHD, HIZ, BIYLOBEM BB I
BEOIAENTWARETTIIA T+ THY, HEIITFEEDICE, aIa=r—
Va  AEB LU RS ERT DI EBROLNTNDEDOTHS, L,
BURTIE, #HE D IC BiliE, ZHETHESLH U ¥ 2 7 AZB W TR E S
FTHNTVD EIFEWVEES | BHIORRCH BHEICK D Z & 3%, JACET HHE
RIRENF 202 DS BURB B RS2 T L 7= 2 EFHA OR R (2012) 0 b1, 4 Hire & L
- FEEOREBICIA BOSUEER 2R TR EICK T 2 HAT O BEIHERW 2 &3
AL WD, F, RERBNRONTHDHT, HEHFEOD IC FRIZE TER
[E] S22 E Vo7t bEIN D, D OBEERE 272 BT, KRM, ks
M IC ZRETHERT DT20OITRDHIND Z EIZONTEZXTHIEN,
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#10. EEEHRE B
[ 5 =] (17607 =) 09:30~10:00
e AEECE (BB K

EFEHFEEFERA L=V T VBT — V3 ViEE)
[REESERIR] ORRNDLFEVRZRZ D
Oral Presentation Activities Using English Newspaper:
From the ‘Community of Practice’ Perspective
rn Fnf (HEEZARY: - R¥piE)

PERDT VX 2T AT A NFFHER 72 TEG) A2 77 —0hb, &) A4
77— OB THEE AR Z D FEHmNHE O THEREEZBROTW S, ZHUL,
BIE SN BB ERTITT 2008 ) NTE BT AUERDIIE NS,
FEE MO ERLZFLWNETHD, LA T T = B —(1991)i%, A
AND TEEIFER] ~OSMEVIETEEEZREZBEL TS, ZoM&IZEN
T, FEHEIEANOHOFIZF TR A H O TIERL, HENERICHDIAZN
TZbDE LTRADLNTVND, ZOX I RISTULRIT r—F 3, JGhEx F.5
BEIZBWTEDLIICLTEBAMRETH D00 % Z OEEHRE TR LIZV,

KEF—H4D READING (H#k) OFZEICBWTC, Eegllz vt —7 17
LYo T —ya raERZEBELT3EITo7-, BI#IZIL. “The news I’'m most
interested in” &\ 9 7 —~ CTHFE CXT HELH (Ho0oKbLEEOH D =2 —A
FLFRZEN L, ZNUCET 2B OEREZIRRD) Z1To7-, 11 AIZiE, A&
AT =TT, X7, HAELLTHELZ LTI LE L, 1 AIZIE, 4~5
AN—HD T N—=T T2 —AFMEER L, 5ISE & VR—F —D®REI 5% L,
Rr I B L CRIEERE 2 U, B D72 DR E 2 JFETHIkRD KoL
2o — 7 FAKI 2 NDFET, 27 FRACBWTEEEITo7=, 0L 7eiEH)
IO ANTCHBIIULTO#EY Th o, (1) BrOBED & 2553 2 Je 7 #7i#H 7>
LEIEDHZ LT, WEMEEZ S S, (2) Fxr [Hle), NEOERLEH
SOERE [EL, ZRIC2o0WT 55T, tiFoREs [H<) &) 450
BREZHAE LTS, (3) BOOBERZME B2 DT LBy T—va Vil %
mH D, (4) FEMEIZOWT, EFOA RER, AffzHE, 71— KO
JTATEZEG) ZLICXVILHMES hEmo 5, MOWEERIE CH LA, 1t
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ST T —F 2 RETHRY AL Z LIk, —ERTHrRYOREZ R
HIENTE,

W ET VAT ETHRELEZ LRz, £, HAD [ OKT
PEREIR) (Wygotsky) & Bk L7 [@353< V) Z A ERICT AR 2 HE T 5, &K
HAEIZRIET D E Tz, D LT8G EE2 EiF T, B CERINDHAF L%
FEHEOTEZ LG, BN HITHED LA~ BIF T, 207
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WCHERENDA RN T T V—RAF N ELERR DI LTV, D, KEET—
NWERRIZT 52 LI2E Y, BEBOBRRLWAMIZT 5, H=IC, HOHmAD
7Rl AITO ZE T, KVERBWT LELOZOIZIINEETH L0 H L OE
KT DHEE G525, tMBEORFIZHT D3 A MOFHMEEZENED Z LT, A
=V DEDLHEELE ) TROVEEROENIMIEZHEREL, T LB T—
3 CNEETHLINEHLORERR EBIEZEL THES,

Z OERENE, THEREBILFER) 240 724 E T mBERSEEATHD, 2FED, (1)
FAERLER I a=r—Ya EE L TUEFRE AT 25700 kE 525, (2)
FARTOXFEE FREICT 5, (3) HOaIla=r—Ta OfRz 5255 T
FORHET 5D, (4) B2 HFOERZABRICKHBRLE D Z EE25ET 572012,
RY U= R0 N —FIEEC GBI 7T ot 2 2BAT L, 20k 5 ppeEsmnm
DL, HAETO— R AR E L IR R 2 BERERE VR H D, ¥
VL, XTHE T TBEWBITAW), THM LAV, X, AOFRZFEERITH <
ZETHEEIENZN, =2a—AD0AEYL MRIAWVHEE R > TV DT, ke
LT E=Z T2, £, TAG LD EFRBRIET T MEOREL T
HEMHLFEAT] EWi b, DFED ., ZOIEENZE LT, FAITERILFEIRICEr
R 72 FRENAFESR I (cognitive apprenticeship) Z{ABR L7 L\ 25, &EAIZIL,
IN—TTHE L CT=a—2AFMEAID LT 2D 2 &k,

ZOEHT, FEETHERDHMBOZITIME LTFET 2O TEARL, Hifi
FEILFRD A o R—=7p PO, £ L TRE L OMAEITAICSINT 2FETH
HEVWx D, RELEFERERO R CHRBEMRZXY . B K OME 2500 L7208 528
fELWKBFHETHDEVWZ D, TOZ LiIZEy, HEAKZOLOLE{LREL T
WL EWR D, FRRIIEANCBET 5D TIERL ., E LA I BRESL D
ZETHAETAIIENTE D, FEREMEICET KA BRT HH T, AL
ALEVBAVWRFTORGRALBEREED, ZFNICE Y EELILFOMAY) YV —A
ZAERTETIGICEZ DFENAIREIC R D,
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#11. FEEREE
(585 =] (17607 #=) 10:05~10:35
Al fREECE (BB R

BFEHFMERWET 7747 « T—= 0 T OREREO LB
Comparison of Different Teaching Methods of Active Learning Using
English Newspapers
I 3 OREERS)

1ERLEW

MR BFBERHS (2012) (X, 77T 47 « T—=0 7 OEANE KRZHEDOEW
HHICRED S 1 SOXF—U— RE LTIRE Lic, Ao BrX, ZFgioqe
FEHWARRAY =T VBT —va v EBTOELT T 4T T2 T R
LT o747« T—=2 T LORKLIZIRERRE, EEEX0 3 > 0FEE
AT DLk, 70T 47 « == 7 EOREOEESTEALZ
RERED . RICHMRRE I OM LI bR TH 570, FATHFET A 2@ L
THLMNIZTLZETH D,

2. TIT 47 « F—= 7 OECET 5 EITHFE

i (2007) % CiNIl 2 L CINETEEHE I T 7747+ 5
== T D T2 DIATRIIED A BT 4T o> T W LT SUR R 280 C Sk e 2 17
DELHEBEDT VT 47« T —= 0 T ORERBED AT THL Z L EERM LI,
FDTORMERII LR EETH S EDT VT 47 « T—=0 T OREFEEIZ OV T
—ODDRBIZIR D EEZBID,

3. Fik

3. 1EZBREHAHHE

2014 4 A KEFICHEET A ERXGRBOVER B 2 BIE+ 2 K 144537
T A, AR 66 4N ERRW IE LiroTo, 37 T ADFEFT A N ORERI B FEH
fRRE T SE CThH»7= (F(2,63)=0.13,p=.88), 2014 49 HIZ 3 7 7 A% \F 1=k
TR 2 # e SCHe R RE 2 O = FRT T A R O R X OMEHERZE I LI R OE v
Tholz, AZIV—T (224) OFRITT A ML 20 AdifMAH 9. 55 s (SD=2.94)
THV. B II—7(224)1%9.91 45 (SD=2.60) .C 7' /L — 7 (22 4)9.91 5. (SD=2.67)
ThoT-,

3. 2FEROFIR

2014 FFERKEIINC . DERER SCRER OFZ 2T BT e (Japan Times) ZffiH L
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#12. V—0 v av /S
[E85=] (17607 % =) 10:40~11:45

Drama in Education
— Using Well-known Japanese Tales as Pre-texts
RI=U—I 2ffiolcala=bT 477 n—F
— EBECEFLELELICBETI AT LA
Shiozawa, Yasuko (Bunkyo University)
Saito, Aiko (Setsunan University)
Moody, Miho (Nagoya University of Foreign Studies)
Kusanagi, Yuka (Gunma University)
Yoshida, Mariko (Tsuda College)

Drama techniques have been used for a variety of educational purposes all over the
world despite its rather limited practice in Japan (Maley & Duff, 2005, Kobayashi et al.
2010). As opposed to Theatre in Education (TIE), which focuses on the product, Drama
in Education (DIE) focuses on process and impromptu activities. DIE is in fact
incorporated in curriculum across different subjects in the U.K. and the U.S. in order to
consolidate the course work and enhance critical thinking, in addition to develop self
expression ability. DIE also enables participants to experience negotiation with others for
a problem-solving. DIE provides ample opportunities for participants to output the
language in the natural contexts. Thus DIE can be well adapted into English language
education.

Our group has advocated DIE in English pedagogy through the past JACET
conferences (Shiozawa et. al. 2013). Based on the observation and analysis of our students’
performance, we suggested that DIE could link cognitive and affective domains. DIE as
cooperative learning (Johnson & Johnson, 1994) as well as holistic learning (Goh & Burns,
2012) was another point we have made. The authors also proposed DIE as a means for
peace education, sharing one of the techniques named “Hot Seating”.

This time, the authors will first briefly touch on the theoretical background of DIE.
Then, they will demonstrate a few DIE techniques using some well-known tales as
pre-texts and will discuss their efficacy and tasks.
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Shiozawa will show her students’ impromptu drama interaction with Thai students as
an example of DIE technique to promote intercultural awareness. Her students
performed a common Japanese traditional tale, Urashima Taro, until a little before its last
scene in a class of their partner university in Thailand. After their performance, the Thai
students were asked to discuss what would happen at the end in a small group and perform
it in front of the class. Her students were divided and mixed with the Thai students to
help the discussion. The process necessitated the students to negotiate for the last scene,
which also revealed cross-cultural differences.

Saito will introduce a class activity with applied English Rakugo with students who are
not familiar with traditional Rakugo performance. Just as authentic Rakugo performers,
students listen to the model without taking notes, and learn lines by heart. Unlike authentic
Rakugo performers, students work in pairs, discussing how the verbal interaction is built up,
and how they can arrange the delivery to entertain their audience. They also create their
original opening chat called “Makura” to enhance the joy of the story.

Moody will demonstrate improvisation in which contexts and characters are planned
in advance. The outcome is open ended. Students are asked to discuss “in role” the
problem to solve. The attention is drawn to the issue, and at the same time to the
language they produce. In this way, learners understand and appreciate the issue and that
enhances their communicative competence in the foreign language.

During the demonstration the floor will learn and experience some of the
above-mentioned DIE techniques and discuss their issues, effectiveness, and application

to the floor’s own educational contexts.
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Overlooked Motivational Strategies: Test Scoring Methods
Kawashima, Tomoyuki (Gunma University)

Scoring tests is such a routine task that teachers seldom stop to think about it.
This is a case study which explored the possibility of using test scoring methods as
motivational strategies. Teachers usually adopt the exact-answer scoring method, which
counts only one answer as correct. With this scoring method, points are subtracted for
each error. It can be one point or more than one points depending on the severity of
errors, but students always lose a point(s) for a single error.

Teaching factors including test scoring methods and grading policies are very
important for student motivation. Agawa and Ueda (2013) argue that the importance of
teaching factors in motivating or demotivating learners has been ascertained by several
studies, and their questionnaire survey with 1899 Japanese university students has
revealed that unsatisfactory test scores are one of the items with larger loadings in the
principal demotivating factor of “English as a difficult subject”. However, no
investigation, to my knowledge, has been conducted into the effects of test scoring
methods on student motivation. Moreover, Hamada and Kito (2008) pointed out that
most of the participants in previous studies were university students. In order to address
these limitations, the case study described below was designed. The presenter reports on
(1) the factors 120 senior high school students find most demotivating and (2) the effects
of unconventional scoring methods in high-stakes tests as motivating or demotivating
factors for the students.

Outline of the Study

Two types of questions: cloze tests and translation tests were given in the
mid-term and term-end exams in order to measure student understanding and
memorization of the text they had studied. For cloze tests, students were asked to
answer the exact words deleted from the original passage, and for translation tests,
students were requested to translate Japanese into the original English sentences. What
was unusual with these tests was the scoring policy that points were not subtracted
automatically for each error. The sample scoring scales are illustrated as follows:
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Cloze Tests: The total number of blanks was 17.

Number of
10 more
Correct 0 lor2 3or4 50r6 7t09
to 13 | than 13
Answers
Points 0 2 4 6 8 10 11

Both students who gave 17 perfect answers and those who made three errors and
answered 14 questions correctly received 11 points.
Translation Tests: There were 13 test items and 3 points were allocated with each item.

Number of Errors More than 3 2o0r3 Oorl

Points 0 2 3

For each test item, students whose English translation was flawless and students who
made one error, both obtained three points.

Methods

In order to examine the effects of these test scoring methods, a questionnaire
was administered after the two high-stakes tests. Students (1) chose three factors which
they felt most demotivating among 12 factors listed and (2) responded to the questions
whether each scoring method motivated their English language learning by choosing one
answer from 1 (=strongly disagree) to 6 (=strongly agree). They were also asked to
write the reasons for their choices.

Analysis

In the statistical analyses, the English level was used in order to examine the
influences the English level might exercise on the students’ responses. The students
were labeled as Upper, Middle, or Lower based on the results of the two examinations
held nation-wide by a private educational company called Benesse.
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Challenges Concerning Integrated-skills EFL Test and
Assessment: Operationalizing Assessment Production Cycle with
Diverse Teacher Beliefs
Miyazaki, Kei (Keio Gijuku High School)

Tsuchihira, Taiko (Seitoku University)
Matsumoto, Kahoko (Tokai University)

The Ministry of Education, Culture, Sport, Science and Technology (MEXT) in
Japan has placed emphasis upon developing learners’ communicative competence in
English education and has encouraged EFL teachers to conduct integrated-skills
instructions. While teachers’ awareness has gradually been raised about input (listening
and reading) and output (speaking and writing) connections in the activities in the classes,
the development of integrated-skills test and assessment has not been proceeding. In fact,
in-service EFL secondary school teachers are facing the challenges of putting the
integrated-skills test and assessment in practice (Murray et al, 2012).

One of the major reasons for the difficulty is that many Japanese EFL teachers
suffer from a lack of knowledge about assessment, not receiving training in basic
assessment principles (Coniam, 2009; Green, 2014). According to our survey results from
the in-service teachers (Nakamura et al, 2014), they are confused about how to evaluate
the learners without any practical assessment guidance for use in the Course of Study. The
survey also shows that though Japanese secondary education implicitly stresses the
importance of achievement tests such as term examinations and diagnostic tests, many
schools, in reality, put too much emphasis on preparation for entrance examinations. This
also makes it difficult for teachers to meet each student’s need in conducting
integrated-skills test and assessment. Although most respondents have negative views in
terms of the mismatch between leaners’ test scores and their integrated-skills English

proficiency, they continue making the test that measures the receptive skill for the most
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part.

The essential point of language testing and assessment is that the test result and
process should be reliable, valid and feasible enough for the learners to understand their
own test performance and use it for future improvement. Based on this idea, it is
inevitable for teachers to understand how assessment decisions are made based on the
notion of assessment production cycle. Assessment production cycle is a dynamic process,
the benefits of which should convince teachers with diverse beliefs that test result and
teaching are closely connected with reliable, valid and feasible evaluation. Since
integrated-skills instructions are being encouraged by MEXT, understanding assessment
production cycle can provide insight into EFL teachers’ creating better-quality test and
assessment of integrated-skills proficiency.

The purpose of the presentation is therefore to provide ideas that assessment
production cycle should be paid more attention to by in-service EFL teachers and
prospective teachers in the current EFL context in Japan. The presentation will start with
the problems related to the reality of the current EFL classroom, shown by the survey
responded by EFL teachers at secondary schools. Secondly, we will present the basic
outline of assessment production cycle which consists of seven stages of test
development: specifications, item writing, item review, piloting, pilot review, operational
assessment and assessment review (Green, 2014). We will also describe the role of
educators and teachers in operationalizing each stage of the cycle. Then, we will introduce
some assessment samples analyzed in the form of Can-Do statements, which have been
used nationwide in various external tests measuring integrated-skills proficiency such as
TOEFL® and IELTS®. Next, we will demonstrate how all teachers with different beliefs
can utilize the assessment production cycle with Can-Do statements. We will also consider
the role of teachers in utilizing the cycle for making integrated-skills achievement tests
given in their classrooms.

In the end of the presentation, we will give a suggestion that teachers start to create
integrated-skills test specifications as well as integrated-skills teaching objectives in order
to assess and teach learners appropriately. Lastly, the implications for teacher training to

increase Japanese teachers’ assessment literacy will be discussed.
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Scaffolded Timed Speaking Grid: Developing Academic Speaking
Fluency for Science Majors
Uehara, Suwako (The University of Electro-Communications)

Keywords: scaffolding, timed speaking, speaking grid, speaking fluency

MEXT (2000) focused on the importance of fluency in English communication so that
Japan does not fall behind in globalization. In the classroom, one of the fluency activities
are characterized by being able to perform at a faster than usual speech due to some pressure
or encouragement (Nation, 2014). Scaffolding on the other hand is a variety of instructional
techniques used to break up a learning goal, concept or skill and for the instructor to provide
the assistance to learn each part in order to have more independence in the learning process.
Implementing a scaffolded timed speaking activity using a simple grid in class could aid the
development of ESL learners speaking fluency.

In this study, a group of 70 science and engineering majors at a national science-based
university in Japan enrolled in a semester-long ESL academic speaking class across two
classes. One of the learning goals of the classes was to develop fluency in academic
speaking skills focusing on a one-sided argument. The learners filled in a grid developed
by the researcher, and a timed speaking activity. The timed speaking activity was to practice
a one-sided argument on the same theme assigned by the instructor. Using PowerPoint, the
instructor advised and requested the participants to fill in the grid on a particular topic in the
following order: 1) topic sentence, 2) whether or not the speaker agreed or disagreed with
the statement, 3) three main points, 4) examples to support the main ideas, 5) a conclusion,
6) an opening statement, and finally 7) the transition phrases for the first to third main ideas,
and the conclusion. Examples for each part were also provided and described.

Participants were divided into pairs, and were encouraged to fill in the grid using their
own main points and examples. As the grid was being filled in, the instructor went round the

class and advised students on each section of the grid. The main advice was to not write full
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sentences but to write keywords or phrases. The instructor then gave the participants the
following tasks, timed at 4 minutes each: a) memorize the concept filled in and to keep note
of the keywords and concepts used in the grid, b) present to partners in their group within a
time limit viewing the grid, and c) present to the same partner without using their grid,
thereby encouraging interaction through eye contact and not reading their notes. They were
also instructed to visually remember the order in which the grid was filled in to aid the
speaking process of the one-sided argument.

Following the scaffolded timed speaking activity, the instructor would focus and expand
on one element of the activity. This activity was repeated at the beginning of each class
using a new topic of discussion, and in subsequent timed speaking tasks, the instructor
focused on another element and participants were reminded of the elements of the one-sided
argument speaking process. At the end of the course, students answered a 6-point likert
scale questionnaire on the speaking activity and submitted their speaking journal in which
they wrote the filled in grid for this study.

The results will show the participants perceptions of the scaffolded timed speaking
activity focusing on: 1) the speaking grid and level of understanding, 2) timed speaking, 3)
working in pairs, 4) a one-sided argument, and 5) feelings about speaking English. One
implication of this study is that a simple instructional routine could assist learners speaking

fluency in an academic context.
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A Comparative Study of Content-Based Language Teaching at
Universities and International Preschools in Japan

Butterfield, Jeffrie (Kanagawa University; graduate student)

Content is often not a primary factor considered when teachers develop their syllabi
for language classes (Clegg, 1990). However, in recent years content-based instruction has
been attracting increased attention among language teachers (Davies, 2003) and the
amount of teachers who teach content-based language classes is increasing. Some
proponents of content-based instruction argue that second languages should be learned in
the same way that first languages are. Others contend that because of various obstacles
such as the lack of a solid linguistic foundation required to comprehend the material or
lack of materials which provide pedagogical support, teaching a language through content
is difficult.

In countries such as the United States and United Kingdom where many children
attend schools where the main language of instruction is their second language, language
education is frequently content-based. Recently in Japan, international preschools,
elementary, junior high, and high schools which are taught only in English are increasing
as Japanese parents realize the benefits of immersion education. Immersion programs
allow students to learn through their second language (Brinton, Snow, & Wesche, 2003)
and learning the content and not the language is the focus.

Foreign language teachers want to adopt a content-based approach to language
teaching for a multitude of reasons. For example, some teachers want students grow

academically while improving their linguistic ability and others want to help students to
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acquire their second language in the same way that they acquired their first language.
Regardless of their reasons, teachers face various difficulties when trying to implement a
content-based language teaching approach.

This presentation compares how languages are learned at universities, where language
learning is often bottom-up, and international preschools, where language learning is often
top-down, and discusses the challenges faced by teachers in both types of institutions in Japan.
The presenter will explicate factors that teachers need to consider when adopting a
content-based teaching approach in both settings and will propose ways to successfully
implement a content-based approach in language classrooms. The presenter will introduce
materials that offer pedagogical support to teachers teaching content-based classes as well as
materials that have supplementary resources that can be used to facilitate content-based

language classes.
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A Comparative Study of Student Multiple Intelligences:
Pedagogical Implications for ESP Classes
Yamauchi, Darlene (Niigata University of Health and Welfare)

In addressing learners’ needs in English for Specific Purposes (ESP) classrooms, it is
imperative that the unique requirements of these students be catered to in order to attain
language learning success (Long, 2005, Lyster, 2007). In an effort to achieve these
goals, it is beneficial to examine, as well as respect, individual needs, learning styles and
strategies. This can balance the scales between traditional and more experiential learning
strategies in order to promote language learning (Ogawa & Izumi, 2015).

Dr. Howard Gardner, professor of Psychology at Harvard University, developed the
theory of multiple intelligences (MI) in 1983. MI theory suggests that the traditional
concept of intelligence, most often based on 1.Q. testing, may actually only measure a
single skill or entity and is far too limiting with regard to an individual’s actual
potential (Gardner, 1999). Gardner suggests that each person has the possibility of
possessing different types of intelligences termed Multiple Intelligences (MI), namely:
linguistic intelligence, logical-mathematical intelligence, visual-spatial intelligence,
bodily-kinesthetic intelligence, musical intelligence, interpersonal intelligence,
intrapersonal, and more recently naturalist intelligence (Armstrong, 2009). Linguistic
intelligence is most closely associated with language acquisition, yet other intelligences
may also be significant for language learning, particularly in ESP contexts which embrace
materials, pedagogies, and assessment from content studies (Basturkmen, 2006).

Although initially proposed as a psychological theory, MI Theory has gained increasing
popularity with educators particularly within the English as a Second Language (ESL)
field as its learner-based viewpoint appears to coincide with the opinion that  student
individuality should be recognized and instruction should ultimately respond to the unique
needs of learners (Onada, 2014).

In an extension of a previous study (Yamauchi, 2015) discussing self perceived
dominant M1 with first year ESP nursing students, this study utilizes the same criterion to
compare the self-perceptions of MI in two first year university ESP courses for nursing
students in separate universities: one a high-ranking public university (n=38), and the
other a lower ranking private university (n=22). Results from a Multiple Intelligences
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(MI) Inventory indicated that student rankings in both samples were identical with
intelligences such as interpersonal and bodily — kinesthetic, intelligences generally not
directly linked to language acquisition found more prevalent than the standard linguistic
intelligence with both groups. Additionally, linguistic and logical mathematical
intelligences most closely linked to 1Q were shown to be least prevalent in both samples.
Validating previous research highlighting the benefits of implementing MI principles for
ESP instruction, these results demonstrated students in the samples possessed similar Ml
levels. The presenter will introduce Leaner Skills Intelligence (LSI) Matrix a tool for
curriculum development to illustrate practically how activities may be modified to cater to
student prevalent MI which will further aid in future curriculum development oriented
toward the promotion of appropriate, useful student-centered teaching techniques
transferable and applicable to ESP courses at all academic levels.

Key words: Multiple Intelligences (MI), English for specific Purposes (ESP), Learner
Skills Intelligence (LSI) Matrix

References:

Armstrong, T. (2009). Multiple intelligences in the Classroom 3™ edition. Alexandria:
ASCD.

Basturkmen, H. (2006). Ideas and Options in English for Specific Purposes. Mahwah:
Lawrence Erlbaum Associates, Inc.

Gardner, H. (1999). Intelligence Reframed. Multiple Intelligences for the 21st Century.
New York: Basic Books.

Long, M. H. (2005). A rationale for learner needs analysis. In M. H. Long, (Ed.), Second
Language Needs Analysis (pp. 1-16). Cambridge: Cambridge University Press.

Lyster, R. 2007. Learning and Teaching Languages Through Content: a
Counter-Balanced Approach. Amsterdam: John Benjamins.

Ogawa & lzumi, 2015. Belief, strategy use, and confidences in L2 abilities of EFL
learners at different levels of L2 proficiency. JACET Journal, 59, 1-18

Onoda, S. (2014). An exploration of effective teaching approaches for enhancing the oral
fluency of EFL students. In Muller, J. Adamson, P. Brown & S. Herder (Eds.)
Exploring EFL Fluency in Asia. (pp.120-142), New York: Palgrave Macmillan.

Yamauchi, D (2014). Self-evaluation of learners’ multiple intelligences in an
undergraduate ESP program for nurses at a Japanese university. The Journal of
Teaching English for Specific and Academic Purposes, 2(4) 591-602.

54
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(55 2%F] (17602% =) 15:10~15:40
Chair: Nakai, Ayako (Toyo University)

Development of a Level-specific Test Based on the CEFR-J
Reading Scale
Fujimura, Tomoko (Kanda University of International Studies)
Sugita, Megumi (Kanda University of International Studies)

The CEFR is a language proficiency guideline that has enjoyed much popularity in
foreign language education around the world (North, Ortega, & Sheehan, 2010). Despite the
usefulness for program and test development, a number of researchers have voiced concerns
with respect to its illustrative nature and the absence of an underlying psycholinguistic theory
(Fulcher, 2010; Hulstijn, 2007; Runnels, 2013; Weir, 2005). More specifically, the illustrative
nature of the CEFR level descriptors may not sufficiently serve as a guideline for the
development of test specifications, leading to the difficulty in developing a standardized test in
line with the levels of the CEFR (Fulcher, 2010). Also, the CEFR does not contain any
description of an underlying psycholinguistic theory of foreign language development
(Alderson, 2006; Hulstijin, 2007). Hence, one cannot assume a priori that the tests developed
in line with the scales are truly “level-specific” with a gradual progression of difficulty across
the intended levels. In short, the current nature of the CEFR, with a lack of empirical evidence
concerning the progressive levels, has rendered no guarantee that the number of proficiency
levels and the depiction of language development are accurate, valid, or balanced.

The concerns and criticism against the CEFR are equally applicable to the CEFR-J, the
localized version of the CEFR in the Japanese context (Tono & Negishi, 2012). In the
localization process, a new level (Pre-Al) was added to the CEFR, and four of the CEFR
levels, Al, A2, B1, and B2 were further divided into nine sublevels. Naturally, such an
addition makes it even more difficult to distinguish between adjacent levels around A and B
levels. For instance, we have found that text development for the reading scales posed
challenges due to a number of issues, such as terminology confusion and under-specification
or even lack of definitions concerning text types and operations within and across levels of
Al.3 through B1.2.

With regards to the reading part of the scales, the CEFR takes no theory-bound
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approach to its definition of proficiency construct, which has led its users to understand it as a
rather heuristic model. To serve as a common reference for assessment, it requires empirical
evidence for the very nature of the developmental construct, particularly, of foreign language
(FL) reading. The developmental construct of FL reading proficiency needs to be empirically
evidenced and can be demonstrated by examining the rank-ordering of the carefully
constructed test items in line with the levels of the CEFR-J reading scales. In other words, for
the demonstration of the validity argument, two findings are essential: 1) rank-ordering of test
items or tasks with calibrated item difficulty from the lowest Pre-A to the highest C2 levels,
and 2) observation of an item cluster under the same level specifications in terms of their
difficulty and the distinctiveness of the cluster from those of other levels’.

In order to respond to the empirical needs for the validity argument, we systematically
examined: 1) if the descriptors of the CEFR-J reading scales are sufficient enough to construct
a level-specific test, and 2) to what extent the developed test items are rank-ordered in
comparison with their intended levels. We first developed a level specific test with a number
of texts and accompanying items that fully reflect the specifications of the five levels from
Al.3 through B1.2. These texts and items went through rigorous judgment procedures for the
pertinence to the descriptors and the quality of the texts, and piloting procedures using
classical as well as IRT analyses for the psychometric quality of the items. The final version of
the test included 11 texts with 30 items.

The complete version of the test is to be administered to over 400 incoming first year
students at a university in Japan. The resulted data will be statistically analyzed for the
statistical quality of the test, and item parameters will be calibrated using the 3-parameter IRT
model. The resulted parameter values will be used to examine if the difficulty of each item
falls under the intended level, and also the texts and their items are observed under the same
difficulty cluster. When noise is observed with the rank-ordered patterns of texts and items, an
attempt will be made to elucidate where the problem lies with the descriptors of the scales —
e.g., terminology problems, descriptive gaps, undistinguishable operations, and inconsistences

within and across levels or lack of definitions.
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#21. FEEEWIEG
[ 3=] (17603% =) 14:35~15:05
Al REILT (FFEBERS)

H K SUAL L 2 5 o 72 RSB BEIR D RFER KT OWVT
ESL class for Cross-cultural Adaptation based on Japan-U.S.
Cultural Comparison

Rk (FEZERS: - JEH Ehamhm)

1. 1XC®»IZ

A H—F v MEETEEIRMNELS 2> Th, FEOULEFTNETLEZAS
D, EAPLRO—Hzilllo T g, BEREZERGE L L TORENROND —T
T, WS E L TR Yoo TW D RGFEOREIZ, BAUYL L IZRESE -7
FEBUEE TEOWNEIAAEL TV D, £ DBRCK AL OBRMFIE LT HGE 7S
Tolet, BAREFEEIEREOREII 2=/ —va r TRECHELZEN
2\, AEIORKTIE, AR UEERICERZ YT, BEEHOHRLT, H
ARNFEOVERSAE CRESUE) ~OBSYbEE I > - GEHE /L, A
<EmEHHIW,

2. BERG

RG T T AT AFHIKRF S LX 2 FHIEROMERETH D, ZNETIFM
ICHY L7252 E3 1 ~ 44 L SRR (EEHR b & 1) OSFRREMT
FEMBRAR—Y R ETETe, REREITHE 1 EI4E 2 FHH O RENRE L, T 5
& 1AET3 OFT#EIC/ D, FAEMITI1I 7T A10~50A, LA AR FT A
NETZ ZANOFEINTEP L THWDR, 2EATIEITOEICT200~80 04
KHWEMENIAL , KR E U CHGEEL & 2> b JiRM  F Tl LTk,

3. BEERE
FEARREEINI2EOT V=27 L 1ED3ANCEDLZIN—FT—0 Thb,
HEPHEBE LERFHREOR—RA LD A%y b, T U MM EE TN
A1 0 [BlOME TH: EIF, ORI THRET H2EEZM->TEY | kD4 H>DORT
v T REsTe, T1. FHAGhE] THAZIENY OMF L EESH LIS, £K3—
N ZEBRICHA TH D, MEEE 2O, T2, KLl TA¥y NOEDIH
W% kK272 AFICEWE-> TH 5, BB 3E, 3. FR) Tikik
DEIACERIZOW T ZZ T, ZRAEARANRLORZEE £ 9%~ TL 500
Ex, BOTOORFEIMAANTH D, HEEHE3E, 4, LR TIEEEE
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DO EEBE LT, BN TiuES TV T 28EEZ AT, U 7zt P Tk
Lo TNNEERKRDSTZERET, £ XT7 NEORTTHRE LRI TIIEK T, KL
XTI T 5 ETHRYIRL 87435, REDPKILIZHROAX Y MBS,
BRI ATy MIFENBE CHERLZ ) 2NFZ R THENMER L TEBY
TAUXE CTED, FEPBDFTE Y 72 EZ 6D L9125 TWnHDT, FIAF
v FERFTIHHATH, FAORKFEARITHE TR > TV 5,

4. BXREXMIER

BREGEH TR O B ER 1 2HBFILUTOBEY THDH, 1~408HKD
SACESHREC 22 D THEARTEH ). 5~ 8 NEAFMAFD Bz 25 12T 5%
D, 9~ 1 2 NFFEEE IR TR ICBET2H0THD, ZIITER
IZIRETHEATHIEFCLH Y, FRBROMAEATLH D, 1. HHEOED
5 (Eye Contact) |, [ 2. ##8F {5 (Shake-Hands) . [ 3. Z£EEDEY J57 (Smile) |,
[4. FEEEOHELY 5 (Distance) |, 5. FEMDOKEZ S (Loudness)] 6. FFED
iAW (Overlap) 1. [ 7. o8 5 (Gap Fillers) |, [ 8. 58550 U X A (Rhythm) |,
9. k& (Posture) |, 1 0. T¥& (Stance) . 1 1. ffifie (Gestures) |,
(1 2.  (Facial Expressions) |, #Xii O#RA CTREMZRFIT R E OBIAT 9 25,
WTNOIEE B AU EOREN O THY . BRI B L
T 556, ARNDOIGEFEHEFE DR LT, KEANDHARGEFEFICOA T
HEEHTHD (LRUAOFEEEE L H 52, BBOAHEE LiXLTWnien),
5. AN S OFHE
FAPHEBIZOWTIREN S OF TS < . RENSEAL otz JFEFRY
(AW THBR BN 2, BREFE 2/ - W EOFR R vz, N1 RS
BB O HE CHEBET HREFEORRLT, KANEDHAETORGETH, HiZ
FWHEIIBECES>TEBY, BOaIa=r—Ta VEINMELE L§E-
TV D OREBRE, 1, BEREEIC LAUE, PRI 26 0HEAIED
WTENETERINZZ LN —ELIES 20RO, 5 6 FHEETE
EITWRDB B MEI K] LW OBIRITHELZ T L FE2HIZ TV 2D,

6. AR & RIS

ARk L U CHNL T DITIE, MU SEERFIS RO D220 &12, SCHERIC K D 3A
FRHRTWZR, E2AEROY TVBBNRY T, FE R TR T4 b
FETSICEN TV, BSYEER ICOW T HRGERE CII TN EN S, &
%lTa I a=F— a9 UERIUE NETFE, SEEHE R OIMIRAE OHIPH 2 LT
KETHETL20ER DD L Bbhd, A% IDICHEREE bR S FZEZHIT T
WETmnWEEZ D,
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#22. WFFEREN
[36 3=] (17603 # =) 15:10~15:40
Al BRELT (FILFBERE)

HARNZMED R EFFEHET DEE
Japanese Female EFL University Teachers in Transition
AT (AAKRT)

AWFZEIE B RN LMD R FFGEHAN DL EE T T 7 4 UM% 48 L TIRET 5,
HEBRE VL 7 4 0D 30 1R, 40 fRO B AR AN LT, 22D CT—RABZEITE D TV e SFE
D, RFPRICET L, BUEIIRFTHEBEZHZ WL ML THD, 77—
BTNy 7 7T ReZbEME, A Fa— email ik b7 4+ —7 v
A HFE2—"T, 201448 A5 201543 A £ Tirbivi-,

BIFFRD L =—7 72 50%, BARANLEO KFIGEHMO N T vy atn -7
AT T AT AHWETHIEThHD, AT L LTI, (EFEFO THEIME
PTAT AR M2kt & L2208 < D8 5 (see Habu, 2000; Ichimoto,
2004; Kuwahara, 2005/2006; Matsui, 1995; Morita, 2004; Takahashi, 2013), Z i1 5 OHF
ZelE, T LMEFEEZFED, WANEFE T DICE - o fBESH Ly Ukic & o
EDCHAE L TV DONERE LT b DO TH D, AFIEDO L 51T, BARANLMT
LRt ZEED, EOHOMEL U TRFEFHEAN 2RI L T o TG Z o
E27%Fx V7T « Fx U VNI TRLOWELMIE L2 DITD 7,

AWFFETIE, k7= bofEls, 3, ARSI T 27MEeTHsZ iz k
ST, ¥ VT - Fx P& HREMEDE D LT A SULAIRIL O BRI 2 FE 5%
95, BHEMAKSYELENITSNTH, BHEITRAI~, T~ &
WIOTRIUTHE D ED BV, TDO X 2T, RF- LN ZEFD L D &
L7c 2 ST B ARD B L RN ettt R LD RS b > Tnd, A FE2—0D
O, LB UIRLIEHT S [SFE 20t THiffshCnZend 5 22K
DLTe) TR ZHWRBIRITH LichoTe) EWI BENL, BE
BRI R ERE A EDRRIEZICHFET D LW LN LTS, L, #ik
bOXx VT « Fx VLT O LD IftSm BN TlEe < EARY R 2L
LbEENTWD, WLT-HA~DA L ZE2—00, [HobfimlLine ol

(o RO ENLIEN TH D —EEENRITWEESTZ] Lot HOE
BEeBHETEENARINT, 2F 0, HLBIIRHR/ REDH 5K bk
FHT7ET TR, BRFEBEZM X L9 &5 activeagent TH 5,

Fo. RUFFETIX, BEBRE - DR BETENN R Z EFL O RFORFETED

ETENLTVDEDNE NS RIZOWTHIRIE L, ZOERIZB L Tk, #%
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BEOHRTHLERN N, HTERZEMOEER LT, DN, RikE L
THAOPMEE TN -2 RETHE LT 5HBREN VDL T, (o7
KEEE LRV EWIOIPEBRE LW, ZOHEBELTUL, [FEx Wb bedbE
DRI NNE ] LI D Th T,

Fio, REFEDET L, HIOTRFETEFL 2# x5 2 L2720 IEHDE & MW
72 Z< ODWRET-HLRMD TRFETHZ HDREORZLCHEE DI LT, $1HD
RFOHEGE D F 2 7 LLFAEOEGEL L L ONERVI BT, Y ITNA
ZER LT 7% A AT TR 67002 L i2i3 < o s 4T
F&ole] Lo TWe, £72, FAEDIGEL VRIS Do Rl [
ISR T F A P ERATLE o7z &, BOHZ TEELWT X F 2 AT
LEW, Ex2molc) RELWIBRRS T, iz, B BERIRGEFLO
JGEFEE Ch STl [T V—T' T — 7 & ffi - 7=4%3 . Communicative Language
Teaching D=V 572 &, EH LIS I W0bhbahotc] EVWIERLELH
ol LT, EDOXITEDL I RFHRNCPHZZ R L, BliiE LTDOAF
VEFRESETEZNE W I ERICR Ui, A OIEFERERTIC AR Lz,
TESOL 52D KFBEIZiE - 7=, KFENTHIZ LS faculty development (Z& I L 7=,
TR RSN LT L Vo T2 B RN S o 7203 R O HI T RS20 (B A )
MKRFDOYGEN ) ¥ 2T LONE, TOBEEE, FEO L)L B2 oW T
LatiEL TN HEFHED X 5 72t @ (faculty development program)
ERIME L T NB L Koz E3E- Tz, 20X 5 22 lIc I B KRE#A O
FRREWRHERAEZZ DL KM BEAMN) IRFORFED U F 2T LONKR
EEMAT 2 2AHENHED X 9 74 faculty development programs ZBE < Z & 1%
MBI D TIXIRNE S D D,
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#23. FEem it H
(%6 5 =] (17607 H =) 14:35~15:05
Al JIRET (ZHTERE)

REERIZRIT 28ERABISC=—/3 R SCoRE DOFH
Evaluating the Sentence Corpus of Remedial English for Level
Appropriateness and Usability in the EFL Classrooms
fife TR (HAKRZ)
o kT GRECORS: « REFEBE)

1. IIC®HIT

SRREHEMOFN AN D Z L TEREOHAMEL N2 — U ZF R LTRSS
B IFETT — 2 BRERIZEE  (Data-Driven Learning; DDL) & FEIEAL, @, =2—/3
Rbava—FoY—&iEH L CEIND, #)7% DDL IXFEHESOEFE IR
WTEWIRZ T 505, Ik - PRFEEICE > TL, EEOLTHER I
TR DO LT XA M EEE LT a— 2, EENREGTE, SiED
HAME AR R T HDICREHY TH D Z L biEfIh T 5,

CORVEIZKRI L, 2004 ELARE, KRFPO—iR R 3E T DDL #8A L T& =
GoHIX, FEHEORHMOAM AN I, L—ILORLIZETTEDL LI,
KA OBIEHFE AT L a— "2 AL T&E 7, FRTbRE, FEHEND
FTHISCARET ETEHEL OO W THEHGERZ W FORERNFE LTV,

Wk« Ik L~ DFEEE RGO — A FTRER 2 — R ADRIEEZIT T, #r
T B S 7= D D3 BE F I L =2 — 3 & Sentence Corpus of Remedial English

(SCORE) T %, SCORE 1%, HFERIFERHAICK > TIEBI S, FEHEICE > T
WBEMED @O IOEH BIZRHS T 2955 FI3C L, ANF TS B 72l SC O X R T
S5, 2014 A 10 AIZAB S =B ERR  (http://score.lagoinst.info/) Tix, B
FRAAAEIEFE O IEHE T &1, fIfk, Pk, B2y SR BIn iR S
b, BT B —2R6E, 22 OFEHET U — & 725 TWv% (Chujo, etal., 2015),
2. AEBEHREONE

KRHIEETIE, RONCHE RIS = — A SCORE OMEE A 307 L, WIZ KA
L OEHAEEZSME & L2 CESE O DDL £ & 2 OHENRERET D, Ktk
\Z, ZINF )% DDL 35 L OV SCoRE O HISLA & D X 9 IZFHii L7202 His3 5,
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<6 | wish .. were 7“ = I wish 1 had 3 smartphone ~
Fwish .. hod » GNAT~ F = LM TuiEy
. : | wish . knew n
whoes 119 a e = I wish I had better language sidis
. % Iwish _ tudpp 33
= whom 11 ) Vo LEENYANELS
B whomVthatiwhicho %, 90 | wiah ., coudd have p.p 5
=] whare | wish ... would stop e * T wish I had mare maney
iy | wish ... could go » LUTERECMTURIENS
¥ | wish . could find » = I wish I had more nme
| wish . could be " CEETEMRYBNIESS
. | wizh ., could tll » .
L b » Iwish I had 2 car.
Gl twish, e 313 LEMENS TUNESS,
Sl wors you, ste. 171
S0+ ARW 17 = Iwish I had some cool water te drink.
e n 1
- uWrFATIRAXRESTUNESR.

oerad s REAW 126

® Dwish I had 2 black belt o axkido

LA " = LESNMCAREN S TUNZER, v
X1 #EHAFISC=—/3 % SCORE ™ I wish... had

3. EREREDOFIE
31 R LIZa— R EBRY—L

SREME Y — /L AntPConc  (Anthony, 2012) 2, SCORE D FEiERF|SC 3,142 SC &
ZDHARFERRLDOTFANT 7 A NV EFFANTHA LT,
3.2 FJE
Wk« HHR L~V OKRFA L EHAZZINE & L, EERSOEEE OESEE
HHELE LTz, HEEa— "AZMB L CTHRAFEEZITH DDL N EERE 725723,
HEBREEIIIE UC, HEIORBIEED A7 V) — 2 OBIEL & RS2 45 S % F L
7V hEEIRAFEGE/m L, Fai7T A MBLOERT X MOk, &5
B THRIC S B E L HHERICE > TEMED T 4 — Ry 7 ZIE LT,
33 E
SCoRE DAISLITFEE D =—XIZIEFAE L TWD I ERNHA LT, ol
7RI« HE 40D DDL -~ SCoRE D E AN S 5,

BEE © AWFITILERK 25-28 4B F 28 2 it Bh 4SS AF 9T(B) (25284108) % 52 1) T
1T E LT,

Chujo, K., Oghigian, K. & Akasegawa, S. (2015). A Corpus and grammatical browsing
system for remedial EFL learners. In A. Lenko-Szymanska & A. Boulton (Eds.),
Multiple affordances of language corpora for data-driven learning. (pp. 109-128).
Amsterdam: John Benjamins.

ERAELF « AHEE - FHRIEE (2015). FE SR AR M50 T LLa— 3
SCoRE DHEFIZIIT D8 + A ARGERIFRAISC ORI 2 2 T [345E =
—/RAMRGE] 22 (BEHEHTE) .
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#24. WFFEREO
[385=] (17607 # =) 15:10~15:40
"l JIOET CERITERT)

ERFEFFEEBRH T — R RICES HRFBERRBLOX R
Comparative Studies on Spatial Representation in English and
Japanese Based on the Advanced Learners’ Corpus of English
2H EF GOUERERT)
Newbery-Payton, Laurence Christopher (BRAMERER S « KEEPEAE)

FEEFEICRT 2 FENEER O—oI2, FIEFOEE DD, AFEERTIE, Lk
WMFEEA—NAOnHT 2@ LT, AARGELNGEEL T 5055 FEA T, ZEHEB
DOHTEOEFITINT, FEFEAZRGEE L T 5055 FHE L T, in’ O RIfE
RIC X 28R <. ONBEE (CFm) . AT & (iR k) oBERREETHD =
EZR L, HAGERERERH G ~ DR IRHIE R O ZIRE 2R T 5,

FT. AREKRTIE, SHEOFHEBRMN a— AN T 5, F—DOFEER
M a—_20%, BARGERGEGEFICL D B EEESGRER 2 — 32T, #sthE
FERNZBEEEH I 1 424 7)Y Academic Writing 0157 3 T L 7= FE4/E 30 (2011 4£-2014
ENTHEAS HIEF OB W T L5, B _0FHEBM a— 2%, f
EFERFERE S 12 L D B RHEVESGRE =2 — /" AT, WAEAEFERFORZGHIE
RFT b % B BRFLRFRGER M O LA ERE R B B AR K D 5E = —
RATIH D, _FEEOFBENETa— SR 13 & b2, TOEIC800 A L~L o bk
BT EHE LV RTHBEANRD D,

JEEETFE A o — R, 2010 FE R D I S, HORSNERE R REE R O
AN L D 0EE BB B ESCa— X A TR H =2—23 & ) (Sunrise Corpus TUFS, 2014
2 H FTTA204 OFEEENHE L7- 1,189 1E3C, TOEIC ¥ 800 JSFEEE) I,
PERERIFERGE S INHI L. SR A SRR e [0 T A VEsrEE = —
- TIEESL ) AR 2 AROROAMEIRE R ERS A ANFEE o Z —HP I TR LT
%, http://sano.tufs.ac.jp/Icshare/htdocs/index.php

MR B SRR T DA ORHEIE, MRS T L AIANITZEAL
72, BEEOFEE - 30k - RBUCKELZZ T TV D LIS R TH D,

(] H 22— /S 2 2RV T, 5B L 7R O — 21, [RTE A “in” o> Fel {5 1] )
ThbH, FlH 23— SR THIH S du7- 22 - I & 2 3 AiTE R infon/at D74

N
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23T XK 912, infonfat DFEM 116 B 5 B “in” DRI ] D L ] 23
79%(92 i) L BEE TdH D5, 72 Tn” ORI 25 B AGEREEE S 8 (S 7
DIEAH D D,

(2) The safety in (—on) Japanese trains is also one of the reasons why people feel relaxed
enough to sleep. (2012.29)
HADBEOPOIRLZD IS, ZLLERY A TELHATLH Y £,

W EFERRERG S JE/ESL 2 — /R ARV TIE, ‘on ’i’ﬁi?’\%c‘: AlZ4n & A
LA AAGERGEGEE X E 2L R0, e b PEEEICIE, ONBERICHTZ S
<- = shang>M 3 Gl % 8 S, H ARGEREERES LV iONi‘EiE DHHRENE S T
b ENERSND, . BARETIE, [~ (~0if) [~Zte) 5] %
(P ZEMICEAE LTS E /| TERPEWARNEZEM) &nvolz TR
(unbounded) ZEFEIFEAI N EBE U, AAGEZ RGE & T 2 05578 1%, TR 25M
2”& WD REER A 2 D, T 9 Uiz [ 2213 %uz>$ﬂzl,f_52|:a
REEL T HREFHEIL, EOLIBRA A=V AF—vE AT, ZEMAERTH
B DX 2 HZ D DN T b LD,
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#25. WFFERER K
(%6 =] (17608 H =) 14:35~15:05
Al RUIE CROTERREERS)

A BT 7V a R IUERE ORS
—F 47 M a 2RO REEER—
Effective Use of Dictogloss in Teaching Grammar Interactively
A B (R RS2)

1. IXTHIC

Communicative Language Teaching (CLT)Z 3T 52 H e » T, KFDRETE
DEICERBEAT T HVWEA I Dy, BENT, aIa=r—T a3 Uik
EERTHEFALTLE LET 7T 4 ET A IXFEBE LTV, RAEZSINSE
RN D OIEFE X, BRI AN B, FAEES SUEFE O MR Z K
CThh, BEMT o r— FTIHSUEREDOELE L LW, WSR3 D3k
& ba D 2 LRI D DIEE N BIRIZ e D, Z T, £ 9 Wolc ¥
IZE I WS FIET, HOOEENZEFEICHIT IELLLVWEAS S ), &
FHX. 7«4 7 b7 1 A(dictogloss) & WO IEENZIER L, 2 E ThEA 727 7115%
BLT&Ee, 747 NaRZXFEIIT U N7y MEBIZRTFEEETH DM,
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#26. WIFEIEE P
[285 6 23] (17608 % =) 15:10~15:40
Chair: Okugiri, Megumi (Tokyo Healthcare University)

The Effects of Two Types of Output-Input Activities on
Vocabulary and Grammar Learning:
A Comparison of Text Reconstruction and Summary Writing
Fujii, Akiko (University of Sacred Heart)
Iwata, Yumiko (University of Sacred Heart; graduate student)
Matsueda, Rina (University of Leeds; graduate student)

One of the benefits of output practice in second language learning is that output may
help learners to notice gaps in what they know or what they can produce (Izumi, 2003;
Swain, 1995, 2005). Previous studies such as lzumi and Bigelow (2000) and Uggen
(2012) have focused on the role of output in promoting noticing of subsequent input. The
goal of the current study was to build on such previous research and explore what type of
output activities might facilitate noticing and learning of features in the input. The current
study focused on two types of output-input activities: text reconstruction and summary
writing and examined the effects of the two types of activities on second language
learning. Three research questions were addressed: (1) Is there a relationship between type
of output activity (text reconstruction or summary) and learners’ learning of the target
vocabulary?, (2) Is there a relationship between type of output activity (text reconstruction
or summary) and learners’ learning of the target grammar?, and (3) Is there a relationship
between type of output activity (text reconstruction or summary) and learners’ focus on
meaning and form?

Participants were 37 Japanese university students. They were divided into two groups
and carried out a multi-stage output-input activity. The input text, referred to as the
Badger Story, was an abridged version of a picture book (Varley, 1984) and was seeded
with examples of the past hypothetical conditional as well as 12 target vocabulary items.
This input text was read aloud to all the learners three times. After the second and third
readings, one group of learners (n=18) engaged in text reconstruction, while the other
group (n=19) wrote a summary of the text. Learners were allowed to take notes when they
listened to the input. Learners completed a pretest, post-test, and delayed posttest targeting
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the vocabulary items and the past hypothetical conditional before and after the
output-input sequence. Learners also completed a comprehension test that assessed their
focus on meaning during the activity. Finally, a questionnaire was conducted to elicit
learners’ reports about their focus on form during the activity, and perceptions about their
learning during the two types of activities.

Data was analyzed in terms of learners’ gain scores on the vocabulary and grammar
pretests, post-tests, and delayed posttests in order to determine whether the two types of
output-input activities facilitated vocabulary and grammar learning of structures in the
input. The results suggest that text reconstruction better promotes the learning of
vocabulary and past hypothetical conditional in the short-term. Although comprehension
test scores indicated that learners in both groups focused on the meaning of the input text,
it may be that text reconstruction more effectively directed learners’ attention to
form-meaning connections. Learners’ perceptions about their learning also provide insight
into the way that output activities trigger the noticing of lexical and grammatical forms in
the input.
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#27. FEEHA 1
(557 =] (17609 # =) 14:35~15:05
Chair: Shimada, Kazunari (Takasaki University of Health and Welfare)

The Effects of Group Works with Language Consultants
on Language Learning and Motivation
Yamamoto, Hiroki (Graduate School at Meiji University; graduate student)
Izumisawa, Makoto (Graduate School at Meiji University; graduate student)

The purpose of the presentation will be to discuss the effects of a teaching technique
we created, Group Works with Language Consultants. In the group works, one of the
students in each group is asked to be a language consultant (LC), and pay attention to
another group member’s language use (e.g., grammar, vocabulary, and pronunciation)
instead of participating in communicative tasks. After the activity, the LC is asked to give
negative and positive feedback to the group member. The LC can use a dictionary to
provide accurate feedback.

This teaching technique seems to have several advantages. The present study
focuses on two of them. First, both LCs and feedback receivers (FRs) would develop their
accuracy. FRs would receive feedback from the LCs and LCs’ observation might make
FRs pay strong attention to forms while speaking in the group work. LCs may also
develop their language use, because they use dictionaries and observe FRs’ language use
to provide negative and positive feedback afterward. For these reasons, we believe that
our teaching technique can be one good model of Focus-on-Form.

Second, the group work could be motivating. We assume that our teaching
technique would satisfy learners’ three basic psychological needs which enhance learners’
intrinsic motivation (i.e., need for autonomy, relatedness, and competence). If so, our
teaching technique would enable learners to engage in the tasks with high motivation as
well as improves their linguistic proficiency.

On the other hand, one possible disadvantage of our teaching technique is that FRs’
observation for FRs’ language use may give FRs too strong pressure or make FRs pay too
much attention to forms instead of meanings. If it was the case, the group work might not
be very effective in language acquisition.

As stated above, our teaching technique has some possible advantages and a
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disadvantage. In order to consider whether these hypotheses are true, we invited English
learners in a Japanese university to our study, conducted lessons, and administered survey.
So far, we visited three English classes and collected data from 23 students. The number
of participants will be at least 40 by the presentation in the conference.

The procedure of the research is that:

(1) Guideline of the research, examples of feedback, and memo paper for LCs are
distributed to the participants,
(2) the procedure for our research is explained
(3) the participants are divided into groups of three or four,
(4) one of the group members becomes a LC and another member becomes a FR,
(5) the participants do a communicative task while the LCs are observing FRs’
language use instead of participating in the task,
(6) LCs provide feedback for FRs,
(7) the participants change the roles and the next task begins (this cycle continues four
times), and
(8) the survey is administered.
The explanation of the research is given in Japanese, but only English is used during tasks
and feedback times. The tasks which the participants work on are two information gap
tasks and two discussion tasks. The survey consists of 32 Likert-scale questions and two
open-ended questions. The Likert-scale questions mainly investigate whether the
participants believe being LCs and FRs are effective for language learning and whether
the lesson can stimulate the participants’ intrinsic motivation. The open-ended questions
investigate LCs’ dictionary use and participants’ opinions about the lesson. The average
length of the research in one class is about 45 minutes.

The data collected so far suggests that, as we expected, the group work seems to be
effective for developing accuracy and stimulating learners’ intrinsic motivation.
Furthermore, there are only a few participants who felt too strong pressure and could not
afford to focus on meanings during being observed by LCs. From these results, we
conclude that the teaching technique is effective and worth employing in classes.
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Chair: Shimada, Kazunari (Takasaki University of Health and Welfare)

A Rasch Analysis of L2-English Achievement Goals
Richard, Jean-Pierre Joseph (Tokyo Woman’s Christian University)

Achievement goals are cognitive representations of future-focused purposes that
learners adopt in academic situations to direct behavior to approachment or avoidance of
competence-related end states (Hulleman, Shrager, Bodmann, & Harackiewicz, 2011). In
the 2 x 2 achievement goals framework (Elliot & McGregor, 2001; Elliot & Murayama,
2008) goals are defined as mastery, to develop competence, related to skill acquisition,
deep learning, positive affect; and performance, to demonstrate competence, with (mal-)
adaptive consequences in which learners orient to displays of knowledge and ability. Also,
two valence dimensions co-occur: positive (i.e., approaching success), and negative (i.e.,
avoiding failure). Together, these definitions and dimensions engendered the achievement
goals questionnaire (AGQ) and its revised form (AGQ-R), with each of the four goals
measured by three items, resulting in a 12-item survey. Primarily, confirmatory factory
analyses have been used to examine achievement goals; few studies have used the Rasch
model, and results have been inconclusive or conflicting which might be due to the
limited number of items measuring each goal (Muis, Winne, Edwards, 2009). Validation
of achievement goals using the Rasch model is one purpose of this study. Additionally,
achievement goal theory has resulted in over 1000 educational psychology studies;
however, there has been negligible research in SLA related to this theory. Therefore, a
secondary aim of this study is to investigate Japanese university learners’ achievement
goals in required L2-English courses.

Data reported in this presentation were gathered using a newly expanded version (k =
20) of the AGQ-R that was created by adding two additional items per goal. First- and
second-year L1-Japanese students (N = 838) in required L2-English courses at 12 public
and private universities in the Kantd and Chiibu regions participated in a longitudinal
mixed-methods project. On three occasions in one academic year, participants completed
the expanded 20-item goals questionnaire. In this presentation, quantitative results from
the achievement goal data from Time 1 are discussed; in addition, university ranking and
learners’ L2-English receptive vocabulary size (Nation & Beglar, 2007) are considered.

All 20 items were initially tested for unidimensionality: total variance explained was
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low (<.50), the first contrast eigenvalue was large (>2.0), and there was a low
disattenuated  correlation  (<.70) between contrasts, which all suggested
multidimensionality; likewise, all ten-item mastery-, performance-, approach- and
avoidance-models were tested and found to be multidimensional. Subsequently all four
achievement goals were tested separately: best models included four items per goal, with
good fit, good to excellent person and item reliabilities, low first-contrast eigenvalues, and
high disattenuated correlations; suggesting that each achievement goal is unidimensional.
The Rasch model provided evidence for the validity of the extended AGQ-R used in this
current study.

Japanese university learners most positively endorsed mastery-approach goals, and
these were significantly higher than all other goals; simultaneously, mean scores of all
three other goals were not significantly different from each other. The four achievement
goals were negatively correlated with university ranking; and performance avoidance
goals were negatively correlated with vocabulary size; with small to moderate effect sizes.
Schwinger and Wild (2012) found low performing students from the preceding academic
year adopted high achievement goals the succeeding year, leading to continued lower
achievement. Comparably, in this current study, students from lower-ranked universities
and low VST scorers endorsed most strongly achievement goals.
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[ To Presenters, Symposiasts and Chair Persons]

Please register at the registration desk first, and please arrive at the designated room 10
minutes prior to the starting time of the presentation / session. A student in each
presentation room confirms your arrival and contacts the convention office.

Attention: The Steering Committee does not assemble chairpersons at research
paper and case study presentations at this convention. Each presenter must follow
the direction from the timekeeper. A 10-minute Q&A session should follow the
20-minute presentation.
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